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bjectives :

1. To make students understand how philosophical ideas have

This Text Book has been prepared for the T.D.C. fifth
Semester Major students as per the revised syllabus of the
Gauhati University , effective from the academic session 2011-
2012. T have put my best efforts to include every topic as per
the requirement of the syllabus and as per the suggestion made
by my esteemed colleagues. Special attention has been given to
the language where simpler terms have been used to be easily
understood by the beginners. Further suggestions from the
students, teachers will be appreciated and improvement will be
made in the future edition. Hope this book will fulfill the need
of the students. I extend my thanks to my friends, colleagues
and well wishers who encouraged' me to write this book.

At the end I am also extremely grateful to "Aditya
Book Distributors" for giving me this oppurtunity to author

the book and publish it within the shortest time with accuracy.

Authot
Dr. Sunita Agrawalla

Guwahati
June, 2013

influenced educational ideas.
2. To acquaint with the relationship between philosophy *
education.
To acquire knowledge about the three major phllO‘iOPh
of education — Idealism, Naturalism and Pragmatisf
4. To familarise with the Indian schools of phlloa()[:’h“:zl
thought — Vedic, Buddhist and Islamic thought.

o

nit-1: Philosophy and education
*  Meaning and definition of philosophy, its nature,
*  Relationship between Education and philosophy,
*  Importance of philosophy in education.

nit-2 Western philosophy-1
¢ Naturalism —~meaning, characteristics, principles,
¢ Education and naturalism,
o Its impact on aims, curriculum, methods of teaching,
discipline and role of teacher

Init-3 Western philosophy-2
*  Idealism- meaning, characteristics, principles,
*  Education and Idealism
o Its impact on aims, curriculum, methods of teaching,
discipline and role of teacher

Init-4 Western philosophy-3
s  Pragmatism- meaning, characteristics, principles,. Education
and Pragmatism,
o Its impact on aims, curriculum, methods of teaching
discipline and role of teacher
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Objectives :

1. To make students understand how philosophical ideas .
influenced educational ideas.

2. To acquaint with the relationship between philosophy -
education.

3. To acquire knowledge about the three major philosopp;es
of education — Idealism, Naturalism and Pragmatism_

4. To familarise with the Indian schools of philosophic,]
thought — Vedic, Buddhist and Islamic thought.

Unit-1: Philosophy and education
*  Meaning and definition of philosophy, its nature,
e Relationship between Education and philosophy,
° Importance of philosophy in education.

Unit-2 Western philosophy-1
+  Naturalism —meaning, characteristics, principles,
o  Education and naturalism,
¢ Its impact on aims, curriculum, methods of teaching,
discipline and role of teacher

Unit-3 Western philosophy-2
¢ Idealism- meaning, characteristics, principles,
e Education and Idealism
o Its impact on aims, curriculum, methods of teaching,
discipline and role of teacher

Unit-4 Western philosophy-3
¢ Pragmatism- meaning, characteristics, principles,. Education
and Pragmatism,
» Its impact on aims, curriculum, methods of teaching
discipline and role of teacher
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UNIT-1

PHILOSOPHY AND EDUCATION

r o
OBJECTIVES
After reading this chapter, the students will be able to understand
abowut—
B Meaning and concept philosophy and its relation with
education.
a

Influence of philosophy on different aspects of
education.

L B Importance of philosophy in education.

MEANING OF PHILOSOPHY

The word ‘Philosophy’ has been derived from a Greek word
‘Philosophia’ which is made up two words ‘phileo’ which means
‘love’ and ‘sophia’ which means ‘wisdom’. Therefore, the complete
word ‘Philosophia’ means ‘love of wisdom’. Therefore,
philosophy also means love for wisdom. It also means the pursuit
for finding out the ultimate truth about the mystery of the universe,
about concepts like birth and death, joy and sorrow etc. The term
philosophy is related to certain beliefs, values and ideals of life. Tt

is also a well known fact that wisdom is not knowledge. It is a

much wider concept than knowledge. It is because of this that we




2 Philosophy and Education
:ten user the term like philosophy of life. According to Aldous
uxley, ‘Men live in accordance with their Philosophy of Iife

ve i their conception
of 1
of the world. This is true even of the most thoughtless, ” We followqjour

own beliefs, values and ideals of life, All these together constitute

the phil i
e philosophy of our life, We usually refer to terms as ‘philosophy

f R ’, ‘Phi
;)s h ousleau1 » ‘Philosophy of Gandhiji’ and so on. Philosoph
1y closely related to human life. There is no single aspectlr) OZ-

human life and i 1
and human activity which is different from philosophy.

g

philosppher. The

hilos
Wi an?, Phtlosophers often pen

— What is reality? What
) €It answers. In the words of Socra
who 52

are bovers of the vision of truth.” But, it

der over questions like —
is life® And try to find
tes, ‘fP/Jilo.rop/Jer.r are those

g

i L
fe. It is said to be a bi-polar process
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RELATION BETWEEN PHILOSOPHY AND

EDUCATION
Education and philosophy are very closely related to each
other, though there seems to be a lot of difference between the
two. One is theoretical, while the other is practical Philosophy
provides the purpose or aim and education puts it into practice.
In the words of Prof. B.N. Dash, ‘Philosophy and education are
related like flower and fragrance, skeleton and flesh and blood, shadow and
substance. They are two flowers of one stem, two sides of a coin. The
Sformer is the contemplative sid, while the latter is the active side of the
coin.” He further says, “Their relationship is just like the relationship
between the lame man who is unable to walk but able to see, and the blind
man who is able to walk but unable 1o see.” In order to reach the
destination the blind and the lame should co-operate each other.
The lame will show the direction and the blind will move
accordingly. So also our philosophy and education. Philosophy
will show the direction and education will proceed on in that
direction. Education without philosophy is blind and philosophy
without education is invalid or lame. Thus, education is the
dynamic side of philosophy in action. “This relationship has
given birth to a new subject known educational philosophy.”
The relationship between philosophy and education can be
described as given below — ,

1.  Philosophy points out the way to be followed by
education : Philosophy sets the aims, standards and
values of life which are followed by education in its
process of modification of the child’s behaviour.
Philosophy deals with the ends whose theories are tested
and finalized in the laboratory of education. Education
is, therefore, also known as applied philosophy.
Education is philosophy in action or the dynamic side
of philosophy.
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Philosophy and Education

All great philosophers
of th
great educators : It is 2 k:o::zdd have also been

educators of the wo

1d i
‘ Rousseau, Aristolle e like Gandhijj, Socrates, Plato,

: adlll had been great philosophers. In
» they have all set great ideals and

ideals and thoughts,

» Ideals and valyes and al
accordance with them. This
rr;eans.of education. That is
eh ucatlor.l We can propagate
these philosophers,

Philosophy

can be best done by the
to say, by the means, of
the ideals and values of

! determi
. Phﬂosophy X mines a]] aspects of education :

as a great i
education as gj great influence on all the aspects of

fact that all great -

on are based on their philosophical .

Philosophy of Education 5

of life while education offers suggestions how this end is to be
achieved ” This means that the aims of education are related
to the aim of life which is determined by philosophy.
Philosophers set their aims of life as per the changes of
time. That is why aims of education keep on changing
from time to time.

Philosophy and Curriculum : Curriculum is the means
through which the aims of education can be realized. We
Girst determine the aims of education and then frame the
curriculum based on these aims. These aims of education
are determined by philosophy and thus, we can say that

though indirectly but philosophy has its influence in

framing the curriculum. Different philosophers have
advocated the selection of subjects based on different
aspects. For example — the idealists believe that curticulum
should include subjects which help in setting higher values
in life. The pragmatist believe that curriculum should
'include subject which help the child to face the problems

. alms) diSCi lin .
I methods of teaching etc,p & cutriculum, evaluadon, of life etc. ,
MPORTANCE OF PHILOSOPHY 1N Philosophy and Text book : Text books are the
Philoso EDUCATION instrument through which the aims of education can be

determined. Philosophy exerts its influence in this aspect

» Vocational,

[{
» “Every system of
education is relative

by helping the reader select the correct text book by
setting a standard of judgement. Moreover different
schools of philosophy have put forward different opinions
regarding the materials to be included in the text books.
Philosophy and Discipline : Discipline too is guided
by the aims of education. The aims of education has
been different at different times. In the ancient Indian
education system; stress was given on the maintenance
of strict discipline’as salvation was considered to be the
sole aim of education. In the medieval times, strict
discipline was maintained by means of corporal
punishment. Again, in the modern times, concept of




Philosophy and Education
free discipline has cre

child centred,

Plhllosoph}.r and Methods of Teaching : Philos‘o hy
j hso exetts its influence on the methods of teachinpi;l
€ system of education. Different schoolsgof

Pt In, as education has become

ed method of teachi
s cacning.
Give your schojar no verbal !essoni

ught b Y expetience alone,” Then on
fagmatists believe in learning by doing

Philosophy of Education
SUMMARY

The word ‘Philosophy’ has been derived from a Greek word
“Philosophia’ which is made up two words ‘phileo’ which
means ‘love’ and ‘sophia’ which means ‘wisdom’. Therefore,
the complete word ‘Philosophia’ means ‘love of wisdom’.

A Person who has the taste for a sorts of knowledge, who
is curious to learn and is never satisfied may be termed as

a philosopher.

Philosophy is mostly an idea of what is possible. Therefore,
it is hypothetical and may not be proved true. We can
therefore, describe philosophy as generalized thinking in
relation to its place, function and value in experience.

Education and philosophy are very closely related to each
other, though there seems to be a lot of difference between
the two. One is theoretical, while the other is practical
Philosophy provides the purpose or aim and education puts
it into practice.

The relationship between philosophy and education can be
described as — Philosophy points out the way to be followed
by education, All great philosophers of the world have also
been great educators, Education is a great means of propagation
of philosophy, Philosophy determines all aspects of education.

It is the philosophy of time which determines whether the
aims of education will be moral, vocational, intellectual,
liberal or spiritual.

It is a known fact that all great educators of the world like
Gandhiji, Socrates, Plato, Rousseau, Aristolle all had been
great philosophers. In their philosophies, they have all set
great ideals and values which are followed by the educationists.
Their theories of education are based on their philosophical
ideals and thoughts.
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Philosophy and Education

Exercise

From which language is the word ¢ Philosophy ¢ derived?1

\What is the meaning of the word ‘Sophia’® 1
\What is the meaning of the word Phileo’? - 1
\What is the derivative meaning of “philosophy’? 1
Philosophers ae those who ate lovers of the vision of truth’
Who said this? : 1
Write briefly how all great philosophers of the world have
also been great educators. 5
Write briefly on the influence of Philofobhy on the
curriculum 3

Write briefly on the influence of philosophy on text book 2
Write briefly on the 11-‘1ﬂuence of phﬂosophy on discipline 2
Write briefly on the influence of Philosophy on methods

of teaching )
Whrite briefly on the influence of phﬂOSOPhy ok 3
What is educational philosophy 5
Wirite briefly how philosophy influenceg Hhe different aspects
of education. 5
Write briefly on the influence of Philosophy on the aims of
education. _ :
Write briefly on the relation betweep

philos ophy and

education. 10
“Education is the practical aspect of

; : hi d
philosophy is the intellectual aspect of edp llosophy an

ucation . Explaif
10

UNIT- 2

NATURALISM

'8 )

OBJECTIVES :

Affter reading this chapter, the students will be able to understand
about —

B Naturalism and its meaning
B Education and naturalism,

B Impact of naturalism on aims, cutriculum, methods of
teaching, discipline and role of teacher

NATURALISM

Naturalism, is a school of philosophy different than
idealism and pragmatism. The followers of this philosophy
believe only in nature. They believe that there is nothing beyond,
behind or other than nature.

Naturalism advocates that material world is the real world. It
believes in the spontaneous development of the child’s innate
powers. It does not support the interference by the teacher in the
growth and education of the child. Rousseau, a great supporter of
naturalism in his book “Emile” described about the type of
education to be given to a child. He believed in the principle of

freedom and in imparting education to a child close to nature. He
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believed in, “development from within, not an accretion frof

?mhom’ an expansion of natural powers not an acquisition 0
information alone.”

The naturalists believe that everything is governed by thl
laws of nature and man as a creature of nature and man as '
Cl.'e.atm:e of this material wotld, must submit to these laws. Tl!;
chief exponents of this school of philosophy were Democn'ﬁlé

Epicues, Bacon J- A. Comeni .
> s J- . memus’ Herbert S ] af
Rousseau, Locke, Kant etc. pencer, Huxley

DEFINITIONS OF NATURALISM

Different philosophers have
naturalism as given below—

given different definitions ¢

1.

that view may and universe,

and geological’ or delypartical, ”

. Rahion of science -
7es of sciencs 1, the pm;;m, Z: Pbil;i);gp”/zmtmﬂ 0fﬂa

‘Natuml(lrm 5 a term Joosely ”Pp'mi

' Philosophy of Education 1

| PRINCIPLES OF NATURALISM :

From the definitions of naturalism its main principles may be
outlined as below :

1. The naturalists believe that material world is the real
world.

2. Education must be child-centred.

3. The child must have full freedom in the process of
education.

4. The laws of nature are unchangeable and man must
submit to these laws.

5. The source of all knowledge is nature.

6. Man creates his values as per his own needs.

7. Society is created by man to meet some of his needs.

8. There does not exist any supernatural being such as God,
soul etc. _

9. Matter is above mind.

10. Importance is given to individual and his innate
dispositions.

11. Naturalism believes in the training of the senses as they
are consideted to be the gateways of knowledge.

12. It believes only in the present life and, therefore, man
must try to make his life happy and comfortable.

FORMS OF NATURALISM :
There ate basically three forms of naturalism. They ate :

1. Physical Naturalism :— This form of naturalism does not
believe in the development of an individual on the basis of his
instincts. It believes that the development of the child should be
according to the laws of physical nature and not from within. It
wants, an individual to develop in accordance with the laws of
nature. Tagore even goes to the extent of calling ‘nature’ as the
‘manuscript of God’. This form gives more importance to the

| laws of natute and hence it has not been able to influence
educational thought and practice.
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2. Mechanical Naturalism :~ This form of naturalismi

cqnsidets man to be a mere machine. It does not beljeve in the/
existence of soul but matter. It considers our mind also to befﬁ
matter which is made up of atoms, empty space and modon{f‘
which keeps on moving and changing according to the laws of;”
physical science. It believes that man also :

which is governed by mechanical laws
himself.

3. Biological Naturalism Thi
= Thi . .
that man is a product of evo, " form of naucalism believes

lution. It believes that the real mat

to be matter, a machine
Who has no creativity withis

Philosophy of Education 13

dispositions. He believes that there are three sources of
education namely — man, nature and things.

By education from nature he meant the spontaneous
development of our sense organs and mental faculties. It implies
the working of natural tendencies and interests. Education should
try to develop the natural powers of the child. Education from
nature also means a love for nature and Rousseau felt that
educational materials should be the facts and phenomena of
nature. Education from nature does not mean one of social life
and institutions. It is to prepare a natural man. He writes in
Emile, “the natural man is not the savage man; but man governed and
directed by the laws of his own nature rather than those of social institutions.”
This means that he believed in freedom in education to a child.
A child should not be forced to learn something which is of no
interest to him. Learning should be related to nature rather than
society. By freedom, he did not mean that a man should behave
like a savage, instead he should develop himself according to the
laws of nature.

By education from men, Rousseau emphasizes on the social
aspect. He writes in “Emile’, “an education based, not on the forms of
society, on the meaningless tradstions of the school, and on an entire ignorance
of the childhood, but on a knowledge of the true nature of man.” He did
not believe in the formal education system. He believed in child
centred education — where the needs and stage of the child should
be considered. He should be given enough freedom to develop
through “self expression” and “self activity” rather than the
imposition of external knowledge on him. He should be given
scope for play.

By education from things, Rousseau emphasizes on the
importance of physical environment. According to him, the
education of a child must depend upon his physical environment
and inner nature. Education is a kind of child gardening, “As
plants are developed by cultivation, men by education”, Child
should learn from his our experiences. We should let the child gain

~.
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wman achievement and culture, are to be valued only in to far as they
onduce towards their perfection.”
Below are given the aims of education as put forward by

wi|different naturalists. .
According to Herbert Spencer there should be five aims of

4| education. They are —

1 Self Preservation :— Education should help to learn and
acquaint the child about how to maintain a good health
and also help him to earn 2 living — both of which are
very much necessary for the existence of man.

experiences. In his words, “Far Jrom

es. I being careful ¢ ?
f'm ;J.amzmg bimself 1 should be very sorry mever ’:i’a”e”bff”’:”t E’;"lé
ave 1im grown up without knowing what Dain i iy

be ought to learn, and that which will haye

2. Securing the necessities of life :— Education must train
a child to preserve and maintain his life by making him
economically efficient.

3. Raising childsen :- Spencer believed in training the children
of today to become successful parents in their future. He
felt that child study should be included in the curriculum as

a compulsory subject.

4. Citizenship :- The students must be provided such
education which makes them good who are socially and
politically efficient.

5. Education for leisure :— Students must be taught to utilize

L . eld of education, It gj

leferent . . . .

N .
cducation, oy Philosophers have fixed | tl.aen: leisure time properly in cree.mve way. They mu.lsf .be
namely - 1 Supporters of g, ed different ajms of given knowledge about various sciences, arts and activities

Y~ biologica] mech three formg of naturalism f of mankind.

i
i / (;alhhave put forward According to Maria Montessori, the aims of education must
8hts. The biologica! | be as follows :

opment Of th . . E
;. . e
lr::atex:lahst:u: Naturalists g, Paln’ strygole £, sunl:ilj;nas’ t::: 1. Education as development :— According to Maria
the child, whicy, suit Pport the development P ete. T, 1 Montessori the child is 2 body that grows and a soul
Percy Nunn ¢ S to the modey Ot certain habits hich devel A chi . he i
goal of eg .e_velopment of indiv: 1.1 age. According to Sif which develops. A child already contains what he 1s to
e viduali g : become at birth itself. The teacher just have to help the

Proper 204 of haman ife is child help in the enfoldment of his natural tendencies.

i :
eryty"wa@’“ﬂdalltmditz’omof 1 » e e o
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2. The.idea of liberty and freedom : Mbhiessomisupa Tagore means the liberation of the senses, the chief
the idea of providing freedom to the child for hispfanm energy, the mental abilities like imagination, intelligence
growth. She regards freedom as the birth richt of evel and also the chief emotions like love and sympathy etc.
:human being. She also advocated the Sg rancal The child should be given full freedom to develop all
developmerit of the child through liberty i the aspects of his personality.

Active communion between man and nature : Tagore

wanted the child to be educated in a natural surrounding

and this is what he did in Santiniketan. The child is
always ready and alert to gain knowledge from nature.

