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Teacher Education
Paper: 5.03 (Credits-6)
. (Major Course)
Objectives :

1. To acquaint the learner with the concept, aims, scope and
development of teacher education in India.

2. To develop understanding about the different policies and
practices and quality assurance in Teacher education along
with the needs and importance of in-service training
programmes.

3. To acquaint the learner with skilled based and competency
based teacher education.

4, To develop understanding about professional ethics and
accountability of teacher.

5. To acquainted the learner with different organizations
involved in teacher education.
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UNIT -1

TEACHER EDUCATION, CONCEPT AND BRIEF
HISTORY IN INDIA

TEACHER EDUCATION - CONCEPT AND MEANING.
Itis said that teachers are born not made. This was true in the ancient
times. In the modern times, however, we cannot depend on teachers
to be born. Nowadays, almost every child goes to school to receive
education. So we need a big number of teachers .To meet this demand
we have to make or rather say create teachers. Here comes the need
of teacher education.

Teacher education can be in simple terms be described as
the education received by a teacher before joining the profession. It
is the transformation Process of a lay man into a professional teacher.

The Dictionary of Education by C.V.Good defines

teacher education as " A/ formal and informal activities and experiences
that belp to gualify to assume the responsibility as a member of the educational
process or to discharge his responsibility most effectively”
In the Encyclopedia of Educational Research it has been defined
as "The total education experiences which contribute to the preparation of a
person but the term is completely employed to designate the programme for conrses
and other experiences by an educational institute for the announced purpose of
preparingpersons for teaching and other educational service and for the contribution
to their growth in competency for such service. Such offered in teacher colleges,
normal schools and colleges and universities”

AIMS OF TEACHER EDUCATION-

The aims of teacher education are— .
i.  The aim of teacher education is to make the teacher more
mature and confident so that he/she can perform his/her

task more effectively.
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ii. To acquaint the teacher with the knowledge of child
psychology i.e how children grow, develop and learn

iii. To impart the knowledge of teaching effectively so that the
inner potentialities of the children can be identified and
developed

iv. To accord a professional status to the teaching profession.

V.. To make the maximum use of the time and en
teacher and students.

vii To ki.ndle th.e imagination of the teacher, so that he/she
uses innovative methods of teaching
To develop the required teaching skills in a teacher.

vii
viii. To develop competencies in the teacher required for the
profession. '

ergy of the

ix.. To train a prospective teac
- knowledge with life.

x.  Developin a teacher Sympathy, tolerance, open-mindedness,

intellectual adaptability and v ‘
can effectively with c;lyilzl;e:ndﬂ‘ of interest so that he/ she

xi. To develop a human teach
. Spontaneity, acceptance
xl. To enable him/hey

her to be able to correlate his

er possessing qualities like
» Creativity and self - realization

himself/herself to develop greater understanding of
xiii. To improve the

teacher ntellectual ang technical competence in the
xtv. To PrOVIde .

. overs the . ..
Prospective teachey Pe - service training of a
It covers the in
the Profession

service training of the teachers already in
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iii. It covers the training courses provided by the managing
agencies .

iv. It covers the methods and techniques of teaching

It also covers the models and strategies of teaching

It covers the educational and instructional technologies used

in the teaching learning process.

vii. Italso covers the study of child psychology.

viii. It covers the skills and competencies to be acquired by a
teacher

OBJECTIVES OF TEACHER EDUCATION

Any programme has its own objectives. In the same way teacher
education also has its own objectives. Different education
commission has put forward their views regarding the objectives of
teacher education. Here, we will discuss about the recommendations
and views of these commissions and committees and also suggest
some general objectives of teacher education.

3. <

The objectives of teacher education are as follows—

1. Knowledge of Child Psychology: The teacher education
programme imparts a teacher trainee the k knowledge of
child psychology. It helps the prospective teacher to
understand a child better and also to understand the needs
of the child at different stages. It helps him/her to
understand the process of growth and development with
reference to individual difference.

2. Builds Confidence: Teacher training develops confidence
in the student teachers. A trained teacher is not timid and

. shy and can tackle the classroom problems with confidence.

3. Knowledge of the subject: Teacher education acquaints a
future teacher with all the new innovations and development
of the subject the teacher has to teach. It attempts to create
an attitude of contihuous study, research and
experimentation in them

4. Knowledge of the Principles of Pedagogy: Teacher

" training helps a student teacher to become familiar with the
principle, process and techniques of teaching and learning.
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5. Knowledge of aims of education: It helps a future teacher
to get acquainted with the aims and purposes of education

6. Ability to organize instructional material: A teacher
education helps to develop a teacher's ability to use teaching
devices, instructional material and audio-visual aids.

7. Planning of lesson: Teacher education imparts a teacher
the knowledge of analyzing the content, planning lessons
effectively and the procedure of effective communication.
‘They are trained to adjust their teaching according to the
individual needs of the students

8.

Knowledge of evaluation methods: The teacher education
programme acquaints the student teachers with the
techniques and procedures of student's evaluation

teachers towards the teachin
in them a love and
10. Ability to organi

g profession. It also develops
respect for the teaching profession.
Ze co-curricular activities; Teacher

11. Assist in guidance

0ne who possesses g yiyig aware i 2 a0 veachiv
. He, 5ot only loves his subjects
be measured not in terms of
2y of original contributions 10
through the quality of life and

» MO even by the guang
are, but equally
whom he tanght"
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education, stated in its draft report as, "Modern education aims at education
of the whole person. So every teacher should have a deep knowledge and
understanding of children and skills to apply that knowledge and understanding.
These cannot be acquired by rule of the thumb and very often an untrained
teacher has 1o learn the job by an arduous and long practice during which it is
highly probable that young children might be exposed to irreparable harm, becanse
the teacher has not used the skills and knowledge which he should have. To argue
that a few teachers are born and not made, would have its counter argument that
one swallow does not make a summer and the overwhelming majority of the men
and women can only become good teachers if their training programme is built on

a solid foundation of the theoretical knowledge and supervision of practical
work. This is what a training institution is designed o provide but admittedy,

like all academic institution is of the same kind, no teacher training institute can
produce teachers towards cent percent efficiency."

The Committee had given the following objectives of teacher
education -

i Skills and Technique : To enable the trainees to acquire
the skills and techniques needed to teach young children,
with the help of modern knowledge of child psychology
and methods of teaching

ii. Ideals and Behavior patterns :- To inculcate in the
educands the ideals, and accepted behavior patterns of the
society in which we live and whose purposes we serve

iii. Attitudes, Values and Interests :- To develop in the teacher
trainees certain attitudes, values and interests in conformity
with the ideals of democracy and our developing economy.

The Education Commission of 1964-66 also known as the
Kothari Commission put forward the following objectives of
teacher education :-

i.  To develop Gandhian values of education such as non -
violence, truthfulness, self - discipline, self - reliance and
dignity of labor.

ii. ‘To act as a liaison between the school and the community
and employ suitable ways and means for integrating
community life and resources with school work.
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iii. To perceive his role as an agent of social change in the
community. |
iv. To perceive his role as an agent of social change in the
community :

v.  Tohelp in the conservation of environmental resources and
preservation of historical monuments and other cultural
heritage. |

vi. To possess warm and positive attitude towards children and

their academic, socio - emotional and personal problems

. and skills to guide and counsel them. |

The National Council of Educational Research and Training

(NCERT) have also forwarded some general and specific
objectives of teacher education. ‘

General Objectives of teacher Education

L Competence - To help future teachers develop competence

to teach subjects of their specialization on the basis of a8
adequ'at.e theory of learning and knowledge of the subject
by striving to keep in touch in the field of education.

i, Understanding interests, attitudes and skills - To
develop an understanding, interests, attitudes and skills which
enable them to foster an all round growth and development
of children under their care to provide guidance to individual

_ pupis

i,

Indian Background - To develop an undetstanding of the
ams and objectives of education in the Indian Backgrounda
to promote an awareness of the role of the school and the
teacher in inculcating a spitit of nationalism in achieving
' ideals of creating a democratic and egalitarian socj |
. Society and School - To develo oy

V- Professional consciousp, -
consciousness €88 - To build up a profcssmnal
Specific Objectives ,.

1 l?evelopment of Understandi
i

Knowledge of the Structure and functions of society of the
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different types and processes of social interaction in
understanding the problems relating to human relationships.
ii.  Understanding of the child, his development and learning,
ii. Understanding the problems of a growing child.
iv. Knowledge of the evaluative techniques

2. Development of skills—

1. Ability to use various teaching methods with special reference
to the subjects of specialization.

ii. Ability to translate broad objectives of specific progtammes
and activities in relation to the curriculum

iii. Ability to use some of the simple evaluation techniques
iv.  Ability to organize co - curricular activities.
v.  Skills of effective communication

3. Development of Attitudes

-
k3

Attitudes of being guidance - minded in dealing with the
problems of the children

ii. Healthy and positive attitude towards teaching profession
iii. A truly egalitarian, nationalistic and democratic

iv. Scientific attitudes in solving problems

DEVELOPMENT OF TEACHER EDUCATION IN INDIA
The educational system in India is generally divided into two periods—
— Pre Independence
— Post Independence

Here we will discuss about the development of teacher educationin
India in both the periods

DEVELOPMENT IN THE PRE-INDEPENDENCE
PERIOD '

The p.re-independence period normally covers the ancient
Indian educational system comprising of the Vedic, Buddhist and

Muslim era. It also covers the British rule till 1947 after which India
attained freedom. .

Vedic or Brahmanic period : During this period education was
just teaching of the Vedas. At that time the learned Brahmans i.e the
learned section of the Hindus took up the profession of teaching, It

| . ‘ |
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was 2 hereditary process which continued from one generation to
anothet. There was no formal system of teacher training,

S

e

Buddhist Petiod : During this period, teacher education got
recognition and teaching was taken up by the enlightened people
from different class of the society after going through a rigorous
training. Teachers wete trained to propagate Buddhist religion /
amongst the people. The trainee had to remain under the supetvision l”l
of teachers from whom he learned the elements of mortality, properf |
conduct and training in DHARMA. When the teachers were satisfieds
they gave a certificate that one is fit to become a teacher.,

e

Muslim Period : There was no formal system of teacher training
during this period. Students received education in Madrasas, where

the Maulvis taught Quran. Teachers were appointed op
considerations.

British Period : The British started their o§vn system of formal |

schoolings as they needed people to work for the East india Company-
They also started the formal system of teacher training, :

The f.irst formal teacher's training school in India was set up |
at Serampur in Bengal in the year 1793. It was named as Notrmal |
School. It was started by Carey, Marshman and W

. ard. After this
three more Normal Schools were opened at Madess, Bombay and |
Calcutta. Later on normal schools were also opened at Poona gu:at,
Agra, Meerut and Varanasi. In 1824 there ’
training institutions. : cre total 26 teachers

Wood's Despatch of 1854 em

L . phasized on the need of
establishing training institutions for teachegs, It also recommended !

that the pupil - teachers must be o
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\

only for women. For women there were no specific admission
requirements to normal schools. For the training of secondary
teachers, training classes were.added to

i. Government Normal School, Madras

ii. Central Training School , Lahore

In 1886, the first training college was set up at Saidapet in
Madras to prepare secondary school teachers. In 1889 a secondary
Department was opened in the Nagpur Training School. By the end
of nineteen Century, there were six teachers training colleges in the
country. : o
In 1904, Lord Curzon in his Education Policy laid great stress
on the training of secondary teachers. It suggested that for graduates
the training courses should be one year university course leading to
a university degree or diploma. .

After this more training schools and colleges were set up,
curriculum was revitalized and practicing schools were attached to
them for imparting practical skills in teaching.

The Government of India Resolution en Educational Policy
in 1913 stated that, " Eventually, under modern sysient of education, no
teacher showld be allowed to teach without a certificate that has qualified him to
do so." . . )

The Calcutta University Commission of 1917-19 or Sadler
Commission recommended that a Department of Education should
be set up in each University with a Professor of Education as its
head. - .
- Italsosuggested that a small experimental school to a training
college in addition to a large practicing school. The experimental
school will provide opportunity for educational experiment and the
practicing school to accumulate the students in training of the
methods to be used iri every school.

These led to an increase in the number of training colleges.
Some universities even establiskied their departments of Education
and the curriculum of teacher training was also improved.

The Hartog Committee of 1929 found that only 44%
teachers of the primary schools were trained and 28% had completed
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middle course. The committee put forward the following!

recommendations in this regard — =

1. The standard of general educa
should be raised: . ‘

2. The duration of their training should be sufficiently long |

3. . PHmMArv trainine inct e N
e fﬁcien:y;wmg_ lnstitutions should be well staffed for greater’

.21:

M|

et

Fion for primary teachers

e

e

ey

T s

i
Frequent refresher courses anq conferences should beﬁ
arranged for the contin d i |
: ued professional growth of the !
primary teachers alr i i 8 |
Based on these £ eady in service |
on these recomm, i |
endations, the Andhra University for the |

Cg,

recommendations;-
i Selection - Arp,

aperr o .

oys and n.gements should be made to pick out

atﬁculatigl'ﬂs towards. the end of the high school- !
Y important in girl's high schocls in vieV

of ‘the vast incr .
K €ase In th y
requited ~ the number of women teachers

practical and shg Provided should be essentially
-and should bt:: s'?pemal!y related to the n::; s of the
l:n ;‘e will S_Ubsequently serve.
. assistance should be avail bi“ged In training colleges, liberal
students . - able for the maintenance of poof
iv. Refresh, :
impol'tan?e fn(;:t:::k; bRefresher courses are of utmost
but Rarticulaﬂy those ine Pr°‘"d¢d forall types of teachets
. provided for resegyc
encouraged to s'tu& .
' ' ¥ educationg] . .
s e :Z:::;y;ihe number of secondaty t m;thods l.n foreig?
i 1OSE in1947, €acher training colleg® |
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DEVELOPMENT IN THE POST INDEPENDENCE
PERIOD '

After independence, the University Education Commission was
appointed under the Chairmanship of Dr. Radhakrishnan. The
commission felt that too little time was given to the student teachers
for practice teaching and its conditions were also not satisfactory.
The commission made some recommendations regarding the B.Ed
curriculum which were :-

i. School Practice - That the course be remodeled and more
time given to school practice and more weight given to
practice in assessing the students performance,

ii. Suitable Schools - That suitable schools be used for practical
training

iii. Make the Best - That students be encouraged to fall in
with the curtrent practices of a school and make the best of
it. '

_iv. Plexible Courses - That the courses on the theory of

' education be flexible and adaptable to local circumstances
The Secondary Education Commission of 1952-53 made

some observations regarding teacher training as " During this one year
of training the graduate teacher should be trained in methods of teaching at least
two subjects.......... The practical training should not consist only of practice in
teaching, observation, demonstration and criticism of lessons, but should include
such swbjects as construction and administration of scholastic tests, organization
of supervised study and student societies, conducting library periods and
maintenance of cumulative records. We feel that the scope of teacher training,
particularl) in its practical aspects, should be broadened to include some of its
activities that a stwdent teacher will be excpected to perform when he becomes a
Jull-fledged teacher"

In 1954, Government of India formed a committee in
collaboration with Ford Foundation, an International team of eight
experts to study in details the major recommendations of Education
Commission concerning the recruitment , selection and training of
teachers and the structure and content of the curriculumin secondary
schools. The team after travelling extensively in India, UK, US.A,

- and Denmark and made the following recommendations concerning

]
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i.  The course of training should be so formed as to prepare

1. The training institutions should be careful not to advocate

. For some continuity of Practice teaching, there should be

| thcf. system of block practice with
'+ supetvision and guidarnce

among other things,

construction and prog

ct Progressive methods of teaching are used.
Such Dermonstratiogn schools should not be fettered by rules

tnally imposed but should be given

dassfqpih teaching which tegc
perform, as part of fheiy
‘ In. 1956, Government "

€ Cormrm cipals of Training
should be given equal :f:ifg':ztee :cconnnended that practical wotk
Papers v;ere reduced to foyy agifr:Z tb}: e The examination
! tinciples of Educ : ow-
) '‘Cation and S¢},
: M‘i‘_tl;al;onal Psychology 40q He:;:: Egg““‘“““’
b ods of teaching two school syhy; Hication
T}L:rrgg Problems in Indiap duct jects
€ Education Comymiccs ction
Kothar Lo Mmission of 1
in th;i‘.:omsaoﬂs devoted one full t:ha%‘L66 450 known o the
epott. It made ¢, e foliowi Ob Pter on teacher education

Servation, " 4 sounqd | programme

Proper atrangements for
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of professional education of teachers is essential for the qualitative improvement
of education. In the absence of other influsnces a teacker tries o teach in the way
in which be bimself was tanght by his favorite teachers and thus tends to perpetuate
the traditional methods of teaching." .

The commission gave some, proposals regarding B.Ed
curriculum and also gave some recommendations.

Proposals regarding the B.Ed curriculum

There is a need to eliminate irrelevant matter and to relate the
curriculum closely to the teacher's responsibilities and to Indian
conditions, problems and studies. Moreover, student teachers at this
level need to be provided with specific leatning experiences in -
constructing achievement and diagnostic tests in spotting talent in
developing enrichment programmes, in diagnosing difficulties of
under achievers and is planning remedial programmes.

.

Recommendations

i. Key Area of Educational Development : The
professional preparation of teachers, being crucial for the
qualitative improvement of education, should be treated as
a key area in educational development and adequate financial
provision should be made for it, both at the state and national
levels. ' . '

ii. Bringintomainstream: In ordertomake the professional
preparation of teachers effective, teacher education must
be brought into the mainstream of the Universities on one
hand and of school life and educational developments on
the other.

iii. Improvement of Quality : The essence of a programme
of teacher education is 'quality’ and in its absence, teacher
education becomes not only a financial waste but a source
of overall detoriation in educational standards. A programme
of highest importance, therefore, is to improve the quality
of teacher education. This can be done through the
following. ,

a)  Content curses Organization of a well planned subject
otientation or content courses, in collaboration with
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University Department leading to insight into basic

concepts, objectives and implications of subjects to
be taught.

b) Integrated Courses - Introducing integrated courses
of general and professional education in universities
©)  Professional Studies -Staticalizing professional studies
and basing them on Indian conditions through the
development of educational research
Improved methods of teaching - Using improved methods
of teaching which leave greater scope for self study
andf discussion and improved methods of evaluation
whm}.l include continuoysg internal assessment of
Practical and sectiong] wo
teaching;
€)  Improved Practice teaching - 1m
and makin
Internship
£) Special conrses-
Programmes
g) Revision of Curriculy -
I?rogrammes at all leve]
light of fundaments] o}

for their varied respons

d)

tk as well as praCtiCc

: Proving practice teaching
g It 2 comprehensive programme of
Developing special courses and

Revising the curricula and
s of teacher education in the
jecdves of preparing teachers
ibilities in an evolving system

3-85. This co

training of teachers ang made th

Mmission wrote 3 fu]] chapter of}
1.

e followi y
Fout-yeat Ttaining C OWIng recommendations—
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The first degree in teaching, B.A./B.Sc., B.Ed., should be
considered adequate to pursue postgraduate courses.
Planning of the contents of the four-year integrated course
should be done in consultation with university authorities.

2. Capital Grants: A four-year integrated college will need a
capital grant of Rs. 20 lakhs to enlarge and improve its
physical facilities. Its recurting support will imply an
expenditure of Rs. 24,000 per annum for every additional
member of the faculty during the seventh Plan Period.

3. One-year B.Ed. Course: The duration of one-year B.Ed.
course should be extended by two summer months ensuring
an academic session of 220 days with longer working hours’.

4. Two-year Training Course: For elementary teachers it is
desirable to have a two-year training course after Class XII.
Efforts may be made to have this pattern established as the
normal pattern of training for elementary teachers as early
as possible. The possibility of developing a four-year
integrated programme after Class X with a built-in provision
for upward mobility should also be explored.

5. Criteria for Selection of Trainees: While selecting a teacher
for training, the following factors may be taken into
consideration:

i. Good physique;

ii. Linguistic ability and communication skills;
iii. A fair degree of general mental ability;

iv. General awareness of the world;

v. A positive outlook on life; and

vi. Capacity of good human relations.

Selection of trainees should be made through a combination of
objective tests, rating scales, group-discussion and personal
interviews.

6. On the Job Training: The approach could also be tried
out to recruit an untrained first class graduate/postgraduate
and then give him on-the-job training to be followed by full
training through correspondence and contact programme.
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Elements of Curriculum: The integrated four-year
curriculum for g degree in education should consist of two

elements, namely, general education and professional
preparation.

A. General Education will include:

i
1.

r

B. The professional Preparation part shoujd consist g

1.

\

=%

10.

11.

Study of a language.

Three or four disciplines from among the subjects taught at

Seminars, Projects and study visits,
Study of education as

a discipline j i tional
psychology, sociology of 7. ["eluding educatio

Y of education and educational

}:;: \xtrord Practice teaching' should be replaced

Aternship' i
1p' ag it Suggests a much more

COMprehensiye
OnCePt Of g o :
of the Intemshjp should n cher training, The duration

third Year and 3

12.

13.

14.

15.

16.

17
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learning, and using technological equipment. Participation
in co-curricular activities like games, sports, music, dance,
drama should be obligatory.

Tools for Evaluation: The faculty must evolve the right
tools for evaluaton of pupil-teacher performance in the
class. It must also take into account attitude to work, love
for children, scientific outlook etc. Self-assessment and pre-
lesson and post-lesson discussion should be encouraged.
Training for One-year B.Ed.: In the case of the oneyear
B.Ed., a period of six weeks, preceded by a general
introduction to the life and work at school for one week,
should be the minimum.

Review of Teacher Education Cutriculum: The teacher
education curriculum prepared by the National Council for
Teacher Education 1978, should be reviewed by Boards of
Studies in Education of vatious universities, and suitably
modified. _

Preparation of Teacher Educators: The teacher educators
in Colleges of Education should be drawn both from
disciplines of various school subjects and educational
disciplines like psychology, sociology, philosophy etc. The
minimum qualification for a teacher educator should be
postgraduate degree in the subject and a B.Ed. preferably
and M.Ed. degree. '

Their continual in-service education must also be assured
so that Colleges of Education can form part of the
mainstream of academic life of their respective universities,
Specialised Staff: As some lecturers in the teachers' training
colleges are not qualified to teach the subject entrusted fo
them, it is desirable that colleges of education should offer
only such subjects for specialization for which they have
the qualified staff. :

Full Strength Staff: Keeping in view the needs of the
trainees steps should be taken by the universities to ensure
full staff strength.
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oficiency: The teacher trainers

(- Trainers' Pr _
coficient in the use of skills they

themselves should be P

seek to develop among th
e and maintenance

tby knowledgeable about the available

sources for software (educational technology).

Trainers' Workshop: To (.ievelop _planning and
organisational skills in co-cgrrlcular ac‘U?rities, Colleges
should depute their teacher trainers to participate in specially
conducted workshops for which help of institutions like
Bal Bhavan, National School of Drama and National Film
Institute could be taken.

Training Curriculum for Elementary Teachers: It will
consist of general education. Sufficient emphasis needs t0
be given to the mastering of language and communication
skills and to the trainee's value orientation.

Professional Preparation: Pedagogy, practice teaching,
development of skills such as story-telling, recitation, writing
on the blackboard, use of new technology, etc. are important
for professional preparation. A greater emphasis is s sahiml
on art, music, craft and dance.

Duration of Practice Teaching: Not less than six to eight
weeks in the first year and twelve weeks in the second year
should be allowed to practice teaching. The trainees may
start with one or two lessons 2 day but should gradually be
accepted to stay for the whole day and take on full
responsibilities of a regul:}: teacher. This alone will develop
in them needed professionai competence and pers hal

Teache
eir trainees. Particularly in the
oy of hardware or educational
s

technology and mus

confidence.

The Teacher Education for the Elementary Training :

Institutes: There should be drawn primatily from the cadre
of practising primary schools. The minimum qualification
of the other staff should be a postgraduate deglee i b
3.Ed. training; Their continued in-service education is e q ually
important.-
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24. Separate Cadre for Teacher Training: The practice of
transferring least effective district Inspectors of Schoo;3 .
the Teacher Training Institutes must stop forthwithsi:
AEpatalc cadre for those in teacher training, in-Ser\;ic
education and research should be formed, if necessary te
ensure gualitati improvement in elementary teac}he?;
preparation.

25. Correspondence-cum-contact Courses for B.E
Training: '"This should be allowed only if satisfac.t
s R exist for practice and proper supervision J
The National Policy on Education of 1986 had a part .f i

on Teacher Education. It was after this that the Governmenot 1;
India revised the pay scales of all categories of teachers to enh )
their economic status. Bl enhance
The National Policy on Education 1986, commentin
the role of a teacher states, 'fT/Je status of the teacher reflects the %‘ i
ethos of a society; it is said that no people can rise above the level of its ;‘” ): &
The government and the community should endeavor to create mndz'tionem j: iy
will help motivate and inspire feachers on constructive and creative lines ’1{ ”’bu‘b
should have the freedom to innovate, to devise appropriate m;, y ;{1; i
communication and activities relevant to the needs and capabilities and the mﬂ ,r of
of the community." neerns
The NPE gave importance to pre-service component
teachers education. Since 1986, Government of India has lau Zof
a programme of mass orientation of school teachers. Underitn;; &
4.42 lakh and 4.3 lakh school teachers were covered during 19 about
1987 repectively. : g 1986 and
The Government of India came out with a concrete, speci
and detailed Programme of Action (POA) for implement, pecific
Teacher education, as a follow-up measure of NPE. [t ation of
following recommendations. - 1t gave the

1. Overhaul of Teacher Education

NPE calls for overhaul of teacher education, as the fi
step towards educational reorganisation. Selected instit:njons WO r155
be developed as Disttict Institutes of Education and Training (DIE\"J[')
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both for pre-service and in-service courses of elementary school
teachers'and for continued education of the personnel working i
non-formal and adult education programme Reorganisation
secondary teacher education system is alsc implied in the policy.

2. District Institutes of Education

As envisaged in the new policy, a centrally-sponsored.

programme of setting up district institutes of education is alsc being.
implemented since 1987-88. These institutions will perform the
functions of imparting pre-service and in-service training to
elementary school:teachers and personnel of adult and non-formal
education. Besides, they will provide extension and other academic
support to elementary schools and adult and non-formal education
systems at the district level and would also engage in locally-relevant
experimentation and innovation work. Like-wise, selected STEISs are
also being developed to impart pre-service as well as in-service
training to secondary school teachers, and to provide necessaty
academic guidance and support to the secondary schools of a group
of two or three districts. _ '
Central assistance is being given to states and union tetritories
for setting up DIETs and strengthening STEIs, for items such 28
construction of buildings, books anc’l equipment appointment of
suitably qualified staff, conducting in-service training programmes,
etc. During 1987-88, the Central assistance of about Rs. 32.5 crore
was released for setting up 102 DIETS, and strenghtening 1.5 STEIS,
on projects basis, in the country. The .States impleinented these
projects with the released assistance. Duting the rest of the Seventh
Plan, Central assistance was given for more such projects, and
eventually all districts of the ‘country’ ‘have been covered. |
Keeping in view the central place of teacher education, NPE
calls for its overhaul as the first step towards educational
reotganisation giving particular importance to the training of
elementary school teachefs. It is envisaged the selected institutions
would be developed as District Institutes of Education and Training
(DIET), both for pre-service and inservice.courses of elementary
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school teachers and for continued education of the personnel
working in non-formal and adult education programme.
Reorganisation of secondary teacher system is also implied in the
Function of NCTE: The National Council of Teacher Education
has been given the statutory status and necessary resources to play
its role. ' :

3. Teachers and their Training

Following details have been proposed for the elevation an
upliftmen of teacher education in the country. ' -
Pre-requisites: Professional training of teachers to be employed in
elementary and secondary schools is a pre-requisite in all parts of
the country. The requirement is. waived only in areas or among groups
where there is a severe shortage of teachers. There are at present
about 1200 institutions for training of elementary school teachers
and about 360 colleges for preparing secondary. teachers. A large
number of these institutions suffer from inadequate facilities-human
physical and academic-to provide good professional education.
4. Reorganisation of Elementary Teacher Education

Change in the educational system will be brought about by
the radical transformation of the present system of Elementary
Teacher Education. The functions of an Elementary Teacher
Education institution would include:

i.  Pre-service and in-service education of teachers for the
formal school system: - -

ii. Inductionlevel and continuing education of N on-fomal and
Adult Education Instructors and Supervisors.

iii. Training and orientation of heads of institutions in
institutional planning and management and micro-leve]
planning. ,

iv. Orientation of community leaders, functionaries of
voluntary organisations and others influencing school leve]
education. - :

v.  Academic suppott to school complex and District Boards
of Education. l .

vi. Action research and experimentation ‘work.
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vil. Serving as evaluation centre for primary and upper primafy
schools as well as Non-formal and Adult Educatio?
Programme.

viii. Provision of service of a resource and learning centre for
teachers and instructors.

ix. Consultancy and advice, for example to to DBE's.