He wanted that the child should learn by chance

surprises from nature. He wanted the child learn from,

n . ) “the coming of dawn, heralded by the music of birds and flowers,

¥ i;:lfd ii:f?:ozk;‘iﬁi:i ?A'IO“'-'CSSOI-‘I believed that 6""3‘{ and a sight of the beautiful sunset leaving deep impressions on

| . carn at his own rate and mv* the children’s minds.”
not be interfered by the teacher. The child must be left &

ga‘iir: .?elf—cducadon through the apparatus provided to hir
individually. The naturalist believed in nature and wanted the parents and

teachers to simply leave the children to nature. According to
naturalistic philosophy, the following methods of teaching should
be adopted in providing education to a child.

3. T-he principle of individuality : Importance must D o
given to develop the individuality of the child. The teacht
should be concerned about both the physical and men
! .dev.el.opment of a child. The teacher must know the chil
| individually and not try to crush his individuality B
imposting rules on him.

NATURALISM AND METHODS OF TEACHING

b 5. Training of the senses : Madame Montessor; laid gred!
stress on the training of the senses as it prepares the chil
directly for intellectual training. She stressed on tH°
development of the senses of touch, hearing, taste 4% 1. Learning by doing : The naturalists felt that the method
smell through the didactic apparatus. of active learning or “Learning by doing”. Must be

adopted in providing instruction to the children. Activity

based learning must take place instead of lectures and text
books Rousseau says, “Give your pupil no verbal lesson.”

Rabindranath Tagore in his ‘Santiniketan’ laid down th®
following aims of education —

1. Freedom of the_child : Tagore wanted the children Least help no verbal lesson.” Least help no verbal lesson.
be brought up ‘1n an atmosphere of freedom. Thef Least help of books must be taken. Subjects like geography
should not be given much restriction. He felt that thi® must be taught by actual excursion, science and mathematics
;(kj:ii f;)t befdo;ls,t "/Lekrt they have to sit like dead specime!” must be taught by heuristic method and so on.

wusennr whilst lesson ]
L2 nho o A;‘::d}:;/g‘:’:fr:zz £ Mj’[{i’jﬂfﬁ'}; 2. Play way metl'md : Play way method of teaching n'mst be
freedom | school become educa o s /z'fé/e;;’ S adopted. Play is a‘very effective means of out let.tmg the
» djeless, colontie. energy of the children. Through play learning is joyful

dz:r.mafiaterf Jrom the context of th, universe, within the bart
white walls staring like eyeballs of the dead”. By freedot®

and spontaneous.

>
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much and leave and enco

, urage the child - -
as much as possible. Children must e Z dlzcover hime
making independent observation ught to learn by

n .
so that 2 healthy balan must be provided in such a way
physical activitjes,

NATURALISM AND TEACHER

children for their growth
ntessor Zfr-n free.dom and non-
atus rath Phasizes on learning

¢t than from the teacher.

PLINE

didactic 4
ppar
NATURALISM AND DISC]

NatUralism

aCCOrdS !
Rousseau doey not belj Taximum freedo
m to the child

s eve j
O;fsclphne must be mainty; dm S
ne
Chil;ourse, Rousseay, does bel;
‘ren. must he treated
and individyg y:

ty are

discipli i
15cipline or restraint.

corrected constant]
logi !
gical Consequenceg
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learn much quicker than through lectures and advice from their
elders. Discipline must be self-imposed.

According to Rousseau, the function of education is to foster
natural development of the child. This can be achieved only if the
child is allowed to develop in an atmosphere of freedom with
minimum guidance. In his words, “If Emile breaks the windows of his
bedroom, he should not be punished by his tutor, but be obliged to sleep in
the room with the broken window and the cold which follows will teach him
wot 1o break windows. This is the doctrine known as the discipline of natural

consequences.”’
In this process of education, it is the child himself and not

the educator, the school, the subject of study, which remains 1n
the foreground of the educational picture. Sir John Adams calls
this system the paedocentric attitude. Interference on the part of
the teacher to maintain discipline is not at all desirable in this
“New teaching” and “New Education” of Rousseau.

NATURALISM AND CURRICULUM

The naturalists believe in the inclusion of such subjects in
the curriculum which are near to nature. They feel that subjects
like nature study, agriculture, gardening, art, craft, botany, geology,
geography and astronomy must be included in the curriculum.
Subjects which help in both the physical and mental development
must be included in the curriculum. Rousseau’s concept of
negative education, demanded the greatest possible “freedom for the
child in his movements and exercises, simple diel, loose, scanty and light
clothing ete.” The naturalists also believed in including history in the
curriculum as it helped in transmitting the past culture and

experiences to the present children.

MERITS OF NATURALISM IN EDUCATION

1. Naturalism came up as a protest against the rigid and
formal system of school instruction. It has made education
more humanistic and refreshing for the children.

2. Naturalism gave more importance to the child in the
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been possible, because man has learat to match technology
to the laws of the functioning of nature. It is technology
alone which can save us in times of natural disasters.

SUMMARY
Naturalism advocates that material world is the real
world. It believes in the spontaneous development of the
child’s innate powers. It does not support the interference
by the teacher in the growth and education of the child.
Rousseau, a great supporter of naturalism in his book
“Bmile” described about the type of education to be given
to a child.
The chief exponents of this school of philosophy were
Democritius, Epicues, Bacon, J. A. Comenius, Herbert
Spencer, Huxley and Rousseau, Locke, Kant etc.
There are basically three forms of naturalism — Physical
Naturalism, Mechanical Naturalism, Biological Naturalism.
For Rousseau, education is not merely imparting or storing
knowledge form outside but the development of the child’s
innate dispositions. He believes that there are three sources
of education namely — man, nature and things.
According to Herbert Spencer there should be five aims of
education — Self Preservation, Securing the necessities of
life, Raising children, Citizenship, Education for leisure.
According to Maria Montessori, the aims of education must
be as — education as development, the idea of liberty and
freedom, the principle of individuality, self education,
training of the senses.
Rabindranath Tagore in his ‘Santiniketan’ laid down some
aims of education — Freedom of the child, Active communion
between man and nature.
According to naturalistic philgsophy, the methods of teaching
should be adopted in providing education to a child are —
leatning by doing, play way method, inductive method of
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Name two chief exponents of naturalism.
Mention two principles of naturalism.
What are the three sources of education according to

NS Re

Rousseau? 2
Write briefly how Maria Montessori stres sed on self
education. 2
Write briefly how Maria Montessotl stressed on training of
the senses. 2
Mention two methods of teaching suggested by naturalism.2
What is meant by “paedocentric attitude”. 2
Why is Rousseau’s concept of education termed as negativer2
Mention two merits of naturalism in education. 2
Mention two demerits of naturalism in education 2
Write briefly about “ Learning by Doing” as a method of
teaching by naturalism. 2
Match the following 2
Froebel Summerhill
Maria Montessori Santiniketen
A.S Neil Montessori Schools
Rabindranath Tagore Kindergarten.

Mention four principles of naturalism.

Mention five principles of naturalism.

Write briefly about the various forms of naturalism.
Write briefly on physical naturalism.

Write briefly on mechanical naturalism.

Write briefly on biological naturalism.

Write about the aims of education given by Herbert Spencer. 5
Write briefly about the aims of education put forward by,
Rabindranath Tagore in his ‘Santiniketan’ 5
Write briefly about the views of the naturalists regarding a
teacher. 5
Write briefly about the views of the naturalists regarding
discipline 5
Write briefly on the type of curriculum suggested by
naturalists. 5

IO T B TS T N
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30.
31"

32:

38
34,
35t
36.

37.

38.

39.

40.
41.

42.

Naturalism

Mention five merits of naturalism in education 5
Write about the role to be played by a teacher from
the point of view of the naturalists? 5

What are the aims of education and methods of
reaching suggested by the naturalists? 5
State the suggesion made _by naturalism with regatd
to the maintainance of discipline jn schools. 5
Mention some principles of naturalism. 10

Write briefly about Rousseaw’s view on education. 10
Rousseau believed in education through ‘self exprcssioﬂ’

and © self activity’ Elaborate. 10
Write briefly about the aims of educatiop given by Mari
Montessori. 10
Write briefly about the methods of te, eI 5P Forward L8
naturalism 0
State the major principles of Naturalism R
implications in the field of educatipy g s

Define naturalism. State its fundamep 5

inci +8
On what grounds have been the phﬂOSOPh principles.2

e of alism
criticised? ¢ _ s 10
State some mertits of naturalism 10

KKk

UNIT-3
IDEALISM
(OBJECTIVES : 2
After reading this chapter, the students will be able to understand

about —
B Idealism and its meaning
B Education and Idealism,

B Impact of Idealism on aims, curriculum, methods of
L teaching, discipline and role of teacher

IDEALISM

It is believed that the term “idealism” must have been
derived from the Greek word ‘idealin’ which means to see
something from our own perspective. There is another belief that
it must have come from the word ‘ideas’.

According to Plato, man may die, things may extinguish but
ideas are eternal. For example a doctor serves his patients with full
devotion, a dedicated teacher teaches his students with full
commitment. Both these individuals will die one day, but the service
they had done, the idea of goodness will always remain.

Idealism believes in the development of the spirit rather than
material. In this regard Ross says, “Human personality is of suprene
value and constitutes the noblest work of God”. Below are given some
definitions of idealism which will clarify its meaning.

1. In the words of Ross, “Idealistic philosophy takes many and
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The Unique Nature of Man : According to idealism

man is unique in nature. It believes that —

4. Man is different from all other creatures, because he
alone can understand logic and order in existence. He
is a rational being due to the power of his mind which
the animals do not possess.

The other creatures are dominated by their instincts

and immediate circumstances. Man being a free being

alone has the power to remember the past and foresee

the future. Man can shape his own personality

according to the power he possesses. Man also has

the power to over come his animal nature through
. self discipline and reason.

c.  Man has the capability to change himself if he wants
to. This depends on the upbringing and the discipline
provided by his family and school. This process of
changing is known as education, which requires an
effort of the mind and will of the person.

d.  Man also changes by histotical evolution. During the
process of rational development he develops the social
habits. The family, the school the church and the state
help in the formation of such habits.

DEALISM AND AIMS OF EDUCATION
The idealists believe that the greatest work of god is the
‘reation of human personality. Their aims of education are also

sased on this assumption —
1.

Exaltation of Human Personality : According to the
idealists, the highest potentialities of the self must be
realized in a social and cultural environment provided by
the school and home. This should be the goal of all
educative effort. Education should lead to perfection in
the individual. There should be an unfolding of the divine
in man. In the words of Admans, ‘Ot of the many ideals
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Moral Education : According to idealism, the most

important element in social culture is the development of
a good moral character, the practice of duty, virtue and
conscience. In the words of Swami Vivekananda, “We
want that education by which character is forned, strength of mind
is increased, intellect is expanded and by which one can stand on
ones own feet. Each soul is potentially divine. The goal is to manifest
this divinity.” According to them, moral education falls within

two types of duties.

(a) Duties to self : These include—

i. Physical duties related to cleanliness, neatness,
moderation temperance in the physical satisfaction
of all desifes, self control, self sacrifice, punctuality,
regularity etc. Obscenity, profanity, and immoral
language should be avoided completely.

ii. The students should possess some culture of their own.
They must be polite, have good manners and control

over one’s ownself.

ii. The students must be taught to become industrious.
It is the duty of the school to inculcate in the
student a desire to work hard and avoid laziness
and idleness. This can be done by giving separate
tasks to each one of them suiting to their individual
capacity. Each student should be made responsible
for the performance and completion of the task

assigned to him.

] mathem 1 SCJ : X g
atics and [ (b) Duties to others : Aristotle and other supporters of

idealistic philosophy believed that education should develop
the virtues of modesty, respect for the opinions of others,
co-operativeness, generosity and liberality.

Religious education : The idealists believe that children
should develop healthy attitude towards religion. They feel
that the student can discover reality for himself through

_
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o IDEALISM AND METHOD OF TEACHING

Idealists believe in the traditional method of teaching. 1he

by a teacher are as follows —

a.

The techniques of questioning and discussion must be
adopted by the teacher. The teacher must ask thought
provoking questions so that the content studied may have
meaning and significance for the pupils. The teacher must
encourage the student to think for himself.

Idealists also believe in the use of lecture method. The
teacher must make expository. presentations, in which
accurate facts and objective inforination is supplied to the

student.

The teacher should encourage the students to take up
single and group projects for the performance of
constructive tasks. They may be in the form of various
subjects and may involve excursions, creative writing

sketching, painting and science projects.

The technique of imitation is also used as method of
teaching. The teacher sets before the students some models
of distinct excellence, literary, artistic, musical, scientific
or other, and direct them to observe these and to
deliberately follow and reproduce their patents.

IDEALISM AND DISCIPLINE

The idealists believe in the maintenance of strict discipline.

They believe that only through strict discipline self-realization can
take place. The teacher has to provide guidance at every step sO
that the children may develop values of higher order following the
example of their teacher. This does not mean that they are against
freedom, but they do not believe in complete freedom like the
naturalists. It is said that, “Freedom is the cry of the naturalists, while
discipline is that of idealists.”
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IDEALISM AND TEACHER :
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It is very difficult to explain certain words like ‘spirit,’
‘mind’, ‘soul’ etc. in simple terms. It really becomes very
difficult to teach the students the real meaning of such
terms as they themselves are not very clear in their own
thing, It becomes very difficult to explain terms like ‘soul’
or ‘mind’ which has both physical and religious base.

The younger generation of today do not like to just imitate
and follow the ideas, ideals, behaviour and set standards
of rules of the older generation. The young today look
for novelty and originality rather than following or imitating
the old.

In the fast changing world of today it really becomes
very difficult to survive with the good qualities like good
manners polite behaviour, modesty etc. To survive in
today’s competitive world we have to be outspoken and
frank in expressing our own opinions.

lToday’s wortld is full of informations. Everyday we have
some new information coming up very fast with the modetn
techniques of communication. In such a situation individuals
have to select what to read and what not. In such a situation,
it may not be possible for him to study all the literature of
the past, as he cannot avoid the recent informations coming
up. This forces him to become selective in his reading
Therefore, we also sometimes feel the curriculum to be
obsolete to some extent.
The schools based on idealistic set up do not take into
account the physical, social, industrial and technological
environment of today. These subjects do not find a place
in its curriculum and is not included in the child’s
educational scheme.
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The real teaching is a gift. It is a sacrifice, it i1s not
a manufactured article of routine work, and because

it is a loving thing, it is the fulfillment of knowledge
of the teacher himself”

EXERCISE
From which Greek word is the word ‘idealism’ derived? 1
From which language is the word ‘idealism’ derived? 1

What is the meaning of the word ‘idealism’ ? 1
“Man may die, things may extinguish but ideas are eternal’ Who
said this? 1
Mention two characteristics of idealism ? 2
Write briefly about exaltation of human personality as an aim
of education according to idealism. 2
Write briefly about development of rationality as an aim of

education according to idealism. 2

Write briefly about education for all as an aim of education
2

F

according to idealism.
Write briefly about transmission of culture as an aim of
education according to idealism. 2

Write briefly about moral education as an aim of education

according to idealism. 2

Write briefly about religious education as an aim of education
according to idealism. 2
Write briefly about development of creative powers as an aim
of education according to idealism. 2
Write briefly about intellectual training as a principle of idealism. 2
Mention the methods of teaching to be adopted in classroom
according to idealism. 2
Mention two grounds on which idealism has been criticized. 2
Mention five characteristics of idealism? 5
Wiite briefly how idealism describes the unique nature of man. 5
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Mention the ‘Duties to self’ as put forward by idealism. 5
Write about the duties to others as put forward by idealism. 2
\Write briefly about the views of ?deah:sm on C}lrr.icu_llum_ 5
Wirite briefly about the views c_>f 1d.eahsm on discipline. ‘ 5
Wirite brefly about the views of idealism on method of teaching.5

Mention five grounds on which idealism has been criticized. 5

\Write briefly about the views of idealism on teachers. 5
What subjects are suggested by idealism to be included in
the curticulum? o T ! 5
State the suggesion made by idealism with regard to the

maintainance of discipline in schools. 5
Write briefly about the views of idealism on the meaning of

education. ; 10
Write briefly about the aims of education put forward by
idealism. 10

Mention some grounds on which idealism has been criticized.10
Define Idealism. Assess the importance of idealism as a
philosophy of education. 048
Write about the role to be played by a teacher from the
point of view of the idealists? What are the aims of

education and methods of teaching suggested by the

idealists? 4+3+3
Define idealism. State its fundamental principles, 248
On what grounds have been the philosophy of jdealism
criticised? 10

UNIT- 4

PRAGMATISM

OBJECTIVES :

After reading this chapter, the students will be able to understand
about —

B Pragmatism and its meaning
B Education and Pragmatism,

W Impact of Pragmatism on aims, curticulum, methods of

teaching, discipline and role of teacher
e >

PRAGMATISM

The term ‘Pragmatism’ has been derived from a Greek
word which means, “activice and efficient”. Pragmatism as a
school of philosophy first developed in Ametica between 1910
— 1950. It is also known as Progressivism or Progressive
education. During this period more vocational and technical
courses were introduced in the curriculum of the American
schools and much more attention was given to the social, personal
and vocational adjustment of young people. The chief exponents
of this philosophy are Chatles. S. Pierce, William James,
George Mead and John Dewey, S. Kilpatrick. The pragmatists
believe that man should be made to solve his own problems and
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of education must be to impart the knowledge of the 3R’s ie.
reading, writing and arithmetic to all the people. On the other
hand, to make the citizens conscious of their duties, they also
have to be provided citizenship training. In a democracy, everyone
has to be self-sufficient. It is not possible for the government
to provide job for all. Therefore, it should arrange for some type
of vocational training to be given to the children, so that they
can take it as a means of their livelihood in future.
Therefore, in a democracy, the aim of education is to be
the all round development of an individual. It should have a

harmonious aim of education.

PRAGMATISM AND CURRICULUM

According to pragmatism, the school must provide useful
Jearning to the child in subjects like language, physical education,
social studies, mathematics, home-economics for gitls, agricultural
science for boys as well as many useful crafts and skills. The
curriculum at the elementary level should include such tools of
knowledge as listening, speaking, reading, writing, numbet, nature
study, arts and crafts. The curriculum should be based on a child’s
activity. In the words of John Dewey, “The child is the starting

point, the center and the end. His development, his growth is the ideal.

1t also furnishes the standard. To the growth of the child all studies are
subservient, they are instruments of value as they serve the needs of growth.”

Learning should not be based merely on book learning but
on activities. Learning should be related to the community and
the environment., Dewey says “Experience is the interaction of 1he
buman being with its environment. In this interactive process, iwo aspects
are discernible, the person acts on some elements in the environment, out
of this action he gels certain consequences of his action. Thus, experience
is mother of doing and undergoing in which both the individual and the
environment are in some measures.” School should help in the
development of moral virtues, citizenship training and self
discipline. The subjects should be co-related to each other.
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Projects may be of two types individual and social. The
American writers, however, generally recognize the social type.
They are of maximum value as_they involve participation in social
relationships, division of labour, willing acceptance of responsibility
to the community etc.

The projects undertaken have to be completed in certain
stages. These stages have to be carefully planned because the
success of the projects depend entirely on their planning, The
steps involved in carrying out are as follows :

1. At first. the teacher should encourage the children to
select a project. He should help the students in this
regard. The teacher should see that the projects undertaken
by the students are educationally useful. The projects
should be chosen according to the capacity and ability
of the students. The topics must be selected from the
topics which arise in the classroom during teaching and
discussion.

2. The teacher must make sure that the projects are
wholeheartedly accepted by the pupils. This is very much
necessary for the success of the projects.

3, To avoid any chaos in the carrying out the project, good
planning should be done by the pupils beforehand. The
students may plan by making a drawing of the entire
project, prepare a list of steps to be followed, what
materials they will use, what pictures will be needed or
any other wortk that will have to be done.

4. ‘The project is always taken up with some specific
purpose. The teacher must help the students to relate
the project to that purpose and keep on referring about
it frequently so that the students do not complete the
project only for the sake of doing it.

5. The students must make enough preparatfons before
executing the projects so that there are no problems
or delay in its completion.
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possible for the teacher to be acquired. This can be done
only by a few gifted and resourceful teachers.

The subjects included in the curriculum may not have any
requirement in the projects selected for completion. Some
of the topics included in vatious subjects like mathematics,
history, language, physics etc. may not be useful to the
students at a later stage, in their academic career.

The role of teacher merely becomes that of an
“information officer”. He just gives information and
imparts knowledge only when needed by the students.
This makes the teaching process slow and uncertain.

Pragmatism does 10t believe in regular and systematic

instruction.

SUMMARY

The term ‘Pragmarism’ has been derived from a Greek
word which means, “activice and effictent”. Pragmatism
as a school of Philosophy first developed in America
betaean: 1910 =c1oo0 It is also known as Progressivism
. ucation.
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Mead and John Dewey, S. Kilpatrick.
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learning to the child in subjects like language,
education, social studies, mathematics, home-economics for
gitls, agricultural science for boys as well as many useful
crafts and skills. The curriculum at the elementary level
should include such tools of knowledge 25 listening, speaking,
reading, writing, number, nature study, arts and crafts.
Pragmatism stresses on the method of
rather than the traditional lecture me
teacher to be experimental in natur
stereotyped practices and old methods
The most significant contribution of the p
in the field of method of instruct
Method”,

The Project method was first
a disciple of John Dewey.
Pragmatism supports the concept of free discipline and self-
discipline. They were against the imposition of external
discipline on the students,
Pragmatism believe that the chief function of a teacher

is to put some problems to the Students and let them
find out the answers themselves, The teacher is to help
them in the process.
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EXERCISE
What is the meaning of the term ‘Pl'agma.tism’

1

From which language has been the term D P oniatiom’

derived? 1

In which country was Pragmatism, first 4 eveloped? 1

What is the other name of ‘Pl'ﬂgmatism’? 1

Fill in the blanks: (1 Marks cach)
a. Pragmatism is also known ag

————— education.

b.  Pragmatism stresses on the Method of learning by

method is ¢}, most significant

10.

11.
12.

13.
14,
15

16.
17.
18.

19,
20.
21,

22,

23,

— !‘—_—%}l
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contribution of the Pragmatism philosophy in the field
of method of instruction. )
Pragmatism supports the concept of an
discipline.
According to Pragmatism a teacher must be a
and not a dictator. 5 i
“The basis of all teaching is the activity of the child” Who
1
id this ?
imExpeiience is the truest and best master, and one too,
whose lessons we never fO}.‘gﬁt,” Who said this? 1

i 4 i f M 1
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1
¢4 1,? - :
Ecllluc'ant(.)hr; author of the book *“ Advice to young man”? 1
Who is
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Mentfon tw fundameﬂtal principles of Pragmatism. 5
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e tion. ;
e v 1 o8 ed;;it the views put forward by Pragmatism
Write briefly :‘he aims of education? 5

in regards to t the views of Pragmatism in regard to
Write briefly abo® ?

curriculum?
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24,

25.

26.

210

28.
29.

30.
31.
308
33.
34.
35.

36.
Si7l

38.

39.

40.

41.
42,

43.

o

S

Pragmatism q./qj

Werite briefly about Pragmatism’s views on the methods of
teaching? e 5
Wirite briefly about the views put forward by pragmatism
regarding discipline : 5
The pragmatists were against the imposition of external
discipline on the students, why? Write briefly 5
Write briéﬂy about the views put forward by the pragmatists

regarding the role of 2 teacher : i 5
Mention five merits of pragmatism 5
In Pragmatism the role of teacher merely becomes that of
an “information officer”. How? 5
Write about the role to be played by a teacher from the
point of view of the pragmatists? 5
State the suggesion made by pragmatism with et o e
maintainance of discipline in schools: p

Wiite briefly about the steps involved in Project Method’, 10
Mention some fundamental principles of Pragmatism. 10
Mention some merits of pragmatism 10
Mention some demerits of pragmatism 10
State the broad features of the pragmatic phﬂosdphy 10
What are the aims of education and methods of teaching
suggested by the pragmatists?

State some points why pragmatism can b
a philosophy of education.

Discuss pragmatism as a school of
implications on education,
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Pragmatism criticisedp e Phﬂ050phy of

State some merritg of Pragmatism, T
! 10
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Phﬂosophy and its
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be the Steps involved
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INDIAN SCHOOLS OF PHILOSOPHY

OBJECTIVES :
After reading this chapter, the students will be able to understand

about —

The Indian Schools of Philosophy

The vedic Philosophy and its Educational Implications
The Yoga Philosophy and its Educational Implications

The Buddhist Philosophy and its Educational
Implications

The Islamic Philosophy and its Educational Imph'cationsj

Introduction
In the previous chapters we have discussed about the western

Here, we will discuss about the Indian schools
of philosophy. Indian schools of philosophy fnainly includes t.he
Vedic Philosophy, Yoga Philosophy, Jain Philosophy, Buddhist

1 fundamental
. . Philosophy. If weanalyse the
Philosophy and the Islamic hﬂ(p; o i

Principles of these schools © AW A
hay ] thing in common L€ development of spiritualism in the
€ one thing i

0l tressed on thed :
;dl\ﬂdu;l i Alé Ot}:h i‘:-::iirideuals. Here, we will discuss about all of
tsonality o

them except Jainism-

schools of philosophy.

evelopment of the all round
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VEDIC PHILOSOPHY
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preserved. Education was not an affair of the government. |
Education mainly flourished under the patronage of the royal !
families and through the donations made by the common people.
The few learned people or rather the sages passed on the knowledge :
of our scriptures from one generation to the other. Receiving ;"
education was not related to a job, it was a means of self- ‘

unfoldment. . |
The Ancient Indian Education system was famous wotld over. .‘"
|

The institutions imparting education during the three eras were i

famous all ove
the world. Here we will discuss about the three eras in details one

. I
by one. fl
i I

education. It roug
period from 1500 BC t
before 1000 B.C. is regard
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the whole wotl
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EDUCATION DURING THE VEDIC PERIOD
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Education during the vedic period mainly concentrated on

ucation in the four Vedas i.e. Rig Veda, Sama Veda,
da. These Vedas were composed by |
t age. They are the oldest scriptures of the world.
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d. They contain
every individual for leading a happy and
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’ prosperous life.
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expertise the different Vedas
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Yajur Veda : Yajur Veda is the hymns related to the prayers
offered at the time of performing sacrifices. These acts
were performed by the Adhvaryus, who were the priests
associated with the manual acts of sacrifice. It is regarded
as a Prayet book of the Adhvaryu priests. It mainly
contains the rites and rituals to be observed while offering
sacrifices.

Atharva Veda : The Atharva Veda was composed much
later than the other Vedas. Its hymns reflect on science
and secularism. Though some of its hymns are borrowed
from the Rig Veda it contains a number of new hymns.
It is regarded as the medical book of ancient India. Most
of it verses throw light on the treatment of various diseases
with the help of herbs. Its verses also offers knowledge
regarding the solar system, economics, politics, philisophy
etc. Therefore, it contains subjects apart from religion also.

Characteristic features of the vedas

1.

w

The vedas are considered to be the first source book of
knowledge and wisdom.

As per the vedas, the world is real and not an illusion.

The primary source of an ethical code is given in the vedas.
The vedas talk about the eternal conflict going on in man in
day to day life i,e conflict between good and evil, truth and
non-truth, ignorance and knowledge etc.

The vedic philosophy glorifies the power of one God.

The teachings of the vedas are secular. They are meant for
the development of the entire mankind irrespective of caste,
colour, creed etc.

Man can have realisation of truth, peace of mind and ultimate
liberation through the knowledge and wisdom of the vedas.
The vedas contain message for the humans about their
conduct in daily life.

Same status is accorded to men and women in vedas.

. The vedas though composed in the past, still have relevance

in the present day.
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Philosophy of life in the vedic age
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a. Paravidya relating to spiritual knowledge and
b. Aparavidya concerning worldly affairs.
The ultimate objective of life and education as per the vedic
philosophy can be easily understood by the following prayer,
Asto maa sadgamay
Tamso maa fyotirgamay
Mritynrma amrit gamay

Which means —
Lead me from falsehood to truth!

Lead me from darkness to light!

Lead me from death to immorlality!

In the vedic philosophy the entire educational process ie
the contents, the methodology, the status of teacher, aims and ideals
were directéd to the relisation of the ultimate goal. A detailed

discussion about them will make it more clear to us.

EDUCATION IN THE BRAHMANIC OR Post VEDIC ERA

The Post Vedic period is known as the Brahmafljc- period.
The hotri priests had led to the creation of Fhe Brahmanic hteratl'are
which basically consisted of the rites and rituals conducted du'nnlg
the religious Ceremonies. These Vedas wete tz.iught by the Rishis
to their next generation orally who committed it to mc?mory. Late.,r
on they were taught to 2 few other People of the society and this
led to the growth of the Brahmanic education.

General Characteristics of the Br?.hmanic Educatior.l ;

The post vedic of .brahmamcf ed.ua_:atnon had its own
chatscteristicyfeatite: which made it distinct from the other
educational systems: Some of-thern A o

1. Meaning of Education : Education in ancient India,
cartried its meaning both in the natrower and broader sense.

In narrow S
instruction an
ot professign-
which continu€

ense, it meant the process of imparting
d training to a student for pursuing a career

In broader sense, it meant self-perfection,
d throughout life.
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are a coll ec}t;:fl“;:fthe only source is the Sambhitas, which
. Verses frOm th 7, 2
: e
the Rigveda is the earliest w Vedas. Out of them,

e hich comprises of 10
differehtlrlti?hiten books. These books were aui;i);mg;
generati S (seers) and were handed
was ;SOOE to the other, Education C;"erhfrom gng
. n t
ased on the learning of the four ‘.reclaﬂst fne; (i)ts

. u 1 ;
Ught to becom : Prosperous life. Th ere
and i (= S.Omally consel -- eY Vvl
orally strong Citizens of thst:1 c(;f;t;;s%?inmbl.e’ dl.mﬁj
. Education aime

at the all roypg
dev
SEyihel sttt elopment of the body, mind and soul

deVelopm ng of lokl?owkdge importzmce was
mathermu'zf thiof the pupiss 5:;- For the intellectual
i > Dist ; 3
mCl.uded in thesir;ieconom(:s’ ast]reotlzci; hkehP hilosophy,
subjects |ike fine 5 culum. The chaft eZl', politics etc. were
Commerce. o 1 5 SCulptyg “ducation included
> Agticulture gy Al € medicine, law, archery,

MEthod 0
f L e Ch 1 .
teachm : In Vec?jinung’ animal rearing etc.
peri
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memorisation without any change in them, so that they
may be preserved as it is. Great importance was given on
correct pronounciation and the meaning of the Verse was
taught to the student. The method of ‘Manan’ or
‘Reflection’ was used for the highly intelligent students.
This method included the development and preservation
of the meaning of the Vedic mantras in one’s own mind.
It can be basically said to like the modern research method.
The oral education started in the family itself as
the rishis were themselves the father of the children. As
importance was laid on correct pronounciation, no new
word was taught unless the teacher ascertained that the
previously learnt wotd was learnt correctly with correct
pronounciation. The teachers were very particular about
the correct learning of all vowels and consonants, rules of
sandhis (joining of words) and compound words. The
Vedas ate also called Shrutis (that which is heard), because
they were learnt by hearing only. The students could follow
the thinking method only after they could pronounce
correctly whatever they had learnt.
Teacher-taught relationship : In ancient India there were
not many educational institutions where the teachets could
teach the students. The students were admitted by the
managing body. The relation between the teacher and the
pupils was direct and therefore, very cordial and mutual.
The students usually went to receive education
under a teacher who was a scholarly man of great repute.
Boys who wete sincere and well behaved were selected by
the teachers as their pupils. The student lived either with
teacher in his house or under his direct supervision. No
fees was demanded by the teacher and he instead helped
the poor students to get food and clothes. The students
were nursed by the teacher whenever ill. The student lived
as a member of the teacher’s family and helped him in
doing the household work if necessary. A paying border

AT
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however did not have to do any work. In ¢ f the poot
i}t:.f?et Sc: 3111513’ the work was limited .to thz:asirznimmi 50
relation bthe:;r:higf tme for his studies. This made th¢
The teachers Showede I ‘and = students very intimat®

genuine affection for his student

and sometimes
i one of t s
son-in-law; hem would also be selected as B

The cord;
1al relati .
teacher and hj ation that existed between the

$ student cong _ !
The students visi ontinued even in their after Lif¢

Sdf'diSCipline
at thej ;
offer their Prescrily S Place. The students were t©

: ed
MOtning and eyenine © s 20d sacrifices both in the
their elders anq

not tak
Oornam €
PPEnts and garlan g > SWeetmeats,

g them. Students fro 3 these woulg arouse sexual desite
tu ents eep i ¥
s thjnr:jzr; t?r follow the pgz;l;i n;oney with thed
. of “ai Ll
keep Mated hyj, €Y were tq shave mei:u;g;hzxsagﬂa of

.regularlY: pay att

e::mtji On to what the teach®
W B taught before meefjﬂg

There were mainly siX
Period. There were also cett
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Education of Women : The status of women was very
high. In the Vedic period, women wete allowed to attain
education. Women were eligible for vedic sacrifices. In
those days there was no practice of child marriage and
therefore, gitls could remain unmartied if they pursued
education. Girls got married at the age of 16 or 17 years.
There were two classes of gitls students — the former
wn as sadyovadus — where they learnt the
important vedic hymns needed for usual prayers and
sacrifices. The later class was known as the Brahmavadinis.
The girl students were also taught music and dance. Lady
scholars of that period also composed pocms. There are
evidences to show that lady scholars even composed some
eda. A special branch of vedic literature

verses of the Rigv :
known as Mimansa was developed for the girl students,

who took great interest in it. Later on when the study of
philosophy became popular in the Upanishadic age, women
started to take interest in it. Highly educated women
enjoyed the privilege of being included among the galaxy

of distinguished scholars.

gALS OF VEDIC EDUCATION

aims and ideals of education in vedic
ain ways prescribed for realising these

class was kno

Arvs anD ID

alms, They are described below —

1.

Infusion of piety and religiousness: Religion played an
important part in the life of the people of ancient India
and the teachers Were usually priests. Therefore, the first
ation in those days was the creation of a spirit
usness in the minds of the young
generation. The atmosphere in which the student lived
made him feel that his body may be a product of nature,
but his mind; intellect and soul belonged to the wotld of
d his conduct, moulded his character

spirit which governes X Rli
nd determinedatit ideals of his life. But this did not
trieqn Ehatithe students were to renounce the world and

aim of educ:

of piety and religio
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become a wanderer in
become householders b
of the society.
Formation of Character
was the formation of ch
moral feeling, Though the |
as very important, yet they
character with little know]
be a scholar rather thap 4
in the vedas, was impure
Education ought to devye]

the quest of God. They wereb::
ut as a useful and pious mem

= ion
: The second aim of educatio

earning of vedas was regﬂfded
declared that 2 person of goo
edge of vedas was preferred tz
Person who though well yersg
in his life, thoughts and habits

€ tree of education was suppo

CERE g
to flower in Wisdom ag e as in virtue, knowledge a0

Mmanners,

This

as

Petsonality * Development of
third aim, of the vedic educationl

Was to be realised by developing the feeling
ect by encoury ing the Sense of self.confidenc®
self contro] and by fostering

of d.lsctimination and judgement

f
aracter by the development O

| .
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ught to respect their own
. sml‘(:ii‘zzsit:r \ffo::e.gA well trained youth, ;;ll:z
o i ‘and Yo ducation was to be honoured morc‘ : t
s ﬁmSh‘_:d hls'ﬁ'l“his developed the student’s self res]‘)c.zdcd
S anner. Self confidence was also fostc LCd
e rc?ent were taught that if the?r .pe:formc;,s
Vi) "rhe Sltlu hey would be helped by the divine po(;ve tq.
s cfmpedtion in professions, the stu eni;1
it ol wa:br:j.lt their future which helped them
were sure a |
devaopisni' Sdit:zlnfr:: I(?leveloped mainly I:gr th; fsir;la;izz
i & ional course. They ha g
P during';hfi)z:u:jct;irllothing habits. They \x};tielrrtla EZ
copca 'over thmrfect chastity, which would he?p e
e i nt householder after rparriage. :
S 'efﬁ'cu':nation and judgement were df‘:velopli
o Olibdlrs;r;zcaﬁon specially in logic, law, philosophy,
by giving libe
piics ds hteratlucrielllties . Inculcation of civic and social
a

i . who
Stress on soClf cth aim of education. Students
ou

duty was the

i it th
finished ther ef:lxpecred to discharge their duties for the
life. They were

. culture and race. Every profession hac: ‘:z
wellaic O S our that laid stress on the c
ohn cos b hct)lileir members. For example — the éocto:
responsibilit;ilei Oie]jef the patients of disease and distres
was required tO

his life. . .
even at the cost Osfocia[ efficiency and happmt;ts};
Promotion of ial efficiency and happiness was the xbc
Promotion of S'Oazucational system. It was sought'to P

o er training of the rising genérauon :
realised by the proihes of knowledge, professions ar;e
the different brﬂzon was not imparted merely folr tnd
industries. qucir for the development of mental a
sake of culture

_centred
tion were not to lead a self-ce
uca

aim of the ve

|
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intellectual powers and faculties, The
aimed at qualifying the members of ¢
for their pre-determined sphere of
and family trained its children in
Specialisation in hereditary family profession naturally
increased the efficiency of the traders and professionals
and thus contributed to social efficiency.

6. Preservation and spread of culture
spread of national heritage and culture
one of the most important aims of vedic
Preservation and transmission of the en
and professional heritage of the race was a matter of
great concern. Members of 2 Profession were to train
their children in their own lines. The services of the whole

educational system
he young generation

life. Each trade guﬂd
its own profession.

¢ Preservation and
was the sixth and
education system.
tire literary, cultural

of his sacred literary heritage. It was 4

! ; N essential duty of
the priestly class to memorise the W

_ : ' hole of the vedic
literature to ensure its transmission ¢ the coming

generation.