5. Task Force

Each State Government will set up immediately a Task Forct
for making an assessment of the number of institutions of this natufé
required in the'state keeping in view the various relevant Programmes
of Action. The Task Force will also identify the existing institution®
which can be developed as District Institutes of Education 4
Training, As DIETS get established, substandard institutions woul
be phased out.

6. Function of the DIET

The DIET will perform all the functions as mentioned TH
Head of a DIET would be of the status of 2 Principal of a Degrt
College/B.Ed. College and first of the faculty members would b¢
persons with background in elementary education. Special selectio”
procedures will be established to ensure that at Jeast persons at
selected given higher scales of pay and are reoriented in co-operati®’
with NCERT, NIEPA, SCRTS, University Departments ©
Education, some outstanding Teachers, etc, The NFE/Ad !
Education District Resource Units would be an integral part of DI
for which additional faculty will be provided.
7. Latest Technology

Facilities of latest technOIOgy atich as computer-bas"'d
learning, VCR, TV, etc., will be provided at DIETs. The teachcfs
receiving training at SDIETs would be encouraged to develop i
own programmes using the facilities available 2t DIETs and to U%°
these materials as instructional resources, |

Capability for making copies of video cassettes, aud”’
cassettes; etc., would also be provided in these institutes. Besid€®
imaginative use of - traditional Feaching dtds would be emphasizeal
and teachers encougagcd to improvise their own instructio?
materials. :
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8. Secondary Teacher Education

The responsibility for secondary teacher education would
continue to rest with colleges of Teacher Education affiliated to
Universities. The university in co-operation with NCTE will exercise
responsibility for academic aspects including conduct of
examinations, award of degrees and ensuring quality of secondary
teacher education institutions.

These institutions would also be responsible for continuing
education programme for secondary teachers. Some colleges of
Teacher Education will be developed as comprehensive institutions
organising programmes for primary teacher education and possibly
also, 4 years integrated course after higher secondary stage, in addition
to the usual BEd./B.Ed. courses. These comprehensive institution
would also be provided facilities and staff for undertaking research
and to supplement the efforts of State Councils of Educational
Research and Training (SCERT).

9. Curriculum for Teacher's Training

The curticulum for teachers, training needs to be revised in
the light of the new policy thrusts. In particular, there should be an
emphasis on integration of education and culture, work experience,
physical education and sports, the study of Indian culture and the
problems of the unity and integration of India.

Planning and Management are emerging areas and
curriculum should bring out the importance of these areas. Education
technology will influence not only methodologies to teaching learning
process but also the contents and their design. These aspects should
be taken into account while framing the curriculum.

10. Comprehensive Institution

Some Colleges of Teacher Education will be developed as
comprehensive institutions, organising programmes for primary
teacher education and possibly also, 4 years' integrated courses after
higher secondary stage, in addition to the usual BEd., M.Ed. courses,
These comprehensive institutions would also be provided facilities
and staff for undertaking research and to supplement the efforts Sf
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State Councils of Educational Research and Training (SCERT). In order
to promote innovations and experimentation, good colleges and
departments of education of universities will also be give?
autonomous status.

11. In-service Education of Téachets

The needs for in-service education of teachers arise from
several sources, such as, changing national goals, revision of school
curricula, additional inputs in teaching-learning system, inadequate
background of teachers, etc.

SCERTs would play the major role of planning, sponsoriog
monitoring and evaluating the in-service education programme for
all levels of teachers, instructors and other educational personnel'
The state level agency would take cognizance of all the needs befor
preparing a programme of in-service education for a given pcriod
of times.

12. Function of SCERTs

SCERTs would prepare suitable material for in-servict
education of teachers, undertake otientation of key persof®
monitoring and evaluation of programmes. Simjlar steps for trainiff
of teachers in vocational stream should also be taken be SCERTS

13. The District Institutes of Education ang Training for the
Primary Level -

These would be the major agency to conduct the program?
of in-service education for primary teachers, Assistance would P¢
sought from school complexes in the district,

In case of secondary school teachers, the programmes would
be extended through teacher training institutions and the Centr®
for Continuing Education. The district leve] edycation officer W
help in effective conduct of the programmes,

14. Distance In-service Education

This will be prepated and extended with the help O
broadcasting agencies. SCERTs w01.11d be equipped with S s
resources for production of learning materia] other than print
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Minimum essential equipment to record audio, video programmes
would be provided to each SCERT.

Comprehensive colleges of education as well as DIETS
would also be provided production facilities in a phased manner.
Production facilities at DIETs and the colleges may not be to
professional quality which would produce material which can be
used in its own training programmes and can also be shared by other
sister organisations. Experiences specially those of voluntary
organisations should be drawn upon in designing courses,
development of material and strategies for in-service education.

15. Cadre of Teacher Education

A separate cadre will be created for appointment of staff in
SCERTs, secondary teacher education institutions and DIETs.
Persons selected to this cadre will receive incentives such as housing
and placement in a higher scale of pay. Special arrangements will be
made to ensure their continuing education. An inter-change will be
organised between teaching and teacher education. To enable people
from this cadre to go as teachers for 1-2 years, every 4-5 years
sufficient number of supemumerary/ reserve positions will be created
in schools. a

16 National Council of Teacher Education (NCTE)

NCTE has been in existence since 1973. To remedy
difficulties inherent in its constitution, it will be conferred
autonomous and statutory status. It would perform the following
functions:

i Accreditation/ disaccreditation of institutions of
teacher education.
1. Laying down of standards and norms for institutions

of teacher education.

iii.  Development of guidelines for curricula and methods
of teacher education.

i, Other functions like earning of credits for in-service
education, duration of various courses, emphasis to be
laid in training programmes for NFE/AE instructors
place of cotrrespondence education in teacher educatior;
etc.
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Preparation of learning_material, orientation of seni®
teacher educators etc. may continue to be performed by NCER!
SCERTS, in co-operation with NCTE.,

17. New Leatning Material Reﬂecting Indian Experience

' As there is too much emphasis on textbooks having Weste!
1de:as, teachers under training do not get exposed to Indi
philosophical and psychological concepts of education. Therefo*
NCERT and pGC should undertake the task of prep?ﬂ‘iﬂg ng
learning materials, which would include textbooks, reference bo%

antholf)gles, slides, films, etc. reflecting the Indian experienc
education.

18. National Policy of Teacher Improvement

Government of India b ) 1o
report on the imp] T g rg;lght outin March 1988 a dcl-a-‘.l

ble for state programme apgrot:

should take advantage of Board

teacher education, - > Standards to rajse the quath
The Pfimary

gent of quality
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teacher education institution creates strong pressure to keep
accreditation standards, low, higher accreditation standards are now
in place.

The Task Force believes accreditation can prove a powerful
force for improvement, as it has been in professiolls, if schools of
education are voluntarily set and enforce hilgl standards. This will
be especially important as new graduate teacher education
programmes are developed.

Enforciccg Current Standards: As demand rises faster than
supply, many states and districts are ignoring in order to fill vacancies,
the public is misled into believing that things are getting better when
in fact they might be getting worse. This is the case when students
are made to take more demanding academic courses and there are
not enough teachers qualified to teach them.

State officials should declare a date beyond which the state
will not permit districts to employ unqualified teacher, that is, hire
teachers who do not meet existing licensure requirements, or permit
the district to assign teachers to subjects they are not qualified to
teach. Such action will reveal the true extent of the teacher shortage
and generate pressure to pay teachers at competitive market rates.

20. National Certification Scheme

Although it will be a few years before the National Board
grants its first certificate, there are a number of constructive steps
that state bodies responsible for licensure can take. First, would be
to bolster their current standards. This will be made easier as the
National Board issues preliminary standards that will later be used
in the assessment. The design of new and improved state standards
should be accomplished with the full involvement of the state's
teachers.

Second, in anticipation of Board-certified teachers being
available for hire, state authorities should begin drafting plans to
offer districts incentives to engage such teachers in appropriate roles
and at higher rates of pay than teachers without Board certification.

The availability of Board-certified teachers is likely to lead
to intense competition among districts for their services, since, for
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the first time, local boards and parents will be able to identify rellﬁbl()i7
teachers who have met a high standards. Districts of modesF _3"
low tax capacity may be ata special disadvantage in this compeﬂﬂ?;‘;
aggravated by the fact that these teachers will come on the mar i
during a period of severe teacher shortage. States, therefore, need

: : : weib e ontol
take a variety of Steps to provide for the equitable distribution ©
Board certified teachers,

21. National Board of Teacher Education

The benefits of estab
Once the Board s ;

Competence,

22, Restructuring Teacher Education

ch higher standards. The
at teac‘hers need to knoy and be able to 4%
€Nty into the professi
at the

Raising standards fo,
blic*conﬁdence th

Increased salary anq
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T ; L
additional year of study; usually within }:]1 ﬁxlf;d ff?r;(:ji Ezltlic;\:r;gr ;r;l;e
Certiﬁ(':atiOn-dG?:iz:ilt);er;ddu:;chizﬁstz not classroom teac:he.r_s.
educauosnljll);ec?later preparation, however, is not the ;e.;ponszbmtg

ion, but rather of the arts an

Of' depatmenttrc:‘eﬁ?suzgfesthcf ;il::(r:liuins;itution. Partial number c?f
Saences'dep; i ation, secondary teachers only a few. The resglt is
g eldmen: ucteach:ers have relatively little exposure to tl'le subjects
o el?menta}iyand secondary teachers very little preparation for the
g }VIH t:?;n the Subjects in which they have ma]oretd. o
e teSa bstagntial numbers of college graduates failed recently
insti : examinations that are mainly tests of reading
1 ion. Many, of course, have completed by students
compr'ehetn Sl:Jotzt:'omos: doctors, architects or engineers. '
i teacher education programmes demand rigorous
' 'SOﬂ:)ef their students,'but too many produce graduates who
PfePafaF‘c’ﬂh t, their education course failed to prepare them for
comp'lam th?l lacked kr;owledge in essential functions such as
teaf:hm-g-_ T ;};ci line, guiding students over predictably dj.fﬁcult
mal_ntal_m“g, L slf:uder,lt effort, and recognizing and responding 'to
e mSpu;'msgtudf:nts from varied social, economic and ‘ri‘iclal
pmblemtzlc?s Many of the same graduates also voice similar criticisms
baCkgtr:heir courses in the arts and sciences. .
ity hers need 2 command of the subjects they teach, a sound

f’f}iziechniques of teaching those sgbjects, inff)rmatsion about

i teaching, and an understanding of children's growth

resc;:a::lt;]r]eicc));ment anc{ of their different needs and learning styles.

an

23, Restructuring of Examination and Evaluation Systems
»

Examinations can play an important part in irnproving.the
rofessional competence of teachers, but they are not alone sufficient
pto

dvance the practice of teaching. A balanced strategy for the
toa

i ent of teaching would entail equal emphasis on étar-ldards
Hngfo"fil;‘e improvement of educational for teachers. A significant
o i linical practice will be
; i ch, curriculum and clinical p

investment 1n researcn,

requd\.X/hile the proposed National Board for professional
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Tiaching standards must base its assessment on a determination of
S e et e i

urriculum of teacher educatiot
Graduate programmes should develop out of a systemﬂdc
understanding of practice rather than uniform national stﬂ“dﬂfds
alone. ‘

The locus of responsibility or this understanding rests with

profe.ssu.)nal university programmes constructed by universitf
faculties in collaboration with school professionals. No Ot:c:upation
has ever successfully become a profession without a strong
association with higher education.
il New policies are needed for teacher education that recoghi?’
its pivotal role in strengthening the teacher profession. Sweepif
changets are required both in the institutional structure of teach®”
education and in the curriculum offered to the students. Thoug!
much has been learned in recent years that can inform the educatio?
of -teacher, an even greater effort must now be made to proVide X
solid foundation of the research under an intellectual fl:ameWOrk
thaF teacher educators can use to develop the kinds of ’teachers the
nation needs.

New policies for teacher education must meet other crite®
The first requirement is that they produce teachers with the necesstd)
knowledge and skills. The second, that they prepare people wh
perform the kinds of roles described in this report with a high degre®
of competence. The third, that they enable teaching to draw on the
largest possible pool of qualified people and not exclude people
who did not take education courses as undergraduates.

Fourth, the expense of teacher education must be reasonably
related to be lifetime salaries teachers can except to make. Fuzallf
teacher education should result in candidates who are well-prepat®
for National Board assessments.

24. Undergraduate Education

Four years of college Education is not enough time to maste*
the subjects to be taught and acquire the skills to teach them. Th¢
undereraduate years should be wholly devoted to a broad libe
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education and a thorough grounding in the subjects to be taught.
The professional education of teachers should therefore take place
at the graduate level. 7 - :

An alternative might be to combine the undergraduate
programme and a graduate degree programme, awarding both the
bachelor's and the graduate degree. In either case, the states and
higher education institutions should abolish the bachelor's degree in
education.

Relegating the professional education of teachers to the
graduate level does not, however mean that the status of colleges
and universities can be indifferent to the quality or kind of
undergraduate education received by prospective teachers.

The fact that some people who are unable to spell, write,
speak gramatically, or solve arithmetical words problems now
graduate from college and. become teachers is an indictment of the
institutions of higher education and licensing authorities.

College graduates going on the professional graduate
education should have a rigorous undergraduate curriculum that
embraces a common core of history, government, science, literature
and the arts. That core should. develop the essential skills of
comprehension, computation, writing, speaking, and clear thinking
It should deepen appreciation of our history and culture, foster an
understanding of theory and application of science and technology,
develop aesthetic sensibilities, and inspire creative impulses.

Elementary teachers need such solid undergraduate
p:eparation as much as secondary teachers. Elementary and
secondary teachers impart our common culture, heritage and values
to our children. It is terribly important that they be fully prepared
for this task.

Elementary teachers are typically responsible for a much
wider range of subjects than competition among secondary school
teachers but this cannot excuse a less than rigorous of the material
for which they are responsible. Elementary teachers must be able to
demonstrate a substantive understanding of each subject they teach.
This may mean that elementary teachers will have to organise
themselves differently and teach fewer subjects.
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25. Programmes for Special Groups

: Involving Industry/ Community: JCVE will evolve schemes®
involve the public private sector industry

through appropriate incentives/ rewards,
Pra(gmﬂzmes for Rural Sector: All polytechnic institutions, 17
. other vocational and technical training institutes, selected hight
secondary schools, colleges and special inStitL;tes will eﬂgag!
themselves in imparting vocational education through non-for
programmes, to the rural and unorganised sector in a phased mant®
Pfo‘gramme.r Jor Special Groups: Selected engineering colleg®
polyte.chmcs, Industrial Training Institutes and other Vocational
Technical Training Schools/ Institutes will engage thf:ﬂ‘ls‘fl"’e'r'ig
conclucting part-time vocational courses for the benefit of sp® .
group and those already employed.
e Special Institutes Sfor Weaker Sections: Special vocational ttfiiniIls
Institutes for women, tribals and other weaker sections of the sod?
to meet identified needs will be established.
e Special Institutes Jor the Handz'mpped; Centres for voc?lifioﬂpJ
training to the handicapped will be set up.

Targets and preparations for Development

in vocational educati®

(1) Targets: For 10 pet cent diversion by 1990 Pfovisioﬂ
will have to be made for 2.5 lakhs, In view of3 the acti®”
already taken, additional requirements for 2.5 1#
students can be met by Mmarginal expansion of ¢
infrastructure and resources but for 25 per cef
diversion by 1995 advance action will have to be ta¥

h
[

by the States and Central Governments in terms o
building a requisite level of infrastructure and facilif®
(2)  Teacher Training: A phased and coordinated pmgramﬁ"
for the training of teachers. Principals and key Ofﬁcigls
in the vocational education system will be undertak®”
26. Adult Education Teachers should enq Illiteracy

The main features of the implementation Strategy for adult edu cati®”
teaching consist of the following:
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(a) Reorganisation of the existing programmes, to introduce
flexibility and other measures for greater effectiveness.
(b) Application of Science & Technology, and pedagogical
research for improving the pace and environment oi
learning, : _
(c) Establishing linkage between adult education and the
developmental programmes.
(d) Launching of mass functional literacy programme.
() A multi-dimensional programme of continuing education
as the instrument for moving towards a learning society.
(0 Creation of dynamic management structures to cope with
the targets envisaged.
@ A distinct slant in favour of women's equality, and taking
of all measures in pursuance of this resolve.
The past programmes had suffered due to excessive dependence on
administrative structures, and lack of i
involvement of the mass organisations, media and the educational
institutions. It is proposed to correcr the imbalance by taking the
following measures: i
(a) Active co-operation will be sought from political parties
and the mass organisations of workers, peasants, women,
youth and students.
(b) Effective support will be provided through the mass media.
(c) All development departments will be expected to utilize
the adult education programme for the furtherance of their
objectives. _ :
(d) The entire education system will commit itself to this cause,
(e) The district, tehsil and thana level administrative machinery
will be involved in NPAE to ensure their support for
awareness oriented adult education programmes.

27. Teacher and Adult Education and Development
Programmes
# Adult education is both a process through which effective

delivery mechanisms are created for the deprived sections of society,
and a forum through which such sections secure information and
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urfld-erstanding regarding the processes of development. Hence itis
o lmi_)ortance that effective linkage is established between adult
edlucatmn and development programmes. Some of the ways in which
this can be done are:

(2) Special literacy primers and other reading material will be

(b)

(©)
(®

developed for the beneficiaries of IRDP and NREP t0
enable them to understand their rights and respOnsibiﬁdes'
Efficacy of ICDS has suffered due to discontinuance of the
competent of functional literacy of adult women. Thi®
Pfogl‘amme will be restarted in the form of Functionﬂl
Literacy of Women (FLOW) which would be an iﬂtegl'ﬂl
part of ICDS. '

The various programmes for development of SC/ST and
other educationally backward sections will include 3
component of literacy and adult education whereve*
possible.

Programmes of labour welfare will give special attention ©©
literacy and adult education. Employers will be required’i
necessary by law, to organise literacy and skill develol:tmt?"t
pro'grarnmes for all their employees. Welfare Funds fof
various categories of workers will be used for running literacy
and adult education programmes and due attention given in
the various schemes for unorganised workers.

Literacy and adult education will also form an important
part of the various programmes of women's development
Starting with 50 Nehru Yuvak Kendras in 1 986-87, all NYKS
will take up in their district one project of 100 functiof
literacy centres in one block each.

28. Teachers for Mass Functional Literacy

N ATl 0

PE places complete faith in country's youth, teachers, workets and
Peasants. In conformity with this spirit, it is intended to give a marked
slant to NPAE from the present intensive selective activityona limited
scale to a mass programme. Its main features would be as follows:

(a)

Literacy work would be taken up by a large number ©
students as "study service"-viz., specific projects taken up

(b)

©
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as a part of work experience and social/ national service,
which would be reflected in students' final result sheets.
Substantial institutional incentive will be provided to
universities, colleges, higher secondary/ secondary schools
for eradication of illiteracy in a well-defined area.

Trade unions, Pancha} iti Raj agencies and other

representative organis. }ions of people will be encouraged
to voluntarily take up functional literacy programme for
which literacy kits and some organisational expenses would
be provide to them.
Encouraging individual to look upon literacy work as a
personal commitment and voluntary setvice, particularly by
women, among women and involvement of voluntary
agencies for this purpose.

29. Teaching for Continuing Education

Continuing education is.an indispensable aspect of the

strategy of human resource development and of the goal of creation
of a learning society. Continding education includes post literacy for
neo-literates and school drop-outs for retention of literacy skills,
continuation of learning beyond elementary literacy and application
of this learning for improving their living conditions. But continuing
education goes beyond post-literacy and its instrumentalities include

the following:
(a) Establishment of Jana Shikshan Nilayams (JSN) for clusters

of villages, the total population of which may be about 5000,
JSNis to be integrated with the programme of adult education
and non-formal education will be housed ill the school
building, Panchayati Ghar, etc., and provide facilities of
libraty, reading room, Charcha Mandal, cultural activites and
may also include a community TV set.

(b) Employers, trade-unions and the concerned agencies of

Government will organise systematic programmes of
worker's education for improving their educational standards
and upgradation of their skills with a view to improving
productivity, workers' wages and their well-being,
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The State and National Level: At the State as well as National level
there will be a commission headed by the Chief Minister and the
Minister of Human Resources Development respectively Its
membership would include senior level political leaders of the main
national parties. These will be autonomous bodies and will have
responsibility for planning and implementation of NPAE. Their
responsibilities will include:

1. Planning and budgeting for the programme;

2. Creation of multi-level structures for development of

materials and for training of functionaries;

3. Evaluation, monitoring, concurrent review and research;

4, Continuing education programmes;

5. Provision of media support; and

6. Linkages with other Development Departments.
The day-to-day financial and administrative powers necessary for
implementation of this programme of Action will be the
responsibility of the Executive Committee of the State as well as
the National Commission. The State Executive Committee would
be headed by the Chief Secretary, Education Secretary and the
national committee by the Union Education Secretary.

31. Evaluation Process an Examination Reform

Validity and Reliability: In order to ensure that the method of
assessment of Students performance is valid and reliable, the
following short-term measures are proposed:
1. Public examinations will continue to be held only at the
levels of Classes X and XII,
2. Decentralization of the operation involved in the conduct
of examinations to make the system work more effective.
3. School Boards in certain states have set up a number of
sub-centres to decentralize the conduct of examinations,
Adoption of similar measures by other State will be pursued,
4. Inthe event of decentralization the State Boards of School
Education would continue to get the question papers set
and printed, consolidate the results of examinations and
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Modern education aims at education of the whole person.
So every teacher should have. a deep knowledge ;:.ind
understanding of children and skills to apply that knowledge .
rstanding, .
'?F[i:il;ri:jndependgence period n.or_:mal.ly covers .the ancient
Indian educational system comprising of the Vedic, Buddhist
era.
gfﬁ:hfgut;]::edic period education was just teaching of ti:lt‘, Vedas.
During the buddhist period, teacher educat.lon got
recognition and teaching was taken up by the (?nhghtened
people from different class of the society after going through
i training.

;ﬁf;rz;z no for?nal system of teacher training during the
muslim period. . .

Teachers were appointed on considerations. ‘
The British started their own system of for.ma.l schoolings
as they needed people to work for the East india Ci)rilpany,
They also started the formal system of teaf:her E’_r‘a.lmng_
The first formal teacher's training school in India was set
up at Serampur in Bengal in the year 1793.

It was named as Normal School.

It was started by Carey, Marshman and Ward.

Wood's Despatch of 1854 emphasized on the need of
establishing training institutions for teachers. It also
recommended that the pupil - teachers must be given

~ stipends.

In 1859 the Stanley's Despatch in order to increase teacher
training passed a new grant-in-aid rule according to which
salary grants would be given to schools for .tl'iose teacher
who had obtained a certificate of teacher training,

In 1882 there were106 normal schools out of which 15 were
only for women. | ‘
In 1886, the first training college was set up at Saidapet in
Madras to prepare secondary school teachers.

In 1889 a secondary Department was opened in the Nagpur
Training School.
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The National Commission on Teachers I of 1983-85 wrote
a full chapter on training of teachers

The National Policy on Education of 1986 had a part of it
on Teacher Education. It was after this that the Government
of India revised the pay scales of all categories of teachers
to enhance their economic status.

The NPE gave importance to pre-service components of
teachers education.

The Government of India came out with a concrete, specific
and detailed Programme of Action (POA) for
implementation of Teacher education, as a follow-up
measure of NPE.

®

EXERCISE

What is meant by teacher education? 1
What is the need of teacher education? 1
Why did the British start their own system of formal schooling? 1
Who started the first formal teacher training school in India? 1

How many normal schools were there for women in 18822 1
Which University for the first time instituted BEd degree in

1932? , 1
Which University started the Post graduate degree of M.Ed
in education for the first time? 1
Mention two aims of teacher education. 2
Mention five aims of teacher education. 2
Mention two areas covered under the scope of teacher
education. 2
Mention two objectives of teacher education put forward by
the Kothari Commission. 2
Mention two general objectives of teacher education put
forward by NCERT. 2

Write briefly about the development of teacher education in
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30.

Teacher Education

Vedic period ' 2
Write briefly about the development of teacher education in
Buddhist period 2
Write briefly about the development of teacher education in
Muslim period 2
In which year was the first formal teacher training school set
up in India? What was it named as? 1+1=2
In which year and where was the first training college set Up
in India to prepare secondary school teachers?

Write briefly about the recommendations of Wood’s Despatch. 2
Wiite briefly about the recommendations of Stanley’s Despatch 2
Write briefly about the recommendations of Lord Curzon 2
Write briefly about the recommendations of Sadler. commission 2
Write briefly about the recommendations given by the

Programme of Action regarding Overhaul of teachef
2

education ) ;
Write ‘briefly about the recommendations given by th¢

Programme of Action regarding se‘tting up of DIEs 2
Write briefly abcn:lt the tecommendations given by the
Programme of Action regarding function of NCTE

Write briefly about thg recommendations given by th€
Programme of Action regarding reorganization of elementafy
teacher education 2
Write briefly about the recommendations given by the
Programme of Action regarding function of DIET

Write briefly about the recommendations given by the
Programme of Action regarding secondary teache’
educatién

Write ‘briefly about the recommendations given by the

Programme of Action regarding curriculum for teachet’
training |
Write briefly about the recommendations given by th®

Programme of Action regarding in-service education ©
teachers

Write briefly about ‘the recommendations given by the

31.
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33

34.

33,

36
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38.

39.

40.

41.

42.

43,
44,

45.

46.
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Programme of Action regarding standards for teacher
education : 2
Write briefly about the recommendations given by the
Programme of Action regarding national certification scheme

regarding teacher education. 2
Mention five areas covered under the scope of teacher
education. 5

Mention the objectives of teacher education put forward by the
committee on Plan Projects of the Planning Commission. 5
Mention five objectives of teacher education put forward by
the Kothari Commission. 5

Mention five general objectives of teacher education put
forward by NCERT. 5
Write briefly about development of understanding as a specific
objecr_ive of teacher education as given by NCERT. 5
Write briefly on development of skills as a specific objective -
of teacher education as given by NCERT. 5
Write briefly on development of attitudes as a specific objective
of teacher education as given by NCERT, 5
Mention the recommendations of Hartog Committee
fegarding teacher education. 5
Write briefly about the recommendations of the Sargent
Report regarding teacher training, 5
Write briefly about the recommendations made by the
University Education Commission regarding the B.Ed

curriculum. 5
Write briefly about the proposals given by Kothari Commission
regarding B.Ed curriculum. 5
Mention some aims of teacher education. 10
Mention some areas covered under the scope of teacher
education. 10
Mention some objectives of teacher education put forward
by the Kothari Commission. 10
Write briefly about the development of teacher education in
the pre-independence period. 10
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UNIT -2

TEACHER EDUCATION FOR DIFFERENT LEVELS
OF EDUCATION

PREPARATION OF TEACHERS FOR DIFFERENT STAGES

Teacher are required for all the stages of education starting
from pre-primaty to collegiate level. For this they have to acquire
the required pre-service training. Here, we will discuss about the
objectives for preparation of teachers of these three levels of teaching
training programme. The teacher education department of NCERT,
government of India has evolved some stage wise objectives of
teacher education holding a lot of discussion and workshop.
Pre-Primary teacher education

The teacher education

e te: programme of primary stage is based on the
objectives of pre-

ptimary education. In this period the children ate
very small and they have to be prepared for formal education. So,
th.e teachers must be trained to handle these children with tendet
minds. In this regard, the NCERT have put forward the following
concrete an.d specific objectives for pre-primary teacher education.
1. P?mlosophy and sociology: To acquaint the student teachef
with the philosophy and sociology of pre-school education

50 that.he can understand the basic principles of pre-school
edu'catllon and through it realize the needs, values and
aspirations of the society, Wi

Princi : [
nciples and processes: To development in the teaches

- 20 understanding of the Principles and processes of the

! ‘grious aspects of children's growth and development.
; thl;o?vth a};:d developt_pent: To make him conversant with
growth and development of Pre-school education both

in India and abroad,” -
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4, Health, nutrition and welfare: To help the student-teacher
realize the importance of health, nutrition and welfare
services for the child through proper information and to
develop in him the skills to provide the same through
appropriate measures. -

5. Command over language: To give him a better command
over the language of everyday use and to help him
understand the physical and social phenomena around him
so that he can make a meanirigful interpretation of the world,
to children under his charge.