The students had to follow the the
The theory maintains that the moment an individual is born in
this world, he incurs three debts, which he cap discharge only by
performing certain duties, Firstly, he owes 5 debt to gods, which
can be repaid by learning to perform the sactificeg prop e,rly and
offering them regulatly. This helped in Preserving he religious
tradition of the race, Secondly, he owed 2 debiiohe fahis oF
savants of the past and this could be fepaid by shudvine their
works and continuing their literary and Professiong] gagitions.
This helped the younger generation to

Oty of the three debts.

_ Master thejr §; d
profession tradition, Thitdly, he owed ey ar

which could only be repaid by giving birth
Proper education to them. Great care

younger generation acted as torch-bera
traditions,

a del.Jt to his ancestors,
to children 4pq imparting
D ke olsay that the
er of the Past culture and

) ¥
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parents, respect to the

e bygone ages. Every
which means

Importance was given on obedience ;(i
elders and gratitude to the savants ‘?f Jhaeat
individual had to follow the rules Of. SWZ:_‘ h};?}\rvas learnt during
a daily recapitulation of atleast a portion ot ¥ ans a daily tribute
the students’ life and ‘Rishitarpana’, e th the time of daily
Was to be paid to the literary gaints ot obe

rayers. i
N The aims and ideals of vedic education
the simultaneous and harmonious de‘.velOPm
spirit and intellect. Men are social bemgs’():ote
emphasised on social duties but 2l Pt

were thus to promote
ent of the body, mind,
dic education not only
d social happiness.

Tup1 Gy S f: s for its
ou
The vedic educational system = alsO. wo:ijodar?he students
Gurukula system of education. In the vedic p »

'Gurulﬂlla' which
5 rama known as the aved here like
niii ‘iinet}zrfi;lrtfﬁfe teacher’. The Sttgzgtzszrzdent in the
the Giruls son. %he main aim beh.lﬂdnjlsyu to mould his life and
GutUkula was to give him an oppost by living in close contact
chatacter on the ideals of his teachs S:;hg spiritual father. The
With him. The teacher Was regarded as pitiation ceremony and
Students 'Were admitted here after the

harya.
as Brahmac

: elve years i
teceived education for a petiod & t‘:or the Guru such as i

. The

€ had to do the household Choretshe sacred fire a_ﬂame i(t;cfoun 5

= sgliercag iy anl?kk{;q:::lg T hereafmfé gro;‘:;’ gthz I'zea‘c:hings
Uru also treated him like y spr

is Guru, a1 A
sefolar, he would take e Of;}l; unique features of this sys
°f his Guru in the the society: .
are _ he students were admitted
I f the students Al f rwelve through the
1. Admission o at the 28€ o e days. The
in the Gurukula ony which last.ed A .
‘Upanayana’ ceren,1 means «to sit I;ZmO“Y the students

word ‘Upanayana : b this ce e
S P ducation. Throug king UP Brahmachary
attaining € Ay life by ”

started their spiitt
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i i : ts
was considered to be thejy second birth. The studen

came and requested the teacher to take him as his disciple.
The teacher alsq after aski i

him as his disciple by placi

ng his hénd over the students
head. The Upanayana ce

fémony is described as, "T4
teacher lays i 7ight hand on the head of the pupil w/frﬁfﬂ_@’ be
becomes pregnans with him (tenq Larbhi bhavati) and then in the
third night the embryo issues ,

4 !
ut of the Zeacher, and being M”g}}
the savity;, obtains trye Brahm;

it ! 2
7hood.” “He is like a divine creatur
born from his Teacher’s month, »

€nts ug

vally lived with their teacher 2
4 member of s f

ot only ¢op

amily. The
sidered 45 a tim

) 1 6
i d GO .

duct
ing to the rules of con
behave according

teacher. He had to

d salute his
rs such as he was to get up an

nne

and good ma

higher
: uld not occupy a

: r way, he co fter
ke S pzpzous dress. The students wall:ejdﬁnm
T ahg e %vas a belief that .the srud_ent wt et
the teachic 8 ;‘ess in knowledge if he did no

make any pro

i ; cher’s place. i
b at. }‘115 t(?aThe students had to lead a verrif1 ;1111)‘111:;
Simple living : » place. They had to consu B
life in the Gurus 1% not eat sweet-meat, could no
d, cou

ts
leep on floors or ma
tdents bad 1o's imal skin,
Ao Th;:,y wore clothes mad.e of ar111:1nalmmd1
made of i EAE heir heads and keep just a sm llas, use
they had to shave 1td not wear shoes, carry umbrellas,
u

had to
of hair iheries music and watch dance. Ti;{eY Nl
perfume, listen o I line. They could not take p
discipline:

festivals, marriages ot any rpl::ilit;
celebration of aﬂYd to have great control qvel i
function. They ha the senses by living such S@p ed
emotions as well as her : The teacher was conszdered EZ
Duties of the teac of the pupils. He was S'?ppt?;;. 2
be a spiritualmfz;:::tf et Siil}_]i;ualm zzili;:eryt}ﬁng

LR to teach his s
izzstjje duty;of -thc:;al'ﬂlse;eart and soul. Tl?e teacik-ll:r ;;{d?
that he knew W i ¢ on the conduct of his pulztvte;S 7k
to keep a strict ;Y uided by the teachers on.mjed it
students wete tO bei [gs and etiquetes to be cuiﬂv;ad e
which mannf:li,1 iiato e avoided T.he Fea;h:; L
re and wha ell and maintaine

3:;1 gt 0 Sltzzttr:e student what to eat antdow‘:i:(;
For this he instruc150 advised the student az o
be avoided. Igﬂ ljept and whose to be avoided.
yito be

vegeterian foo

maintain strict

compan
1,
student was po°

the teacher had to help him in getting
e
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financial assistance, food and clothes Apart from all these
i e

if the student '
was 11, the teach
. ! 5 e
him like a father. f was to nurse and serve

6. Samavartana (Farewell of :
conc i the stude .
“Saml:\f:tr;in C:remony of learning Wasnlzi)O\;rnTZ:
Al o ili . The word .‘samavartanaa means “leaving
farewell for PthaCe and going back home”. This was
6, Wit o = ﬂlStljldents. After conclusion the students
facilities lik; C;ealﬁng;figt:is the){ could enjoy all the
orn ous c Othes £ .
i rmjafts::’o?t;‘()::e teacllch}irs himself offere,d I'c)huf:t t;:ugdeztls:

oney and ghee. The .
S e
the Veda! * Do thy duty! Do not
b i‘}fterr aPrestt)entmg gifts to thy teache:eg:iztcthe s;udyt}(;f
from duty! Di nco(':ce ¢ fiot brokenl Do not swerve ;;f";nt ’;t th
b = noﬁneglect your health! Do not neglect oou: Wi r1:Llldl ’
Do not neglect the neglect the learning and teachin gf th ?feda):
Let thy mother be (tSacnﬁqa_.l) works due to the Go%is and ;Janesi
thee like unto 2 oleLthee like unto a god! Let thy father be to
Let thy S Ogr b- et thy preceptor be to thee m};e L ter odl
thee like unto 2 od1e fo thee like unot 2 god! Let th 2 abg to-
Ee regarded, notgoth.cfv Vlf(lfahte:er aCtiOI:;{S are blameless ythg::: tshc?uld
us, - Whatever good works :

Szl'ne tgf:}i;};z‘:idbbq observed by thee—not 2?1‘:;?&;0 ge;;lformeg
everencal Wie ettelr th.a\n we. These you Shoul.d E there a:;r
e ver is given should be given v tSh Ofw' t}i:iroP 3

If there Sho’u1 i b]Oy, with modesty, with ff‘-at, i aith, no
sacred act o, Withe any doubt in thy mind i, sense of duty:
\ In that ca regard to conduct — regard to any
i Ze conduct thyself as Brahmangs
Of not, a5 lcmn uct themselves therein, whethe
with ol Og t‘tlhsi they are not too severe but devoted p
good iudgemem ngs that are doubtful, as Brahmana to duty. An
aPpointed o gt conduct themselves thereipn th who possess
» a8 long as they are not tog ’Severzﬂ'l;er (t:lhey b;

ut devote

who posses good
t they be appointed

y <

Philosophy of Education 69

admonition. This is the
had) of the Veda. This
e. Thus should this be

“Thus conduct thyself. This is my
teaching. This is the true purport (upanis
is the command. Thus should you observ
observed.”

On going through this addre
stress on certain things as —

i.  Entering into the house
were considered as a e
continuation of one's race.

ii. It also laid stress on the studying and teaching of Veda
which would help in the continuation of one’s culture.

iii. Thirdly, the students had to perform certain domestic and
social duties like honouring one’s father, mothet, teacher
and guest as gods. He was to honour hi.s.supenr?rs. He
was also to give in Proper manner and spirit \f}ﬁh joy and
humility, in fear and compassion so that .blesslngs may be

showered on both the giver and the receiver. He was also

to perform sactifices regulatly 'and in case ‘of any doubt
had to order himself according to the judgement of

approved authorities. :
iv. LEEﬂy, the student had to take cate of his health and

possessions.

5

In the vedic socie
and dignified place.
The teacher was cons :
.tespected even more than the King
In such high reverence by the society.' becaus
.Who took charge of the immature children andu
into worthy and useful 87 e sy e
to lead the students from the darkness o 1gtz:ch
Of knowledge. Since thes Ve,
Considered as the spiritUﬂ-l and I0tE=E0 help 2
3 1o education is possiPl® Vo thelf rtapnce to
Buddhist aod ]ajns also give equal 1mpo

ss it can be observed that it laid

holder life and becoming a father
ligious duty as it helped in the

TATUS OF TEACHER

ty, the teacher always enjoyed a very high

idered tO be next to God and was
in the society. He was held
¢ he was the person
d transformed them
ty of the teacher
rance to the light

i period, ers have been

llectual father of the students
nd guidance. The

the teacher.
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transmitted orally i eI Z?jlrher times  vedic learning was being
continued evenyr u;t s oot generation to the other. This
existence. In the jed?r thff it Jof writing, came into general
Proper ascent and C penod', oy importance was given to the
could be learnt cor PrZHOunqauOn of the vedic literature which
teacher. The contin:lz(; y only f_ror'n a highly and properly qua]iﬁed
§ transmission of the entire vedic knowledge

from generation t, :
O generati ; L
was possible o aly tfglrough ?hn, .rcgarded as priceless by the society

YOGA PHILOSOPHY

hiloSOph

. y haS bEen t

Phil shi Patani i o . Putforward by the Gre?!

gift OC;S? pl\}/lly ﬁftEr bis name, ;&':;;5“8 also known as thg Patanjall
a : 'y

Phﬂ050ph : ars.h'l Patafljali B OS?phy 1s iIndeed a very valuab%e
Yls Spmma_l rEaﬁSaﬁo ank.lnd, The main aim Of thls

CXiStEnCe of th S n. It h <k
body, mingd an; :E;nt Ot soul whic, elps an individual to realise the

2 Chis free f; e e

that it g both Senses, A i € from the binding of th

theorit; SPecia] f Pnte ¢ i
of 3 he’flithy S ;“:C - nd Practcy]. Iteljéﬁ::, of. this phﬂosophy ;i
S Shs mll 'i;ln the di:;elopl’n: 3

i 0ga mainly aim
cornPile; °f an individual, The work®
In the Patanjala Sutra, whicP
¢ Padas, They are:—

The Yo aP
Indian Sage thar
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i. Samadhipada which deals with the nature, aim and forms of
yoga, modification of the internal organ and the different
methods of attaining yoga.

ii. Sadhanapada which deals with kriyayoga as a means of
attaining samadhi, the klesas (mental states causing afflictions),
the fruits of action (Karmaphala) and their painful nature,
the fourfold them of suffering, its cause, its cessation and the
means therof.

iii. Vibhutipada which gives an account of the inward aspects
of yoga and the supernormal powers acquired by the practice

~ of yoga.

v. Kaivalyapada which describes the natural and forms of
liberation, the reality of the other world and the transcendent
self.

Almost all the Indian systems have recognished the value
of yoga.It is considered to be an important method of realising the
SPititual truths of Indian Philosophy.Yoga practice has also been
f€Cognised in the Upanishads, the smritis and the purana. Practice
°f Yoga help one in self purification ie. the purification of the

ody and the intellect which is very much necessary for proper
u“dﬂrstanch'ng of anything profound and spiritual. Practice of yoga
?lso hfflps us control our senses and the ego. These all ultimately
€ad to attainment of liberation by realising the self’s distinction
fom the body and the mind.

C(’mponents or the Eightfold Means of Yoga

s .It is mentioned in our s‘piritual texts thatif our @d is iI.nPure

trut}?ur intellect vitiated by evils thogghts we cannot reahs.e spiritual

. 8. For the purification and enlightenment of the mind, Yoga
glst Us eightfold means or components which are:—

Y Yama_ Yama means restraint which can be attained by

ahimsa, satya (truthfulness in thought and speech, asteya

( non-stealing) brahmacharya (control of the carnal desires

and passions) and aparigraha (non-acceptance of unnecessary

gifts from other people)
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1.

Niyama or culture is the second component of yog& 4

advocates the cultivation of good habits as !

a. Purification of the body by washing and taking pure food i

and purification of the mind by forming positive emotion® |
and sentiments

Contenment meaning being content with whatever come®
of itself

Penance and observing austere vows

Meditation or surrender to God

Regular study of religious books,
Atsana fneans comfortable posture of standing, siting and
lying. Asanas help us to attain concentration of the mif®
Yoga lays down rules for maintaining the health of the body
and making it fit. Tt also prescribes rules for preserving 'the
vita] energy and strengthening and purifying of the mif
and body. Asanas also helps the body to be partially free |
from diseases.
Pranayama is the regulation of breath, It consists of
P'-’iﬂCiple processes as— purak (inhaljng of breath), Kumbhﬂk
(retainng the air in lungs and rechak (exhaling the breat
out). By Practising the control of breath, breathing ca? 5

suspended for g long time and thereby prolong the state OF |
concentration.

iv.

Pratyahar means keeping the sengeg away from world!f
allurements and have control over mind. Tt means 2 COA%°
over the sensual pleasures. v
Dharana the sixth component of yoga means fixing of mif

on the desired object. |
Dhyana or meditation is the next step. It means the eng?é’
the mind on some inner self. It teveals the reality ohi
comlenplated object. ;
Samadhi is the final stage in the practice of yoga. In the*

of samadhi, the mind takes the form of
itself,

Vi,

vii,

Viii,

(2
the object and 10°
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These stages help an individual to oblatinn‘;;:::;:
extraordinary powers like knowing abc‘>%1t the past, t};re:; daof Others:
seeing subtle entities, acquiting the ab.lhty to read :l g
hear divine messages, increase physmal and mental p = ,become
alive without food and water for many days at 2 stretch,

invisible to others and so on.

P God i God. It
" anThe :foga phﬂosophy believes in the presence of Go

ttain samadhi — yoga
states that through devotion (0 God 0% BB 10 'L o the
ot “restraint of the mind.” According t© this p

s divi es and is free from
Supreme person who is above all individual selv A
all defects, All individuals are more Of

less subj e
; i _The Klesas
(KlesaS) which are the cause of all distress in man
of five tYPES =

i dge.
a. Avidya or ignorance 1 false knowledg

most
considering oneself to be the

b. Asmita or egoism i qe of all the happiness of

important in the world. It debats ©
life.
¢ Rag or attachmen S
when attached to certain things
away from us.
d. Dwesh or rivalry makes ouf
balance.
€. Abhinivesh or
great stress in man. The
a natural plneﬂcnrnenon;ll e
' Ly . different an
ind ;F he yoga Ip(’-’lﬂf;:)l) gio , bad and md:}if: e o
s r ;
Conse: Worksf (it ?Even if our Karmas it
uences of 1it. Gas
Suffer due to the result of ouf past

i We
f sufferings © me}n.
¢ causes all types © Sunhapp y when it gOes

become

i tal
life bittet. It disturbs ouf men

ur life miserable. It causes
50

fear of death make % B ks is

y do not want to a¢

has to do various

believes that man b the
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ED
UCATIONAL IMPLICATION OF YOGA

Thc ‘VOrd <, i
yoga’ is derived f;
means ‘to unite’ tom the Sanskri 5
IS ‘union’ mey 2 un:te, Therfore the derivative mesa 't wofrd ‘yu;’
ning the union of the bOdy arard mng o) u‘;(otie
! and soul;

union of the egq
and irite
the divine,” 80 and the spirit; the union of the mundane and

.

The essenti
al purpose of yoga is the integration of all layers

of life — env;
i ronm :
] ental, physical, €motional, psychological and

Yo \)I(/);;pa‘l‘c Ch(?pra in his book “§e
g /S., 1‘faga 25 the union of bod,
¢ 1o a ,.-g/ 1:'/ztb the divine intelligence 1)

. of being in which the eloments and

syen Spiritual Laws of
7ind and Spirit — the union of
at orchestrates the universe. Y048

0, 01y dez.(]el ] Jere is a H 't 0
f _y * / .

imaginaty : onii ; Y, o
r:atfn[ "0, creatively, meaning and purpose. Yoy 7ing of intuition, insighh
0 - Lou :
9 you but also everyone A i o aée, ’carrect choice that bentf?
ces,

Yoga classes, therefore can help j

)
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BUDDHITS PHILOSOPHY AND ITS EDUCATIONAL
IMPLICATIONS

The Buddhist Era of Education came after many problems
system of education.

’}ll“?ld started creeping into the Brahmanical .
B < BPddhiSt education is mainly based on the philosophy of
U(_idhlsm, Buddhism consists of the teachings of Budha. Its
Main tenets are :

Four Noble Truths

Eight Fold Path for Attaio
Moral Code: Importance O
Middle Path : Avoidance of Extreme Fo
luxury.

Equality: No Caste System:

Ahinsa or Non Violence.