6. Creative self expression: To equip him with the knowledge
of various media of creative self-expression and to develop

“in him essential skills for guiding children in the pursuit of
creative arts and crafts, '

7. Methods, practices, equipments and principles: To
acquaint him with the methods, practices, equipment,
materials and organizational ptinciples of pre-school
education so that he can use them effectively in his day-to-
day work. iy

8. Role of parents and community: To develop in him an
awareness of the important role of parents and community
in the education of pre-school children and to make him
conversant with the ways of enlisting in various
programmers of the pre-school.

9. Professional Obligations and Right: To acquaint him with
his professional obligations and tights to develop in him a
positive attitude toward his profession.

10. Professional growth: To inculcate in him a sense of
desirability of constant professional growth.

The National Council for Teacher Education (NCTE) has also given
some objectives of Teacher education for the primary stage which
are as follows— .

1. To acquire theoretical and practical knowledge about early
childhood education.

2. To develop understanding of the major principles of child
growth and developments with special reference to the
environment of the child.
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To applj these understandings and knowledge to the
education of the young children under India conditions-
rural, urban and industrial.

4. Todevelop skﬂls, uflderstanding, interests and attitude which
would enable him to foster all round growth and
development of the children under his care.

To defre.lop sklll of communication, such as telling stoties,
explaining situations etc.

6. - To develop skills of. taking care of the physical and ernotiorlﬂI

health of young children by creating conducive environment
fl. ko process knowledge and develop skills providing a varietf
o}fl' Ie;]armpgal experiences through the organization of musicab
thythemical and dramatic activities, p] 1ence
creative arts and games. i
8. To process skill of developing si i i
foce ping simple £
and indigenous materials. g e

9. To understand the home environment of the children and

to develop an amicable home school relat; i
il ol relationshi

10. To understand the role of school ;
| and in
changing the society. nd of the teacher

p for muruﬁll

Primary stage

The primary stage starts from the age of 6 vear when a child
starts his/her formal education. Itis said that whateyver % hild learn®
at this stage forms the base of his future life./ Sg 5 tea:}tc has to b¢
trained propetly so that he can deal with the children ; rthia stage
The NCTE in this regard has given the fo]lowing it b :

Objectives of teacher education for Primary stage:—

1. Toprocess competence in the first and the second lan ag®

; mathematis and in the topics of natura] N sodajaagun et
related to environmental studies I and 1. B

2. To develop skills in identifying, selecting and orpanizatio

learning expetiences for teaching the ahove gb' ts 19
formal and non-formal situation. Lk
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3. To process sufficient theoretical and practical knowledge
of health,. physical and recreational activities, work
experience, art, music and skill for conducting these activities.
4. To develop understanding of the psychological principles
underlying the growth and development of the children of
the age group 6+ to 14+.
5. To acquire theoretical and practical knowledge about
children education, including integrated teaching,
6. To develop understanding of major learning principles which
help in promoting cognitive, psychomotor and attitudinal
learning,
7. To understand the role of the home, peer group and the
community in shaping the personality of the child, and help
develop an a amicable home school relationship for mutual
benefit. :
8. To conduct simple action research.
9. Tounderstand the role of school and the teacher in changing
society. d
Secondary stage

The NCTE has also given some objectives of teacher
education for secondary stage. This stage is supposed to be a very
crucial stage as the children entolled in this stage are adolescents. At

this stage the children start thinking about their future career. So at
this period the teacher must be able to mould the personality of the

students is such a way that they become responsible citizens of the

country. )
Objectives of teacher education at sécondary stage.

1. To process competence to teach subjects of his specialization
on the basis of accepted principles of learning and teaching
in the context of the new school curriculum.

2. To develop skills, understanding, interests and attitudes which
would enable him to Foster all round growth and
development of the children under his care.

3. To possess sufficient theoretical and practical knowledge of
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he:flt‘h. and physical education, games and recreational
activities and work experience.

4. To deYellop skiills.in identifying, selecting, innovating and
organizing learning experience for teaching the above
mentioned general and special subjects.

5. To develop understanding of psychological principles of
g'roytl'l .and development, individual differences and
s1m11'fmttes, and cognitive, psycho-motor and attitudinal
learning,

6. To dlevelop. skills in guiding and counseling the children i
solving their personal as well as academic problems.

Tl under.star.ld the role of the home, the peer group and the
community in shaping the personality of the child. and help

“ develop an amicable home-school relationship for mutual
benefit. 3
8.  Tounderstand the role of the school in changing the society-
9. To undertake investigatory projects and action research.

IN SERVICE TRAINING PROGRAMME.- D
IMPORTANCE ‘ N

Meaning of In Service Teacher Education
g In service teaf:her education in simple terms means the

training a teacher receives after joining service for upgradation Of
for promotion. It can be said to be continuing education of teachets
It leads to improvement in professional competence of teachef
throughout their careers. A teachers may have received pro fessional
education before joining the service. But that is not ey h. He/she
has to continuously upgrade his/her kﬂowledge_ Thge .world is
changing very fast. In such conditions if a teacher does hot keep off
upgrading himself/herself, classroom teachjng gets bored andpthe
teacher looses his/her competency. In setvice education helps in
increasing the competency of a teacher. 1

In the words of Prof MBBuch "In servize siyeation ic thus 0
P?’ogrﬂfliﬂ!ﬂ 0/ aclivities aiming at the continuing Lrowth r:vf tgapbler; and
educational personnel in services"

The Commission for Teachet Education jn Usa explaining
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its meaning stated, "The continued education of teacher means much more
than making up defects in preparation. It means continuous growth in the capacity
fo teach. It means a broadened understanding of human development and human
living. And now more than at any previous period in school history it means
growth in one's capacity to work with others, with.classroom feachers and principal
in a variety of activities, with the administration with parents and community
leaders and with children of different age group."

Need and importance.

In service education of teacher is very much important for
their professional growth. It can help them to increase their
competency in academic field, in teaching methodology and in
classroom interaction, analysis and application.

Stressing on the need of in service teacher education
Rabindranath Tagore had said, "4 teacher can never truly teach unless
he is learning himself. A lamp can never light another lamp unless it continues to
burn its own flame. The teacher who has conse to the end of his subject, who has
1o living traffic with his knowledge, but merely repeats bis lessons to his student,
can only load their minds. He cannot quicken them. Truth not only must inform
but also must inspire," ;

Need of In service Teacher Education

1. In-services teacher education helps a teacher to develop his/
her professional skills throughout the career.

2. It cah help a teacher to improve the quality of education.

3. The pre-service training received by the teacher is not enough
for a teacher to discharge his/her duties efficient throughout
his/her professional career.

4. Changes are taking place in the world very rapidly. This brings
a demand for a change in the education system also. Changes
have to be brought in educational objectives, curriculum,
textual content, methods of teaching, instructional materials
for which a teacher has to update himself/herself. In service
training programme can help a teacher to bring a change in
these areas.

5. Inservice training also increases the competency of a teacher.
A teacher must improve his/her competencies regarding
his/her knowledge, skill, attitude etc. which can be brought
by in-service training only.
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In-service training regenerates the enthusiasm and boosts
the morale of a teacher.

New instructional media, language labs, teaching machines,
computers and TV's are being developed. They require the
teachers to be updated to use them in the teaching learning
process.

Lots of research work is taking place in the field of teacher.
behavior in the classroom. In service training updates the
teacher with the finding of such research and help them
develop a new insight regarding classroom teaching.

In service training helps a teacher to deal with the problems
of discipline and motivation which arrive in day-to-day

classroom situation.

POINTS TO REMEMBER

Teacher are required for all the stages of education starting
from pre-primary to collegiate level. For this they have to
acquire the required pre-service training,

The teacher education programme of primary stage is based
on the objectives of pre-primary education. In this period
the children are very small and they have to be prepared for
formal education. So, the teachers must be trained to handle
these children with tender minds.

The primary stage starts from the age of 6 year when a child
starts his/her formal education. It is said that whatever a
child learns at this stage forms the base of his future life./
So a teacher has to be trained propetly so that he can deal
with the children of this stage.

The NCTE has also given some objectives of teacher
education for secondary stage. This stage is supposed to be
a very crucial stage as the children enrolled in this stage are
adolescents. At this stage the children start thinking about
their future career, So at this period the teacher must be
able to mould the personality of the students is such a way
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that they become responsible citizens of the country.
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UNIT - 3

POLICIES AND PRACTICES AND QUALITY
ASSURANCE IN TEACHER EDUCATION

A CriticAL AppraisL OF THE PRESENT SysTEM OF TEACHER
EpucatioN IN INDIA - A STuDY OF THE VARIOUS POLICIES AND
Pracrices IN TEACHER EDucATION IN Post INDEPENDENCE ERA
Several educational commissions and committees wete set up by the
Government of India, to look into the problems of education of all
levels and suggest reforms in the post independence period. These
commission and committees after making extensive study had given
several suggestions in regard to teacher education also about which
we have already discussed in Chapter I. Here, we will try to understand
the impact of these recommendations,

‘Tl?e Radhakrishnan Commission of 1914-49. the Kothas
.Comrmssmns had given ma ’
improvement of the quality
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Operation Blackboard, District Primary Education Programmes,
Sarva Shiksha Abhiyan. The Demand for teachers has increased to
achieve universalisation of primary education. In many parts of the
country, even untrained teachers are recruited due to the needs of
it::ﬁ:;t}jlgssllaﬁs tl';'fll:‘I creat;ld a demand of teacher education
teacher educat‘iorlg institi?ii; i ;nu;_hmom S ol shndard
Nl offen‘ns' 3239004, there were 3.199 teacher
74,022 students. In 2008 the ngu S opian ke of 2,
, mber went y instituti
which offered 14,528 A ithd o P to 12,266 institutions
These institutions give less im ortn y e?f oMy perens
leaming Ml portance to infrastructure, faculty,
nt profile.
" fOSte?eSPi-te all these issues NCTE along with NAAC is trying
quality assurance and sustenance in the area of teacher
¢ducation. NCTE has also collaborate with Distance Education
Council to ensure integrated development of in - service teacher
education under the Open and Distance learning mode. The National
owledge Commission had also recommended the linking of
teacher education with the school education.

Despite the recommendations by POA (1992) that teacher
‘edUCation must be continuous procéss there has not been much
Improvement in this area. It is observed that very few teachers once
Ppointed go for training during their service period.

Yashpal (1993) noted that inadequate programmes of
teacher education lead to unsatisfactory quality of learning in schools.

€ recommended that teacher education must be restructured to

Make it yelevant to the changing needs of school education and

: : _ trainees to acquire the
*Mphasis must be given to enable teacher- trainees to acq
nking, But it is observed

abﬂity for self-learning and independent .thl :
that nothing much has been done in this regfud‘. Experts who ar{;
s actually classroom teachers are in.vol'fred in anle;ngmatlmn- o
€ Curriculum and realizing its objectives t'thIlg' Eve Ogmgi
SYllabus, textbooks and othet resource rgatenals. t 1st :l e ::e ;?e
teachers who must be involved in the process because they

Atual workers in the field.
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The NCTE is however developing a New Curriculum
Framework for Teacher Ed_ucation. The NCTE had also
recommvsj*nded that BEd programmes must be of two years duration
but nothing has been done in this area till date.

The Expert Committee on NCTE (1995) observed that

apatt from having knowledge and understanding of the subject be |

WOUldl teac.:h and the methods and techniques that he can use in
teaching it, pedagogical theory concerned with growth and
development of the child and the teaching—learning process, the
IZ:::E should be compet.ent, atleastin the skill of teaching, prepaﬁng
and cogu::;?r:ces:undd e developing and using tests, gui d:n'lg
Feldteips, contusting - - o0Stating experiments, organizi®®
at least h;lf f th 76 co-curricular activities, etc. For this PUIPOSC’

ot the time of pre-service teacher education should P°

methods of teaching to
the concerns of the so

cie
Teacher Educati J
on Curriculym .
by National Council of Teacum A meework, re:commeﬂde

ount of training to be %
nd similar tasks,

€t to handle gy}, a
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According to Taylor (1983), teacher education is Janus faced.
In one direction, it faces classroom and scho?l with their demands
for relevance, practicality, competence and techniques. Ir{ the other,
it faces the university and the world of research, with their stress on
scholarship, theoretical fruitfulness and disciplinary rigour._ Tl.lcr.eforfa,
though the study of educational theory in the form of disciplines is
considered necessary for teacher education, unless they are related
to the practical problems faced by the classroom teacher, they do
not seem relevant. :

NCF 2005 points out that the current practices in teacher
education take the school curriculum and the textbook as “given'
and train teachers to adjust to the needs of the existing school system
through fastidious planning of lessons in standardized formats,
fulfilling the ritual of delivering the required number of lessons. It
also observed that theory courses have no clear articulation with
Practical work and ground realities; the evaluation protocol is too
t1’lf-'01:et:ical, excessively quantitative and lacks comprehensiveness. It
also commented that repeated ‘practicc' in the teaching of a specified
number of isolated lessons is considered a sufficient condition for
Professional development. :

According to NCFTE (2009), the prinuple. that should
inform teaching is interactivity, variety, active learner involvement,
Participation and multi-sensory learning. It also 'suggested tll'lat
classroom teaching is essentially a matter of organizing learning
activities aimed at the achievement of several objectives. A variety
of activities can be provided: listening, reading, wFiﬁng, reciting,
singing, playing, acting drawing maps, p‘icturesl, observing, collect'mg
Specimens, demonstrating, discussing, asking questions, doing
Xperiments, project work, field visits and so on. Therefore, teacher
education must aim to promote re flective practice, to build capacities
of teachers to evolve knowledge, understanding and professional
skills to deal with differing and fluid learning contexts. In other words,
effective teaching is adjusting materials and methods to the needs,
interestS, learning pace and style of learners.
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A New Vision of Teacher Education

The Report of the Focus Group on Teacher Educatio?
for Curriculum Renewal (NCF 2005) remarked that though severdl
attempts have been made earlier to ‘review, revitalize and restrucfure'
teacher education, those efforts could not percolate into actual
practice and show the expected enhancement in its field relevanct
It stressed on the need for change in approach to teacher educatio®
The excerpts from the above document in relation to vision, learning
learner, teacher, knowledge, social context and appraisal have beed
given in the following paragraphs.

1. Vision: Teacher Education has to become more sensitive to the
emerging demands from the school system. So teacher educato?
has to prepare teachers for a dual role of
D encouraging, supportive and humane facilitator in teachi?8
learning situations who enables learners to discover their talents,
realize their physical and intellectual potentialities to the fullest ©
develop character and desirable social and human values to functio?
as responsible citizens, and |
. —an active member of the 8roup of persons who make
conscious effort to contribute wal O

: _ : towards the process of renewal
school curriculum to maintain i

ts relevance to the changing sociﬁwl
needs and personal needs of learners, keeping inview the experiencﬁ
gained in the past and the concerns and Imperatives that have emerg’
in the light of changing national development goals and education
priorities.

This shows that the teacher has to he responsive and sensitiv®
to the social context of education, the various disparities in
background of learners as well as in the macrq hational aad globﬁj
contexts, national concetns for achieving the goals of equity parifY,
social-justice as also excellence. g

To reach the above expectations, teacher et Shoul‘fi
enable student teacher to care for learners; understand learners withi?
social, cultural and poﬁﬁcal contexts; consider learning as a gearC
for meaning out of personal experience;

: i : : understand the process g
e : ive learning en :
learning; create conduc 8 COVitonment; be receptive 27
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constantly learning; develop appropriate competencies to realize the
expectations of teacher education; have a sound knowledge base
and basic proficiency in language; and consciously attempt to
formulate one's own professional orientation.

But, it is very tragic to observe that most of the teacher
training institutes provide sub-standard training which had led to a
detoriation in the quality of education in our country. This had largely
affected the learners who are not trained properly to face the
challenges of life. It is felt by various people that fall in the quality
of education is the cause of many of the social problems of our
country.

QUALITY ASSURANCE IN TEACHER EDUCATION

Quality in simple terms can be defined as the totality of features and
characteristics of a product or service that can bear on its ability to
satisfy stated or implied needs.

Quality assurance means maintaining the quality of a product
always and working for its improvement continuously. Once quality
is assured at reasonable level, it has to be controlled from deviations
to ensure quality management. Quality assurance acts as a backbone
in the total system of quality management.

The subject of quality assurance has become an important
word is the sphere of higher education. Teacher education occupies
an important place in higher education as it is the caretal«ger of the
macro educational system. It prepares the teachers of the primary
and secondary education and also lays a solid foundation of the
system. Education of teachers is not only responsible for
improvement of school education but also for preparing competent,
committed and professionally qualified teachers who are able to meet
the demands of the total educational system.

In this context the National Assessment and Accreditation
Council INAAC) states, "A Teacher Education Institute (TEI) has to
continuously ensure ils effectiveness through generating such processes as wonld
provide for relevant continuance and modifications in its functioning . Such a
process is an integral part of the overall functioning of the TEL Each institution
needs to evolve ifs own internal processes to continuously ensure such quality
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ertain dedicated prcparafioﬂ‘ f
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ted by all members. While 8°

iv.

Members should look beyond 'self - The practice or
aspect being assessed naturally being carried out by the staff
themselves, makes them personalize the practice. Suchan'l
did' feeling could color their scrutiny. |
Training - Staff members require training to subject their
own working in objective and critical scrutiny.
Maintain figour in assessment - This needs a careful and
penetrating examination of the data - both experiential and
documented, without entertaining prejudices.

' Unbiased Judgement - The aspect being assessed may

involve one or a few staff members whereas assessment
process normally involves others who are not directly
associated with the practice. Thus, prejudices may surface
in two ways - One, those involved in the implementation of
the practice being assessed may be subjective and have an
emotional involvement. They may tend to rate everything
positively without critical scrutiny. Two, others who are
external to the implementation may tend to over emphasize
on the limitations and become over critical. The purpose of
assessment is not to relatively rate the performance of the
staff or to find fault with their functioning but to discern
the extent of quality concern reflected in the practice.
Relevance - Personal satisfaction should be just one
indicator but the purpose and relevance of the practice in
the overall programme has to be the central focus.
Objective - The outcome of assessment should be recorded
in a clear, objective way bringing out the positive features
of the aspect under scrutiny, relevance of its continuance
or not, the negative repercussions it has on the other aspects
of the TEI's functioning, etc. This will help the institutions
in making further decisions for quality enhancement. The
above issues point to the fact that the TEI has to be
conscious of the quality assurance needs. This will help in
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Fegularly monitoring and documenting all happenings during
implementation of a pre-designed aspect in a truthful
manner, which in turn could be used for bringing in the
desired improvements. A wide range of records can be
generated during the process with very little effort. These
could befactual as well as experiential ;:ecordings from not

only the teachers but also the students, administrative stafl

and, wherever possible, parents and the other agCnCies
involved such as the practicing schools, Initially a TEI wo
pethaps find this an added effort, This would, howeve®
become a regular feature leading to evolving better and more
efficient ways of recording, Finally, quality assurance 25 a8
embedded institutional activity will result in stakeholde*
satisfaction and institutional excellence.

External Agency for Quality Assurance

Concern for quality within institutions is not 2 new concept, P
ascertaining it in all institutions in a more explicit manner has beco™®
a fast spreading concern across the globe. The term quality assuran®
usually gets associated with an external accreditation agency fof
identifying the level of quality of an institution. like the NAAC in
India, Within the educational structure jn an’y country, teach®
education has emerged as a large, diversified network ©
institutions.This network includes both 'general' and special
engaged in providing pre-service and in-service programmes. In facls
each of these is varied. For example, among the pre-service
preparing new entrants for teaching, there is diversification in reSP¢
of the school level for which teachers are prepared such 2%
elementary, secondary and senior secondary, Besides ther;: are
for specific areas such as physical education, inclu’sive educatio”
language education, art education, special education and so 09"
addition, there are specialized institutions with focus on cithet
service and pre-setvice TE or both, while seyer,] agbricies arc engo8’
in enhancing professional development of teschers for varied aspect
of school education. In such a large syster, of ‘teachet educaﬂ'or,]’
which is also quite diversified in respect of seyeral variabless 4
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becomes essential to ensure a certain common level of quality within
teacher education institutions (TEI). In this, external quality assurance
is helpful. Across the countries such external QA is carried out
through a combination of one or more of the following processess

i.  Self-evaluation by the institution

ii. Peer review by a panel of external experts on the basis of
one or more site visits

iii. Use of performance indicators or benchmarking

iv. Product assessment - actual student performance
However, such externally induced process of quality

assessment and accreditation can also become additional support to
facilitate continuous assessment of internal processes by the
institution. |

PRESENT PROBLEMS OF TEACHER EDUCATION

The quality of education of a nation-depends on its quality of
teachers. Lot has been done to improve the condition of teacher
education in India but much could not be achieved. Here, we will
discuss the problems faced by our country in the area of teacher
education and also to give some suggestions to overcome these
problems—

1. Problems of selection:- Defect in the selection procedure
of the candidates is a cause of detoriation in the quality of
teachers. This leads in personal and social wastage.

2. Inadequate Period of Training:-The period of training
of teachers for secondary schools is one year in India. In
this year also, real training takes place only for eight to nine
months. The purpose of developing health attitudes, broad
based interest and values consistent with the dignity of
training profession leading to the development of personality
is not fulfilled. =~ ¢

3. Incompetency of student teachers:-As the organizets of
teachers training programmes are not aware of the problems
that exist in schools, so the existing training programme is

= ————
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not able to provide opportunities to the student teachers

which will help develop in them competency to face the
problems in classroom situations,

This creates a gap between the school and the
training institutions, dye to which there is no growth in the
content and development jn methodology.

Defects regarding papers:- It js not possible to completely
Prepate a student teacher ip a period of nine months. If

, - cannot provide them complete knowledge of the meaning
4 and objectives of edu ‘

agencies inﬂuencing education
f Practice Teaching :-Practice teaching is very
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10.

11.

On t . ds \
ks i el es do not give much importance to
ge. These programim

i i i . The
Extracurricular activities like social service and con;rnunztz ?:);:quate
s Rl o ER T e byhthe : Z‘:ltzcltor as well as
Provision of continuing education of teacj. t:rli l;eNCERT L
teache, trainees. Though tht?re are agencies ; e - ro, iew
And Sty e Institutes of Education, the tea.cher e ucan.on pt tﬁe "
are 4¢ iEOpar dy due to the absence of suitable agencies a

Isolated from Mainstream:- Most of Fhe teache;fs. lz:‘atlir;:j
institutions remain isolated from the mz‘unstr.eam T
life. from the academic life of the unn.'ers;ty, f:h s
alsc,> from one another. They are acquainted w
of the schools. . il

gf)zlilznusality of training:-The quality of tramrl;lli :::;:1::;
of the institutions is not very good. The proig;Vi T
rigid and stereotyped bearing little relevance

teaching in schools

i m:-The teacher training programme
g)lljlf)::tgafl:;l:g:ih:nd obsolete curriculum which lacks
;:zl;?n:ni:;athssr?aff :- People of higher catlil::rsztls
competency are not attracte.d t(:) teacher (?ducatake.mu(:h

le are not very enthusiastic and do 'not i
'pe'CTP A for teaching. Most of them are not conversant w1h
ltr}zl: ?;Zt educational theoties and practices as well as the
'}nr‘:gic;?o:l;]ztest.hodsz- The methods followed in prac;t;crz
teachine are traditional and stereotyped. The student tea: v
still usegthe Herbetian technique and rnc')st of t!;em a}rlin

i ted to follow the new techniques of teaching
i eacher education programmes are not based

ent t AR i
o= e hopes and aspirations of the community at

t . . .
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Measurem '

poae ent Suggested :for the Improvement of Teacher
A teacher occupies the most |

education. His /Her place is ab

and methodology etc. Therefor

the national and state level

education. The following mea

ove the educational set-up, SYuabuS
e, measures have to be taken both at
0 Improve the quality of teachet
sure:s can be taken in this regard:-

mainstream: Teacher education must

(d) petiodic exchan be provig d;
and of teacher_tgre.o'f thlf-‘- staff of th& co E h 015
(€) Anintensiye eff, ANINgG institytions sh lﬂzperatlng o
seperation g . should be made toorem];: a:}l;angecsl;mg
: e the exi

mportant place in every system of |
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(i) establishing comprehensive colleges of education in
each State ona planned basis; establishing a State Board
of Teacher Education (State Council of Teacher
Education) in each State to be responsible for all
functions related to teacher education at all levels and
in all fields. The Education Policy, 1986, has proposed

District Council of Teacher Education.

2. Qualitative Improvement:-Thc Education Commission of 1964

-66 had made the following recommendations to improve the quality
of teacher education programme:

The essence of a programme of teacher education is "quality
‘and in it absence, teacher education becomes, not only a financia
Waste but a source of overall deterioration in educational standards.
A programme of highest importance, therefore, is to improve the
quality - of teacher education. This can be done through -

(1) Otganisation of well-planned subject-orientation or content
courses, in collaboration with university departments (or
post-graduate colleges), leading to insight into basic concepts,
objectives and implications of subjects to be taught; * '

) introducing integrated courses of general and professional
education in universities;

(3) vitalizing profcssiOﬂﬂl studies and basing them on Indian
cbnditions through the development of educational research;

(4)  using improved methods of te?ching which leave greater

scope for self-study and discussion and improved methods

of evaluation whic ;
of practical ans sessional work as well as practice-teaching;

®) improving practice-teac”
me of internship;
| courses and programmes; and

h include continuous internal assessment -

teaching and making it a comprehensive

program
(©) developing specia
revising the curricul

education in the li . .
preparing reachers for their varied responsibilities in an

Y cation.
eVOIVlng SYStCm of edu

a and programmes at all levels of teacher
ght of the fundamental objectives of
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3. Modernizing the teacher education curriculum:

The teacher education curriculum has to be up-to-date and

to the needs of the children, schools
ntegrated curriculum including both
theory and practice. The te

acher education must integrate subjects
like philosophy, psychology,

. , sociology and history. The content mjld
methods of teaching must be made relevant to the physical and social
environment of Indian children

and community. It must be an j

4. Pattern of teacher education curriculum

The Co'mmittee of Experts (1 978) Prepared a framework on Teacher

t education programmes but
lies. A teacher-trainee should
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and vertical mobility needs to be built into éhe s;;sii::; gg
teacher education as recommended by the Com

Experts on Teacher Education (1 9312:3.16
It should be possible to develop multip

St
: e needs of the Aagiw
modules catering to th h State to ensure flexibility of
f,€8c tained and

teacher education
ates and the local

communities withi : i 1
relevance. A module here 1s defined as a

: &
AR Cduca; ?:31[())11;05 r:;:]t?m so flexible that
Thhere i :ii:;lirtgyer:e?\:;ciflothi Pr_e-servic:‘: z:indT hiir;—::c::iiz:
the con : D ained.
educa'tion o t.he tﬁCh:f:;E;iE:i;endcs controﬂir‘llg teafrh;;:
8 HCXIb.le relauon.sbigty is also needed for mol?l lry'hould
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curticulum f?r differ b b1 b?'fh }??r1zon at
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methOt‘iology of teaching various subjects as well as into
the attitude-building areas of work.

phys.ical andd recreational education
service. Itis not advisable to give profe
1solfat10n. Fresh thinking is needed as r
of integrated courses in teacher educ

experience, health,
, along with social
ssional education if
egards introductio?
ation as provided in

: education h
€Xpetience, socj

life.

ch as practice teaching, Wwors”
2 Working with the commuﬂlty

7
|
|
|

al service

tages,
should obserye goo§ At-the first stage student teache??
teachmg in actual school Si’cuatioIls
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and become familiar with the school programmes as a whole.
At the second stage they should be putinto actual classr-ocn?n
situation,. Again practice-teaching is to bef:ome f:ffecu_ve if
astudent-teacher is put through a series o‘f simulating, micro-
teaching situations before he is pushed into an acn.lal class-
room. This kind of pre-service training would certafnly help
to reduce the number of lessons required 'to deliver an.d
supervise in schools, and also minimise the interference in
the usual work of cooperating schools by studentteachers
would be in a better position to handle the real cla.ssroom
situations. Demonstration lessons should also be given for
the benefit of the trainees fora couple of days by the tea?cr—
educators before they are sent o the practlce—tea;::gg
schools. Practice-teaching lessons should pbroiesrh}mﬂd
supervised and necessary instructions and fet;:ccli-bz;cc Kéhapd
also be provided. Practice-teac.:hmg quillour‘315 e
integfai part of all teacher education at f ev -x it
institutions should have a demonstration or exp s
school which will be used for demonstration lessons.