Silence over the Existence of God.
No Belief in rituals

9. Belief in Rebirth and ‘Karma’.

Th
E Four NopLe TRUTHS ARE

L 5 : :
All existence involves suffering:
Y desi.rey CSPC

ment of Nirvana (Salvation)

f Good Deeds in life.
rm of Austerity and

I SR

oSl aNECn

i, Suffen'ng S cansedib cially the desire for the
. Continuance of existence:
"L The suppression of desire leads tO
the eight fold path.

the extinction of

suffering,

Iv. The deliverance can be effected by

sTS OF

t indudﬁs
cessation ©

the knowledge of

I
& Eigur Forp PatH CONS!
{ misery and the

L Right View or Belief: !
misery, the origin of TSP 95
path leading to the cessation. of LT

The Right Resolve: o sexual pleasure t©

i to no 0nN¢
malice towards none, © e A e
Right Speech: To abstall

from f

i k.

harsh lan d frivolous t _
guage an : M

Right Behaviour: T0 abstain from @ ng

have

that which is
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0ot given and from immorality

R'ight occupati
pation: Liveli )
ostensible evil. n: Livelihood which does not invole

6. Right Effort: To aba
;)illc;lw good qualities,
ngh: gontemplation: Clear Observati
. 4 X
oncentration: Contro] of sens:sn and mind

ngen existing evil qualities and 0

& CHIEF F
EATURES OF BUDDHIST EDUCATION

Buddhism s
. eduCaUOn '
On it was im was first groen oo i,
from HindmsE:rF;d 'l the masses als, It g to the mc'mks. Lf:‘lc
to one - The ideals and methog oes not differ ™
another. The only p ods followed are very

A ’ : eolo
F\ . The Chief featllfg; t:; tYhI;P-S of schools and education of
this System of Education are

S5

—
-
-~
B
(o5
w
o
o
—
=
o7
o

Zl;?s fof education. They are

. of m :
favironment of the?r:‘:)l Chara‘_cter : Buddha inSiSted that i
1n the character devel b i besch v, o
the development fe ol e i 1
Develo of 2 good mory] Jif, s
pment of Personali ¥
;t;?ss on the allround deve
o :nalrn stFesscd on the d
Ce, rationality and un

izglr;l ent of a child’s persoﬂ

del'StaE)] ?ient'Of self-respect; ®

his airm ng in the students:
Stressed on the conserVﬂﬁOf;

of India
cultur :
ral heritage and j¢g ansraies the D€
mission to

SCHEration_

d. TOtal deV
elo : .
mUStmafiﬁsigtflléddhlStp hﬂoSOPhY stresses th Jucatio”
Psycholopical i evelopment S s ate 3
glcal, intellectual, €Conomic ailiﬁ Ln-chwduaj i P;YSIng
! » Spiri in a bala?
P tual in a g

al

2del‘;:loprnent for the students
- Pabbaja Ceremony

or Fis
St Ordination; This ¥*° 4

ty : The Buddhist philOSOPhY I?YS |

)

I .
ace where they differ are in religio™

Education: ;
on: The Buddhlst System of' cducadoﬂ:

)y W
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ould be admitted in a monastety.
ad to renounce all worldly and
«Pabbaja” in Buddhist

;:r;mOHY by which the student ¢
famiils & r‘-l.lﬂ thi.lt the students h
tfadig relaUOnSth and this was known as
Stud on. The minimum age for this ceremony was 8 years.
ents from all castes were admitted in 2 monastety.
o For this ceremony, the student had to get his head shaved
Put on yellow clothes and present himself before the
Presiding Bhikshuk. He would then pray for admission in the
efuge with the Buddba. I

;:Z:astew- He took an oath as, “I take refuge WV
com "éfu‘ge with the order” He was then adrmmstered the ten

.mandments, which are:

Not taking life.

Taking what is given.

Abstaining from impure practices.

Not  telling a lie.

Not drinking:

Not eating out of time.

Not dancing, singing and
. Not using garlands, scent
- Not receiving gold and sil
Chﬂdf child could be admitted only

en who were suspected to be §

pro :
Sy and other infectious diseases
ssion in the monastery: The avilitary mam;
SlaVes were also not Q,UOW.VCd to take a
OHasterYI

seeing shows:

S, ornaments etc.

E:-_ﬁ_-ﬁ.-"?:"-’a‘;p::-‘

ver.

by the cons

o

ent of his parents:

uffering from tuberculosis,
were not allowed to take
state employees

and dmission i the

Pabbaja’ t
remony.- This ceremony
s ceremony the
d had

& Upasampada Ceremony: After

In
:snl}; had to undergo the Upasampada ci e
erformed at the age Of 20 years. *
toc’n‘k became 2 full—ﬂedgged member of the monastery o
ig.lve up all wordlly and family *
Beg his food

e Was taught to:

elan‘onship' H

1i,
i Wear robes made of rags
e Lodge at the foot of a tre€
: mediciné

Use cow’s urine as 2
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After 4 sex, theft and taking 1i i
became Penod of te ng llfe
n years, from the ‘U
e <
PaSamPada’ he

an Achar
’ ¥a who hi
4. .anary Educa‘; himself could =
on: € 1
edUCad:r; ’I::ere are eV‘idenCeSpl;[;:js-h rOVe
ed. Those wht<j lefevalent when lfsudI:ihist
el upto the age d not join the Sangha also
(reading, Writilglg Of. twelve and recei?
n was im , arithmetic g
i b e et and
n he F =) e child ;
was introduced to VYakzi;Sr:a f?g Sammhed i‘;
15 3

Monasterj
es f] .
attended the 0:1;115h
e e
em S
Edu eqtary edUCa[jo
bo I:al?on began at
He(;u Sxdldhiras fu. Th
Vidya \(flld}’a (Logic)e
Ch_[ : Nner SC1 1 ;
kitsa Vidya encej) : Sﬂpasthan :
ya (Medici Vidya (A
ne). rts and Crafts) and

sole responsibl;
e ty of

of t::SS trj:iponsible fc:i]eth St‘u;:ient after he ente

he was i ent monk. He :l ood, cloth, reSide:d the monastg]

Cd hi;nHe S SO 1?0ked Sh ce and educatio?
through leCm"e his students wh student wheneve:

re and question anz:; heart:}:lly(; an
er metho S.

6. Dajl
of Y routi
twelve yeaps d‘;era‘;f students: The B
during 32' Th‘?y had ton10d of education W&
Zerve his teach duties tow:rdlsjegod- The Sme;:intthe life of 2
€votion, et everyday, H s teacher eye ds also had t©
and cloth, € Was to cook e was to serve hl_fY ay. He was t©
begging :{S- He placed b ffor the teacher ands teacher with
clean, 'i“h € also had o ke ore the teacher wh wash his utensil®
€ Students hagep the monastery aa;e‘_;el. he got fro™®
acher re UEO Pff{Pare himszlflts Surroundiggﬁ
the smdegtsr;d hlm_to -l fzr edgcaﬂoﬂ
and v, tly from bed an:e geviencdiihe fouoiiordljg ‘:S‘f
u To Pre::err to rinse his m:zlf-;"e his teacher te;?}? cl:at:-lef.
In ringed E.:ua seat for the teacher
jug and after his drinkfn:?tfing e A
» wWash the vess®

Petform sopm,
€

wh
c

L :

Nya i tm
ya (Science of reasoning, Adh 1
] yﬂ ‘

Philosophy of Education 79

N ;nd sv..reep the place.
EO equip the teacher for his
hzzsl;l;ndergarment, girdle,

B .S-bowl rinsed and filled with water.
v pping the pupil himself like the teacher 1

y 1\? accompany him.

» Ot t 3 . .
i o interrupt his teacher if he wants t

V. To .

Vil NOtS";’EEP. the Vihara where his teacher dwells.

4 Sebmisei Oglll\j’e or receive anything without his teacher’s |

i 'ifot to enter the village

; ; ;mrSe the teacher when he is sick.
elationship between the Teacher and the taught:

The

re alw ;

and the s:ds existed a cordial relationship betweer the teacher
ents. It was also 2 and good. The

teacher ffectionate, PUre
also had to follow all the rules ©
ere men Of high

f
or t,}Il‘e PN f con
h .
€ teachers led a very simple life. They W
¢ ideals were put by them

Charac .
efOretihr’ having self control The sam
Well. Ty e students. The students Jlso had to se£ve th
lke fathe teacher also took every €€ of his students: They i
er and son. Both the teacher and the students had to
wn by the Sangh. In the

olloy,
th
e rules and regulations Jaid do
e HOVICeS and his

between h

bfzgging round by giving him
his two upper garments and

f he wants

(0] accompany

without reacher’s permission.

duct prescribed

s
? of _
“ache A. S. Altekar, “The relation

ed together by usual reverenc,

r we
G re 4
Onfidey, 5 Sfinal in character, they were unt
Th and affection.”
X € te %
8 cap baCher had to teach everyt
e well known from the excla

made
him ’W“}ﬁ‘en the father Bhikshu h
Yeneral, ch says, “Happy friend are we in that
Joy 4. é””& such a fellow ascelic a5 Yo% The doctrint which 1 &now,
n0w;, and the doctrine which Yo% Fnion, AsT e
of 1his

Jo
0y
¢, are, :
As you are, s0 a7 L Pray, Jet #S

%Q@.:;
B
v Curriculum: Like Ve

o his students.

hing he knew &
mation Alara [{alama
.« education un er

d ﬁnished his
we look #pon such @

Buddhist education

dic education;
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Was meant
]tjl;: ordet. This was namrialf;r Onlydlthose who wanted to entef
was full of according to Buddhi
sm the wordly

b ? Sorrow and 5
Y fenouncing it that salvation could be attained only

weavin N as

it 51O cloth, taﬂéfpart from these spinnif®
» Surpe a0 n s =

taught. Gre:a.tig 'Y, writing, atithrnetif, clc::mhlng, aCCOUﬂta:JC%

» nage etc. were sO

he grammatical study of

wnl':g Stage, emphasis was give?
stori ilita b al.ld arithmetic). In highe*
) ties of Buddh, Ty science, medicine, logic,

difficult g}; n oth
sub - vi
Jects were taught, 0 previous birth and o

9. Method

ain aj
Was strop lalm .f BUddhis,t LR,
UCation was purity of ch et
of characte™

8 dEVQ]o
Pmen that ¢
Method b if he g fe could
o €achin Was td Aok Possesg not learn anything for
© prop 8o0d behaviour, As th

agate, :
e Buddhmm, therefore, the

y W
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tours after the completion

students were encouraged to take long
practical and real form of

of education, so that they could gain
the theoretical knowledge gained by them.

On every full moon and first day of every month, conferences
Were arranged in the Sanghs. The monks of different Sanghs
assembled here so that they could put forward their doubts freely.
it Wwas compulsory for every monk to attend such conference.
£ anyone was sick also, he was either to be present in that
condition itself or inform the Sangh about his illness. The
dssembly could impose punishment on any monk found to be
guilty of immoral behaviour. This type of conference was free
' challenge the assembly for proving him wrong

The medium of Buddhist education was the common
language of the people. Thus it 18 found that the method of
teaching of the Buddhist education was almost the same as Vedic

e - - :
ducation apart from some addition to it

EpucaTioN OF WOMEN

stic order not only included monks but
had first refused to admit women
he request of one of his disciples,
women along with his step mother
Of course, several restrictions and
hem. Buddha however, felt that

A The Buddhist mona
14 funs. Though Buddha
e anghs but later on at t

OrgaVe th? permission to 500

rese:;im'lssmn in the Viharas.
‘Vations were imposed of t

a A
tting women in sanghs WO
The' worien fohks had to follow strict rules. The first two

}tfe&rs Was a probation p eriod fot them. They wete also not allowed
© Meet any monk alone of 4t their residence, which were known

ag :
Nunneries. These Wete situated at a distant place. The status
than the male monk. No permanent

n the sanghs : some monks could
n twice a month but that too, in

0
t

D osthe Women nun was lowet

-ves Were given to them 1

th their religious instructio

¢ Presence of anothet monk: |
Buddhist Sanghs did Pay attention to the cultural development

SOcia] upliftment of t

he women. Generally, women jolning
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rder did i
SO out of keen interest and deep religious feeling®

ourse, there w
o cre a .
get tid of th few exceptional ones who joined it to

the o
Of

The nuns joinj
Buddhis¢ do(:t'.t:i]::).t:]1 IE[g the Sanghs received knowledge about the
I i .ﬂlehethzre pethaps also taught reading and
learnin m had also attaj : : :
2. Th ned high in
; e are many references in Budd}ﬂft ljirrzfriuc:‘gn:]zo“‘t
them even b
Decline :;artr}],e very famous as teachers and scholars.
ifﬂ the fourth Centzr;rdAer Sf I]; uddhist nuns started taking place
amous int c Sl i) that time Vih me
thathe il'(f)l:ltéonally_ in the field of education Ta;as h.ad .be;cgns
educatior; ok fot benefit the Women ml'zch 0;36 msu;tcve;
o i Characteﬂnpartctd, not only helped to rai.;,- Et b ndard
r and intellect of women in ge ea;: E St?t also
neral but 1

rences o i
f Buddhist Women religious rnissioﬂilﬂiﬂs

8oIng to forei
: .
them are _ Sag:gh outitries for propagating Buddhism. Some ©

us

as Shil, :
p:ia;tnka, I?abhudei.r and Vijayanka
s hroxp th{s, thete is, howevet, no
elping in the spread of educ
8reat extent, It is of coutrse, ;

ete.

evidence of Buddhist

very m Hon amongst woma?
uch evident that ample

Nunnpe
tO any

tual attaj
alnment of several Biddhist  aups. Some of
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opportunities were provided to the women for their self
development. However, higher education was restricted only to
women who belonged to the higher strata of society. It did not
teach the doors of common masses as peasants, labourers,

attisans, craftsmen and ordinary traders.
Upanayana ceremony, which was

e Vedic system of education had
result of this, the marriage age
d they began to be married even

Importance of the
compulsory for women under th
declined to a great extent. As 2
of women was lowered down an
dufing their childhood. As a consequence, women education
?Uffered a serious blow. The situation became even more grave
in the ninth and tenth century A. D. Gitls started getting married
at the age of ten or eleven. The social and religious status of
Women also fell considerably during this period. This naturally

Proved very detrimental to the education of women.

FUNDAMENTAL CONCEPTS OF ISLAMIC
THOUGHTS AND ITS EDUCATIONAL
IMPLICATIONS

jon was born in the 7th century AD in

Arabia, Later it had reached] OULERRACY Asian, African and
Uropean societies, However, the followers of Islam first centred
Indi, in the 11th century AD. It then influenced the socio-cultural

aSpects of life including education.

The Islamic Philosophy
' The followers offlelatas do not consider it merely as a faith
°F teligion, but a complete Way of life, which they had to realise
t fough the deep und erstanding of the Islamic Philosophy and the
Owledge based on the Holy Quran and the Hadiths of Prophet
Shammad.Accordin gto the Quran, Islam is theo—centric because
ac‘:ording to Islam. Allah is the only true reality. He is Almighty and
.2 Ultimate Being’. Everything in this creation is due to his will. He
mind or an illusion of those who

S .
Aeither 2 projection of man’s M 0 _
Ve temained infantile but Allah is eternally living, transcending

Islam, as a relig
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the limitations of the spatiotemporal order, being the First, the Last,
the External and the Internal. !

According to the Holy Quran, “4//a) is omnipotent and to hint
s due the primal origin of everything. He is the creator. Allah created 1he
heavens and the earth and what else is there in the universe, He is the sole self —
subsisting being, and an al] Ppervading, absolute realsy, ”

According to Tslam, Allah js the source of all knowledge
and he has given knowledge to man. He had revealed some knO"f’ledge
to the prophet Mohammad, who revealed this knowledge in ‘thc
form of the Quran, which contains essentials of morals aﬂd_ faiths
etc. Some knowledge is to be explored by man through his _OWI;-
efforts, According to Muslim philosophers, human knowledge 1s ©
tWo types :-

2. Knowledge based on proof Py

b. Knowledge based og direct experience through religlous

devotion and revealation.

Knowledge based on
fational and systematic ptroce
ete. It is the knowledge of ¢

Knowledge based
contained in the Q
Mohammad thro

proof is accquired by man by follow1ng
ss of observation, reflection, discovery
he liberal or secylar sciences.

on direct expeience is the knowledge
uran, which has been given by Allah to prophet
ugh revelation. It is considered to be the
fundamenty] and n

oblest knowledge. Itisa complete guide for manl
In his worldly affairs as well as for his salvation, |t is, therefor®
essential for every Muslim to acquire the knowledge of the Quraf,
the Hadith (life and saying of the prophet) and Shaiyah (Allah’s laws)-
The aim of acquiring of all forms of knowledge

Common features of Islamic knowledge

The common feature
Domination by I
The Islamic philos
to develop and

is human happiness:

s of Islamic knowledge are as follows:”
slamic philosophy of lmowledg‘? o
ophers from west 4ng central Asia tried

promote the knowledge of Islamic
philosophy duting the medieval perioq. Their main concet?

Was the attainment of human happiness which came only
through knowledge.

Influence of Greek phiIOSOPhets—-There was a great
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Philosophy of Education

istotle
: Jike Plato and Aristo !
influence of the Greek Phllosopherswledge in the Islamic

e tOf kno : ‘ f
e naweba?iivzznihft knowledge 15 th? %}iia;gsmg &
. c :
pen?d- The}'ral forms, natures and 6555;105 .: philosophers
the 1mma'ter10urces of knm’vledge—ls_?11;111 by two basic
TVV.O basic s knowledge can be acquir hishistsed
believed t.h’d:l ;)ly the method of revelaﬁoderstaﬂ iaithe
sources. Firstly ondly, by un ; 1

i ver and sec bservation a
by the divine P?l\a rational process of Oexjsting in the
universe thrO‘;gh material phenomena
nce of the

e sms?;the Prophet = I5laoic

tradition of the

experie

universe through the u dition 0

The Quran and the tra uran and the

philosophy believes than Q

prophet ate the main

Whereas the sou:rces g o

and material objects ;nowl

Both these form.s O.fe God. eot= [he Islamic

o 1: i . _

the Llltlrnat(? rea-ht:;d theoritical il which is ab?v;

The practical e that the ratoft 2l and the theoretic

philosophets behevearts — the practi€ ah the theoretical
| u

the senses has t?cépe is acqulﬁd S fgthe body through

intellect. Kdﬂfh“; ;g per man

intellect an

practical intellect.

o

sou]:CCS

f rational knowledg in the universe.
riences

the expe

o W
dge aim at helping M3 2
(<

1 intell

agemﬁﬂt 2

encourages its :
continously engag! zsg
intellectual Procesls dge b
forms of knoW eal or ratio
knowledge of I b(?f_ng )
encourage ac.qulrlorP low devo
i oringthe ration the €€ i
'%Il;e learned SUP that 2 petsdis tates that every Mus
philosophy belle‘_’;s: toa devout o

i
considered sup€

thetr uiring ©
It str
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rfnust not seelf a.nd Impart knowledge for his own sake but
or a be_tter. living in this world and a more blessful and
eternal life in the world hereafter.

EDUCATIONAL IMPLICATIONS OF ISLAMIC
THOUGHT

The Muslim System of education spread from 10% century

A.D. to the middle of the 18 century.

CHIER cipp,
S CTERISTICS OF MusLiM Epucation

The chief features or

follows _ characteristics of this period are as

1.

Aimsg .of education: The main aim of the Muslim
E‘t‘;;:UOnal SysFem as developing a love for Muslim
o areﬁ ;nd religion in the students so that they Co.uld
L € as per the rules of Islam. Achieving salvation
at. Tge paring students for a vocation were also aime
i System also prepared the students to become a.ble
Mministrators. The students were also prepated for high
Posts, specially for interpretation of Islamic law:
gl:)jir;jl Patronage: Tbe rulers patronised education by
mceivzg edt(;catlonal m‘stitutiOnS- Education institutions
learnin 7 OWment.s in the form of funds. Men ©
% Edg we}:e patronised by the. rulers. Big landlords alf-io
. lP In the spread of education by providing ﬁnanclﬂ-l
elp. But the rulers were not allowed to interfere in the
Management of the educational institutions,
Religion dominated education: The aim contents Of
Study, daily life of the students all were base él on religious

1de‘al.s. The students acquired knowledge merely as 2
teligious obligation,

Cufriculum: Subjects which helped in the developmes®
of intellect like mathematics, astronomy, grammar po]itY
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and politics were included in the curriculum. The students
were also encouraged to study art and literature.