: ission of

19 tation of training period : The Education C'Oﬁlzzlurses s

64~ 66 had suggested that the duration of the tmm;gbe 0 Ul
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) : Vo ] S : ified
education which requires immediate solutions must be ident! :
ne 5 : - a
and original theories, concepts, measuring instruments W
appropriate evaluation technique should be developed so t

empirically validated models and modules of teacher education ¢
be developed indigenously.

‘ 1
8. Modifications of teaches education programme :The tcaf-'};z ;
education Programme must be modified to equip the teachers
the different roles and functions imposed by new technolog/

Teachers must be gIVen training in the use of audio-visual aids

: ; . tel
new techniques of evaluation along with the new subject mat
T

the rural population of our country

9. Modification of curticulum: The
education must be modified
unnecessary elements, |

curriculum of teaCh:rl
by temoving the unpracfi‘:‘fl.a.csll
t must include more co-curricular activi® it
The syllabus must include modern subjects like comparat!

. . 5[
educati i i "4
develo crt:::nc::itat;;e fe‘ducatlon’ Programmed learning and |

p 0 the field of education, f

i
|

(i) Secondary Teachers

¢
a. The staff of secondary training colleges should have 2 dou?” ‘

| [
Mass degree In an academic subject and in education, aTh‘ﬂ'Y
Proportion of them shoylg hold doctorate degrees: 5 i”?
should a]] havé taken induction or orientation cours€ ;
teacher educatiop, '

b. Qlelified Specialists in su-bje~ ' . f g”
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d. No student should be allowed to spcr.cialise in the teacgin‘g :df
asubject unless he has studied it for his .ﬁr.st degree or obtain
an equivalent qualification prior to training: 0 . A
¢ States and Union Territories shou.ld adoptar c:l B Ve
in secondary schools will ordinarily tf:acg only those subj
i I\ ree.
Which they had studied for a university deg
f Attecmptse};hould be made to recruit f_lrst. and gooddsq;oxli
class students to teacher training institutions and adequa
( scholarships should beprovided for them.
i) Primay Teachers : Y, | i
3. The s}traff in institutions for training primaty tf:ai}:le;sc :g:nﬁc
hold a Master's degree either In education or in ¢ ek
subject as well as B.Ed and should have uncle'jrgonele‘l;1
induction course in teacher education at the primary . t.Ed
b. New appointments of primary teachers should be restric d
to thOSPfE) who have completed at least ten years of gcnerd
education; exceptions may be made for women teachers an
teachers in tribal areas. '
Correspondence courses and liberal co study
shoul:!pl::: rzade available to Unquf.l.llﬁCd teachers in primary
sch i their qualifications. .
d. S;e(z;llssgulzgzzzuld bg organised for graduates entering
primary e i chers should
i ining course for primary tea
be eudl'l:"au;r; Ofwtge tz:f;mfgr those who have completec‘l the
SeCO::ii‘z:r sc}ilool'c};urse. Teachers with different educational
quﬂﬁﬁcagons should not be put into the same course.
Geﬂeral:

' recommended to
R E R ission (1964-66) has rec ;
Wtrq jifation Co.mmlss (in training institutions for primary
as . C€ the following reforms

as hers : . -
‘ se(‘:tci)ndafl_'y tc;l:li training institutions should be abolished
tuition fees

: s tipends and loans.
and ion made for s ;
verib;r?:;z§5ﬁmdon should have an experimental or a
ai

; hed to it.
€mon' school attac 4 ; :
: degg Sttralt;lo;cl facilities for trainees and residential
ate ho

Accommodation for staff should be provided.

ncessions for study leave

(iif)

C

n
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. . d . ate at

d. Libraries, laboratories, workshops, etc. are very madt‘iqulcV i
present in most institutions, especially at the primary
These need to be improved.

(iv) Other Teachers :

The Commission has recommended that the reforms Suggestc.d .fof
secondary and primary teachers should be carried out in the traini®
pProgrammes for others categories of teachers also. ;i
(v) Professional Preparation of Teachers in Higher Educatio 4

3) The Commission has further recommended that $07

: 2 : +13i0f
orlentation to professiong] education is necessary for " e
lecturers in higher education, Tt has recommended that sW®

arrangement shoyld

; good teachers. o
9 ]::{egul arotentation courgeg for new staff should be orga
In every uniy,

" . ersut?'_and, where possible, in every collegé hes® |
) In the bigger Universities, o groups of universities, |

scd ‘

: el |
-COUIses may be placed o 2 permanent basis for establish™" |

of a staff college, 5 5
11. Expansion of Trainin oty

g Facilities . In this regard the Educ

as reco it fa
should be €xpanded op 5 Mmended that the training

. ﬁ |
Part-time fciji; ' Jv
Provided onzﬂftles i cortespondence courses Shou‘l
the standeny, _artge-scale and care should be taken to $¢¢
i o, S _
- the backlog of ® u]-lfm}e i08Ututions are not diluted; i

: Untrained téachers should be cleared at a8 & |

i cation 75
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i d the
(iv) the size of the institutions sljxo%xld be fairly large an y
d basis.
hould be locat on a planned bhwien
L. Stasnt(l)ards in Teacher Education : For nﬁﬁﬁg sth atar:
the Education Commission (1 984(;(2:6)5;1211 r;ct:ke S -
: ?t thz nati(?ni;z:rl‘;lé t;&‘as,tandards in teacher educaﬁqr;.l ;I;_k;i
S(t);tz ]gor::cll? of Teacher Education Should be responst
o mplmed afE g;e git;;j;l Be made available to
i . . n ; :
\ ﬁlsugsggugi:uggzz:e;ent in teacher education in the
e
ol jol ding committee for
int standing
. The UGC should set up a Joint ¢ L
tea:her'educadon in collaboration with the NC

ssion and should
' ¢ persons from the profe | i
Consist of competent p SRS S Rt

be tesponsible for the mainten

;‘:lucaéiOn- ent of India should make provision of funds
€ Governm

i vts. to
- Centrally sponsored sector to assist State Go 4
j : i w outside the universities.
d ideP tcncher);dgcation which 's no outside
op tea

: f teacher:-
L, Stﬁtus; emoluments and fdu;i:z:o;;;ﬁ);ade the following
he National Policy on Educa

e("(“'rn“lendations in this regard

® of all factors which detf:r al development, the teacher is
3 . . : tion
Its contribution to na

. ortant. Itis on his personal qua.]jﬁzsl
undoubtedly the. most HI;% nal qualifications gnd profession
and character, his educauccess of all educational endeavo;).u
Competence thlat g:;:n d. Teachers, mt%s}:,_thereflzz; mz

i e B i eir emo
::Eztdmdm;aroioured place ta sicileé be adequate and
and X eh rvice conditions § heir qualifications and
S:tis;tctzrr; ehaving regagd tOiBIELA '

=5 ibilities.

®) Thzzr::zlckl)clilnic freedom of te
independent studies'and r
about significant national 2
Protected.

iv,

e the quality of education and

achers to puréue' and publish

nd international issues should be
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(C) Tea;:hex;- educat
: ation, i ; ;
. receive due emphasiamcmaﬂy in-service education, should
4: Continuing In- '

; SUC St be r 4
h courses may alsg bel:)n duting vacations:
rgaflise 2 . cs
. dat the [ecogmsed CCﬂrj

2 CXperts;
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POINTS TO REMEMBER

Several educational commissions and committees were set
up by the Government of India, to look into the problems
of education of all levels and suggest reforms in the post

Independence period. ;
These commission and committees after making extensive
study had given several suggestions in regard to teacher
edUCat{On . : .
The Radhakrishnan Commission of 1914-49; Fhe Kothari
Commissions had given many valuable suggestions for the
. cher education, but very

improvement of the quality of tea

few concrete steps have been taken in this dlt'ecnon. y
that professlonal training

It has been felt by all concerned s
f-‘)f teachers is very important for the qualitative
Improvements of teachers:

It‘ is however, very dcplorable
still being appointed in schools.
'.I‘here has been a mushroom
Institutes and programmes in the last few years
Itis because of the increase i school e
of programmes like Opetation
Education Programmes, Sarva S
NCTE along with NAAC s trying :
and sustenance in the atea of teacher education:
NCTE has also collaborate with Distance Educaﬂzr; ol
' ensure integrated development of ifs BEEVIS!
education under the Opent 47 :
The National Knowledge ommissto
tecommended the linking of teacher €
School education. 4 programmes
The NCTE had also iR ps begen done
Must be of two yeats duratio #

10 this area till date.

As no people can tise above

that untrained: teachers are

cher education

hets (NPE,

the level of teac
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1986), gov,
2 ernment and co -

g mmu to
create - conditions which wi] nity should endeavout
constructive and creative lines

Accordin
g to Tayl
In one directio yior (1983), teacher education is Janus faced

n, | :
demands for ré[lt faces classroom and school with the*
techniques, In the cen‘trl:nc?’fpmcqcality’ competence

er, it 52
of tesearch, with thei; aces the university and the W‘?dd

fruitfulness ang discipli “tress on scholarship, theore®

help motivate teachers on

\giV(:n' a .
0d train teachers 54

schoo] system thy qu_St to the ﬁeeds of the exis@g

n?tand rrhllllti-sensory learning: Ttals f
; eachmg is essendally a mattcf Of

N9 activitiee .;
Sevi . s V1
eral Ob]ecﬂves. tes aimed at the acl').iev'r:rl‘lﬁﬂt

Teache Educati
Emergin d
e
e teacghe_r :;ands from the schoa]
S to be i system. ‘
context of educatiop, esponsive ang e sitive fo the sodh
, € _e Val'ious dispariﬁes in backgrouﬂ

of leam
contexts, nat ell a5 jq the
»Nationg] ¢ Macro national and 81

pan , SO 1 & § ncetns f- 3 ;
; ty Cla.l“]USthe as alSO ec:(r a;hlewng the gOals Of equ y
ce ence, |
tha:imos;: of the teacher traiﬂlﬂg
"¢ training which had led
le termg o UCation in our ¢ ountty: (
D be defined g the total %
Sta: EroduCt or service that & |
rance ed of irn i
) €ans mainpgy;e: plied needs
Vs and Working f _ma..lnta]m 8 N galite ofa PO du“ |
Sl tovem o Ply |
ent continuously: ‘

F 9
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* ) .
Quality assurance acts as 2 backbone in the total system of

quality management.
Education of teachers is not only responsible for
improvement of school education but also for prepating
competent, committed and Qrofessionally qualified tean.:hers
who are able to meet the demands of the total educauonal

System.

Quality assessment process is b

Concepts ‘

(i) Institution wide thinking and el

(i) involvement of all the staff (teaching and administrative)

in both assessment and improvement. PR o

The term quality assurance usually gets ss'oc.xate l\ | of
e level O

external accreditation agean for 1 i,
quality of an institution, like the NAAC 1n India.

: i ied out t
Across the countries external QA 18 carfie

ased on two overriding

hrough 2
5sess !

1 roce
‘Combination of one of more of the followlng.p
E Self-evaluation by tl1e_ins'ﬂtq_non iy o
. Peer review by a panel of external expe 7
of site visits ; [
one or motre ; b

] g
nce indicators
tual student petformance

li. Use of performa
nation depends ot its quality

« ¥ Product assessment - ac
The quality of education of a
« Of teachers.
Lot has been done to im
education in India but much cou
The period of training of teacher
« OfeyearinIndia.
.I tis observed thatin most©
x 1S given to theory. _
The planning and jmplementatio
Poor. On the other hand, the st.U
K e e R P v ised before and during
The ptactice classes must be P d that they ar€ not

classroom teaching. BY

condition of teacher

t be achieved. :
y schools 1s

rove the
P 1d no

s for secondar

£ the institutes more importance
al work is very

n of practic
¢ are also not

dent teacher

¢ it is observe
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roperl fsadi i
21 DELY, supervised in a planned and organized mannef &
ost of the Institutions

Most of the teachers
from the mainstream
life of the university, s
The quality of ttain;n
very good,

The teacher trainin
obsolete curricyl

training’ institutions remain isol’rlteld
of national life, from the academi
chools and also from one anothe®

g in most of the institutions is 1

g Pr_ogramme Eotioms: backd ated and

to teacher education
The methods o] :
and Steteotyped,

Though they
€ ar ies li ]
Institutes of Ede ag.enmes like N CERT’ SCERT e Sta:z

(@) H e s
wed in practice teaching are traditio”

1. ucat
are at jeopar d5 due toﬂ,ﬂt)he teacher education progt af
o ; i
the centre ang j, th ¢ absence of suitable agen®®,
2 :

e e, State exclusively dealing i
Of teacher education

A teacl
1er OcCcu; 1
i et important place in every syst

of education

Teach :
er educatlon must e brOUght . b i e of
into the mains

the ic li

Effea;?;:lee;rluc hfe of the Universitie

old Umnny association : . bﬁﬂg
i s should be established t© 1a#

facult}, t

; ogether to discuss af
Urncula; dls u

Programmes a4
Petiodic ey ¢
ch
and of teaCh::tg:Ziif the staff of the cooperating sch?
Ng ihgtin e i
The teache; il & stitutions should be arrange”

ation CUure
Hrticulum has to be up-to—dﬂte ¢

modernized

80 that it ¢ 9

schools ang ot :yn cater to the needs of the childe®”
¢k

The Commi
Mittee
1978) prepared a frame‘.ﬂoos
ulum for National Coun

olf

Corres
pOndERCQ b
¢
teacher eduen s Ctween the ; dt
uca ; schoo] an
tion cutticulypy, has to b c];;rnculllumbou&
e brought 4
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If teacher education has to become re
and aspirations of the children and th
they belong, it is imperative that it
A teacher-trainee should have free
discipline to anoth
already put in by him at 2 partic
Both horizontal and vertical mo
the system of teache
Committee of Experts ofl Teacher
Attempts should be ta
integrated approaches i
Teacher education shou

The training aspect of

Practice-teaching mus
Practice-teaching lessons §

The duration of the tf

teacher education 81

levant to the life, needs
e community to which
becomes flexible.

dom to move from one
er without much loss of time and efforts
ular stage of his education.
bility needs to be built into
¢ education as recommended by the
Education (1978).

ken to develop interdisciplinary and

n teacher education.
Id be made task-oriented ot

performance based. : .
teacher education which has so far

been emphasised needs modification in view of Fhe recent
developments in the field. Both theo.ry and practice should
equally be stressed in teacher education programmes.

¢ be reformed.

hould propetly be supervised and

necessary instructions and feed-back should also be

provided. ;
aining courses for pamary teachers

with secondary school certificates must be increased to two

years.

For graduate trainees i
The evaluation system MU
objective and reliable: :
It must be continuous evaluation. )
Research must be taken UP in the field of education in
relevance to the local conditions. | .
The teacher education programme must be mo«?hﬁed to equip
the teachers for the diffetent roles and functions imposed

by new technology:
The curticulum of te#
removing the unpractic

¢ must remain one year only.
t be made more valid, scientific,

cher education must be modified by
al and unnecessary elements. It must
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m
I UII’ICUIEI a iviti
ng.

Summer j

er 1nstitut

o es sh

Alning of staff, euld be organised for the in-sevice

States a
; nd Unig
n Territor
N secondary schOofi:ntoneS should adopt a rule that teache
e that teacC

Wh.[ch the will Ordjn :

. il :
The staff 1?1 ?3d.stud1ed o uin_viieéchdonly those subjects
i % sity egree.

must be :
made in the conditions of the

Ery uni ou
anetS'
1t 5;'
¢ Gover and,

in ey,
staff should be organise?

nm 'Nere .
ent of [ng; Possible, in every college

in th
e Ce
n a sh,
ev Y s ould A
nivelop €ache rp:);sored sectorr:lake provision of leﬂds
ersi ucati o i
1t1 Cation which assist State Govts: ©©
s now outside th

no . :
other servi ured place in society’

and re : ct :
SPonsibijtje °ty, having re ce conditions should P
h gard tg their qualificatioﬂs
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11,

12,

y -
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pursue and publish

d to speak and write
s should

edom of teachets to
researches an
al and international issue

The academic fre
independent studies and
about significant nation
be protected.
Continuing in
importance at all levels.

A teacher must be continuou
The goals and rewards of pr(:—-Sfil'Vi
to be reflected in the in-service ed

_ service education of teachers is of great

_service training:
her education have
programmes;

sly given in
ce teac
ucation

EXERCISE

her education institutes in

What led to the growth of teac
the last few years? - ;
hets increﬂSinE? L
1

Why is the demand fot t€ac
What is meant by the term ‘Quality’?

What is meant by Quality asSUrancer, : \ 2
Mention the processes by which quality assurance 18 carried
out across the countries: o : ;
Mention two problems of teachet educationt n I“dlé' .2
Write briefly about the problems © aching 1%
teacher education.
Write briefly about
education.

Write briefly about P
education.

the use of traditiona] methods in teacher
er

Pervision in teach
2

roblems of su

Mention two measutes that can be taken © imptove teachezr
de by Education

education.

Mention two reccirnrnctldﬂtic’ﬂs Ll e
Commission of 1964-66 t0 preak the {solation of teacher
education from schools. &
Mention two recommen
Experts (1978) regasding
curriculum.

by the Committee of

dations given .
her education

f teac

the pattefﬂ o} 2
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13. Mention two points which can make the teacher IﬂtereSte;
and motivated to upgrade thejr knowledge. tion
14.  Mention two recofnmendations made by the Educa het
Commission‘of 1964-66 regarding the standards in teac :
education, i
15. Mention two fecommendations made by the National Poilncg
on Education (1986) tegarding status emoluments
education of teacher, . tion
16. Mention two fécommendations made by the EduC‘_injng
Commission of 1964-66 regarding expansion of tral 2
facilities in teacher education. tion
178 Mentiog two fecommendations made by the Educ?-'ons
Commission of 1964-66 regatding professional preparatl 2
of teachers jn higher education, d by
18. Write briefly aboyt the recommendations put forwar
Yashpal d by
19. Write briefly about the fecommendations put forwﬂ.lr 5
SXpett commyptee on NCTE, regarding teacher educatloé{l-b)r
20. Write briefly about the tecommendations put forwar
NCTE, 1978 ~atding teacher education cugriculum. by
21. Write briefly about the fecommendations put forward
Taylor fegarding tegchey education curriculum. by
22. Write brieﬂy about the fecommendations put forward
NCF 2005 tegard.ing teacher education curriculum. by
23. Write briefly about the fecommendations put forward
NCFTE (2009) fegarding teacher education cutriculum:
24. Mention five Problems of teacher education in India. ¢
% Ment{o.n five Measures that copy be taken to improve teaCheS
€ducation, :
2. Mention five recommendationg made by Educanor;
Commission of 1964-66 to break the isolation of teaCh;
4 educatioy from schools,

etition tyyq tecom
Commission of 196
Educaﬁ()n.

jon
Mendations made by the Educa:hzr
4-66 to improve the quality of tea 5

ctice (l llall [&Ssu.fa.ﬂce n teaChCI E.d ton 8
S an
Dhcies md pra uca

28,
29,

30.
31.

32,
33,
34,
35,
36,
37.

38,

39,

* Mention some reco

ducation
' de by the E

s ndations ma ) iar
Meation ﬁ Ve r; i%?fge to improve the quality of tea :
Commission o )

i ttee of
education. : iven by the Commt _

, endations g ducation
S Sy g‘;’;)ecr(:;::ding the pattern of teacher e :
Experts
i ted
curriculum, i 2 ts which can make the teacher interes :
1 f e points - d e.

Menuon. 1V dpto upgrade their knov:flc gd ucation can help
=3 motlvsteh continuing in-service ed! 5
ite bri oW tion. .
Write brie 1); roblems of teacher eduCTJ the Education
In solving the p mmendations made by N
Mention few f;‘i‘;ﬂ_ 66 regarding the standards :

Commission o _
i li
education. ions made by the National Policy
; mmendation i o
Mention fefv rec(?ggﬁ) regarding status emo :
on Education ‘
tion
education of teachef-mendations made by 'thc Efid;C‘j‘ a
Mention few rgcf9rrg4‘66 regdrding expansion 0 aIﬂmS
Commission o By :
facilities in teacher education de by the Education
acilities in mmendations ma ional preparations
Mention few ;icgc;4_66 regarding profession “P cp 5
Commission 0 : ey . ‘
Phteachersiin gl fr?suz? teacher education in Indla'c}:‘?r
Mention some Problllies that can be taken to improve tea 5
Mention some meas .

: i ducation
education. ommendations made by Efuteacher
Mention Somi- Ii‘eg‘::;c}—66 to break the 1sglaﬂon o 5
Commission o :

: ols. cation
§1cafiar oty Scz;mendations made bya_]ﬂil ; oEtfl l1:c=,ach¢.=:r
Mention some rec 6 to improve the quality -

: i he Committee

dations given by t _ '
mm;; the pattern of teacher education
(1978) regarding 10

Commission of 1964-0
education.

of Experts
Curriculum.
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UNIT: 4

TEACHER EDUCATION AND EDUCATIONAL
TECHNOLOGY

SKILL BASED AND COMPETENCY BASED TEACHER EDUCATION.
Introduction

Every professional must possess some certain specific skills and
competence as a practioner. The same applies to a teacher also. A
teacher must also possess certain skills if he or she is to be called an
effective teacher. When we say skill based teacher education it means
that the teacher education programmes must make provisions t0
df':velop the required skills in the teacher trainees. In this chapter, We
will discuss about the skills and competencies to be possessed by 4
good teacher. :

Skills helps the professionals to put the theoretical knowledge

; : : -
nto practice, A skilled and competent teacher can do things in the
classroom that others cannot. He

on the students.

Teaching Skills

In 1966 Allen 5 dR s ;
which were 15¢e, onin f1d Ryan had Identified 20 such teaching skill®

G
research workers gy Lo 3T, Some of the skills identified bY
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Skill of writing instructional objectives.
Skill of introducing a lesson.
Skill of stimulus variation.
Skill of reinforcement.
Skill of using non-verbal cues.
Skill of probing questions.
Skill of explaining
Skill of illustrating with examples
Skill of using the blackbord .
Skill of using audio visual aids
Skill of closure
Skill of lecturing
M. Skill of classroom management
Here, of course we will be discussing only a few of them which are
“onsidereq to be the most important.

SKILL OF wRITING INSTRUCTIONAL OBJECTIVES.

Every learning is supposed to bring some Behaviourial changes

1 the learner at its end. These behaviours however has to be

Setvable. Behaviourial objectives are written .by a teacher before

i r‘iﬂg to teach. They maybe in simple terms said to be the changes

) e behaviour of the students, that the teacher expects to see at

s €end of hjs teaching, They are also knowg as Instructional Ogeein:;.z

€ objectives state what the student wil demonstm: ﬂ ription
ad of , particular instruction. It can said to be a clear descrip

i ts.

Ef e educational expectations of a teacher from his/ h;r Sr:,j:sz
s jecti inole goal that a teacher want

i - i i s gas tghe foundation for learning

a ftto attain. These objectiVCS e that the teacher can
fn 30 provide an inst:rl,lctiona'1 framewiaEt g0 o assess her/his
Sﬁcus ©n her/ hisateaching- It also helps 2 t;aﬁ;z()tzriél, observable
atu °0ts by clearl defining expectations Eul and realistic in terms
o Psurzbe i They must be meAnie8
desired outcomes from the Smdent&d to be 2 description of a1

e O ol s e - Ve o O

; T be sai - e rest of
&y Shaviourial objectives MAY as the basis for th

EQ 3 SerVCS 2
the 1 ted 1fi%l.l:nmg outcome. It also
e
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: designs
the lesson as well as for the instructional proce?lure tl:xe E.CaCthf o quite
to implement the lesson without Behaviourial ob;eca.Jve. -
difficult to determine what exactly a particular lesson is supp
accomplish.

ise
g ific precis
Objectives which are student centred and target specific p
behaviours are said to be good.

Why behaviorial Objectives?