5. Teacher-pupil relationship: The teacher had the same
status in society like the eatlier two systems of educatmg.
The relationship between student and teacher was cord@l
and mutual, though the students did not live with their
teachers. They had to serve the teachers in return of
which they got free food. Teachers were held in great
reverence and they were lovers of learning

6. Discipline: Students led a very strict disciplined life.
Great stress was laid on development of proper behaviour,
thought pattern and development of personality and
character in the pupils. Students were punished very
severely.

The muslim education in India can be divided under two

rules

Education during Pathan rule.

The Pathan rule in India mainly comprises of the slave
dynasty, the Khilizi dynasty, the Tughlag Dynasty, the Sayyad
dynasty and the Lodi dynasty.

The foundation of Muslim rule in India was established by
Mohammed Ghori. The Sultans of the slave dynasty were the
first Pathan rulers in Northern India. The first ruler of this
dynasty was Qutubuddin. He loved education and built many
Maktabs attached to the mosques. Muslim religion was taught
in these Maktabs. He ofcourse established these maktabs after
destroying the temples.

The next ruler, Iltutmish was also a lover of education and
an able administrator. But education was, completely ignored
during his time. After his death, his daughter Razia set on the
throne. She was also a patron of learning, Learned person were
greatly honoured in her court. During her times, a big educational
institution known as Muijji Madarsa was established at Delhi.

Nassiruddin was the greatest lover of education of all
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the sultans. He used to co

caps for : i 'PY down the Holy Quran repate
HS also hj:;i:fdk;ls e lrl-imsc:lfyxgls a Iea;ie}:i rflaﬂ
including Tabkati e;me.d persons of his court. Many good oo
written durin hii .as“’ the famous historical document W&

The nextg ruIS Iellggn.

He encouraged ec;? alban was also a great lover of Jiteratur®
in his court. He alsocrauon and patronised a number of scholafs
Amir Khusro was th eWardeq s S.ChOIarS for their great wotk
court. During his ru? most influential and bright schola* of b
greatly encouraged lebOfazo years, culture and literature W
imPOItanCe to edlica[jo :_ns successor ofcourse did not gIve any

Th
e next dynasty that came into rule was the Khilji Dyesti]

The first sul i
sultan of this dynasty was Jalaluddin. He also W#° it |

liberal ;
also esltzzfirshiil e:l ‘L‘:Uon = lhonoured the learned peopl &
Alauddin, however w i ?t Kiluguri near Delhi. His successO”
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and .
& perhaps the last dynasty of the Pathan rule. Bahlal Lodi
in 3 ct{he ﬁ‘rst ruler of this dynasty. He was also greatly interested
education. He also opened a few Madarsas and encouraged

hterary works.

L After him came Sikandar Lodi.
ter and lover of art. He gready respected scholars and

- : iy
_\varded them for new writings. Many foreign scholars had visited
«pjwan’ (collection

Ofs Court. He himself was a poet and wrote 2 !
booioem) containing 9000 poems. He also tm.nslﬂted a Per:zan
to hi on Ayurveda under the name Tibbat'-e-Slkandet. But fue
tec -S destru‘:ﬁﬂg many temples and Sanskit pathsalas, education
Cved a great set back.
arts, II;jahjm Lodi, the last £
evelo ut he could not pay much 2t
Pment of literature.
After him the Mughal

Bdyrar;
Heatipy Dzm}.;g the M’ig’g’a/‘r

He himself was a great
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ducation and

dlet of the Lodl dyna

tion to €

s establishcd their tules in India.

the fT s Mughals came into poves aftet the Pﬂthﬂm n of great
irst ol was 4
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“Omplishment, He had 2 knowledge ©

urkj

ey I\S{h, He was also a poet of excell
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ged the learned men. €

Sstablished a big librafy- He is oft
as ext to Hunayiins i < 50 Akbat. d'id in the field of
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by *erature, culture and civilization e was 2 patror o8
Dot ¢ Was greatly interested 10 educi Hindu learning
tl'an OI]ly Muslim leaming put also of Sl Persiaﬂ- Akbar
encsated many Sanskrit and othef Hooks o other fine A

Olrageq painting, music, © igraphy WEH:S‘SH yanted that
Mhs i Kbar was very, tolerant in rcﬁgious d c:tcio;l e S
tefy,; ° and Hindu should IFC‘:V;/I:d rgas WEre Mathematics,

thé

0
1S The subjects of study ©
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Physiology, S :

y i bg:r,’snrlzilc;ne, agriculture and other traditional s ubjects
of new litf:ram_l-eSIr)e ga.[ded = the 'golden era' for proﬂrlotion
language took pla(':e I:[nng hl_s_ reign, development of all th

| + ¥lany original works were prepared during

his peri
od. Translati
. ons of great classical works were also done

in this perjod
Petiod. Abul Faza) wrote “Akbarnama” in his reign

: learned person in their respective
Navaratna”, .

hangir come to power. He also was
et of arts and library works. He also
all;ld Madrasas ang gave grant to the
e “Jahangirnama”, Afeet

€ was the greatest lovet
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Its effect on the present educational system:

The Mughal rule lasted for seven hundred years and we find
that Muslim education had spread in India to a great extent. The
Muslim education satisfied the intellectual needs of the people
and. also solved their economic problems.Mush'm education
Mainly aimed at the spreading of Islamic religion. Islamic
¢ducation as mentioned by Babar and Bernier could not grow
'0to popularity. That is why the Muslim education could not enter
;n ©0 the realm of the life of the common people as ancient
ndian Hindu education. The Islamic education inspite of state
S:itron?ge, could not effect Indian soul, where as ancient Hindu

UcCation spread throughout the country even without any
PaFronage_ The Muslim educational institution could not become
i’:t’zrsauy famous like the Buddhist unive:rsities. The Muslim
b ts of education only had local reputation. Of-course thfire
hag :Omé educational centers like jaunpur,‘ r.Xgra and Delhi w%u_ch
Came Stabhsbed some high educational tradition. When the ]‘3r1t.15h
s eq 2 Ifldla there wete some Maktabs and Madrasas functioning
Not ducational centers for the Muslims. But the compacy was
S eélme'-‘ﬁfsted in education of the common people. It Wantfzd
o thuCate only a few people which it needed to run the affairs

&y ¢ government. Thetefore, after the British came to power

A T’erf“» more interested in spreading English education rather

n drandlgt_inous education. Of-course till today there are 2 few

sas imparting education to the Muslim people.

fucation of Women Duting the Medieval Period

Thel:i\goheﬁlmedan women used to observe ‘Pardah’lsystem.
Stug ore they could not attend Maktabs or Madrashas like male
s tegularly. Some gitls of a locality assembling in company
’hengo to the Maktabs attached to mosque for the sake of
Teaq:; tary education, their main purpose being to learn simply
W mergl and writing only. There was no universal system of
&d Cat education prevalent during the petiod. Whatever women

On was there it was confined only to urban areas. There

Wo
ele
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Was no separate provision for the ed
masses. It is no wonder that ¢
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attained a2 high level of advancement. The Tajmahal at Agra and
othe.r vivonderful massive buildings at different places are still
reminding people of the glory that India once was.
Development of fine atts had reached its peak during the
Mughal petiod. The Mughal emperors believed that along with
strengthening of military power it was also necessary to maintaift
pomp anc! show in the court. So they encouraged education in
fine arts in order that great artists might developed there att
further.fo.r contributing to the glory of the court in turn. Music
and painting fieveloped very much during this period. Tansen,

f the great courtiers of Akbar. He

also encouraged. Jahangi. hi : i
Row, the British Amlits’smself Was a great painter, Sir Thomas

. ador i
praised Jahangir's Iove for painv:il:; visited the royal court has
EDucATION 1N Makrass anp Mabags

AS
The institug .

were anWtslu;:u;Irllis Pﬂ’mary education during the Muslim er?
known as ‘Madrasahg’ ::Sman(;l that of higher education wer®
one of them in details: * ragas - We will discuss about each

MAKTAB:

wete alsg pj v
and numbers, aﬁﬂlmeﬁfv:; knoWIedge of the Arabic lette®
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writing application. The educational system was in charge of . the
toyal authority. Emperor Akbar realised that much of the precious
time was merely wasted in learning useless words. He had
therefore, introduced significant reforms in the system of
education. ‘

The chief features of these institutes were as follows:

1. Institution of primary education: Maktabs were
educational institutions prevalent in the Islamic period
providing primary education to the children. They were
either attached to the mosques or were even independent
of it. Sometimes, learned men also held classes at their
residence. Almost every village had a Maktab. Towns and
cities also had several Maktabs.

2. Finance: Maktabs were usually patronised by the rulers.

They also had endowments and also depended on the
charity of the common people.

+ 3. Management: The ‘Maulavis’ were responsible for

looking after the management of the Maktabs.

4. Curriculum: The learning of alphabets, Qalama and
verses from Quran were compulsory. The curriculum,
however, varied from place to place. The learning of-
Quran was given more importance because it was
essential for the performing of religious functions.

5. Languages: Learning of Arabian and Petsian languages
was compulsory for getting high posts in the government.

6. Fees: The fees wherever essential was to be paid in kind
and not cash.

7. Orphanges: Some orphanages were set by the
government. The children of these orphanages were
provided education free of charge. They received vast
endowments.

8. Admission: The beginning of education was made at
the age of four years, four months and four days with
the ‘Maktab ceremony’ or ‘Bismilah’. The child was
offered good wishes and blessing. ‘Surah-I-iqra’ a chapter
from the Holy Quaran was recited on the occasion.
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Education-of the royal children: The children of the
Muslim nobles and rulers received education at thelf
homes by tutors engaged for this purpose.
Curriculum and Mode of Instruction: As there Wet
no books, wooden boards were used by the students ©
write alphabets. They also wrote on the sand with fingefs
or sticks. The method of teaching was mainly Ora_l'
Students recited the verses of the. Quran after thelf
teachers. The students were taught to give importanc
to beautiful and fine handwriting. Grammar was taught
to the children. After the completion of the Quan the
children studied, ‘Gulistan’, ‘Bostan’ and poems ©

Firdausi. The students were also taught the multiplicatio?
tables.

10.

MADRAsAS:

Madarsas were centres of higher education in the
Islamic era. They imparted higher education to the muslims. 'I.‘he
term “Madarsah” is detived from an Arabic word “Dars” whicl
means “a lecture or a lesson”. The teachers therefore, ma_i.nl}’
adopted the lecture method and therefore, the method of teachif®
was mainly oral. Students were encouraged to develop the habg
of reading books, Subjects of study included medicine 2%

physical sciences, mathematics, music, astron

omy, mechanics 7
even theology.

Individual attention was paid to the all round developme“ts
of students. Only capable and eminent teachers undertook -
duty of teacher. The students were also taught religion, logt©
philosophy and politics. The duration of education was 10 ¥4
Madarsas were established in cities like Delhi, Agra, f\jfﬁer’
Lucknow and Jaunpur. Akbar had included the study of Hmd‘:
religion Philosophy and literature in the Madarsas to bring abo!
communal harmony between the Hindus and the Muslim$-

The chief features of the Madrasas were a5 follows:

. t
1. Cutriculum: Different writers have put forward diffel"?ng
views tegarding the curriculum of the Madrasas, Accord®
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to Badaoni, a historian of Akbar’s reign, the curriculum
of that era was divided into science which included
subjects like astronomy, astrology, arithmetic, mechanics
and philosophy which required the use of intellect. The
other group known as non-science included the subjects
which could be committed to memory.
Akbar had introduced several reforms in the curriculum.
He had emphasized that every student must read books
on the following subjects:

Agriculture

Arithmetic

Astronomy
' Geometry

Household matters

History

Mensuration

Medicine

Logic

Rules of government

Tabiq (physical science)

Riyazi (Science that relates to quantity)
m. Science.

=op e R g in th: ORI ALENST R

In schools of Sanskrit learning Grammar, Logic and
Patanjali’s Commentary were taught. Maktabs and Madrasas
also imparted education to Hindu students. The curticulum
changed from time to time under different rulers. For
example — Humayun was greatly interested in astronomy,

Akbar in learning of both Ayurvedic and Unani system
of medicine.

Medium of instruction: The medium of instruction in
these institution was Persian.

Development of Urdu: As the Muslims mixed with the
Hindus, a new language, named Urdu, emerged in due

course. Later on, it became the common language of
conversation in North India.
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4. Method of instruction: As books were less the main
method of instruction was oral. Learning of books by
rote memory as well as through prescribed books .YAVﬂS
in vogue. It was Akbar who first introduced the writing
of the Alphabets for effective teaching, For better
comprehension and understanding of the subjech
discussions and seminars were also held.

5. Types of institutions: Generally, the Madrasas were
residential but it also admitted day scholars at some
places.

6. ‘Teacher Taught relation: The relationship between the
teacher and taught was very close and cordial.

==

. Assessment: Assessment of the students was madc bY
'E. the teachers which was fina]
f

8. Award of degrees: There were different subjects. They wer®
as:

a.  The students who specialised in logic and Phﬂosoth
were awarded the degree of ‘Fazil’.

b.  Those who specialised in theology were awarded the
degree of “Alim”.

¢ Those who specialised in literature received th€
degree of ‘Abil. These degrees were awarded af 2
ceremony.

9. Status of teachers: Teachers were held in high reverenc®
by the society. Teaching was considered to be a Ve€IJ
dignified profession.

10. Monitorial system: The instiutions practiced
monitorial system where the senior students taught the
junior students.

ek
~3

— P~

11. Technical and Vocationa] Education: Many Muslim
rulers like Ala-ud-din Khilji, Feroz Shah Tughalaq and
Sher Shah encouraged technicy] education. Akbar 22
Jahangir took special interest ip promotion of thes¢
branches of education.

g "—'\
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was preferred to be a scholar rather than a person who though
well. versed in the vedas, was impure in his life thoughts and
habits, , :
A well trained youth, who had finished his education was 0
be honoured more than the king himself,
The students were admitted in the Gurukula at the age of -
twelve through the ‘Upanayana’ ceremony which lasted fof
three days. The word ‘Upanayana’ means “to sit neat the
guru for attaining education.” E
"I"he Concluding cetemony of learning was known *° ;
Sm:avartana”. The word ‘samavartana’ means “leaving the
gurus place and going back home”, ’
The teacher was considered to be next to God and ¥
respected even mote than th
The Guru was regarded as
behaviour to be followed)”.
The vedas are considered
knowledge and wisdom.
The teachings of the ve,
development of the e
colout, creed etc,

The vedas though com di . it
.the present day.g posecin the p ast, stll have relevaf®®"

fPurushattha means a value sought or a5 action done bY #

11;1dividual for the realisation of one’s desire or end.
: r:rhusharl:l'ms are four in numbeys and putina graded ordef”;
? (wealth), kama (pleasute) dhagimg (gighreousnes?)

moksha (spititual saluation or li i
‘Dhatma’ means righ beratlon)-

conducting any ‘adh

e king in the society. e
. . s
a ‘rishi’ or ‘acharya’ (Who

f
to be the first source book ©

e

das are secylay. They are meant for th
. . e
ntire mankind irreespective of cast™

) . fro®
t action or conducts, It restraints f |

. . 0
artr.la’. (vice). It includes values like €©”
on-injury, self-restraing |
, i . etc. . of
In the Hindu society, Dharma’ is 5y ideal system consistif® 0

’tI}}e four ashramas stage of life,
he concept of ‘Moksha’ means
: self realisati
The primary concer f Indj : r.eahsatlon_. ”
y no dian Phllosophy 1s “Sarv®
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Sukhino Bhavantu” which means “May Everyone be Happy’
In the vedic philosophy the entire educational process i,e the
contents, the methodology, the status of teacher, aims and ideals
were directed to the relisation of the ultimate goal.

The Yoga Philosophy has been put forward by the Great Indian
sage Maharshi Patanjali.

Yoga mainly aims at controlling the desires and aspirations of
an individual.

Practice of yoga also helps us control our senses and the ego.
Theseall ultimately lead to attainment of liberation by realising
the self’s distinction from the body and the mind.

“Yama means restraint

Niyama or culture is the second component of yoga. It
advocates the cultivation of good habits

Asana means comfortable posture of standing, sitting and lying,
Pranayama is the regulation of breath.

Pratyahar means keeping the senses away from worldly
allurements and have control over mind.

Dharana the sixth component of yoga means fixing of mind
on the desired object.

Dhyana or meditation is the next step. It means the engage the
mind on some inner self. '

Samadhi is the final stage in the practice of yoga. In the act of
samadhi, the mind takes the form of the object and loses itself.
The Yoga philosophy believes in the presence of God. It states
that through devotion to God one can attain samadhi - yoga
or “restraint of the mind.”

Avidya or ignorance is false knowledge.

Asmita or egoism is considering oneself to be the most
important in the world.

Rag or attachment causes all types of sufferings to man.
Dwesh or tivalry makes our life bitter. It distutbs our mental
balance.

Abhinivesh or fear of death makes our life miserable.

The word ‘yoga’ is detived grom the sanskrit word ‘yuj’ which




102

-

Indian Schools of Philosophy

means ‘to unite.” Therfore the derivative meaning of ‘yoge'I5 .
‘union’ meaning “the union of the body, mind and soul; the

union of the ego and the spitit; the union of the mundane 28
the divine.” .
Yoga has become a part of physical fitness even in the athle?®
programmes from gymnastics to football.

:Yoga postures increase our flexibility, strengthen the mwscles
Improve our posture and enhance our circulation. f
'I"hc essential purpose of yoga is the integration of all laye®® °
hff: — environmental, physical, emotional, psyt'lhc’l(’gical »
spifitual, '
Yoga classes, therefore can help in solving many of the P hysmal’
mental and emotional problems of the students.

s t
We do not want our students to be experts in yoga but at les® i

its practice can make them physically fit and mentally stconi'y
The Buddhist education is mainly based on the philos®P
of Buddhism.

Buddhism consists of the teachings of Budha.

. . 15 0
The Buddhist system of education had four main #%°
education, ‘

f

wotldl

It was a rule that the students had to renounce all ai"‘”

and family relationship and this was known as «pabb

in Buddhist tradition,

The minimum age for Pabbaja ceremony was 8 7 ¢

After Pabbaja’ the Buddhist monk had to underg® the

Upasampada cetemony. This cetemony was perform¢ atc 8

age of 20 years. After this Ceremony the monk bec* vp
-fledged member of the monastery and had t0 &

all wordlly and family relationship, pef

The period of education was of twelve years durato? ;4

had to lead the life of a ‘Brahmacharj’ during this P’

The chief aim of edycation was to attain ‘Nirvaf?' .

Spinning, weaving, printing of cloth, tailoring, sket

accountancy, medicine, surgery, wﬁﬁng’ arithmetiC, @

B
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etc. were also taught.

Education during this period was divided into two stages
primary and higher.