It is necessary for 5 teacher
write behaviourial objectives. The
(2) It helps a teacher to know hel

1 Where she/he is going to that he/she will know when

she gets there,

ii. Ithelps others like substity
Plan, and also make them
to go with that/ particula
If in any case the teach
lesson plan, he/she can
deviating from 509 to w
Components of the Skillg

An objective basically includes
in behavioria] terms. They are_

(a) Student behavioyy

(b) Conditiong ¢

t
mus
to understand why he/she
reasons are—

er’s
te teachers to follow the te?::ne
understand where he/she p
t lesson. . M
er deviates from his/her Oﬂgg’is
understand as to what he/$
hat degree.

f Performance
Criteriq,

> Observable,
examples are a5 ¢, b

able to calculate " ¢q
demonstrate an und

the
Measurable behayiours, Some ?‘f be
e able to list”, “t5 be able to explain”, "t
Mpare, lahe)»

» 40
€tc. Phrases as “to know” ar€
erstanding of» ¢tc. must be avoided as tht.zy ¢he
] able. It means the action or skill
student s able ¢ doie. defing
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ducat‘lon and Educﬁdonal Iechﬂ()log)
Iﬁacller el

biectives. Examples
o use whep, being asses_sed for mzscfsz;ﬂ?f; ‘t}%‘;: s]tlicc:ient \f’m \vit:ntJllllé
o o T s el o
circumstancfes -d"i.rectly rel}itef f::i)a:iz ;fs:);formance Pilrtgtlini;%

e the sta ’ i SACE

Jff;’;‘)::;fa‘;ﬁi;gS:itgsquauw of et il nd i
ol a 1
e

»
: in class...
discussed in
00 ix components
*f100~ “containing four of thes
3
Qt(:'

i sl jectives: ol
Utetia of good behaviourial ob]ejj sructed bebavionrial objectives
“WWell cons S
In the f Ollawepo, ‘1 ¢ or o, Commnnic
i ¢ an im::;’rj'iezmh{g when comb ’.ﬂedmf;’a ”ﬂj ”:everb t/;at defines the
. e med,
he gy . 3 haviour 15 perjors e
ndit; h the beba : nt mnst perfe
bebﬂl’io;rr 0: Jfﬂnder wfbnde ree (criteria) 10 which a stude
be - uself, and the deg

ip, ‘g ! /
"y ox /i ] 557 4 il
f f l'f Al4 fﬂ/}ﬁpo penls 18 missing, mf Ubjfﬂ ve canno,
4 i _)’ e o, €.
ha‘nt‘ abOU gOOd
a C b ective must CcC yntaln the fO]].OWiIlg ('.()IIII)()] 1ents—
(& statemen :
s t . . € tate b S the COﬂditiOfl uﬂder
( ) ] i '] 1 sta meﬂt that dﬁscn [&
10ns le.a '
the l)e i bc ])erformEd
5 haViOUr 1S tO. L :
) ‘Dtial Vefb Wthh 1s an action WOrd hﬂ

dent
i in the stu ; tates how
o ervable behaviour in tement that specifically s
$ titegia which means a sta

the behaviour. \

Well the student must Pzrfsgviori al objective must contain

f“ut Part from, these, a goo " -
SSentiy] elements. They .arc

, Ust be Student Oriente

t relates to an

d : A behaviourial objective must

must place more cmpham; otr; ;Z:z
o pencaregbe it dent rather than what the 0
210 be' done by the Swundetstand it with an exampde. 3
Ought to do. Lets tey tothe WL sFtu etr;m
teache, may try to att‘;”;ng Jong division's problem;. tor o
*e procedure for s v—board and explains tl‘le students ¢ |
i < mcoths blaCLteacher oriented objective which is
*%p involved. Now 2
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associated with this behaviour will be writtex.u S.Ofneth:;g i
this, “To explain the steps of long division it 1
blackboard” 1¢ explains what is to be done by the itten
and not the student. To be student oriented i't mf:’}’be .
us “to learn the steps involved in long divisl(?n-. e

2. Describes learning Outcomes : Good behaviorial obj

m
; ) ! -nected fro
specifically describes the learning outcome as expec

the student rathey th

during the Process.
activities thay are g
outcomes only afte
and desctibed.

b=t iectives
3. Clear angd understandable * Good behaviorial obje
are written i 4 clear o

age:
nd explicitly understandable Jangt 6

F ut
j s o ed 0
an the learning activities Cﬂm.n e the
However, 5 teacher can determin¢’

-t
. - . . ¢ VIOU
Identify and agree. in thejy judgement whether the beha

has Occurred as state

d.
4, Observable : The ve

Components of The Sk

. whilf

The teacher must be able ¢, Atouse the curiosity of the pupils wbg/

introducing the lesson, For thig he myg¢ use the following techniq¥® [/
(2) Using Previoug knowledge;'

t
: ns
revioug knowledge mea

91
: 1 Technolog}'
ion and Educationa icular
Teacher educatio ils on the particula
u
D owledoe already possessed by C priius SOUICES. If. the
o8 h smay be acquircd DY L oA e
topic whic mbz imparted is connecd understand better
tnowiejge toh develop interest :;t ‘or “ When
Nowledge, they : a
Statemen%s ,Iike “ you already kngy and s0 01 - hniques
the tec
Jou are at horne. you;;icj:vice — Devices m';i;i::;e devices must
i riate n. iences
(b Usmg approp introduce a 16559 rest and expetienc
used by a teacher to maturity level, inte the needs of the
€ used accordm% it Eh:; also be according tO o
of the students. It mu 3 = Slarities-
g are : 1
lesson, Some of such device logues an
L Use of example, ana og;‘ examples €
A ke use O
teacher can ma

lesson ues
of the ; nalog
I and concepts' ituations or 4
principle, law Iso use similar s
SO
He or she may a

s ilarities
d simila
ues an
he lesson. Such an?ﬁitor“ i
the 5 } 1
related to table for lessons y a5k some q
are more S'Lll The teacher ™ i heard of
uestioning- o« Have on.
331 ted to the lesson like “H ... and SO;::ful for the
€< 3 ver 1S la
»” Have you e his technique 15 YOl re o
i, Stoty telling :- L cher can tell a S?]easﬂy captures
lower classes. A teatq;dng it. It very
SLd
the lesson before :
s.
attention of the p’;lr’;lm
Role playing or g ¥
useful for the lowe - classes 4159 )
be used for the hlghedorle by the
be
Small play can sson.
introduction Of,the llt;ids- ' s
Use of audio visua k the at
audio visual aids to S€€
' . on.
he Introducing a less desit
%€ of course some un

. w :
e lo
N avoid t1n
¢t which must be hich are DO
| (o

""""
QOO

ly,

. ns Wi
uestio
A teacher must not ask 4
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sustaion the attention of the
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A inuity of the
sequence. The questions must not lack continuity
previous knowledge.

: or ask

The teacher must not make irreverent statements -
ol to

questions not related to the lesson at all. Such ques ool
statements may create confusion in the minds of the P

SKILL OF STIMULUS VARIATION

Skill of stimulus variation involves deliberate cha:fe
ttention drawing behavior by the teacher to secure
students in the classroom. f the
tract and focus the attention O s
o the classroom environment. It

in the a

This skill is used to at
student

The teacher may
attain and sustaj

L Teach

adopt the followi

haviof to
ng attention drawing beha
n the attentiog of

the students—

) chatf
A teacher must not sit on the &,

eacher tq explain the conceP™
exarnPle:. the teacher ©an use his hands to show the $
e ofan object ang SO on ;
m, a -
Somng}tlz Inspeech Pattern- The teacher must Y
€ changeg ; i g
(e hg Sinspeech pattern Change in tone, v b
& p c of verba] COmmunjcation can said
de:il:1 gein Epeech Pattern. The teacher must mcreﬂsr ;
case the v e
X olume of hig or her speech as P Peﬂ]‘
: fément of lesson He / she must also 00° he*
n a Monotongyg tone. The r

v,

Vi,

il 93
Iﬁachct € du 110 al Iechll()lo

at of the lesson. He/ she must

ireme st
tone as per the requi hasise on, when the tone mu

know which point to emp

w d. ' ique of
be soft and when lou lso use the techniqu

. her can also
Focussing- A teac

: : icular
i draw the attention of his pupils to ?npﬂfn?:y o
foc?usmg s uired to be observed. Focuss f i
EUBIFRICL ST estures or both. Te’ac‘tler_ y s
Verbal, thrOl.Jgh‘%ook . thie Picture: J ’I"[:;S lts He/
.Statementj s tract the attention of the stu er:) ? 53
ul?portanlt ciiiz use of gestures i.e. movement
she can also

d hands like underlining 2 particular word, ot pointing
and hands lik

to something etc.

€ ion is C unication
interaction: - Interaction 1s comm
Chailg in inte

dividuals with each other to Shar?;:dz {:f‘ feeling
Nt oy ction is of three types. ythe il
Classroom intera interaction- Wher} ‘ B
® i CItizswith the.whole class, it is known
communicate e a3
teachericliss ?éirtﬂizf:raction - (llommumcauoir:
(b) ‘Teacher stu - cherianilne pm-u.cular student is
between the t;er. student interaction. X
known as teac teraction - Peer group interac
(c) Peer group mhen the students interact among
fakes, pracy wh reacher here acts justas a faclhta;tc?tr
themselves. T dznts get maximumm beneﬁt outo 1n.
so that the stu silent by the teach.er in betw‘ef:e
Pausing: - Be\?om;ﬁe students must be given some n}f:;_-
teaching is Pausing - d to the questions put by thelieaclik
to think and feSPO‘; in different ways by the teacher like
Pausing can be used ! e answet to the question put, giving
giving time to st.ructﬂg-' ideas and concepts. To make pausing
time for stimulation © her must take care of the following—
more effective the teac her be too shott nor too long ;
a. Pause musft rlizllt)ause must be to attract the attention
b.  Theaimof ¢

of the students.

i t-
Student lnvcolvt‘?ﬂ“‘"lome p
involve in doing S Honet
experiments, dramatiza -

The teacher can make the stude.nts
hysical activity like doing




94

Teacher Education

SKILL OF REINFORCEMENT

. a
; . : red for
Skill of reinforcement is a very important skill l't‘tq“lS of the
teacher. When a teacher encourages the response

. : . or using
student by using verbal praise, accepting their response
non-verbal clues like g

t‘EinfDI‘cement,

.-/ het
Every student in a class wants social approval of his/

her.
behavior, For this they try to answer the questions put by the tc:a;ing
If the answer is correct then the teacher must make erlcounts act
statements like “pood” of “that is very good”. Such statemeverba
as reinforcers for the student, Reinforcers may be non-

R.P.
expression like smiling, nodding the head etc. In the words Zf o 1he
Pathak, «Ty, main theme of the skill is that enconraging remar: l
teacher increase and dis

7 sarticipalion
CONTaging remarks decrease the pupil partiapa
the development of the l,

arning process,”

Components of the skill

For effective use
behaviour patterns—

M)  Positive Vetba] rej

of a student fo, elaborating or e;.(plﬁ-lnl in
the concept taughs, Prompts such as catry on, think 2
. Canbe uged ¢, help the Pupil give a correct response: 0
(1) Positive non reinfotcemem - The teacher caft
Gasive 1ON-verba] reinforcers such as nocr o
aLating writing the students aﬂs“’t p
3 d uch fon-verbal reinforcemern
i °° 0 partic; imum. 10
) “Bative verhy) l'einforE:)erttizlr?ite1{';n gzlirsler must tryrse
:}’F;dt Negatiye reinforcement as they may have an # ‘;e
Whilce Estlin smd.ents‘ The teacher must be 'Vefx;:oﬂg’,
‘Tncotrecy ‘I‘:Iegauve’ vetbal reinforcement .llke s
‘Idiog* <, Ot trye etc or mak.ing sarcastic rem e

Lo Stupid?, g, Bt discouts
Pupil Participatio, *haviour of the teacher

e Kill of
mile, nods ets. it is known as the s

T tional Techno! 95
her education and Educati logy
) rce ca 1 a ca ﬂl ec 0g}
eacher ¢ pt
egative non-v ent- The teacher ma
V) N inforcement
. i n-verbal rein : ‘ & a}’s
X v tll' / isqpproval without using worrdes uch.
show his/her disz . b
frO\\vning staring and looking angrily a he responding

e. Such
: rong respons
henever he/she gives 2 WIong ol R
Ry fear of the teacher in the mi

e fea

i d
behaviour Ty Cre between the teacher an

ort
student and weaken the rapp
i o0 ’these components also-—
r\Part from these the teacher may useoumged il pﬂrddpate s
enc ' '
® All the students must be .
i i ivities.
teaching learning activitie

by the teacher as
®) Wide range of reinforcers must be used by

answer
- e of the fact, whether the
‘okay’, ‘good’ etc, irrespectiy

IS cortect or not. ust be avoided a
(©) Over use of reinforcement m :

: ificial.
. ' n artlﬁ(‘_la P
the teaching learning snuatzouSe e S A
ay
In between the teacher m

: i onse.
o continue his/her resp
ete. It rages the studentt Cl + of the teacher.
C. 1t encoura abit h
owever, this should not be 2
H v A 858

s it ay make

S “XPLAINING ;
3 b ribed as a set of inter-related
Stag, ExPlaining may be desc

ing taught ot learned
conC“-‘Ptbem,g gL dbithe
by, ents used to elaborate a > ching: This skillis used by
e

f the most commonly t;lzeda;l;ﬂilz

" undetiam;?ac :)::' g o a\wsz?edge and their living

:‘flating it to til:;%r already acquired kn°

nvironment. . "

thei, A teacher while ex[?laimni tC;OU

bty 88 Xperience, family backg

g:::p““ems of the Skill i

Ny e g undesirable t_eacher
“*Mponents of the skill.

] t
teg Cacher during classroom
e

1 1 o
i, N every class and is one
tea el

e students must keep in mind
nd and previous knowledge

avior can be said to be the
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Desirable teacher behaviour

1.

v,

vi,

Use of inttoductory statements: The main purpose ¢
using these statements is to draw the attention of i
students. It is also used to make them mentally alett i
learning
Use of concluding statements: These are the stateme®”
made by the teacher to summarise the lesson e
Statements are used to give the students a consolidt®
Picture of whatever hag been explained. It helps 3 %
the logical inference through reasoning, jch
Use of explaining links: The words and pheass “'rh“fﬂ
make an explanation clearer by bringing Continmty:
]tjhi s.tatements used are called explaining links. ::‘
ety e Ecenes of exphnation: T
acle C}O fctions or prepositions which clearly me

> “Ofisequences and reasons behind staté™

W 4 g
<SL:)£:S hk,e, on the other hal’ld’, St il Of’, ‘there O ’1
U Cl that 3 bCCEUSe’, ‘the purpose Of) etc are explaimngllﬂ ;

¢ of visual te 4

i b : (6
blackh, d chniques: Use of visual aids 5¢ e
explﬂnatiar D g models, pictures etc M? ,eo
bl on more Clear. It 1s said that “One picture s W 2
of th S words”. The aids help in the understa?
(< phenomﬂnOH' P

efiﬂlng techni
Particylyy ph
technicy] Wos

‘ ining”
cal words: Sometimes while e i o

fficult
Ci 5
oncept nq bette

n
for the students to underst? ot
electricity, the teq

* Way. For example, while explaini®® arrenf
PASSes thyoy | cher.s while explaining that when 2 Cucﬂuﬁ’
Will change i the coil placeq i the magnetic field, °
aking 1e;m?re £9€ Word “Aux’ must be explﬂi“ed' oo
e h: INtetesting for pupils : The teach e
Undergy, d y .teaching Interestin that the st je?
o d effectiy, e g&‘:'io i giVi“g exal
: o ¢ can do this by gsi
ifferen; medj 7 m Sing simple sentences and
Unication,

Ely. He/She
a of com

vi Covering essential points : The tea

Teacher cduc'z'lﬁon and Educational Technology 97

cher must try to cover
a number of attributes, genetalizations, inter-related concepts

and definition etc to complete explanation. A
Questions to test pupils behavior : The teacher must as

questions to the students at the end of his/het expianauc})]n
to test whether they have understood the le.sson or not.:l" e
teacher must however ask only a few simple questions

covering the whole explanation.

U“desirable Teachers Behaviour .
The teacher must avoid some behavior during his/her explanation

1.

iii

iv,

The teacher must not use

Itrelevant Statement : :
cept being

statements which are not related to the con
taught during his/her explanation. Such statements ate
known as irrevalent statements. Such statemfents cte.ate
confusion in the minds of the pupil and direct their attention
from the main topic.

Lack of continuity : If a break occurs in the sequence of
of explanation is disturbed. It

teaching an idea, continuity : ubed
occurs when the statement made is not related lf)gmally to
the previous statement 0t topic al-read}.r taught is rzleferrec;
to without showing its relationship w1.th the subject o
explanation. Such discpntinuity hinders students
understanding; _

Lack of fluency: Lack of fluency noti only dlstrach the
attention of the students but also hinders understanding of
the subject of explanation. . ;
Using of vague words and phraSt?s: Som.egmes the
teacher uses such words and phrases while explaining which
indicates that he is failing to explain the concept. Some
Commonly used such words are somewhat, probably, you
see, actually, perhaps, W€ know etc. Use of such words and

Phrases acts as a barrier 1n understanding,

S
KILL o ILLUSTRATING WITH EXAMPLES

The teacher sometimes finds it very difficult to teach some
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. ] overcome :

abstract ideas of concepts. This difficulty can bzter in the skill of

use of examples. The teacher must be a ma

illustrating with examples,

Components of the skill

red
I o be followe
The following are the components of this skill to

er to make teaching effective
Formulating sim

Previoug know

the
elated to
4 Ple example : Examples r

v le
imp
ledge of the students are S

iq min

ceeping in M
xample. Such examples must be used keeping
the age, grade and ba

ckground of the pupils. Je used MU'

i, Ofmulating relevant example : The e:.mmPu ght.
be applicable to e topic or concept bemghmr must Iﬂﬂ_k‘3
Otmulating intetesting example: Teac ethe curios!t
Xamples which are interesting so that The teach®
Crest of the Students can be aroused. bserving
derstang the effect of these examples -by ottendoﬂ'
the chavioyr of the students, If they are paying 2

is interesting.

€an un

pired by #
his ig one of most Important skill to be acq th¢
teacher. 1 , ]

e tanding © i 4[
: PS 2 teache, 0 knoyy about the unders pod ¥
Students, 1, the Words Aymont, Ty, acquisition of a4

it

questionsy nay he laid doswy J/ tial ambitions ﬂf 9

das

leacher, ” % of the essentia t
The teache,

st‘ldl311

€ s

us T ther th chi

3 Underggooyg i tuse thig kil to probe whe stions 05
must he €2 or C_OHcept Or not, The que i

§
€U strye t be
concise a4 red whic Means thyt they mus

. recte

. e 5
cally £RLrect T, question must b o
Clagg rather than

le
whole €
Student 4 ONe student, 5o that the b ondl"g
o the Question, 45t be 8lven time ¢, think before

€ skill ape
ng Technlq

the following: gt
€ ! This technique is Y

by *

i 1 },
Cducadon and ducatlonal ECl‘an g
eaCl 1er E 1 (o) ; g

is incorrect or
sponse of the student 1s hm:l(:cn ot
g uconlendioi gom the students. H'e/ S8 vt
there is no EGSPOHS}: a step-by-step quesuomngprompting
seimebings thigug desired correct responSf‘:. gt
S ghudest tOWafd:he student has di.f ﬁwk,y l-Itl more clear
a0, be us.Ed zii:cdy. An example will make
the question

to us—

Sy
: nicipalitys
Teacher — What are the functions of mu
Student I don’t know. SitP
Teacher _ Who supplies water to the city
Student — Municipality. hnique : A teacher can
m - infOImation tec i response 1s
a Secking furthet" ue when the studen n ask additional
o = teChmq'atll}r’-col’nl)l":te'He/She 5 t think. This is
incomplete v put}!lich will make th_c ; mliir:)rate or explain
R to help the pupil to e; this component
done by the telacheronse- An example o
his/her initia resp
Is—

: re?
Tcacher~ What is meant by cultu

dent gives a deﬁninoll. ith an example?
Cacher_ Can you explain w1

ks
: ique the teacher as
hnique: In this techfllfil‘-‘ee 0\l (50
L Redirection Tec another studentif on 1t g
ion to B,
biosas ) is to seek p arumpa-nonccllnique is —
The main purpZ:‘;ts Example of this te g B
f stu A R U

Number o n for water logging i
T'eachﬁr ~ What is the reaso
,Srtuderlt — NO response

e

Achey _ Rinku (redirecti“lg)

Stude Due to heavy rains heavy rains?
TEacher o2F, What happens dl.l;l;g

3 den . Drains get bloClce i)

Fach, Rahul why (tedire

ere I . .
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teacher to seek further information when there is no respon¥

inc?mplete or incorrect response from the student. e
iv. Refocusing technique~ This technique is used when t‘

fesponse of the student is correct. Here the teacher me:

to find out whether the response is related to the toPls

already taught. This attracts the attention of the whole dal:e
€owards the topic. The main aim behind this is to make !

students aware of the implications of a given respo™

;nore complex and novye] situation. This
V' . . . { =
fiCteasing Criticq] awareness techniques

t
15 also used when the response of ‘the Smd:;
s corfect. In this te,chnique the teacher asks highe* Dr'ﬂk
questions tq stimulate the students and make them this
beyond wha; they know, 1 increases the critical 293"

b Y O
of th.e students, [¢ involves the ‘how’ and ‘why L
questionsg, Example of this js —
1 ghY IS oxygen Necessary for living being5?
" HOW oxygen helps in burning?

ROOM MANAGEMENT
€s the m
kill almsg 5t

techniques

) ThlS IHVOIV
lnteresting. This s

) . ;af
aking of the class participatot) of
the studentg in th

A i on
achieving maximum participat
= developme

nt of the |
Components of the skip il
Th('a COMponents of this skij| are
i, Callmg Studentsg by theip e tlo
i o Names— The teacher et

ents b : _ : ;
attention, The,, tf?eu- fames. This helps in attractif’é vt

ii,

Ostructions ¢ the students like
=l ; €t a quest
Tl‘SWGI' the quest R o

iii,

v,

vi

vij

S[QL

Ty,

i

Co

Log USING BLACKBOARD
Uy,

iy,
§ky, O
LY i
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~Don’t give response in group i
~Pay attention when the teacher 1s t€
~Don’t make noise in the class etc.
E“Suﬁng sufficient wotk for gvery
Must allot work to every child o il d
Capabilities. This will make every student p

in classroom activities.
Keeping pupils in eye span— gt Fol!
the effect of whatever he/she has e
May give some activities tO th(’i ie g W
diagram and labeling its parts. Whi

eir work. :
80 from desk to desk and check _[h_ o another-Teachlﬂg
Shifting smoothly from one activity cuch as explaining
involyes 4 lot of academic act"! ;:rmustve
ilIUSl'.r::ltinffDr questioning etc. The te:ll:cr
2 O o) .

Chﬂnge from one activity t0 tl:le i
€cognizing and reinforcmfie teacher
rom time to time the teacher t to

: t

nd non-verbal reinforcemen

N2 classroom el ;

‘ | i vioks : ¢haviou
Che(:king L lljehl:: the Uﬂdesuab-le };ttention,
teacher . diately chec tpa}’lﬂg .

must imme it i
°f the student in the classt00™ bUChqq ing ehaviot
talking ete. This will increas€ chn;enCO
. a

s Pupil leading to better manag

student—The teacher

basis of their
e actively

try to ChCCk
his he/she

drawing 2
e can

The teacher must

ding behaviour™

must use Ve

mediately~ Tth

 and mOS!

v :
Effer(;; ProcﬁSS. Thls

-S a ver
We know that blackboard 1 gboard:

ke _|cﬂfn1
: hing
nly used teachi ng and in the teac he blac
Ut how effe ctively a teachet

rhp‘ments of this skill ar¢~

5 o The
Leglbility of handwriting™ 2
st be good so that the st c
€ Writes. For this the €2

uses
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fi .
Ollomng points—

—The |
ctter mu
st be written
MROR S written 1
slon in th B a
s nctly. There must be
ape of the letters suih asc,e,v,uctt
y 3. 73

._Ad e
quate sp
; ace
—Size of the let must be there betwe
—Letters my €rs must be visib] en two words
~The iz fSt be of the same sj e to the class.
eof th 3 e size

letters € capital lett. '

; ers must be bigger tha e gmal

n

ii. Neatn
a1 ess— The |
1
The fo]lOWing poi ackboard work mu b
5 Whatev?r e nts must be kepti St_ ¢ I_‘leat and cleas
— There m tten must be i n mind in this regafd’
\ -0 ust he ade €in Strﬁight i
.\}' ; Ver“’fiting ol quate space bety ne.
) in::e irrevalent st be avoided, veen the lines.
R ediately, 0
apppml?riat“ms
st be kept il .eac
~The I mind

I not
requir.
ed
work pustibeierig

Th
her, Iiilia(:kboard must be used
s regard the following poia®

& uSed
to dr
ad
W the attcnti()n Of thc S['Udcnts‘
e

lagra
ms muSt be S.
imple, large and r
e

is try: -
ying to teach § can easily ung

: n
erstand what the ¢4

C
Ompetency 4 TO BE DE
D IN A TEACH

Ing ang
Com Cher co
Petent ¢

Wled
/ he[‘ ge Of the cr C
. ) an §
skills of o S“blectm n in simpl] s
, Need fach' atter, his / he words said 0 7 h
of teg er mental abiliti€®’ :
the

80 g
n.

Here, we will ;

try to discus® "

Mpet

e

ache fice as wel] L

L. as the qug,hucs to

Teacl
ier educati
ation and Educational Technology

Mea 1
nin
7 g of teacher competen
C ‘n Cy'—
g compe
adopted by aptet:nlf}’ can be said to be the means and
8 C i i
Stlldents- It also me: (,:r in an interactive situation with
ome of its definiti ans t-hc efficiency and effectiveness of atea
Meaning ons given by different ed i
1 O ol o educatio
v 10 the v
c'o;;;thL- words of Allen and Ryan
Ay Ly > }
5 £ e"" 1:;’ s /'C!//, bebaviours or knowledge that
P IZ: ility to demonsirate Enowledge.”
=I%. ommonwealth Report
ete : '
petency as, “ In order fo be comp

bave A
o /j kenowledge of Child depelopmient; 0
woht and suitable niethods, his skills must enable
hy and o

Z‘i‘:j :; /j{l;f ,_;glff(fe !in; ng)z'./‘r, commnl
e /c -(.‘ his ai/m{de{ ‘riwa/dll;e posilt
0¥ jﬂ : ”/J. -t’j\'amy)/e is A',ée/)f 1o be followe 3
o thcp icity the national aims and mord! palnes.
“Si -\vords o.f Murthy and Lulla,
. + Education is that e °
jef:f:;?om z'eaclf.er:f that takes the Pré-

ng bebavironrs 45 the base
Drogrammes.”’

”Drzjldf Ryans describe
Tbc;j:: sided demanding @ :raﬁeg-‘y.
may be gra:q)ed in two major

(Jﬂd SR

h LR 131
e teacher’s mental abilities
e

Psychological and educational principl
ger 10 be

er : :
Seneral and specific subject Mt
onal

etent the feacher

Ve i

«Toaching ™ comp

s it a5,
o 1rails and

of hardd
m!qgaﬂ'exﬁfff
his #h

/5 Enowle

L
it and second

sl :

‘fl alities stemming Jror the le
atti i
litudes and beliefs, DS pelavior 1 70"

2 - 2

Irhp Dpupils S
0 s and other individnals and the #R¢

Oj¢

rt
a
fi nCe of te .
acher competencles .
nittees appoX
of tea

Te
km,er nt educag;
rnent tion commissions and cO
- aifi ce
have stressed 0 the Slgmﬂcm
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ways

the
cher.

nists will make its

5 Carf.gbe!emie: are
can be demonsirated

defines teacher

st

f the malerial 1o be
Jim fo teach,
Jure with which be

s without being aggressive,
dashe fransmits excplicit);

« Competent Based

exc and
abilities.
those involving
derstanding

de of

those

acher’s per iy, bis jnterests,
' 7 colationships with

1ted by oUt

cher
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competencies. The views of a few of .the.am are given |63§10t‘;’t6d’ « f
1. The Education Commission of 1964-_ s Wil
all the different factors which influence its quality _ﬁ_’f é i
and its contribution to national development, the qua/@’,. m@zam‘-”
and character of feachers are undoubtedly the most signifi o of
The National Policy on Education 1967 sFatZ ,:d A
all the factors which determine the quality of edﬂ.mz‘zon b
contribution to nationa) development, the teacher is undos

. " E bafﬂftﬂ’;
the most important. It is on his personal gualities and ¢

at
. - . . . e”fg tb
his educationa) qHalifications and Dprofessional comper 5
the success of

: ; epend.
all educationa) endeavonr must ultimately ;{};9 83-

3. The National Commission on Teachers -1 ition 9
85 stated, “J, the eyes of the community remg?:bgﬂ s
Professional compentency and increase in emoluments an nce 1he
were the gy salient factors that were expected 1o enba Wrtﬁf
teacher”s statys. Professional competence having an edge 0 et
CConomic factor wus secessary 1o improve the status of the fed

Teacher Competencijeg
The NCTE has p

sed
ut the fOHOWing qualities to be posse®
by a competent teacher:-

5 . sO
1. He shoulg be educateq in the lifera] spirit of learnins
that he May make hjg contribution as an individual 20
Citizen, fafl
0
2. He shc?uld be Competent ¢, represent the educ.ﬂnthc
Profession ang his subject mattey in the school and 12
communjty, : 5
3 v
3. He S}.lould be able to contriye and use 4 variety of eff6et
) teaching leaming Procedureg, fce
; g
0;}51?0&: be thoroughly grounded in the theory and p##
% ] ss su 11ect Matter and haye knowledge. (s Lot
N t?e apable of Ofganizing supervising
; II?]?"U-llc]ipatmg 10 CO-Curricyly activitieg, fot
: Hess 01.11c1 be able to select and Organize subject matter
lnstructlonal Purpogeg
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' rials
. ﬂonal mate
" Heshould be able to develop and use instruc
including audio-visual aids. . of methods to cva'juatc
b He should be able to use a variety © £ his own teaching
Pupil progress and the effectivencss Offectively as a teacher
% He Shoul? be capable of f““cdomngi' rmance. h
‘ 0
& evidenced by actual classroom P'eruf:d growth throug
1. He should be interested in Conunciation, Comrflunlt!:y
Participation in ProfeSSional assoafch and 3XPCL:Hnenn-t
ACtivities in in-service education, T€s€ PrOPri te equIpme
e He should be able to select and us¢ P dance
; idan
g, termine supply needs e e gol
tion
* e should be able to func
Programmer of the school.
t :
‘AZ of Teaching Competencles o
) . &
B fs for alertnegs, busy in worthw
Q. °F business like attitude, to keephing Jearning:
0y histy and Co-operaive ¢ caltion-
'E,l.s for devotion and discovery: arn and €
i3

her
ing children 101 70 e eac
ROt “thusiasm, expecting

L

n
: . of the Jearnet &
Rt fe'«‘fdbzl.c]s: for the guidanc
‘Qsl.nrnself. . o
3 Sl mout:

hu
i 1 ¥t hard word honest work,

Ly 1 J ;
i i X ln‘3“’Olvement of children

; eself'
: ctof- and O
Ky, o Judicious attitude and just " object gl
5 ts, y
I’i fop knowy edge of the studti:ﬂ eriences 3%
§ EO;- hIl . s 'th da_ll}' exP
Yy linking i ing
o Jearn
N’ i ; momratton. [asst00
o Iy 3 Need based learning: ut of €
fq