In the ptrimary stage, emphasis was given on the teaching
of 3R’ (treading, writing and arithmetic).

In higher stages, religion, philosophy, military science,
medicine, logic, metaphysics, stories of Buddha in previous
bitth and other difficult subjects were taught.

The Chief method of teaching in this period was also oral.
As book were less and costly, the important texts were
committed to memory by the students.

The Buddhist monastic order not only included monks but
also nuns.

The Muslim system of education spread from 10% century

‘A. D. to the middle of the 18" century.

The main aim of the Muslim educational system wag
developing a love for Muslim Culture and religion in the
students so that they could lead a life as per the rules of
Islam.

The aim, contents of study, daily life of the students all
were based on religious ideals.

Subjects which helped in the déevelopment of intellect like
mathematics, astronomy, grammat, polity and politics wer
included in the curriculum. '
The teacher had the same status in society like the earlier
two systems of education.

Students led a very strict disciplined life.

There were some educational centers like Jaunpur, Agra and
Delhi which had established some high educational tradition.
Mohemmedan women used to observe Pardah’ system.
Thetefore they could not attend Maktabs or Madrashas like
male students regularly.

The institutions of primary education during the Muslim
era wetre known as ‘Maktabs’ and that of higher education
‘were known as ‘Madrasahs’ or ‘Madrasas’.
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Maktabs wete educational institutions prevalent in the

Islamic period. They provided primary education to the

children,

The children were mainly given religious education by the
“Maulabi”,

They were also given knowledge of the Arabic letters and
nu.n'fbers, arithmetic, method of conservation and att ©
writing application.

They wete also given knowledge of the Arabic letters and
ﬂufr%bers, arithmetic, method of conservation and att ©
writing application,

The learning of Quran was
it was

caus

given more importance bec
tions:

essential for the performing of religious func ¢
The fees wherever essential Wwas to be paid in kind and 79
cash.

The beginning of education was made at the age of fouf’
years, four months and four days with the ‘Maktab cere™ o2}
or ‘Bismilah’,

Afte'r the completion of the Quran. The children Studlcd’
‘Gulistan’, ‘Bostan’ and poems of Firdausi.

The students were also taught the multiplication tables:
Madarsas were centres of higher education in the 15
era. They imparted higher education to the musim® d
The term “Madarsah” is derived from an ArabiC e
“Dars” which means “a lecture of a lesson”. 5
Individual attention was paid to the all round develoP mc[:;,k
of students. Only capable and eminent teachers undert
the duty of teacher.

The students were also taught relioj . whilos ophy ap
politics, 0. 1076 P

(%

pin®”
Maktabs and Madrasas also imparted education t©
students.

it
W

The medium of instruction in thege institution was pe

As books were less the main method of instr‘tlctigfl
oral,

CORSIPONL I it

10.

11.

12:

18,
14.
15.
16.

17

18.
19.

20.
21.
22,
23;

24,

Philosophy of Education 105

N

EXERCISE

Answer the following— (1 marks each)
For how many years did the vedic education flourish in India?
From which language has the word ‘Veda’ originated?
How many Vedas are there?

What is the literary meaning of ‘Rig Veda™

What does the word ‘Manan’ Mean?

What does the main aim of vedic education?

Name the special branch of vedic literature developed
for girl students.

What does the word ‘Gurukula’ mean?

What is the name of the ceremony conducted durin
the Vedic education for entering the Gurukula?

What does the word ‘Upanayana’ mean?

Name the farewell ceremony of Gurukula system.
What is the meaning of the ‘Samavartana’?

What does Acharya ‘mean’

What wete the primary schools of vedic petiod known asp
What were the primary school teachers of vedic period
known as ?

What was the normal period of smdentship in vedic
education system.

What was the age of entrance in the Gurukula?
Name the ceremony by which the student could be
admitted in a monastery.

At what age was the ‘Upasampada’ ceremony held?
What was a monk taught at the ‘Upasampada’ cetemony?
What was the aim of education in the Vedic System of
Education.

What was the duration of education in the Vedic System of
Education.

What was the method of teaching in the Vedic System of
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36.
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41: What is the other name Of ‘Maaktab ceremOnY’?
42,
43,
45: What was the medium of instruction in the Muslim®
46.

54:-‘ b . 29.
3.

33.
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ducation.

o ,} was the medium of instruction in the Vedic System of

. Bducation,

. Narfxe the ceremony conducted for starting education in the
Vedic System of Education.

Name the main centres of education of the Buddhist syste®
of Education,

What were the students called in the Buddhist syste™® of
Education,

What was the age of admission in the Buddhist syste™ of
Education.

Name the Institution of primary education in Islamic syste?
of education,

of education,
- Whatis the meaning of “Guru Kula™?
What was the chief aim of Buddhist education?
What Werf{ the women who took up teaching v
known a5 in the Buddhist period? ist
Wh.at was the duration of education in the Buddhl
period?
What was the main aim of the Muslim educati®
system? :
What wete the institutions of primary education dus%8
the Muslim ers known as? i
Whgt We.re the institutions of higher education d
the Muslim ery known as?

of
What were the teachers of the Muslim era kno"? ’

£k

What is t'he meaning of the word ‘Madarsah’
From which language is the word “Madarsah’ d€
Madarsab’ is derived from which Agabic word? o

sived”

What is meant by Purushartha?
What is meaat by Dharma?

Name the Institution of higher education in Isiamic syste®
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47. What is meant by Artha?

48. What is meant by Kama?

49. What is meant by Moksha?

50. What is ‘Paravidya’?

51. What is ‘Aparavidya’?

52. Who advocated the Yoga Philosophy?

53. What is Samadhipada?

54. Whatis Sadhanapada?

55. What is Vibhutipada?

56. What is Kaivalyaoada?

57. What is meant by Yama?

58. What is meant by Niyamap

59. What is meant by Asana? -

60. What is meant by Pranayama?

61. What is meant by Pratyahar?

62. What is meant by Dharana ?

63. What is meant by Dhyana?

64. What is Avidya?

65. What is asmita?

66. What is rag ?

67. What is divesh?

68. What is abhinivesh?

69. From which language is the word ‘yoga’ derived?
70. From which Sanskrit word is the word “Yoga’ derived?
71. What is the derivative meaning of the word “Yoga’
72. What is the meaning of “Yuj’?

Answet the following—
1. Name the four Vedas.

2. What was the chief method of teaching of Vedic
period?

3. From which Sanskrit word has the word Veda’ originated
and what does it mean?

4, Name the two classes of gitl students of vedic petiod:

5. Mention two chracteristic feature of the vedas.

6. Name the four ashramas of life according to the Hindu

( 2 marks each)
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7. Whatare the three different ways by his Moksha can be realise?
8. Wite briefly about the uses of asanas
9. Wite briefly about the uses of prayanama.
10. Write about the good habits which according to niyama must
be Cultivated by every individual.
11. Write briefly about the uses of the eight means of Yoga-
12. Mention the klesas mentioned in yoga philosophy.
I, 13. “According to Quran, Islam is theocentric” why?
ik 14. According to muslim phﬂosophers, human knowledge is of
; two types. What are they?
‘:}‘ 15. What is knowledge based on direct experience ?
W\ 16. What is knowledge based on proof experience ?
( _‘b 17. Mention the four aims of Buddhist education.
n, / Aqswer the following— ( 5 marks each)
_ 1. Wiite briefly about the aim of education of Vedic Pedod'
\ 2. Write briefly about the curriculum of the Vedic peﬁo '
3. Write briefly about the method of teaching in the vedic pef
4. Write briefly about the teacher pupil relationship in the
vedic education system.
5. Write briefly about the diSCipline of vedih edieation system'
6. Write briefly about the education of women Of th
vedic education system,
7. Write briefly about five main ajmg and ideals of Vedic
education system.
8. Write briefly about the duties of the students i
Gurukula system. :
9. Write briefly about the dytjeg of the teacher i ved*
education system. ,
10. Write briefly about the starys teacher in the ved*
education system. {
11. Mention five main featureg of the Vedic Systcﬂl :
Education.
123

-

8
What were the ten Commandlnents ad.ministcfcd ¥
student at the Pabbaja cetemony?
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13. Write briefly about the relationship between a teacher
and his students during the Buddhist education.

14. Write briefly about the method of teaching of Buddhist
education system?

15. Mention five main features of the Buddhist system of
Education.

16. Mention five main features of the Islamic System of
Education.

17. Mention five chracteristic feature of the vedas.

18. What is the main aim of Yoga?

19. Natme the eightfold means given by yoga for purification of mind,

20. Write short notes on : (5 marks each)
a) Gurukula system
b) Monastery
f) Maktabs
2 Madarsas

Essay Type Questions : (10 marks each)

1. What were the main aims and ideals of the vedic
education system? Explain.

2. Write about the main features of the ‘Gurukula’ system.

3. Wirite briefly about the primary education in ancient India.

* 4. Write briefly about the education of women during the
Buddhist petiod?

5. What were the essential features of ancient Indian
education?

6. Mention briefly the methods of teaching used by the
teachers in the Vedic period.

7. What type of relationship existed between the teacher and
the taught duting that period?

8. Discuss the aims of education in the Vedic period. Discuss
in this connection the responsibilities of a student in the
Gurukulashrama.

9. Discuss the educational importance of the Gurukula

system. Highlight the teacher pupil relationship during the
Vedic period. :
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. Mention briefly the methods of teaching in the V€
eriod. Discuss its impact on teacher student relationship
. Discuss the characteristic featutes of Vedic Education. How d‘?z
it differ from the Buddhist educational system? Explain "_‘"m
special reference to rne.th(‘)ds of, teaching and aims of educatio
Discuss the characteristics of the Vedic Educational S_Ysr'em'
Compare the e.ducatlonal system between Vedic 37
hist education- .
g?sdciss the aims of Education in the Vedic peﬁOd: G:;:
an account of the responsibilities of a student 1!
Gurukul ashrama.
Give an account of the salient features of Buddhis
of education? What Was the status of woman educsti®”
during this period. .
Discuss briefly the characteristics of Buddhist educa®®
What wete their merits? 1
Bring out the salient features of Buddhist syst.é'm
education. What Was the conditions of educatio?
women in India duting that period? ”
Write briefly on the curriculum and method of teach’’
of the Buddhist education? \What type of relation®
prevailed between the teacher and the taught? ] rl't
Give an account of the educational system preY 205
during the Muslim era. What was the status of woll
education during that periodp e
Discuss the functioning of Maktabs and Madrassa® as
institutions of education during the Muslim €% g
Give an account of the deVelOpment of education e
the Muslim age. What Was the progress of WO
education during this peripd. i
Write briefly on the Ofganisation, admission and cutti€ o
of Maktabs and Madra.ssas during the Muslim P®
Mention some chractefistic featyre of the veds: o
Write briefly about the commgn Pt SEI(HE
Knowledge.

Vedic |

UNIT-6

SOCIAL PHILOSOPHY OF EDUCATION-DEMOCRACY

~\

[ OBJECTIVES :
After reading this chapter, the students will be able to understand

abont —

B Meaning and significance of Democracy

Basic principles of Democracy

B Influence of Democracy on aims, curriculum, discipline,
Method of teaching of education

B Role of teacher in democracy

Meaning & Significance of Democracy

In simple terms, we can describe Democracy as a form of
government which works for the welfare of the people. It is a type
of rule where every individual has equal rights and duties in every
aspect of life be it education, clothing, religion or any other thing
every one gets equal oppurtunities and facilities in every sector like
health, sanitation, housing etc.

If we try to find out the derivative meaning of the word
‘Democracy’ we find that it is derived from two Greek words
‘demos’ meaning ‘the people’ and ‘Kratos’ meaning ‘power’.
Therefore literally the word ‘democracy’ means ‘powet of the
people’. Aristotle had defined democracy @5 a government by many”.
However the most accepted definition of democracy is the one given
by Abraham Lincoln who defined it as “Democracy is a rule of the
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peaple, by the people and for the people”. This definition however implies
to by political democracy.

If we talk of true democracy is not merely a political idea,
but complete social philosophy which as 2 way of life includes all
the aspects as social, political, religious, moral and economics. Here
people from different classes exchange thoughts freel leading to
t}.xe development of all. Such democracy 1s described by Hortne in
his book Democratic Philosophy of Education as “Ifz': also a way
of life of seeing and knowing. It is an attitude of mind under ;;});‘;b excplottation
ﬂ_.if man by man is abhored, it is a way of life in which the human personality i5
Jwdged as supreme and of measureless worth, it is an order of social relationship,
dedz'aftea’ 10 the promotion of the individual and colfectiye interest of common
ﬁllk, it is the spirit of understanding, Ympathy and co-operation, it is the @in'ma/
view that must pervade over all aspect o human life; it is 4 @ir;t which envisages
responsibility for every man; it is a belief humanity. It is the attitude that
values the rights of others as well as ones o, | tis a con f)i;;'tig 7 and ffzgmindtiaﬂ
10 base every action on goodwill, fraternity and sense of respon J‘I'b; iy, Ttisind
word,l a soctety in which ordinary men and womey, 7may grow to f/;eir_-}y'};/l stature,
a soaeg of the peaple, by the peaple and for 1, Deople in which every individnd!
j;?j;d.f b::r :ca;: of ‘ developi;erzt and self expression according to his poo’;m;;‘g[jtie.r.

ere is no domination of any individual or 8101 over another.”

It is a very comprehensive i
includeseconomic, politiczll as well a;ii‘:g;lozedemocracyl W_:i(c::
dechracy no one is exploited on economjc grounn;OcErlaCY. or; i
equality of wealth, work and have a fajy standard of 11S ; Veg o
has ele‘ual oppurtunity for work according to Vm%].hv :Yand
capacities. There is also equality on the I eir ab ties) g
made on the ground of caste, colour and ¢y Gt No disirivge

eed in :
for development every individual has the free;egards to'oppuxrur;fs)’
discuse, work etc. om to think, expre>

In the words of John Dewey, «
Ys “Democrary ; o
of government. It is primarily a mode of associated !"”iﬂgf)?m:j;; f;;ij:;:i;;g

experience. Democracy inevitably carries with jr ;

H < ncreased e 'dllﬂ
Jreater appﬂﬂﬂmﬁ; ﬁr ﬁ‘gggm) z”dgpeﬂ. dence i z‘mﬁatz. espect ﬁr the indivi

: : : 4
and correspondingly demand for fraterng) regard :edm Gl ‘.(md Ibi;iﬂ
vo/untarz'ﬁ; borne responsibilities.” nd for self impose

The Radhakrishnan Committee Report also pointed out
to this form of democracy. Its states “Yemocracy is the way of life and not
a mere political arrangement. 1t is based on the pﬂ'nap:/e. of equal ﬁ'eedwf.z and
equal rights for all its members regardless of race, religion, sex; occupation or
economic status. :

In this sense India can said to practice democracy in the
true sense as the Preamble of our Constitution reads, “The sovereign
Democratic Republic of India will secure toall its citiens justice anfa/, economic
and political liberty of thonght, expression belief faith and worship and eqztak.gl
of rights and oppurtunity. It will further promote among them all fraternity

assuming the dignity of individnal and unity of I(Je nation.” : :

This shows that democracy in India is based on justice, liberty,
equality and fraternity for all its people. D-e:mocraf:y can be social in
true sense only when there are no impediments in the progress of
any race, class or religion. This means that every individual must
have equal oppurtunities so that they become good citizens. Dewey
pelieved that in democracy good of the people is always given the
most important place and social controls are applied to individual

ood. Along with this it should also be seen that the citizens develop
» social feeling,

Basic Principles of Democracy

For a democracy to succeed there has to be some basic
ptinciples which have to be followed Kitpatrick has put forward six
principles for a democracy to be successful.

They are—

1. The Principle of the freedom of the Individual:

. According to this principle every individual in a democracy

has a freedom to have his of her own independent
judgement. They are also responsible for their own actions,

There is a freedom for everyone to express their own
opinion. But this does not mean that anybody can do
whatever one wants to, there is some control on everyone.

2. 'The Principle of Equality: Equal Rights for All: As per

this principle every individual in democracy has equal rights.
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iI:, ilv:s -free.di?rn to individual to exercise their rights without
; d,f Znng in the‘ freedom of others. It means that every
indivi ua.l has right to develop and progress and also
;lj’Purtuth to make his or her life better.

: ﬁ:lts Imply p.lltEES: This pl‘lnc1p1e means that alongwith
ir;gdiv:c?:;ry S als'o has.to perform some duties. E7¢7
the good :f} ust fulfil their duties and also be concerned ¥
A loneself as well as of other to live peacefuuY'
indivigl,a]a-twe Effort for the common good: Evef
bettermen:n :—l d-ﬁmocracy must be active and work f?r
Ty of his or her co-citizens. The main objective o
Belief :;, : ; to be public good and social welfare.
Peaceful fe; Play Oi: Intellect, Belief in a discussio®
violence azg constitutional methods rather th3”
democracy ev, e Df Force: This principle means that {n
S indiy : Zryone in ust have the freedom to express )
Nobody nfun R filso hear the opinions of other™
ot stf tty to dominate other by use of force: Evei
play John h;‘lree to use his or her intellect freely. BY fr
e i t9n means, ‘the liberty to know, to T ar ;

s Humj awa‘rrdmg to conscience.”” The Universal D eclarati©
R s ;‘:ghti by the United Nations in its Ar.ti.cledﬂ
s, hs i s o o
interference and R kol hold apzﬂ.zoﬂ z
1ee and to Seek, receive impart information and ideds hrot%
any media and regardless of frontiers.”

6.
il*;lr;ei‘idom pf Democracy: This principle means that ev'e?;
3 dVI ual in d‘emocracy has the freedom to think on Ownsec
ortlh present his or her personal thoughts and beliefs befot
i <‘;r15f Every problem is discussed publicly in demon‘" ;,;
d g 2
befll rom these there are however, some othey principles which 7

ed in a country to be called a democracy. They are:- tf

L. Respect for indivi i i
tindividuality: In democracy individua! hbablg

D ——

is of great im i ind;
S dipc)}-tance. Every Slngle individual must be i
gnity as a human being, Every individu
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be provided oppurtunities and scope for self development.
Everyone has to be respected itrespective of his or her
occupation and contribution to the society.

. Equality:- For a democracy to be successful it is important

that every individual must be equal socially, politically and
economically. There must be no priviledge or special rights
given to any class of peoplein general. But if some class is
backward then they may be given oppurtunities to raise
themselves to the levels of others. Such efforts however
must not be a rule. It must be seen that everyone is guaranted
equal political rights. In the words of W. H. Kilpatrick,
“The democratic faith in human equality is belief that every human
being, independent of the quantity of range of his personal endowment,
has the right to equal oppurtunsty with every other person for development
of whatever gifts he has the democratic belief in the principle of
leadership is a generous one. 1t is universal. It is a belief in the capacity

of every person fo lead, his own life free from coercion and imposition
by others provided right conditions are supplied.”