(el 0 I

. sl vldlng il

oy r c’blectlwty and pro fl‘
Pe Chceg,
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P’is for practice and Praising children when needed.
‘Q’is for quiz organizin
R’ is for relationship »
'8’ s for stimulation,

T’ is for tolerance and the technology

g for monitoring learning progress.
nd review,

of teaching learning:
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o analyse the verbal behaviour

(Y T . :
Nations i analysed. It mainly tries t assroom

.aslt I8 assumed to be total behavior.
ln . A .
eraction j analysed into three secions

(©) Silence or confusion.

i he cl
In this system t ]
— (a) Teacher talk (b) Student

he classroom Alms i
ticularly

A int
The study of teacher’s influence

U’is for unbj s
1ased attitude and y ' il i G
nexpect C ) . il intera
P Ve an understanding of teacher-pup

tion par
b o
V’is for 2 vatiety of learning experien

. n‘ons,
ed en rs and situa
counte d. Classroom

A ce SPec; e ; : ing 18 maximize i
! W is for Wwarmth and wisdom %TE:UE}' Sonditions in which le;-un;nsg shared by the e l;n
3 d € me ized atttude to the
;{3 '15 for X-ray of the e A 4 i ans the generalize 4 the class. It also refers o
1 is for yearning and eagernes, _ towards the teacher an at in most teacher P

Lis for Zeg], 8 that is consistently predomina
Cts and th ongst the St

FLAND ks e contacts amongs _
, S ER'S INTERACTION ANALysIs CATEGORY | “Peseqe o fes to descti®
‘ YSTEM (F1Acs) Bl ndes d 10 categofi®® 0~ red o
({EJ\J : % ander has develope in which fhars

Flandeps Interaction’ :
observalion

er the teachet

“ngy, dents wheth

e the

T : oom ion.
cation pattern in the alasss ilence OF confusto
s

¥ t&ach 4 4 ive Of I
the teacher te‘;hmqlle Rt helps to understand the influenc I8 talk, 2 1o student’s talk and 1 t([je cither Of mteg-mnn:)n is

and attiry a$ T ) i ma ; ic1pa
developed by Neg A des and achieyemeng of the pupils. It ¥ ey, he teacher’s behaviour m*Y dent’s partich

p OCfy o : rn StU
p 0 Cra g atte
the year 1959, 4t the Univers!®y gy 8¢ pattern. In integrative P et

nnﬁsota g 0 atterfl eaChc Sllltﬁb]'e’ as
This g ‘o oaged Whereas in democmuc-Pfoun to be o ions about
St . S . discuss
Sl dm.): em helps ¢, understand aboyt the quannmnvc the X L. The Interactive procctsill oS discu
€nsiong ¢ { €ntg e actively e
this system th fa teachers behavior in the classro0™ L Sc | teackier ] Ceo s

n
%l work. i performa
classro ¢ failuf

¢ by .In teacher education, the fal couS
€havior of 2 teaties a:slgned N 2 way so that it can recof [:lt iqél“‘“_ng teichion, detoinalniahts SUCCES e ding 5P nt;'r;play,
as the teachey behav; Fiielnas Possible which is very diffic "etbtacuon analysis includes many Sy ta int0 & 7 aching
ot Flandey, ioris Quite complex and variable, [ the ¥ ‘her:l “OMmunications, arranging © ;udy patie”  established:
esigned 1, THNIIZE thegy "eraction Analysis is an observation pro* ! g le d WNalyzing the results in order tiig stateme?” ::ed obsetver
acls gugd I“’Wm:{e s 5e tﬁfﬁm/tz‘ieipemfitg stematic record of Jpﬂﬂﬂmwlﬂ achar ng Here categories for clasﬁzgory and @ tral
bit of interactiop » Retn structipy by taking into acconnt each " tec‘)tdssf;n bol is assigned Elo eac};;:;e symbols' includes
The systen, . &Pa s data by noting dowf ' alysis USY
his Verbga] exprey;SioZ]Srecords the teacher’s behaviours, pat dculﬂrly rllcular system for interactio? 3‘; clycaﬂ}’- d rules which
Through this the inﬂuind iy ey of Pl‘edeterrrﬁn’ed conceP i Set of categories, each.de 1:21 aset of 870
AY | o the teacher in the classr° Procedure for observation?

. s.
8verns the coding proce®
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(© Ste_p for tabulating the data in order to arrange a display
which aids in describing the original events, and

(@) Suggestions which can be followed in some of the more
common applications,

There are three Purposes which
1. The pu
behavior

guide -

Ipose of interaction analysis is to study teﬂChl:ng
by keeping track of selected events that occur dui?s
S interaction. Other events are taken int®
e 3 only when this would assist the observatior:

i) plication of the.se activities is to help an indjvid'u
i .and control his teaching behavior. In a PracUCﬂ
Eﬂgln.eenng sense, this can be accomplished most effecﬁvﬁly
3 T{]:zmg EZWCSt rlluIr‘lber‘of ‘concepts that the task r“3quj3"'ﬂ's'V
€cond application s dlscovering through research ho°

to ex H ol ¥ .
la Plain the vatiations which occur in the chaif ©
Classroom events,

The.se explanations fg
relahonship to classrog

classro
conside

2. One ap

. ’ nd ifs
Cus on teaching behavior 2

. . 1 es-
The difr. Mminteraction and educational outco™
e different Categories ipn

y . oty
system are— flander’s Interaction Analysis cate8 J

TEACHER TALK

Pis feeling . ACCﬁpts and classifies the feeling of the

s ; £
Ftud‘ents 02 non-threatening mff‘ﬂr_lgta
celings may be positive or negati’

o e
_Prffdlctmg and recalling feelings S
Includeq,

ages = Prajsc
or bchavior.

cto?
S or encourages student 2 o
o i)
Jokes that release tension:

109
onal Technology

ted by a student
of his own ideas

Teacher education and Educat!
developing ideas sugges

her brings mote

e o category >

ion about content Of
1 student

into plays, shift t

i st

% Asks questions :- Asking a qUeS™ i
procedure with 1nte

answer.

DIRECT INFLUENCE , inions about coqtents
Giving facts Of OPI essing his OWP ideas,
exp questiO“ or citing a0

5 Lectures :- ;
or procedure;

; ical
asking theoes

l.
authority tha P nds
A < & ommﬂ
. Gives direction :- Dlrecnons,dcnt is expected!
: tuae
which 2 8

nts
.. . Stateme
.
7. Criticises or justifies authofity 7
e students

or ordets with
0 COmPly'
intended 0

§
TUDENT TALK
8. Student talk :-
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o \
bsetvation Procedure

After
the whole obsi‘l:a;lass’ the observer has to write d ;
atthe rate of 20 to zf'c:n'bThe whole communi Catig: own and analysts
categories in the Clao servations per minute Fren must be re.cordcd
provides the freque sstoom observer is obt.ain Ellul:ncy Of_dlfferer.lt
between the catego ncy of occurrence of d‘ffe d tauymg.' Thy
any major change % nUn’:lberS adouble li T Catego.rle.s. In
rules given. ges of action. The obserVI:: can be drawn to indicate
Fiandepniags, must follow the g4
:fff?cﬁve“ess of S;}Z‘;:facu()n analysis helps th h
ra‘flee teachers t t behaviors in the ¢] e teachers to know ! €
their own perfo O study their own te classroom. It also help th°
and evaluate the-rmance in the classy. aching and understand abo!
the peers and Sulr WOIrks’ Practice theotom- ¥t helps them to analy$"
petvisors by int-erpretieachmg skills, get feedback©
ng the recording done ©* the
t

basi
s of interact
eraction
a .
A nalysm*teChniques B
. Research has show?

echnj

que j

~0n and g4 nc ch :

d sign, Ty tludes o er behavior was dev® G
a ech ension-sources, A€ g

ni )
: quE 18 .
Playing, mainly utilized for tral®
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T . JLAL
eacher education and Educatio
this technique is that certain

Th : nE
e basic principle underlying
| for effective teaching: It is

[each'm .
0 asi::‘;‘nors _pattern are essentia
0 be identifthat in certain behaviourial outcomes these pattern
teacl'u'ng effe lc?d ‘md. described. They can be used and practised in
ttern of t:ti\rel}r like any other skill A social skill is 2 patti'cu.lar
0se and ache.r be_havior which can be iden.tiﬁed for training
U helps ir[:factlc.ed lﬂ.tensively so thatitis acqmrcc'i by the teacher.
ki tmodllﬁCﬂtlon of behavior for professmnal. gro*cvth_.al
dand echnique has been the basis of role playing; social-
Person PS}’c.ho,dmma- The g'éneral objective of SSST 1s to place
bl 1y 0 2 situation which provides spontaneous interaction {0
tain behaviof P

e training 15 €
environ,l’m’—f1t are ¥

behavior for profe
¢ on ate €a led the s¥

. };: r:r tl:-r to practice.a cet
A dua) \Vh,o e petson getting th
b e o provide spontaneous
Witgjpy, ople who record the
hge r:;’;‘fs ff)r evaluation late
Odjﬁr;CCUves of srjmulgtlo
OtiVat?g student behavior
ringin ng learnets. )
“derstg abf)ut changes 10 2
o anding one’s role pro
eIpinggSOtZer,s role Pmped}t r ing roles:
iscussinm enFs e a‘s sumﬁb‘:ﬂ:; and generﬂ i gawareness-
Partit' It these gCru.cml social pro G can €XP frcﬁll)' e
lll\'ol 1.pate in .CXej:‘C1ses’ the paruclpﬂn lose t© real A
anol:rlng oneSSItua.uOﬂs which ate V¢ Sl articipa?® o
s ) circums e | ecyand!

the: ra
o> dtounderstand real pfoble S aditions”
. CO

ttitudes:
pely-

~7
S D e 2 ) =

St OCjal ps
TQ Sof yehological and educatio?

Ste
1, Bs f‘C'llow di ‘ i ar
Ver ed in SSST techniqu€
Y trainee gets 2 chance tO P 9 raince in
Fot this eac

Jecturet

¢ 48 follows™

2 for

o
usltl and an observer:
be designated as 2
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i};egiﬁliﬁ:ﬁﬁf““d is discussed and practical topics®"
for the first exercigset Z tge ; LJH At ﬁrst. one topic is sefe?ted
Each trainee must ﬂl ; dltlon.al topics fF)r other e}.{ezclses-
him or her fo ls Select a topic which 1s convenient for
N : Playing an actor’s role. e
allotted to eac; R; Pe prepared regarding the work d.ivzsloﬂ
teaching, who “dtlrla.mee' Work is divided as to who will start
interaction and introduce the actor and who will stOP thg
It must be ¢ -When théy should be stopped.
e k;céded early only regarding the pr
data and v,iews of data to be recorded and how D€t
The first pracy; By be. presented to the actor. .
Provided with, Cfe session is then conducted and the aCtUrhe
Procedure mjy EEdbaCk on his or her performance'
fecessity to 1my € changed for the second sessio? * P
On the basis Ofp;ove s training procedure. ]
and the topic bi_ e:e‘?dback, the procedure can be mC{ ffg
challenge gng thei: ii;gred so that every actor_takes {eg of
estis also sustained. It 1s bﬂ‘fauz S

this, th

» that the ta

sk mus .

SSST exercige tneither be to easy nor t0© g

f

ocedur 0

some ghili to b
: bilities, They are € successful,the trainees must pos

i s as fol
h“.: ability ¢ , s o

sk
thif‘r aPProp iate u:l:e-n and closed questions and 0
lev;;e ability tq 441 a 0 classroom teaching;

Thel c;)f abstl‘actionquesuon which lifts or lower the
€ ability o, ' i
connecrivenes:shk duestion in which the concept and 1og1§£
A h;— ability ¢ 1 5 l?em €Xpressed previously by the Pie e
A then g}, , un:'.nse Whatever has been told by th° P".Eto

ep in Iogfmn Which can move the discussi® ;
0:211 Sequence of problem solving logic
iSCouss ate a.nd to explain the rates O, g9
Ea:i Which includes help to© fn.al;ujsh
ini 8 of words and help to dist”
o and va)ye, i

{
(;lll'fcﬂ
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POINTS TO REMEMBER

«s some certain specific skills

EVer}" professional must pOsS€ :
ner. The same applies to 2

and competence as 2 practio
teacher also.

A teacher must also possess certain skill
be called an effective teacher:

A skilled and competent teacher can
classroom that others cannot:
Teaching skills may be described as a set of teaching
behaviors of the teacher Which is especially effective in
bi'inging about desired changes in pupils behaviots.
Maybe in simple terms said to be the changes in the behaviour
of the students, that the teacher expects to seeat the end of
his teaching, They are alsO known as Instructional Objectives.
Behaviourial objectives may be said to be a description of

AN expected learning outcome ‘
Objectives which are student centred and target specific

Precise behaviours are said t© be good.
Student behaviour refers to What the student will be able to

after the instruction is OVEr: L REse performance statements
able, measurable

s if he or she is to

do things in the,

ho\VeVer, must be Speciﬁc, observ
behaviours,

C.onditions of perfor
Cltcumstances ot context

mance refets to as under what
will the behaviout be petformed.

s the standards of performance

P 3 b
etformance criteria stat® : :
Pertaining to the speed, accuracy and quality of achievement.

o must be student oriented.

A behaviourial objectiv : :
ood behaviorial objective specifically describes the learning
Outcome g5 e xp ected from the student rather than the

Carning activities carried out duting the process,
00d behaviorial objectives ate written in a clear and

Xplicitly understandable Janguage.
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3 5 n s ibe an
The verbs used in behaviourial objectives must describ ble

i ; i ra
observable action o an action that results in an obsery
products.

The way the teacher introduces a lesson to the class is 2 skill
of the teacher. d
Previous knowledge means the knowledge already possess® d
by the pupils on the particular topic which may be acquire
by various sources,

A teacher must not ask questions which are not in loglcal
sequence. k
The teacher must not make irreverent statements of *°
questions not related to the lesson at all. o
Skill of stimuylys vatiation involyes deliberate change if
attention drawing behavior by the teacher to secut¢ #
sustaion the attention of the students in the classroom™

h a5
Gestures means the movement of the body parts sU¢
hands, heaq etc.

Skill of reinforcemen; isa very

: kill uired fof
. Important skill req p
A teacher. When ,

teacher encourages the responses © .
‘ : s

» accepting their rCSPOI;n a5

b clues like smile, nods ets. it is kno

the ski]] o reinfo

el
. ; lear
ich make an explanation ©

called
ed

: elat
°¢ Statements which are not £ uch

y ringing Continyjy ;

. ui
“Plaining fjp), 0 N th
The teacher
to the con

€ statements used ar€

must not u

cept bein : o
Statemens o kno%v taught duting his/her explanatio?

g .
a5 Irtevaleny statements.
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b Y r_heir names.
The teacher must try to call the students 5§

v ; p i ntion.
This helps in attracting their atte

P is Category Syst
Flander’s Interaction Ana‘Iymshelal;s gto understand the

de and achievement of the

em is an

observation -technique whi?h
influence of the teach and attitu
pUPiIS. 2 h e
It was developed by ned. A Flander in the y

University of minnesst. M- : hich has
i Stimmatgi Social skill. Training 3 T}::i?i?;a‘;on.

i 1 tea

been tried t as an mnovauoﬂ'm loped by

Y The Stinelul(:;d social skill t;ajnlflgd“’fls ﬁrsécjfl:l:is USA.
‘ ndations,

: the state University Res_earch FOUE ur dimension-soutces

The SSST technique mdude? &

ditection, function and sigf-

ar 1959, at the

EXERCISE

1
1.
) Who i a skilled teacher? ks 1
) ‘hﬂt 1S meant by teﬂChing sk.ll S;; :
4 at are behaviourial objectiVes: as objectives]
5: ehaViOurial ObjectiVCS are also known 1
6, ich objectives are good? viour? !
7 at iS meant by studeﬂt beha J Cep 1
} : :ions of performancer
8, At1s meant by condition 5 1
9, ngii.f)erforr?a“ce gﬁ:ﬁ;ce refers to as under wha1t
; lons of per formed.
1y, clrcumstances will the ——-—"T :);];;f i 1
Hi 2t 18 skill of introducing® TR L D Sl
L i _ : cing a lesson imp i
B WY 1s the skill of introdu ill of stimulus variation? 1
13, Y does a teacher use th? : ch pattern? 1
4 o 0atis meant by gestures 1f! speel Ettern? 1
16, W Atis meant by skill of exP 1

i 5
at are simple examples®
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1
. What is skill of robing questions? . 1
i; Why is the skill gf probing questions 1mportanznent? 1
19. What is meant by the skill of classroom manag 1
20. What is the skill of using blackboard? sencyP il
21. What is meant by competency of a teache_f sy etency? )
22. What is meant by competency of a teaching Cor;l{)stcm? 1
’ 23. What is Flander’s Interaction Analysis _Catffgon oilraged' 1
24. In pattern student’s participation is enc g 1
25 In Pattern the teacher is the sole contr 1
26. What is the fu] form of FIACS ? 1
27. What is the full form of SSST ? 1
28. What is stimulated socia] skill training? 1
29. Where was SSST first developed? : 2
30. Mention tWo criteria of good behavioural objecti o
31. Write briefly aboyt use of example as a compon
skill of inttoducing a lesson _— of the
32. Write brieﬂy about yge of questioning as a compo 2
skill of intmducing a lesson pof the
33. Write briefly aboy, use of story telling as a compone¢ 2
skill of introducing a lesson ' (5 the
34. Write b““-ﬂY about yge of role playing as a componet! 2
skill of introducing a lesson ‘ onet
35. Write brieﬂy about yse of audio visual aids as a comP?" 5
of the sk ofmtroducing a lesson 15550“? 2
36. How cap A teacher 5 Previous knowledge to introduce 2 '2
g; Stcf]ry telhng is very 1iseful for the classes. het whﬂ:
+ What tyi?e of he AViour mygt be avoided by a teac bz
39 iiiziiod.“m“g @ lesson, 2
40, Weie Eri:tiin:b?uikitu Di,mmums Variatio“iler gestures ¥
“OMponen; ¢ the l“Flilc er ;Inovernent' teac : i
. Wite pyiaq bout gy Mulus variation her chat®’
Speech Pattern . teachey movement teache ¢ stim 2
Vatiation» * C“Mponent of the skill 0
42, Write brief]

) ¥ aboyt teac
pausmg a8 a ¢ her

sSj
foc¥>, 9

Movement teacher 0%
Ponent of th

‘a0
: jatl
€ skill of stimulus VA~
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‘ €
enf teac iation? 2
4, Wﬁte brieﬂy about teacher mo‘;jji_‘lnof ]:sdmn]us Varla.ﬂOI;S 4
3 f the sk her pausing
Int i0n as a component O teache
W(imcgcinf(lls 1tc> tp teacher movement
" WIte brie y abou ¢

. yariation: 2

Mponent of the skill of Sn-mu:ius 2

5 What s teacher class ETEmUEE a? 2

1, at is teacher student int.cl'a;:tlo : .45 1+1=2

g' Atis pee group interﬁcrii?\l‘(i'hv i this sidl 1::1::‘:){ the skill 02f

' is ski inforcements : on

b \thii;l:]i;i;e;fzmve verbal as 2 cORP qent of the

: fEinforcemenf. rbal asa compo 2

X, l'ite btieﬂ)’ on PogitiVC nonve % of the skill
i " of reinforcement.

componc
X s verbal as 2
tte brieﬂy on negative v erb

D) tdnforcemcnt. _
Wite 1. . ative N0
e briefly on neg

in

n \rcrbﬂil :-el 2
e .

: inforce™ 2

) \DmPOHEnt of the skill of rel 2

rtant?

. . impo

i W Vs the skil] of Cxplmmngtcmi:ﬂts' v

i i ¢ inks sta St

) by are explaining l{nkb lent stﬂtemcﬂdingstatem 2

%, Why - 2€ explaining irreva e of conct ements

s t

e Vshoylq , teacher make U Juctory 5%

h \;‘(Plamjng a lesson? use O
o shoulg , teacher m‘;ke

, \‘Vh ¢ t33(Pla.ining a lessonr

f intr0
%

X

ink
.o lin
e Plaiﬂlﬂg i ,2
ke us€

. 1esW
Should 5 teacher ma 2l techo'd

Y Xplaj; > f vist ds

- fng 3 lessons e o0 ] WOL
y shoylg teacher make U teC pictl 2

a tea '
), Plajg, > ¢ defini8 2
\i(,h g a lesson ke use O e y
Y shoy acher ma P poned
. ‘{]hﬂe eXpLia(ji n?nte';clcsson? g Cxa::a compP 2
Wh tie g Kill of illusted o g il of
By, Meant by s ibility of b f the s o
[y Of thnt& brieﬂy about leg! board- onent © 7
‘ \X’Iit € skill of using black o 25 B cor® eness 9
§, Wing Hefly abour neatne

rop* %

apP
\‘Vtitg 13151(:_1-{130211‘(:1. ibility i kboa*
nge brxeﬂy about leg sing D¢
Onent of the skill of U
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64. Who developed the flander’s Interaction Analysis Category
system, in which year and where? ! 2

65. Write briefly about good behavioural objectives. _5

66. Write briefly about the undesirable teacher behaviour while UNIT: 5
using the skill of explaining? .'5

67. Write briefly on the components of the skill of ﬂlustranng
with examples?

65. Wiite abou, the purposes which guide the flander’s Interaction TEACHER’S ROLE, PROFES%:)BI:T&L IﬁTHICS AND
Analysis Category System, SR ACCOUN

| 69. Write briefly about the observation procedure of FIACS. 5
" 70. Write brieﬂy

Wit about the nature to the posseséed by the trainee

in stimulated social skil] Training, P

il Wr.xte b.rieﬂy about the objectives to the possessed by the
trainee in stimulated social skil] Training,

' TEACHER As FACILITATOR

A teacher has to be a facilitator for the students. His teaching

2 : i ts. He has to
\f 72. Write brieﬂy about the steps to the possessed by the traine€ “ Methods must be according to the needs of his students
d‘\\ in stimulated social ski]] T"rai;n'ng. 5 | take the following steps as a facilitator — e
) 73. Write briefly about the ahilie: ginec [ - cher must have everything ready
V N y ut the abilities to the possessed by the tr - | L Before starting a class, a tea . ;
: % g(l/ ;ﬂ@a:d sboc1al skill Training, _ ‘1 and see to it that every child is attentive et
. e - . | 7 . = c
a lcsso: - outhe componeats of fsshllon muodUCTg | i The teacher must use teaching aids as per &2

75. Write brieﬂy about

: . s of the students.
noR the components of the skill of stimult
vatiation used by a

t keep
d « diciosly. He must 00
teacher 10 W The teacher must ask questions judiciosly

1. He must
: : : ain and agaif:
76. erte briefly aboyt the components of the skill of On repeating the same question ?Ee questions.
rmf}fcnrcement? , 0 also give the students to answer | which the students 8¢t
T ?}s’l/entsekzlneffly abtlnut the desirable teacher behaviour while usiﬂg V. His teaching must be interactive 121 W '
0 ini ions.
78. Write briefleprmmng? - ' enough scope to ask question? be checked regulatly by
: Y about the components of the skill of Probll’lg LI tudents muStPE S o
questions used by a teacher? 10 titten work of the s int out their mis :
LTI, : o ways.
79. Write bneﬂy about the components of the skill of classroo™ | b the teacher. He must also P o of teaching alv ly ark
0 ;na{“agement? : 10 * He must not use the same met” front of the LR
: b‘(lfitlfbt;;;ﬂy about the components ;)f the skill of usi;ﬂg \ i . must not insult any studer’ in
. €a s his
81. : Chep uide for
i\denm?n Some competencies ¢, be acquired by 2 teache’ as a counselor pilosopher d selor. The
82 \‘gfcft)rdl;l[?gfio EE é ) stlld The teacher must be 2 friend, P reat role a5 2 CO;eir reachers
+ Vite briefly aboye ; s, : et 2 Be ook
Systst Y about the Flanders Interaction Analysis Categofg %tudent:- Themfore, he has to plﬁg things, Jook uP

eing unaware of certal
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for solution of their problems. A teacher can act as a counselor for
his students in the following ways —

1

v,

vi.

vii.

' The teacher must have a knowledge about the environment

of a child’s home.

He must know aboﬁt the health status, intelligence and
heredity of a child by studying his records.

He must understand that every child is different than the
other,

The teacher must be friendly with his students. This will help

the students to talk to him about their problems — Pefsonal
and academic both,

The teacher must be interested by heart to solve the problems
of his students, ‘

A teacher who is friendly with the students mﬁst discuss
their problems with his colleagues.

If_necessiry be, he must take the help of professional
guidance, workers to solve his students’ problems.

IN TRANSACTION OF CURRICULUM :

1.

iv.

um to th

The teacher has to be v

oral presentation,

1 . . ot
transacting the cUrri;I:liil]al Projects and field trip$s f

| o

| e

| = . the stu I
The °t education is to prepare like OUr®

[T : ied. . ming
chall:f thF Peop}e in all flie g d it is beco
| the, 8¢S in the lives of the pe P

. wability 12
Teacher’s ROIE, P[Of&SSiUﬂal Ethics and Accounfa ty

. t
reparation SO tha

uate :
V. A teacher must make adeq Pkes place in actual

purposeful and directed teaching ta
classroom teaching.

Vi A teacher must participate
curricula and in the deve
curricula.

i, A teacher must dete .

. of the subject to be taught. . assignments as per pecessity

i A teacher must be able tO devise as T A

to enrich the teaching programmes <ot matter with the

A teacher must be able t© correlate

curriculum of other subject:

EN
o REPARING STUDENTS TO
HALLENGES

f existing
i iect matter study ©
;n;rli:z of improved expanded
0

d methods
mine the object, SCOPE an
r

Ix,

. Ciet)’ on a de¢
: . eln [hC SO
isq) Changes are taking plac Fveryday 06V €000 Cing the
S " 2 rapid change in the world. Jace which n !
engj .
iy, ¢ advancements are takm% }chsc o
N
; tis
tdy t.o adjust to such rapld chﬂﬂg'?sdr &
the:anonal system to equip the € 3
_ changes, Here, the teacher bas ir future

es of thet
ai"hstudents to face these challeng

. ntr : ntry-
that tstudents of a democrati cou wa}; s thelt couv s 28 future
. _ons to -
€y hay, in obligations thett © etw
:fbt only |, e certa.l‘} Otheigr rights put alse &, pate b
i e o o)
“gl?en' They n\jf:: be trained t b€ i t‘t
t o Cast ™ .
Qandii]nd Wrong, This will help ther™ t thetf Jeade

as rario he
erson @ " . the? facet
e ang choose correct P& do! .Ze i1l help il

e
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-~ Explosion of knowledge hasalso exposed them o the entire
worldvery easily. A feeling of universal brotherhood and international
understanding must be developed in themu: If the students are not
careful in ‘utilizing the-modes of ‘entertainment judiciously, it may
lead to-moral degradation. The students'must be taught that what
they face in real life is different from what they read in'books. They

““have 'to be trained to face the challengeb thev are going to 'face in

their future life.
TEACHER AS A LIN‘.K BETWEEN SCHOOL AND
COMMUNITY :
The teacher has to act as a link between:the commumry and the
school, For this he has to get the community.involved,in the works
of the school and make the school work for the dc‘.r dopment of the
community. For this it can take the followmg step —

. Role of Commumty In Educational Developrnent

The commumty has'a very important tole to'play'in the ﬁeld
of education. Its functions in ‘this regard are ‘=" ( '

1. Prowdmg ﬁnance— The chlldren of the commumty are
provided education, in  the, SChOOlb The schools make  the
members of the society capable of serving their
community. They are provided opportunmes for all round
~development. To do this it requires a 1ot of money which
should be provided. by-the commumty in  the form of
donations. ; : i il

2." Controlling education— The community has to: cteate an
environment ih which the school ‘can fufiction 'sticothly.
It should help in the désigning of the curriculum and dlso
in setting the aims of education. It Has to exércise control
over the school, so that it cducates the chﬂdrcn as per the
needs of the society. o

3. Selecting school personnel— The community also lias to
help the school in the selection of its various personnel
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whether meant for teaching or administration.