. Brotherhood:- In a democracy every individual has to learn

life and c;Dntril};ute to i;m to share the benefits of corporate
: % e realisation of a common ideal as
pe.r tlr-lelr own ability. Democracy has to be guided by the
principle of co-operation, fellow feeling and brotherhood.
For a democracy to be successful every individual musy have
a liberal mind, sympathy, love, consciousness of social
tesponsibility, a high character and developed personality.
In the words of D. H. Cole,” A democrat is someone who has a
Physical glow of sympathy and love for anyone who comes to him honesth,
looking for sympathy and help; a man is not a democrat. however
justly be may try to behave fo his Sellow men, unless he feels like that.

. Faith in change:- Change is an important principle of

democracy. However, this change has to be made for the
betterment of the society. Change is an essential factor in
democracy. This change has to be brought through
persuasion and through the democratic machinery of public
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opinionrather than by force.

5. Toleration:- Tolerance is another essential principle of

democracy. There has to be tolerance despite all sorts of

physical, economic, social, cultural, religious and political
difference amongst its peaple.

DEMOCRACY AND EDUCATION

We have already discussed about the principles of a
democracy. The discussion has made it very clear that every individual
in a democracy has his or her own importance, as it is him or her
who can help in the successful working of the democratic machiﬂer?‘
For this every individual has o understand the significance of Oft:
vote and also his or hey rights and duties. This can be taught to him
or her only through education, ;

The University Education Commission States, ‘Edualion
15 the great instrument of social emancipation, by which democracy establts hes
maintains and protects the spirit of equality among its members.”

Democracy can function properly only if all its citizens ar¢
educated uptoa certain minimum standard. John Dewey, in his book
“Democracy and Education” writes, “n yndesirable society 95 0%
which internally and externally set up barriers 4, free intercourse 4%
communication of exprrience, A society which makes provision for parfiapatzaﬂ

i its good of all its members oy equal terms and which secures flexi M’.’ %
adjustment of its institution throngh interaction of the different forms of wmﬂd.tm,
Isfe is really democratic. Such 4 Society must have a bipe of education which gveS
individuals a

Ppersonal interest in 5o054) relationship and control and the habits

of mind which secure socia) change without introducing disorder.”

. s
II} out country, the progress in the society is very sloW ;
there is still a large scale illiteracy prevalent, It is, therefore, necessa’)

to place the ideals of democracy before the people. In India, every

citizen has been given equal rights and oPpurtunities but these ideals

can be fulfilled only if educational institutions of all types are OpeP®
and admissions are made justly.

Education in democracy must be the birth right of a]i
als rather than being a monopoly of 5 few pﬁveleged Os
do people. It is because of this that our constitution h#

individy
well-to-

i 117
Philosophy of Education

i ii the
aranted free and comulsary education for all chiidren between
gu

6-14 years. ' “ ;
] gmugiscgtﬁji writes in Young India n Januaty 29, 19255 “Swarg

g ; iy (7} fgll/{]t{f
2 (7] afﬂed éy edf{mﬁﬁ tbe masses t a sense Df lbé’ﬂ mpﬂﬂ!}
s lo be bl 0 (4 ior

[ authority.” i Ay : in a
% fﬂ”fff’rh fo?e education for all individuals is a must
ere ]

. o ed
democratic set up. Education develops in them the qualities require
emo .

i i iety.
for organisation of a democratic sOCICLy,

UCATION

AND AIMS OF ED £y v

DENPII‘(;CI;;C‘EC al of democracy is that a way of life is to-be
de d practised in order to enjoy a richer fmd happ.lcr hff:.

adopt;i an thli)s aim it is essential that each individual realises his

To achieve

ibilities and develops his power of understanding. For this
respos

. i must.
education is a mu : : ion i
purp"}sl: concept of Democracy in Education and Education in
(o

Democracy are complementary to ealch o‘ther. Derr.aoc'r;fcy in
Education implies that education is the bl.rth'nght of all 1f1d1v1duals.
No distinction should be made while PIOV,ldLl'.lg' C_.dl:lcatlorl to tl‘le
children. It is through education, love and initiative for social
service and other democratic ideals is to be developed amongst
the students. '

As democracy needs the service of education, so d.oes
education needs the service of democracy. Democnilcy prm'nc‘ies
the necessary aims of education which are ve.ry essential for giving
direction to the whole process of education. pemocracy :?nd
education are functionally related. Dernocrat.:y without education

d education without democracy are meamnglerss terms.
5 ?I'h educational aim of a country has to be in accordance to
its nat'loflal system of education. The .nationall sfystem tC)lf educitrl;)ir:
of a country depends on the soc':ial, _pohtkcall .an Eecond .
ditions prevailing there. It also 1.mphes mob1htY. of studen
o chers and the quality of education based on national heritage
ZI:S txer:lu:s. The aims of education of the country should be
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determined according to the set national goals.

It was the Secondary Education Commission who in its repott
for the first time made 2 statement on the aims of education i
our county It stated that National system of education should
develop in its citizens habits, attitudes and qualities of character
and the. ability of bearing the burden of life in the changing
econo.mlc structure. The aim of education in a democracy cannot
bea SIPgle one. There has to be a combination of some aims. The
following points should be taken into consideration while settitg
up the aims of education in our country.

1: Development of democratic citizenship : It should be th
aim of education to train all its students to develop qualities whi ch
ate of great importance to discharge their duties as a democratic
(fmzens.. The students therefore, have to develop many qualities
like social, moral and intellectual.

a. Capacity for clearthinkl'ng 2 A democratic citizen should

' .be a.ble to think clearly and reasonably. He should be
tatelligent enough to be able to distinguish between tU¢
an.d fi;llse and facts and propaganda, He must develop
smengﬁc attitude of mind and should be able to £€ject
fanaticism and prejudice.
Receptivity to new ideas : Education must aim *
broadening the mental outlook of the students. He must
be able to accept new ideas and make his mind free fro™
O.Utdate,d customs, traditions and beliefs, Howevet,. WD
discarding the old ang accepting the new, he should °
able to choose the correct ope and accept’ it.
Clearness in speech and writing : Education must be
able to develop the quality of clearness in speeCh a0

writings in the young children. He should be able to CxPrcss :

himself dearfly both in speaking and writing, which i very
much essential for successful living in democracy which
based not on force but on free discussion, persuasioﬂ ag
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peaceful. exchange of ideas.

d. Education as an art of living in a community : Man is
a social being. He cannot live and develop alone. Therefore,
he has to learn to live peacefully in the society. He must
be able to make adjustments and live in harmony with the
other members of the community. It is therefore, essential
that he develops the qualities of discipline, co-operation,
social sensitiveness.

e. Passion for social justice : Education must be able to
develop in the young minds a passion for social justice. He
must be sensitive to social evils and exploitation which
corrupts the grace of life.

f. Development of Tolerance : In a secular democracy like -
ours where people of so many faiths, races and communities
stay together, it becomes very important that the system
of education develops the quality of tolerance in jts
students. In the absence of tolerance it will become difficult
for them to survive as good citizens.

g Development of true patriotism : Our education system
must be able to develop true patriots who love their country
whole heartedly. '

True patriotism involves: o
i. a sense of appreciation of the social and cultura)
achievements of one's country.
ii. a readiness to recognise its weakness frankly and to work
hard to overcome them. i
fii. an earnest desire to serve one's own country to the best of
one's ability by subordinating individuals interest to broader
National interests. ‘
2. Improvement of Vocational efficiency : Education must aim
at increasing the productive or vocational efficiency of young
students. For this greater emphasis should be given on productive

- wotk. It should be able to create an appreciation of the dignity of
"all wotk in the minds of the students. There should be
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diversification of courses at the secondary stages, so that mo_r:i
and more students may take up agricultural, technical, Comercé
and practical courses according to their own interest and aptit¥ c'f
It will also help them to take up vocational pursuits at the end ©
the secondary school course. \ {
3. Development of Personality : Education must ai® a
developing the literary, artistic, and cultural interests of its yours
citizens. This is very much important and necessary f‘or ;Zr
expression as well as full development of one's personﬂlltY'

this subjects like art, craft, music, dance etc. should be included
the curriculum. .
4. Education for leadetship : For the successful functionifg ’
democracy qualities of leadership has to be developed in the'Yo?be
itself. Education should train youth to provide leadership 12
social, political, industrial and cultural fields.

DEMOCRACY AND CURRICULUM
e
Curriculum in 2 democracy must be able to cater tojn
aptitudes and abilities of the individuals. The curriculu™ ug
democratic set 4P must contain subjects which stimulate o st
and creative abilities of the learners. Democratic Curricul?lm de?
also be flexible and have variety of subjects. It must also icd 2
variety of co-curticulur activities and should be able to il
learners capable of leading a successful life. The Curriwlur:ﬂablc
democracy must be set in accordance with local needs and 27
material. It must be socially oriented. ilds®”
Democratic cutriculum must be able to help thes to the
use their leisure time Properly. It must also be able to cate*
vocational needs of the children, jo 2
Subjects related to natural sciences must be indudec'llz'llnvrl
curticulum so that the childreq understand about the cont”
of nature in the lives of the humans. at &
It must include study of social sciences also, SO o Odal

. . S
learners undetstand the soclety in which they are born and the
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forces active in it. :

The democratic curriculum must also include a study of art,
language, ethics and philosophy etc. which he!p in tra.inin.g the
emotions of the children and acquainting them with the aims, ideals
and values of human life.. e

Children must also be given a training in crafts so that they
can earn their living and become economically independent.

DEMOCRACY AND DISCIPLINE

In a democracy, self discipline in schools is advocated. For
this oppurtunities must be giVﬁ_ﬂ to the children for Se_lf-gowzrnment.
The teacher must not act as a dictator bu_t must deal \x'rlt%l.t.he students
sympathetically. The students must be given res:ponsxblht}es Fhrough
students’ council, students’ union etc which will redgce indiscipline
in the school to a great extent. The school authorities must try to
develop qualities like intellectual honesty, .fearlfess reas.oning and
respect for order in t.he.sttl,lden.ts through their active petticipation in
maintainence of discipline 1r} schools. Students must be given
freedom, they must not be puullshfad for every wrong they do, In the
words of Montessori, “/o obtain discipline, give freedom,” 15y democratic
education discipline is based on the conviction of doing the right
thing in the right manner at the nghF moment. Student§ will naturally
obey the rules of the school willingly, when ther-e IS N0 external

ressure and they realise that they are all responsible members of
the school family and the rules are their own.

DEMOCRACY AND METHODS OF TEACHING

Activity centred and dynamic rneth(.)c‘ls of teaching must be
adopted in a democracy rather than traditional lcctur_e met}_:lo'd_
Methods in which students get a chance to express their creativity
must be preferred. Children must be encourageﬁ to learn thro%lgh
theit own experience. Methods like Monte:sson‘method, Pro]ect
method, Dalton plan etc, must be adopted in which the child gets

: i tuation.
freedom in .t_ie lecfr?;;gdsznethods create a spirit of critical analysis,
o A:gergan ding and sound judgement in the students. In su‘ch
ﬁzfodg the students are active participants rather than passive
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learners. Such participation forms in them habits of natural m’.St
and co-operation and also develops qualities like tolerance and s0
service,

The teacher must not impose anything on the learners ratheft
they must be encouraged for free enquiry and discusion. Stress mus

be' given to team learning. In the words of Horne, “In the schoo} the
children should live and legry adequately, fully, richly, naturally, irgﬂ’ﬂ”“/b an
creatively,”

DEMOCRACY AND TEACHER

° 5
Teacher must be given high status in democracy. Teacher

must bear the responsibi]i f P . es iﬂ the
society and help ty of bringing desirable chang

in its progress. A teacher must be trained 2°
competent. He or she rnustgact as a freind, philosopher sod €5
for the students. A teacher must be man of iaigh character s0d 7
develop the qualiies of 4 80od citizen in the students. Teacher o
unders.tand about the potentialifies of the children and g
education accordingly. Teacher must

55100
try to use some classt®
y 55100

, A democratic teac
Important than here

HC Oor She must al
decide ang make

. ore
her must realise that environment 1 mw

. o
Aty and every child is different than the °5 k.
) re.:ﬂllse that every child has the freedom t©
chOICCS on h.iS

or her own,

SUMMARY
f
o

In <
gr;‘j::?Illit:.etc:l:rnst We can desctibe Democracy s 2 forlfz
If we try t:ot \Ziu‘:h Works for the welfare of the PP w,o;d
‘Democrac J d out the derivative meaning of the: ¢d5
‘demog’ Y v.l find that jt is derived from two Gfec‘k Wef"
i 8 the People’ and ‘Kratos’ meaning pe L
td"‘democracy’ means ‘pOWCI' Of the PCOP

L

L 2R 4

' fraternity for all its people.’
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Aristotle had defined democracy ‘as a government by many”.
However the most accepted definition of demot:racy is the
one given by Abraham Lincoln who defined it as
“Democracy is a rule of the people, by the people and for
the people”. . o

If v:; talk of true democracy is not merely a pohu;al 1df3a,
but complete social philosophy which as a way of life
includes all the aspects as social, political, religious, moral
and economics. ' .

India can said to practice democracy in the true sense
Democracy in India is based on justice, liberty, equality and
Dewey believed that in democracy good of the people is
always given the most impaortant place and social controls
are applied to individual good.

Kitpatrick has put forward six principles for a democracy to
be successful. : .

.In democracy individual liberty is of great importance.

For a democracy to be successful it is important that every

individual must be equal socially, politically and economically

In a democracy every individual has to learn to live with
others and to appreciate the value of co-operation,
Change is an important principle of democracy.

Tolerance is another essential principle of democracy,.

In our country, the progress in the society is very slow as
there is still a large scale illiteracy prevalent. _
Education in democracy must be the birth right of all
individuals rather than being a monopoly of a few priveleged
or well-to-do people. It is because of this that our
constitution has guaranted free and comulsary education
for all chiidren between the age groups of 6-14.yea.rs.~

The real ideal of democracy is that a way of life is to F)e
adopted and practised in otder to enjoy a richer and happier
life.
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As democracy
education need
Cutticulum in

s - does
needs the service of education, so
s the service of democracy.

a democracy must be able to cater to the
aptitudes and abilifeg of the individuals, :
Democratic curriculum must also be flexible and have variety
of subjects,

Democratic curticulum must be able to help the childret

opetly.

ith
The teacher muyst DOt act as a dictator but must deal W1

u'cally.

nNtessori,

the students sympathe

In the words of Mo

: T ive
“to obtain discipline, &
freedom »

like Montessor m
€ adopted ;
ituation, ;

€ 8ven high st in democracy.

be man of high character and try to develRy
4 800d citizeq in the students.

n
ethod, Project method, Dac-iltorrl
i which the child gets freed®

EXERCISE
What g Meant by dernocreu:yp 1
From which ty : aCY’
derivedp 0 Greek Words g the world ‘democ® 1
What does ‘demog’ mean? 1
What does ‘Kratog® Meanp 1
What ig the derivay !
ative m
Giveth d “ning
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7. “Democracy is a government by many,” whc.) ;mhtjsthls? i
8. “To obtain dicipline, give freedom.”‘\vho said t S.e i
9: India can said to practice democracy in the true sense. :
10. Mention two basic principles of democracy.

2. Write very briefly on the principle of the freedom of the Pnnmpl;:
- of eqﬁality toleration a basic principle of democracy.

Werite very briefly on the principle of the freedom of the righ?t
% imply duties a basic principle of democracy.

: ; e principle of the freedom of the co-
i W;nz;jzye‘;;if;lyf;ﬂt;}; crj)mmgn good a basic principle 02f
ope
den.-locfa‘:y‘ briefly on the principle of the freedom of the
133, :;oi individuality a basic principle of democracy. 2
res?ecvery briefly on the principle of the freedom of the
16. I\iz:;erhood a basic principle of democracy, 5
17. Write very briefly on the p‘n'nciple of the freedom of the faith
in change as a basic principle of democracy.

2
18. Write very briefly on the principle of the freedom of the
i toleration as a basic principle of democtacy. 5

9. Write briefly about what actually is meant by true democracy, 5
o P cracy is not merely a political idea, but complete
20. Tr}l ; d;irln it hY which as a way of life includes all aspt:(.:ts an

SOCl.j PPOESSSS Yreligious, moral and economics.” explain, 5
social,. )

ic princi f democracy. 5
ion five basic principles o Ay
21. I\\ée:ﬁcs;eﬂy on the type of discipline to be maintained in ;
22. Wnte

g i be adopted in 2
. i the methods of teaching to be adop
23, Write briefly on :
tic set up. .
d;n'lo:ijeﬂy on the role of teacher in a democracy, 5
24. Wnte

25 “To obtain dicipline, give freedom.” Explam. 5 lf
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26.
27.

28.
29.

30.
31.

a2

33}

34.

35:

36.

51

38.

H

40.

e
5 ocial philosophy of educaﬁon—Democracy
enti IC pri
i an sfc;me basic principles of democracy. 10
¢ brietly about the six basic princ; |
e X basic principles of democracy put
Write bri i
o e briefly on Democracy and Education 10
rite briefly on the i .
L 5 type of curricullum to be followed in 2
10

What sh i
ould be the aims of education in 2 democracy? 10

What are th : :
country like Iencshl'ma]_l;ale S -of education in a democratic
a. xplﬂlﬂ with proper jUSﬁﬁcations, 10

“A democr 5
PrimarﬂY :C);‘nls cIln Behan g formiof government, it 18
S o e.of associated living of B qLs
rite neﬂy on “Ed . i xp ain.
| ; M “Education for d i R0y
clearly its practical implication for S:::;‘l:f;;; y” bringing ouOt
€. 1

What is mean
= t by the term D
principles of democracy, emocracy? Mention the main
10

“If dem I
ocracy 1s to be a stable form of the go £
vernment of 2

county, educati
maintained RRA democracy must be i
ed at all COStS-”Explain e introduced nad
t 10

In what way doe

not meet t}ze reqsutilll’;prevalem PYRsmand set up of education
in what way was Basi: ;tdOE tbe country? To what extent anci
realisation of the national vieation system better to help in the
of S e L on' 1deas.0f democracy and p‘ Alistic
Yok i wn views will be appreciated g -10
. you mean by “cducatio ated. 2+8=1
In terms of aims, cutriculum, o

What should b
e the chief aj
dﬁmocracy? € Chlef alm g

n g

for democracy”? Discuss 1t

i 4+3+3 =10
n 2

function of education in #

f EduCaﬁon.
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necessity in our country to-day? 5+5=10

41. What is the aim of education in a democratic state? What
step will you take to achieve it in practice? 6+4=10

42, “Education is preparation for life through life experience.”
10

Discuss the statement.
43. What is the impact of technological de

country on our educational system?
44. The school is an important agency o

ncept of democratic €
ke our secondery €

velopment in the
10
f Education. Discuss. 10

ducation. What changes
ducation democratic.

45. Explain the co

are necessary to ma
4+6=10
46. Liberty and Equality are two great Principles of Democracy.
How can we promote them through Education? 5+5=10
ultimate

tainment of democracy as out

and practices must be followed in out

10

47. If we accept the at
goal, what policies

schools?
f a country influences education. Examine

48. Political system ©
this statement in the context of the present Indian situation.
10
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