4. Inculcating folkways and attitudes— The commulmrv
also helps by inculcating the desirable attitudes’ and'va a‘ljles,
in its members which helps in moulding theit person f)f
and behaviour. It also makes its members Comdous :
the folkways.

Role of School In Community Development :

The school also on the other hand, has got

t
Zle in the development of the communlltl) 5
OV
Ucationa] sociologists the school has t© fo

; rween!
Eu;lqples to maintain an intimate relationship B¢ ding to Brow™
14 the life going on in the community: Acco
ese prln(:lples are— eatly <ible to
i ficien
Firstly, the school should be ! in the ¢ of the

\" continually re-adapt its progr?
changing services of other €9
to do this the school must £&V1¥ L
to time and show its awarencs®
Place in the society.
SECondly the role and functt Onsf?
determined in the light of needs © sho
bad‘gl‘ound of the child. The SChO erves A
to the life needs of thos¢ whot? X
these needs and lead the ol surces 0"
Ezdlnaung its total educative £ e of
nefit of all the members
Thlrdly the school shoujd :cﬁne and !
Activities and services t0 X7 4 aea
“Xperiences for all age grOUP ate jtself !
FOurthly the school MY 2 rof the Wol
Community of the natio? a.n | niof 94

COUEctwe and propef organts

mmu f)

Iy,




124

Teacher Education

proper reforms in the school and the community may be collected.

On i ;
the basis of the survey result various measures for the

impro - r .
provement of school community and school home velationsbiR

ca:? be pla‘nned and effective programme evolved. Activities aimed
fl;t ‘un.prowng the academic and practical life of the students and

nngmg.about the modification of behaviour pattern of the
community can be planned.

However in order to establish and maintain link betweef

school and community, the following steps may be taken by the
teacher— :

L

“This will on the other hand also encourage the

Remove social superstitions— The teachers of the school

should try to remove the social superstitions, religio”®
narrowmindedness of the people. They should al;o educaf®
the people about the ill effects of smoking gambliﬂg’
drugs, AIDS, drinking etc. It is usually seen that ’tl;c teachers
are greatly respected in the rural societies and whateve”
they say is followed by the people. Therefore, the teacher®
can really make a difference in this field bu; they shov

see that they themselves are free from ;uch bad thing®

Use of local craft- The co-curricular activities Of the
school should make full use of the local crafts so thatt e

economic and cultural needs of the community are fulﬁlled'
5 }Young

people to develop the things which are needed 10 the

preparation of the local crafts. For example in Ass?
there are plenty of bamboo and cane cultivation. If thes®
things are use to teach the students to make various article®
out of them then the students will learn the local €%
and the others can cultivate these plans.

up

Providing adult education— The school should take
the task of removing illiteracy from the society by provi i
adult education. In the evening, holidays and vac? 0

the children of the upper classes should be encourag® %
take up such classes. This will help to develop i the

iv.

V.

V.

Vi,

Viii,

ix,
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children a sense of social responsibilities and they will feel
proud that they are contributing to the development of

the nation.

Formation of parent teacher association— Every school
should form a parent teacher association so that the various
problems of the school and the students can be discussed
and solved. This on the other part will also bring out
suggestions from the parents which will help in the
development of the school.

Community development programmes— The school
should undertake community development programmes
on issues related to child welfare, family planning,
population education, environmental education etc. It can
also encourage its students to take up social service activities
like cleaning the areas, strects, organizing health check up
camps, setting up first aid centres etc. It may also conduct
eys on the problems faced by the community and

surv
¢ so that they can be solved.

make its report publi

s—The schools should organize
asts and festivals so that

ly participate in them.

Organize social function
social ceremonics, community fe

the people of the society can active : :
It should also celebrate the important national days like
26" Januaty, 15th August etc

t hold

ntres— The school mus
les, exhibition etc. in order
he current soclO-

Schools as recreation €€
community forums, study clrc

: t
to make the community people awate of e e
political situation of the country. It can also organize SN

: mmunity.
dramas, bhajans etc: for the people of the co ty

Use of school libraty~ The school library and reading

I school
toom must be thrown OPER for public use after

hours. . l
g— The experlenced people

d from time tO time to the

lic experience
be invite

Utilizing pub
in various fields may
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schools and deliver talks regarding their experiences in the
field. People from different vocations and professions may
be invited who can share their experiences and tell the
children ‘how to take up that particular vocation ©of
profession and its significance in their lives.

qug Expectations of Teacher in the Twenty first century

The role of a teacher in today’s world is very much different
than what it used to be in the earlier days. Today his job is mor®
challenging, complex and multifaceted. The reasons for it are as

1. The teacher of today has to face the challenges of knowl-
edge explosion.

‘il A teacher has to be well informed about the new concepts
coming up in the field of education such as micro-teach-
ing, de-schooling etc.

iii. The children of today are exposed to the media, especially
internet. So, a teacher must update his knowledge through
these medium.

_i\?. There ate children from different backgrounds coming ©
2 school, The teacher has to be careful with students Wh
come from a better socio-economic group than him-

v.  The children come from different backgrounds, and henc®
all have to be treated equally.

vi. The teacher has to adopt and inter-disciplinary appfoach
in his teachings. He must make use of the principles a
co-relation.

vii. " The teacher himself must have a positive attitude towards
life. This helps him deal with children who have setiov®
ptoblems.

PORFESSIONAL ETHICS AND ACCOUNTABILITY OF
TEACHERS '

Every profession has its own code of Professional Ethic?
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be it 2 doetor, engineet ot afty other. In the same way we also must
have 'somé profcésidnal' code of 'ethits for teacher as teaching is
said to be the noblest of all professions. And we must remember
that it is the teéche}élwho‘pxepgre the d(’)'ctors, engineers and all
other citizens of a country and '_thj_s increases, the accountabilityof
a teacher to the slociety;‘ ‘C’o:de of e_tlﬁcs may be said to be some
promises related to a particular professio_n.,A person pursuing a
particular profession must by every means try.to follow these code
of conduct or rules or promises: 53 '

Code of Ethics for Teacher : _
As already mentioned teacher must follow some code of
es say, “If a teacher has not an

ethics stressing on its importance’Lauri .
he will there doubtless find

ideal aim he had better take to shop Keeping at once,
an ideal within his capacity”.

The Secondaty, Education Commission of 1952-53

states, “They (teachers) will not look upon their work as an {ﬁ;ba/atab/e
eans. of carrying 4 scanty living but as ap gvente through which tbgf m,'c”
rendering as well as ﬁﬂdi;g some measnre of self. fulfillment q:{d Je/f—engem:{n.

" The National Commission For Teacher of higher education

1983_35 streessing on the. need of préfessional ethics laid down

the following points—

i, As a man devoted to lear
creative endeavours, and
faster than many other-as a sQ
values. Therefore we belli\'*e‘tha : R
to introspect, and scrutinize theit own v y

raise it to the highest moral stgndard.

i,  We would like to sty unam'blguou'sly th Do

. and no setrvice can survi\r‘e without 1t§ do; aar; o 5 lopd

ok gl urge s t€3Ch1ﬂS Commurtll:ltyt it earns the most
criteria of performancc to itself so tha

© .- honourable place in the society:, :
" Hew Provisions of the Code put.forwa\_rd by

QF'TgaCher_
A teacher shall co-operat

ning to the pursuit of ‘tt.uth in his
hence being in a positon fo see
cial critic, the propagation of
¢ teachers should be the first
em s0 as 10

hat no profession

National Commision

e with and secure the co-operationl




128 Teacher Education

of other persons in all activities which aim at the
improvement of the moral, mental and physical well-being
of pupils. -

ii.. A teacher shall not exploit school influence for private gain.

iii. A teacher shall have an exemplary moral conduct.

iv. A teacher shall be temperate and sober in his habits. He
would avoid smoking, chewing of betei leaves and such other
undesirable habits in the presence of students within the
precints of the school. :

v. A teacher shall take pride in his calling and try to promot
the dignity and solidarity of his profession.

vi. A teacher shall be punctual in his work.

vii. A teacher shall keep himself abreast of the latest
developments in educational thought and practices.

viii. A teacher shall maintain right ethical behavior in relatio to
parents and the community.

ix.. A teacher shall not prescribe or recommend books on some
consideration.

X. A teacher shall not indulge in tution etc.

The National Council of Teacher Edcation (NCTE) has also

laid down some code of Professional Ethics for school Teacher. In

this regard it states, ‘I is universally folt FROM THE DOCUMENT
that like all other professions, the teaching profession should also have its own

Code of Professional Ethics which indeed is a pre-requisite to ensure its dignity

and integrity. It is also significant that the Right of Children to Free and
Compulsory Education Act, 2009 entrusts teachers with some onerous
professional responsibilities to be internalized by them in the performance of
their duties. Accordingly, it is considered necessary that the Code of Professional
Ethics be evolved and adopted by the teaching community”.

For the purpose of this Code, the term “teacher” covers all
school teachers, whether in government or private schools, on full-
time ot part-time basis, at the elementary and secondary levels and
the teachers holding administrative and supetvisory positions.

The Code of Professional Ethics for teachers provides a
framework of principles to guide them in discharging thfeir obligations
towards students, parents, colleagues and community. Increased
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awareness of the ethical principles governing the teaching profession
s essential to ensure ‘professionalism’ among teachers.

Preamble L '
— Recognizing that every child has a fundamental right to
education of goad quality; .
— Recognizing that every child has an inherent potential and
talent; . ,
— Recognizing that education should be directed to the all round
development of the human personality;
— Recognizing the need for developing faith in the guidin
gruzing ) ping ! guiding
principles of our polity, viz., democracy, social justice and
secularism;
Recognizing the need to promote through education the
concept of composite cultute of India and a sense of national
identity; _ ' B .
Recognizing that teachers, being an integral part of the social
milieu, share the needs and aspirations of the people;
Recognizing the need to enhance self-esteem of teachers;
Recognizing the need to otganize teachiqg as a prot.'ession
for which expert knowledge, specialized skills and dedication
are pre-requisites;
— Recggnizigg that the community respect and support for the
teachers are dependent on the teachers’ professionalism; and
— Recognizing the need for self-direction a!_ld self-discipline
among members of the teaching community. | teachere i
The present Code of Professional Ethics for school teachers is

an attempt to provide direction and guidance to the teachers in
tlhanﬁing the dignity of their professional work.

obligations towards Students

. d affection.
L1 Treats all students with love an azd impartial to all students

12 Respects the value of being just T seligion, sex, economic
ir . their caste cteeq, A ’
respective of ’ 1 place of birth.

status, disability, language and place ¢ ’
13 Facilitates smzmS’ physical, social, intellectval, emotional,

£ the child in all aspects of

and moral development.
Respects basic human dignity 0
School life,

14
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1.5 MikKes platined and systetnatié efforts'to facilifate the child’
to actualize his/Her poténtial and talent.» - i A
1.6 Transacts the curriculum in conformity with the: values*
1.7 Adapts his/her teaching to the individual needs of students.
1.8 Maintains the confidentiality, of the information congerning
students and dispenses such information only to those who
-, - ~are legitimately entitled t0.it. ;i i Lo L i —
1.9 Refrains from subjecting any,child, to fear, trauma, anxiety,
.+.i,.: physical punishment, sexual abuse, and mental and emotional
i -harassment. vl N e T |
1.10 Keeps a dignified demeanour commensurate with the
- 11 ,-expectations. from a.teacher.as arolemodel. - . ..
2. Oblightioris towards Pitents, Comtiniity and Sociéty
211, Establishes a.gelationship, of trust with parents/guagdians
in the inferest of all ronad development of students.
2.2.. Desists ,from doing any, thing which is derogatory. to the
. respect of the child or his/her parents/guardians... -
2.3 Strives to develop respect for thie. composite cultire of; India
among students. SO
2.4+ Keeps the country uppermost irumind; fefrains from ‘taking
o it i suchactivities ds idy spréad feclings-ofi thatted or
1 ety among diffetént i?a:ﬁthumﬁés;fféﬁgious ‘ot linguistic
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3. Obligations towards.the Profession.and Colleagues. . .. .;; ..
3.1 Strives for his/hericontinuous|professional dévelopment.:is::
3.2 Creates a culture that encourages purposeful callaboration. ;

and dislogue among colleagues and stakeholders, |, . ,

3.3, Takes pride, in,the, teaching profession and treats, other
... .members of the profession with respect and dignity:
3.4 Refrains from engaging himself/ herself in:private tuition or
‘.., private,teaching ACHVAY. ot asher  aenfo 1 0L
35 Refrains from accepting any gift, orfavour that mightimpair
i 1 ogappeastainfluénce professional decisions os actions.. !
3.6 Refrains from making unsubstantiated allegitions-against
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colleagues or higher authorities. e
+3.7..Avoids. making derogatory statements about cc;ﬂgagues,
1. «especially in the presence of pupils, other teachers, officials
or parents. .- . . \ e
3.8 . Respects the professional standing and oéigﬁghs of his/her
.- .colleagues. ... e
3.9 Maintains confidentiality of information concerhiﬁé .écilleagues
and dispenses such information pnly when, authorized to do
so. e ‘
Code of Professional Ethics for University and vcbjl;léééiiééchets
by UGC. T
.~ The University Grants Commission (UGG) has formulated
a Code of Professional Ethics for University and C'oll,ég,é teachers.
As the code has been adopted after discus_si»qg’ Witi’]'. teachers'
tepresentatives, it is desired to be a moral binding upon .Fhé'tqaching
community. The UGC has also expressed the hope that the University
while framing service conduct rules will refer to it in a manner that
will help the higher education system. The Code s b:eing reproduced
in full as here under : : o .
L Teachers and theit Responsibilities Whoever adopts teaching -
3 a profession assumes the obligation to COndl‘iCt«"l'iimSeI‘f,in'\
accordance with the ideals of the profession. A teacheris constantly
Under vigilant eyes not only of his students but also of society at

byow ot

"!aige- Therefore, every teacher should see-that there is no

"‘Cérnpatibility between his precepts and practice. The national ideals
of education which have already been set forth an d which he/she
$6iild seek to'inculcate among students must be hls/'hetyown ideals.
Tl’le Profession ‘further requites that the teachets should.be calm,
Pitient and communicative by temperament and amiable in
SPosition, - : IR AV
“achers should |
;‘(l)_ ' -adhere to a responsible pattern 'Of, cont® ,
" expected of them by the communiys = .3 “ui. o

:(if R - r consistent wi
5E '). _ Manage their private affairs 112 manne et with the

..dignity of the profession; -~ . e
i seek to make professional growth contiauous through study

nduct and demeanor

[ERI RN
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and research;

(iv) express free and frank opinion by participation at
professional meetings, seminars, conferences, etc. towatrds
the contribution of knowledge ;

(v) maintain active membership of professional organisation
and strive to improve education and profession through them
s

(vi) perform their duties in the form of teaching, tutorial,
practical 'and seminar work conscientiously and with
dedication ;

(vi) cooperate and assist in carrying out functional
responsibilities of the College and the University such as
assisting in appraising applications for admission, advising
and counselling students as well as assisting in the conduct
of university and college examinations, including
supervision, invigilation and evaluation; and

(vili) participate in extension, co-curricular and extra-curricular
activities including community service.

2. Teachers and the students |

Teachers should

(i) respect the right and dignity of the student in expressing
his/her opinion ;

(i) deal justly and impartially with students regardless of their
religion, caste, political, economic, social and physical
characteristics ;

(i) recognise the difference in aptitude and capabilities among
students and strive to meet their individual needs ;

(iv) encourage students to improve their attainments, develop
their personalities and at the same time contribute to
community welfare;

(v) inculcate among students a scientific outlook and respect

for physical labout and' ideals of democracy, patriotism and
peace;

(vi) be affectionate to the students and not behave in a vindictive
mannet towards any of them for any reason ;
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(vii) pay attention to only the attainment of the student in
assessment of merit;

(viii) make themselves available to the students even beyond their
class houf:s and help and guide students without any
remuneration or reward;

(ix) aid.students to develop an understanding of our national
hen.tage and national goals; and refrain from inciting students
against other students, colleagues or administration,

3. Teachers and colleagues
Teachers should

() treat other members of the profession in the same manner as

they themselves wish to be treated;

(ii) speak respectfully of other teachers and render assistance for

professional betterment;
(iii) refrain from lodging secret complaints against colleagues to
higher authorities; and
(iv) refrain from raising questions of caste, creed, religion, race or
sex in their professional endeavour.
4. Teachers and authorities
Teachers should
() discharge their pro fessional responsibilities according to
existing rules and at the same time undertake the responsibility
to initiate steps through their own institutional bodies and o
professional organisations for change of any such rule
detrimental to the professional interest;
() refrain from undertaking any other employment and
commitment which are likely to interfere with their

.. Professional responsibilities ; N o

(i) Cooperate in the formulation of policies of fn.sFlFution by
accepting various office and discharge responsibilities which

i Such offices may demand ; o

Cooperate through their organisation

(v policies of the other institutions and
Cooperate with the authorities for the betterment of the

s in the formulation of
accept offices;
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7. Teaéhéts and Soctety
" 'Teachers should' - !

st Teaches Education
iristitutionis ‘keeping in view the mterest and in co“fofmxty
©inds :

~with dignity of the ptofessmn,

f.contract; "~
here o conditions '
Evv?x) S;::l :niide:cht ' due, notice: before a change of Posmoﬂ is

made; and
(vm) refrain from ava

“ihe

iling themselves of leave except op

racticable with
ble grounds and. as far as P brior
;hrhi::fgn ]({:efpmg in view their pattlcular reSPOHSIb]_h ty for

completion of the academic schedule: - e

ff i
5. Teachers and non -Teaching Sta L
(1)eaTeachers should bear the non-teaching staff as colleagues and
eqeei”partners ina. .cooperative. undertakmg, within every

‘ educauonal msututlgq, ML i
(u) Teachers should help and funcuon )omt staff Counqls cove ting
n—teachmg staff

both teachers and the no

:‘:6 Teachers and Guardlans ' e
‘Teachers should

o

L try to sée throegh teachers bodies and orgamsanons that
institutions maintain - dontact with the guardians of their
students, send reports of theif’ pétfoimﬁnée to'the guardlans
whenever necessary and meet the guardians in’ meetmg

igorvened for the pufpose of mutual'exchange of 1deas and

: for the' beneﬁt ‘of thé msntutlon

o

i. recognise that éducation'is a public service and strive to keep

B the public mformed of .the educanonal programmes ‘which

el
'

“are béing provided ;T
(11) work to nnprove educatioti in the commumty and Stl?ength en

“i -+ thie-Community's moral and intellectual life:;: -

(i be awate iof ' social jptoblems and -should take; part in such
activities as would be conducive to the prdgress of society

i anid-hence country:asa-wholej i+ . P

(lv) petform the dulies of- citizenship; participate: in 'commumty

activities and shoulder. responsnbxlmes of public offices; and

(v) refrain from taking part in or subscribing to or assisting in

\
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oelt fiyi»ANY Wayanyiactivity which. tends to.promote feeling of hatred
7181986 ©orenimity among different. communities, rehgxous or linguistic
£ apbol BEOYPS and;actively work for: National Integratlon

1 ACCOUNTABILITY OF TEACHER - S

" teacher' must bé‘accountable t6'Oné’s own: écﬂon* Téis said that it
- §s tedcHer’s’ who detetimitie thie futiite’of 'a country Chanakya had
 said'that'the’ destrucuon or construcuon of a countryhes in a teacher’s

"lip. Such s the rest onsibility of a'teachér: Andits is because of this
“that teacher hate been éccorded ver)r ‘high status i il our society,

Teacher must remember that they deal with human mind and not
machmes The teacher must be accountable to= o

(a)' "His ot hérown sélf. - '

(b) Soclety" DTREEER! .‘AwL_Z‘ :

o) Student ST e

f“ ’ @ & thonty e B

N
Vo . -t t: -
Ive Here we. wxll dlscuss about each of them m detalls—
ey Acqountablhty. to Self : A tedcher:must have a love for
1 =hii, hisor her.own.prbfession. He orshe must feel proud to be
beiirs 7a reacher. ‘Respect for the profession must be more than
s .+ the salary received. A teacher is the best evaluater of self.
3“" RN He oor:she must perform one’s duty to the best of his or
01 et ability. A teacher must not discharge his.or her duty
due to external pressure but must do its from one’s own
"f . :conscious. A teacher must follow the professional ethics.

?;3“ ..iHe -or she mustfrom time to time self-introspect ownself
'-brm D o-liandr try to: unprove in the areas'in which he or she feels the
2 ok, necess1ty to. ' G e e

. Accountablhty to Soelety The teacher is also accountable

b :to the'society. The society show its confidence towards a
* “teacher-by handing ovet their children to him or her for
3(’0 {f " their all round dévelopment. The society also expects 2
3“0’1;,, '/teachet to teach good manniers and ideal behavior patterns
5!"'-3:‘ " totheit children. If a teacher does not perform these duties
“ well he or she will be condemned by the society.

e
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Teachers, as already mentioned must not weigh the
importance of their profession on the basis of monetary
benefits received. They must feel that their knowledge is
their greatest asset and it is because of this only they are
highly respected in the society. The profession of teacher
is such that they cannot take liberty with their obligations.
Nowadays, of course, the teachers feel that they are not
given due prestige in the society and people with money
and power are given a better status. This may be true, but
itis the teachers who make these people also. If the teachers
forget their responsibility towards the society and
compromse with their accountability the society will
degrade more and more. Teacher have to become
accountable and produce better members of the society.
Accountability to the students :- Then teachers also bear
an accountability toward the students. He or she can show
his or her accountability towards the student by giving them
the best possible education and teaching the students
whatever he or she know. Theé teacher must guide the
students toward socially acceptable and morally sound
conduct. As different societies have their own acceptable
conduct, the teacher must apply his or own judgement
and accept the view point which is for the betterment of
the society. '

A teacher must be 2 master in his own subject. He
must use different methiods and techniques of teaching to
impart knowledge to his students. He must also posses
good communication skill. He must be a friend,
philosopher and guide for his student in his academics as
well as personal life. The greatest thing is that a teacher
must himself or herself behave in a such a way so that he
or she becomes a role model for his or her students.
Accountability to the Authority : A teacher must also be
accountable toward the authority. The service conditions
of a teacher is such that He or she has to obey the people
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who are in a superior position to him or her. A teacher is
promoted on the basis of his or her efficiency and
effectiveness in work. o
The accountability of a teacher.is judged by the authorities in
two ways. One is by measuring the pass percentage of the students
taught by the concerned teacher in public examinations. This can
however be dangerous as the teacher may adopt unfair means to
increase the pass petcentage by allowing the student to copy in the
examinations.
The second may be through feedback from the students.
The students can be asked about the teaching skills, punctuality,
behavior, attitude toward students of the teacher. It is usually seen
that students love and respect the teachers who are more regular,
friendly and who understand their difficulties. This methods can be
a good tool to judge the accountability of a teacher.
Of course, the best method of judging a teacher’s
accountability is self accountability. A teacher must feel morally,
socially and emotionally attachied to his or her profession. He or she

must have the satisfaction of doing one’s duty hqnesr.ly.

POINTS TO REMEMBER
a facilitator for the students. His

% to be ;
A teacher has st be according to the needs of his

teaching methods mu:

students.
* . ts must be checked regularly by
Written wotk of the students it mistkes.

the teacher, He must also point'

He rmust not insult any student 18 front of the whole class,
The teacher must be a friend, philoso
students.

He has to play a great 10
He must know about th

e as a counselot. o
e health status, intelligence and

pher and guide for his

T
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"""" heredn:y of achild by.studying-his recards.-
- The'teacher must bé friendly. swith his stadents: Thls will help
the students to talk to h1m about theu:,problems - personal
ni#u0 and-académid boths 5} st'toriosss u Yo vl 5 96T
- %t If necessity-be; he must take: the. help of . professaonaL

1 guidancey workets‘to«solvehmstudents .problems:. i,y

a1 %A teacher:mbst select,appropriate. matexials,’ teaching.aidy
@nd methods: which facilitates the-learning process and
stimulates the desire for further learning

r% 1.1 A teacher mustdise vatiety.of -téechniques: and methods of
i teachifiglikedectares; discussions, demonstration; visual arid
raue llioral presentationsspecial projeét and)ﬁeld ttips for transacting:
.."vf:f.t:,.,q.. the curriculum. 1565001 9:d5 55q00 brs il sinmbiie sad
s A teaches fiust detetiviing: thel objectj:scopé-arid-methods
of the subject:to be taught:ioss uris subuj o loet ooy e

< 1% ."The stadentsimiust be tmined to utilize the yarious fesources
dinmos:bedt physmabérrnaturalwery judiciously.e i vitfidsz
- If the students:are: not careful.in utilizibg:thel modés-of
entertainment judiciouslyyitniy lead ta:moral degradation.

*  The students must be taught that what they face in real life

is different from what they read in books. They have to be
trained to face the challenges they are going to face in their
future life. ‘

*  The commuunity.hag tojereateranvenyiropment in which the
o8 hoql can futlcuon smoot'hI .
. * The EO&Mtyxalso 128 15 )

e is vano :slllaelgéégnel
o adrmmstmtlon

e 'l’he It ki (l\ll 'helﬁé’b y fnlﬁlll:hﬁ’ 5 the ‘esirable

BN ’ fs’nfelﬁbé‘fs Hich heqss ‘idfhoulding

Uj» Sk Hiserst 1o 12l 9

AP SE R P2

DGR3

3 REITINY
él”(fn‘ean ot tedéhmg or

\l()l)b]44.‘.

whet

attltudes and ues
thelr p rsonahty ancl b’
The role ancl l“ddéﬁons‘bfglhe sch ok §hbhldl)e détermined

in the light of needsof the specific commuity bh%:kground

. of the chilt
Uk e sthool must relate‘1t§'elf 't the Hatge'coitifhutity of the

du P I IR )Ulunﬁ}‘wl]fj 1t

Wi zed wadosar £ ¥, :
%the sch olin fhe’sclecuon
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nation and of the world. N S PSS A
: ‘The teachers of the school should try to £emove the sociy)

i - superstitions, rel.lgious narrowmindedness of the People,

*

The co-curticular acuvmes of the school shoﬁld ‘make full

- use of the local crafts so that the cconomlc hnd CUItural

needs of the commumty ate fulﬁlled ol Lo
o L0 S

The school should take up the task of removmg illiterq
from the society by providing : adult educauon. 3 7

* BEvery school should form-a parent teacherassociatioq ¢

that the various problems of the school and; the students
can be discussed and solved. - T

o

The school should undertake commumty developm ent
programmes$ on issues related to child’ welfare family
planmng, populatlon educatlon, envn'onmental educ.éltlon
etc. '

The schools should organize social ceremonies, comm,.,mty
feasts and festivals so that the people of the tSOClety can
actively participate in them. . e

The school must hold community forums, study circles,

exhibition etc. in order to make the community people
aware of the current socio-political situation of the country,

The experienced people in various fields may be invited
from time to time to.the schools and deliver talks regarding
their experiences in the field. .

Code of ethics may be said to be some pro_rmses ,relat,ed to
a particular profess1on A person pursuing 2 particular
profession must by every means try to follow these code of

ot s
conduct or rules or promices. .
A teacher must be accountable to one’s own action.

Teacher must remember that they deal w1th hufan mmd

and not machines,
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The teacher must be accountable to—

- (a) His or her-own self. (b) Society (c) Student (d) Authority

A teacher must have a love for his or her own profession.
He or she must feel proved to be a teacher.

The society also expert a teacher to teach good maqnners
and ideal behavior patterns to their children.

The profession of teacher is that they cannot take liberty
with their obligations i

If the teachers forget their responsibility toward the society
and compromse with their accountability the society and
compromiose with their accountability the society will
degrade more and more.

The greatest thing is that a teacher must himself or herself
behave in a such a way so that he or she become a role
model for his or her students.

The best method of judging a teacher’s accountability is self

 accountability. :
A teacher must feel morally, socially and emotionally attached -

to his or her profgésiqn. He or she must have the satisfaction
of doing one’s duty honestly.

P

EXERCISE

A teacher must be a friend, philosopher and

for his students. 1
What are the two stages of teaching involved in transaction

of curriculum? ' o 1
‘What is code of ethics or Professional ethics? 1
A teacher deals with human____ ~ 1
Mention two steps to be taken by a teacher as a facilitator. 2

23,
24,

10.
11.
12.
13.
14.
15.
16.
17.
18.

19.
20.

25,

26,
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Mention two points how a teacher can act as a counselor

for his students. - .2
Mention two functions to be pei’formed by a teacher in
transaction of curriculum. -~ 2
Write briefly how teachers can lielp in removing' social
superstitions experiences. 2
Write briefly how teachers can help in providing adult
education experiences. . 2
Write briefly how teachers can help in removing organizing
community development programme expetiences. 2
Write briefly how teachers can help in removing utilizing
public experiences. o 2
How can a teacher make ause of local craft? 2
Why must schools form parent teacher association(PTA ). 2
How can schools act as recteation centres ? 2
Mention two code of ethics put forward by National
commission for Teachers. 2
Mention two obligations of a teacher towards his students
as put forward by NCTE- o 2
Mention two professional obligations of a teacher towards

i es 2
;\hdte:l:dc:t:l et:vg: professional ethics of a teacher towards th;

ity as per UGC. .

$:$:tsyhou$d a teacher be accountable? 2

taken by 2 teacher as a facilitator. 5

Mention five steps to be
Mention five points how 2 teacher can act as a counselor
5

for his students. ‘ ; b o .
Mention five functions to be performe y-a teacher 1;1

transaction of cutriculum- ' _
V;‘;tﬁeﬂy about the role of school in community developm.ent, 5
Mention five code of ethics put forward by National

5

as put forward by NCTE. .
hj[el::iotc: a teacher's obligation towards parents, community

____-_
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27
2%,
29,
30.
31
gr32i
33.
34.
. 35.
%
N 37,
38.

39.

41.
42.
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and society as per NCTE. 5
Mention five professional obligations of a teacher towards
their colleagues 5
Mention five professional ethics of a teacher towards the
authority as per UGC. 5
Mention some steps to be taken by a teacher as a facilitator. 10
Mention some points how a teacher can act as a counselor

for his students. 10
Mention some functions to be performed by a teacher in
transaction of curriculum. 10
Write briefly how a teacher can prepare students to encounter
future challenges. 10
Write briefly how can a teacher act as a link between school
and community. 10
Write briefly about the role of community in educational
development. 10
What steps can be taken by a teacher to maintain link
between school and community? 10
Mention some code of ethics pﬁt forward by National
commission for Teachers. 10
Mention some obligations of a teacher towards his students
as put forward by NCTE. 10
Mention some professional obligations of 2 teacher towards
their colleagues 10
Mention some professional ethics of 2 teacher towards the
authority as per UGC, ' 10

Write bneﬂy how a teacher can be accountable to self authoﬁty 10
Write briefly how a teacher can be accountable society authority 10
Write briefly how a teacher can be accountable to student
authority 10
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DistricT INSTITUTE OF EpucaTiON AND TRAINING (DIET) :

DIET's are district level institutes of education which provide pre-
service and in-service training to the elementatry school teachers
and for the personnel working in non-formal and adult education.
DIETs were set up as pet the guidelines of the National
Policy of Education, 1986, which stated, " District Institutes of
Education and Training will be established with the capability to organise pre-

service courses for elementary school teachers and for personnel

service and in :
working in non-formal and adult education. As DIETs get established, sub-

Standard institutions will be phased out.” :
The Program of Action (POA) prepated to implement _

the NPE: stated, "Keeping in view the central place of teacher education,
3 . ] .
NPE calls for its overhan! as the first step towards educational reorganisation.

Givifg particular importance 1o the training of ‘elementary school teachers, it is

: institit 7 wlaped as District Institutes of
S sed institutions will be develope i
i i _service and in-service CONrses of

Education and Training (DIET) both for pre .
elementary school teachers and for continwed education of the personnel working

‘ . "
i ton-formal and adult education program’ i =
On the basis of these recommendations the

DIET; were sanctioned in Februafy - Mach, 1985. Till October,

. : ¢
1989, Central Assistance had been sanctioned for setting up 0t 2
'Otal of 216 DIETs in the countty.
The DIETs are to comprise of seven academic branches.

' hey are as follows :
Pre.service Teachet E
Work experience Branch

ducation Branch
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3. Dustrict Resource Unit for Adult and Non-formal Education

4. In Service Programmes, Field Interaction and Innovation
Co-ordination Branch

5.  Curriculum, Material Development and Evaluation Branch

6. Educational Technology Branch

7. Planning and Management Branch

The DIETSs would have 3 main functions :
A. Training
B. Resource support and
C. Action research.

A details of the activities to be undertaken undet each function
are stated below :

A. TRAINING :

DIETs: are to provide training and orientation to he following target
groups—

a. Elementary school teacher (both pre-service and in-service
education)

b. Head masters, Head of school complexes and officers of
Education Department upto block level.

c. Instruction and supervisots of Non-formal and Adult
education. !

d. Members of DBE and Village Education Committees,
Community leaders, youth and other volunteers who wish
to work as educational activities.

e.  Resource person who will conduct suitable programmes for
the target groups mentioned in (a) and (c) above, at centers
other than the DIET.

B. RESOURCE SUPPORT :

The DIETSs will provide academic and resource support to the
elementary and adult education systems in the district in other ways

such as—
a. Extension activities and interaction with the field.

b.  Provision of services of a resoutce and learning centre for
teachers and instructots.
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c. Development of ldcally relevant materials, teaching aids,

evaluation tools etc.
d. Serving as an evaluation centre for elementary schools and
programmes of Non-formal education.or adult education.

C.ACTION RESEARCH :

DIETs will carry out action research and experimentation to deal
with specific problems of the district in achieving the objectives I
the areas of elementary and adult education.

STATE COUNCIL OF EDUCATIONAL RESEARCH AND
TRAINING (SCERT) :

The need for a comprehensive Apex Otganisation for qualitative
improvement of education and similar counterpart organisations at
the state level had been felt by the thinkers on education of our

country. As a result the NCERT was established at the National

level and the SCERT's at the state lével.
The main objectives of setting up SCERT's at state level were :
of activities of different units and

i. To facilitate organisation
al development from one

departments and managet their tot
place.
ii. To develop an inte
educational problems of the stat
iii. To ease the administration an

developmental activities thlrough an u

] isatl f Elementary
T i on "Universalisation of 1
SR oy e Ministry of Education in 1977 also

Education" set up by th : A
; .~ of SCERTS in the states ,
f;f:g;;zd:fa f;ﬁ::g:pan of the NCERT at tht.? ce;;’t:? :bg"’d
be se¢ up in states in which it has not yet come into being”.
The SCERT was to comprise of eight Academi
hey are ; :
; 1 Department of Curric i
i Department of Educanonal Resea

Reform

r-disciplinary approach to solve the

€.
d control of educational

mbrella institution.

t
ulum Developmen
rch and Examination

¢ Departments.

""‘l
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iv.v
v
" vi.

.- Depattment 6f Téacher Education

Department of Language Teachmg :

- Departmient'of ‘Science and Mathematics~ /7 7 =
Departmént 6f Humahitiés) Socidl Sciences atid SUPW
vii. Department of Educational Technology <, i~ 57 3

| S

vii, Department of Educatlonal and Vocanonal Guldance

The functions of: SCERT ate as’ follows - or T r:, i
i.  Assisting the governinent:in! acadermc pohcy plannmg
oy covenng the enm;e(10+2 school educauop’ o
i, Takmg active partin “academic researd;{ nil\t:he~ lﬁeld of, gchool
~ education. ’
" iii. " 'Recomtnending the nnplementauon of the ﬁndlngs ‘Sf stich
' 'research in'the syllabi'and currdcalum ‘to the” cornpetenf
au'tlionty. ce i s sy i o nel bl ot o
iv. *“ Acting as the’ co-otdmaung‘ agency ‘of ' the’ governmefit'so
that uniformity, hatmony, integrity and stablhty can’ be
two. maintaittidn académicdctivities of thesstates.icio st =i 1
.. V. . Keeping in touch with NCERT so that it can update it 1tself
o regardmg the nauonal pollcles
"'vi. Keeping intouch with various acadermc and professnonal
_institutions.

© vil, “Assisting the Board of Sécondaty’ Etluchnon and Higher

Y

Secondary Councﬂ m académic’ matfets when requn:ed
I CE R ST S O PR S PRRTS PRTY! PR TS O I S 41
SCERT'ASSAM rriy '/.';ui, T S DT Y N
The SCERT, Assam was, set up’on 29th March, 1985. w7

SCERT Assam has'the followmg four academic deﬁaﬁtmen{s :
A Départment 6f Curriculim Development foEohhe

b Department of Educaﬁonal Resédtch and exaﬁnnano‘f‘l
Reform A SPRTIS o1 SIS R O WY 1Y

“Deéparttierit'of Teacl)l:r”Educéhbn R A SRS

\:

, d Depattmenti of.;Science; Mathematics and sLanguage

Teaching,

These departments will take up the following. acuvlpes s ;
1 Torundettake and assist in ‘Reséarches and'field:sfudies on

e gl yn <
educational problem.

Dot adT
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‘i fi. -Developmentiof: Gurricula and syllabi for school educanpn
and Teacher education P oatrrsroe

. Evaluanon and Examination. Reform" % - . i1

T dw 0T asdist the Department of Education ah educauonal policy
planning when desired. ©o
' Momtormg and cleanng house ‘activities,

vi. Publication of tesearch teports, mstrucnonal materials,
hand-books and- other pedagoglc matenals .smcludmg
magazines etc. : e

vii. Organize high level seminars and conferences for teacher
educators, supervisors and educational administrators..

viii. Dissemination of ideas on emerging thoughts -and Pracnces
in education : S TR

ix. ‘To undertake all academic work reladng to new ’éducau'on
policy. e

x.  Organize Sermnars / wotkshops etc. °" lmPm"ément of

, teaching methodology.
xi. Conduct studies on language learmng & language teachmg
NATIONAL COUNCIL OF EDUCATIONAL RESEARCH

AND TRAINING (NCERT): B

The NCERT was established on 1st September, 1961 at New
Dellu for provndmg academic support in 1mptovmg ‘the quality
of school eéducation in India. The NCERT functicis as the
academic adviser to the Ministry of Hurnan Resourcé Development
in ‘Matters related to 1mplementatlon of pohces and major
Pf°gram| esin the field of education’, partmularly school educanon

The General Body of NCERT consists ofit - i grag

- President Umon Mmlster for Human resource
‘ s - i

20 deVelopment

. b Membets — All minis

1. . Unjon Tertitories.

Ao Nominated members - So
edycation. .

s

ters of Education of the $tates and

e, expets in the field of

B
B

4_-——
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The NCERT functions through its six constituent units which
consists of :
a. National Institute of Education and
b. Central Institute of Educational Technology both located at
New Delhi
c. Four regional Institutes of Education located at Ajmer,
Bhopal, Bhubaneswar and Mysore.

The functions of the NCERT can be broadly classified as :

a. research and development

b. in service and pre service training

c. extension and dissemination work

All these works aim at'improving the quality of school education.
Objectives—

i. Tolaunch, organise and strengthen research works in various
aspects of education.

ii. To arrange for pre-service and in-service training at the
higher-level.

iii. To publish necessary textbooks, journals and other literature
for achieving the objectives.

iv. To organise extension centres in training institutions with
the cooperation of state governments and extend facilities
pertaining to new methods and technologies among them.

v. To establish a National Institute of Education (NIE) and
manage for the development of research and higher training
for educational administrators and teachers.

vi. To provide guidance and counselling services on a large scale.

vii. To arrange for the establishment of training institutes for
the professional and scientific enhancement of teaching.

Apart from these it has also got various programmes which
are as follows—

i. Investigating problems pertaining to in-service training,
educational planning and administration at different centres
located in states. '

il. Suggesting suitable reforms in the curriculum and
mathematics and develop proper educational material,

equipment and textbooks in this connection.

iv.

V.

In-service education

i
ii,
iv,

V.
Its ma

_' | ,

. Arranging summet
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Preparing charts, models, film strips and audiovisual material
for science and other subjects.

Investigating the problems of basic education and implement
the programme of. adult education.

Expanding the scheme of social studies and prepare its
terminology.

Conducting research for bringing about economy in the
construction of school building.

Arranging for providing fellowship for the encouragement
of research works in different fields.

. Arranging for educational surveys in the fiedl of group

dynamics, direction and exchange of views on psychological
basis. N

Launching areawise reseatches pertaining to the problems
of teachers, curriculum methods of teaching and technology.
Conducting research works in collaboration with the health
and welfare departments of USA

Providing summer school-cum-correspondence
programmes for in service teachers in the regional colleges

of education located in different areas. o
Organising summer institutes in the field of social science
2nd humanities for developinga suitable school curriculum.
institutes for science and mathematics
e University Grants

llaboration with th
hnical Development

teachers in €O :
d International Tec

Commission an

Agency.

NCERT also provides in-service training to the teachers as—
ourses.

het ¢

One to three months refresh ; . "
Short term courses forintensive studyina paruc;ulat i el:]efct.
Holding of seminars, workshops and conferences for

improving vocational efficiency.
on programmes

Summer vacati tudy ciccles and clubs

Otganisation of teachets s
in functions are as follows :

.
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- Development of curriculum, instructional materials,
methods of teaching, techniques of evaluation, teaching aids,
- kits and equipments -and learning resources for the school.
ii. Organising pre-service and in service training for teachers,
- “teacher educators and other educational personnel.
ii. Conducting and promoting educational research.
iv.. Disseminating improved. techniques of educauon and
practices of research findings. -

%" Acting as a clearing house for ideas and mformauon on all

matters related to school and teacher education.

" vi. Publishing of. text-books for schools, general books for
- .. children, journals and research literature related to education.
Vii. Awardlng scholarships to talented students at class X stage
.. for pursuing higher studies. N

- viii, :Promoung the use;of educational . technology for the

;- improvement and expansion of education in the country.
ix. Funding research,programmes taken up by scholars both
« ... within-and outside the council. . ‘

. X.., -Offering financial assistance to professtonal assoctauons in
the field of education for; holding : annual conferences and
, publishing journals.,, NP

NATIONAL "COUNCIL FOR TEACHER EDUCATION
(NC’I‘E)-* G e

The Nanonal Councnl for Teacher Edﬁcatlon was set up in
1973. The Union Minister for Education’ was its Chairman and
Director of NCERT was appointed its member secretary After this

teacher tralmng ptogrammes were carried out ‘i’ vatious® l.ﬂstlﬂl\téS’d

and univessitiés depattments as pet-the 1978 ¢utriculiim décument
and then its 1988 revisior. Buf it'was felt by the people ¢oncetried
that the qUaltty of teacher educition was detenoraungm the country.
Therefote, the National Policy on Education, 1986 had proposed
for the establishment of the NCTE as a statutory body.
Consequently, the NCTE Act wis passed in 1993 and:it’ envlsaged
the establishment of the council with its ‘headquartets in Delhi
and four Regional Committees. The Chau:petson was:appointed in*
August 1994, Then the council office was first set up in Delhi

&
|
|
i
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followed by the four. Regional offices as:. ., . ... .
1980 b 'N t‘hettgrreglon Ja'lpur G :‘.f: ety
b. Eastern regmn Bhubneswar G ored ik st ean
1o Goliz W tetp:;eglon Bhopal '.';:"r-.';):,\:; RSN E U TN
d.  Southern region - Banga.lore b
The Act stipulates that if any examining body conducts programmes
which are not approved by NCTE the quahﬁcauon or ceruﬁcauon
ansmg out of. it would be legally mvahd e e e

ARTEEAN S

The NCTE functions broadly under twor heads. ot

regulate the functioning of the teicher training institutes
b. to prov1de ptofcsstonal supporf o' teachers and teacher

" education.” g e Co
NCTE has been'éstablished’ with' ‘a’putpose’ of achlevmg planned
ind’ ¢oordindted developitieht-of " tedchér education system

throughout the country, the regulation and maintenance ‘of norms
and: standatds in teaehet educanon systemy aand [oatters,c connected

to it. It has a set of clearly stated functions with enormous statutogy

powers \ wtth whlch 1t can ensure. quahty ‘teacller educauon

AUV A LA S (T

l.lOWS et E tS , (
Its main funcuons are as, fo
- '~1 +1To 1indertake surveys a‘nd studles relating to vatious aspects

r £ teacher education.’ " -
’%o make recommendamons (o] central andsstate: govemm(ein:;
di o gpiversities; UGG recognised msntuuon; :lr:i n;:gtar d;er
. i gramm of tea
preparatmn of plans and pro esin the reacher
.0 educatiofl i T for admlsmon
31 i« /Tolay downithe norms’ of ent:y qdallﬁeaﬂon misgion
teacher trainin tons. - :
lh)l Lt her gmsutu mt as
'4 ? tl:;r down recruitment. quahﬁcauon for. app mtm
) ' 0 P . v

R
il teachersin recogmsedxschools. 0

inatiom ¢ .
1o 54 'To-lay down the standards of -exam! uctiog (eac chet

d
6. Tolay down the norms and guidelines for cox(x ;

ik RSP
training programmcs; 4 (delmdSrO f the mfrastrucune
©i7: £ To lay down: the norms and gut

tute.
Laas - required to set up a geacher trainiog 1‘;1:1?065 ;
L «: To, regularly - imonitot the porms, guid
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develop a performance appraisal system.

9. To lay down the guidelines regarding tution fees and other
fees chargeable by institutions.

10: To take necessary steps to prevent commercialisation of
teacher education.-

11. To promote innovations and research studies and organise
them periodically or annually.

12. To supervise the teacher education programmes and pro-
viding financial assistance.

13. To enforce accountability of teacher development
programmes in the country

14. The prepare programmes for inservice teacher education
for orienting teachers for latest development.

15. To establish international relations in the area of teacher
education.

CENTRALINSTITUTE OF EDUCATIONAL TECHNOLOGY
The central institute of education technology (CIET) was
set up in the year 1984 as a constituent unit of NCERT. The main
aim of setting up this institute was to provide and promote
educational technology. especially at the school level. The Ministry
of Human Resource Development Government of India has
accorded it the status of an autonomous body and works. It mainly
aims at promoting utilization of educational technologies such as
radio, TV, films, satellite communications and cyber media. It also
designs, develops and publicizes alternative learning systems to fulfill
the national objective of universalisation of primary education
alonwith addressing different educational problems at micro and
macro levels. The institute also undertake activities to widen
educational oppurtunities, promote equality and improve quality of
educational processes at school level. . )
It carries out the following functions
*  Designing and fabricating media software - television/radio
(for broadcast and non-broadcast use) film, nghi‘fs and
* other programmes for intensification, the transaction of
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curricular and co-curricular activities at the school level.

*  Generating competencies in development and use of
educational software materials mentioned above through
training in areas such as script development, media
production, media communication, media research, technical
operations, setting up studios, repair, and maintenanceof
equipments etc.

*  Training the faculty of Institutes of Advanced Study in
Education/Colleges of Teacher Education and District
Institutes of Education and Training in the use
of Educational Technology in their teacher education
programmes. ‘ o

*  Carrying out research appraisal anc.l monitoring of the
systems, programmes and materials with a view to improve
the matetials and increasing their effectiveness.

*  Documentingand disseminating information, mate.rials and
media programmes for better use and to function as a

clearing house/agency in the field of Educational

Technology. . 4 o
*  Directing and coordinating the academic and technical

gramm iviti by the Ministry
1o es and activities of the SIET setup by
gf Human Resource Development (MHRD) Government

of India in six states of India.

NATIONAL UNIVERSITY OF EDUCATIONAL
PLANNING AND ADMINISTRATION (NUEPA)

The National University of Educatior.lal Plgnn;rgx%za:;d
Administration (NUEPA) was originally established 1:1 Plamez
UNESCO as the Asian Regional Centre for Efiucauon. Plaset
and Administration. It later became the Asian Instltliln61969 f
Education Planning and Administration in 1965 later on

Was taken over by the Governmen

National Staff College for Education: ner I
Later on asathe rolef and functions of the National Staff College

. 3 . d
Increased particularly in the field of capacity building, research an

: it was again in 1979
Professional support services to governments, it again

44—‘
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renamed as the National Institute of Educational Planning and
Administration (NIEPA)

In August, 2006, the Government of India conferred it the
status of a Deemed university and named it as National University
of Education Planning and Administration (NUEPA). It was given
the power of awarding its our degrees. It if fully maintained by the
Government of India, like any other Central University.

Training - Objectives

*  To organize pre-service and in-service training programmes
in the area of educational planning and administration and
allied disciplines; ‘

*  To undertake, aid, promote and coordinate research in
various aspects of educational planning and administration
and allied disciplines, including comparative studies in
planning techniques and administrative procedures in the

-~ different States/UTs of India and in other countries of the
wortld; '

*  To organize orientation and training programmes and
refresher courses for University and College administrators
connected with educational planning and administration;

*  To develop networking of Institutions engaged in identical
task.as that of this University and to play supportive and
collaborative role so that States/UTs and regional level are
gradually undertaken by them;

*  To organize otientation programmes, seminars and
discussions groups for top level persons, including legislators,
in the field of educational plinning and administration of
policy making level in Central and State Governments;

*  To provide academic and professional guidance to agencies,
institutions and personnel engaged in educational planning

and administration;
REGIONAL COLLEGES OF EDUCATION IN INDIA AND

ITS FUNCTIONS
The Regional colleges of education were set up as an
important projéct for teacher education in the diversified system of

_

. objectives :-
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secondary education. Multipurpose schools were attached to them
for demonstration at Ajmer, Bhubaneswar and Mysore in 1963 and
in Bhopal in 1964. The main purpose of setting these colleges was
to provide training to competent teachers and teacher educators in
areas of science, technology, industrial, crafts, éommerce, agriculture
etc. to enable them to function properly in the fields of their selected
subjects. The programmes provided by these colleges include —
a. Four years bachelor’s degree programme in science,
technology, commerce, agriculture and english.
b. One year training programmes in science, commerce and
agriculture. : ’
c.  One, two and three year programmes of industrial craft.
d. Two years master’s degree programmes.

Objectives of Regional Colleges of Education
The regional colleges of education were set up with the following

1. To achieve excellence through interdisciplinary approach.

2. To improve professional ‘comnpetence through organized
learning experiences. '

3. To master the subjects with professional preparation.

4. To integrate the subjects in the curricunlum, co-curricular
activities and team work by subject specialists and experts
in education.

5. To achieve a thorough grasp of educational theoties,
practices and problems and capacity to analyse and judge
educational issues as the course offers ample time and
adequate facilities.

Functions of the Regional Colleges :
he functions of the regional colleges of education are —

1. To develop and provide 2 programme of teacher education
for the secondary school and to prepate teac.hers of
technical subjects, science, craft, commerce, Agriculture,

English , Home Science and Fine Atts. .
2 To provide inservice training and field services for the

teachers, supetvisors and administrator of secondaty schools
in the region in which it is located.




10.

Teacher Education

To dev i
To dev :ll;p agd pr.:ovxde post gtaduate courses for training
r-educatiors and specialists i
. s in selected areas.
go org:mse and develop a demonstration school
o u . - )
methgdetta;ke pﬂ9t studies and research projects in the
metho s of teaching related to secondary schools
e . . . )
) pdpare and d{ssemmate instructional materials for
* condary schools in critical areas
ob i .
Tt :tci:ome regional centres of the National Institute of
oy estalt:lxil la;nd d;sseml.nate its message in the region
o l:oms .chl.aboratlon with other institutions in initiating
: promoting improve methods and practices and id
eadership. sandpron
To provide i
™ % ovide ;::n:nu(litancl{ ls)emces to the State Departments
collaborate wi ' i
e te with .a.ll other agencies of

To clear the backlog of i '
untrai .
of emergency meafures, ned teachers through all kinds

POINTS TO REMEMBER

DIET's are distric .

; t level institute . .
e iy s i o e
ol teachers and for th ) e elemen
and adult education. ¢ personnel working in non-formal

DIETs wete set u
K p as IRT .
Policy of Education, 191?6: the guidelines of the National

The DIETs are to compri
mptise of .
The DIETs would have 3 main sf'z:xen. academic branches.
A. Training ctions :
B. Resoutrce support and
C. Action research.

The Worki
Educat(i)c::tl‘:f'n fetgmup on "Universalisation of Elementary
up by the Ministry of Education in 1977
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d creation of SCERTS in the states.

The SCERT, Assam was set'up on 29th March, 1985.

The NCERT * was established on 1st September, 1961 at
New Delhi for providing academic support in improving
the quality of school education in India.

The National Council for Teacher Education was set up in
1973. g ) .

The Union Minister for Education was lits Chairman and
Director of NCERT was appointed its member secretary.

Tthe National Policy on Education, 1986 had proposed for
the establishment of the NCTE as 2 statutory body. »
The NCTE Act was passed in 1993 and it envisaged the
establishment of the council with its headquarters in Delhi
and four Regional Committees. '

Then the council office was first set

the four Regional offices

The Act stipulates that 1
mmes which are not approve
tification arising out of itwo

also recommende

up in Delhi followed by

f any examining body conducts
progra d by NCTE, the
qualiﬁcation or cef uld be legally
invalid. o
The NCTE functions broadly under tWO hea.ld‘s o

a. regulate the functioning of the teacher training institutes
b. to provide professional suppott t0 teachers and teacher

tion.
';'i‘::c:e:t:al institute O ion technology (CIET) was
set up in the year 1984 as a constituent unit of NAI?RT. |
The main aim of setting up this institute was t0 provuﬁ ;ne]
promote educational technology espe ?lly atthe sch?: ami
The national university of educational p?am; : g1962
administration (NUEPA) was originally established 10
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14.
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16.
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18.
19,

20.

21,
22,
23.
24.
25.

26.

27
28.
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EXERCISE

What is the full form of DIET
What is the full form of NCERT
What is the full form of NCTE
What is the full form of NEUPA
What is the full form of CIET
What is the full form of SCERT
The DIETS comprises of
SCERTS are a counterpart of

academic branches

L T e T S Y W W S N Y

The SCERT comprises of academic departments]
. In which year was SCERT, Assam set up? 1
. When was NCERT established? 1

- What was the purpose of establishing the NCERT? 1
- The NCERT functions as an academic advisor to the Ministry
of development 1
Who was the chairman of NCTE when it was set up first? 1
When was the NCTE Act passed? 1
What was the main provision of the NCTE act? 1
In which year was CIET set up? 1
What was the main aim of setting CIET? 1
In which year was NUEPA conferredit status of a Deemed
University? 1
In which places were the Regional Colleges of Education
established? 1
What is a DIET? 2
In which year were DIETS set up. 2
What ate the main functions of a DIET? 2

Write briefly about resource support as a function of DIETS. 2
Write briefly about resource action research as a function of
DIETs. 2
Mention the main objectives of setting up SCERTS at staté
level. 2
Mention two functions of SCERT. 2
What are the six constituent units of the NCERT? 2

29
30.
31.
B2.
33.
34.
39.
306.

37.
38;

39.
40.
41.
42.
43.
44.
45.
46.
41.
48.
49.
50.
51.
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What are the broad functional of the NCERT? 2
Mention two functions of the NCERT. 2
Mention two programmes of the NCERT. 2
What are the two broad functions of NCTE? 2
Mention two functions of CIET ) 2
Who maintains NUEPA? u\\': . /)
In which year was NUEPA originally established am.d'by whom? 2
Mention the programmes provided by the Regional College§, .+
of Education? 2
Mention two objectives of the regional colleges of education 2
Mention two functions of the regional colleges of education. 2
Write about Training as a function of DIETs.
Mention five functions of SCERT.

Mention five functions of the NCERT.
Mention five programmes of the NCERT.
Mention five functions of CIET

Mention five objectives of the regional colleges of education 5
Mention five functions of the regional colleges of education. 5

U n n U n

Mention some functions of SCERT. 10
Mention some functions of the NCERT. 10
Mention some programmes of the NCERT. 10
Mention some functions of CIET 10

Mention some functions of the regional colleges of education. 10
\What was the main purpose of setting up the regional colleges
of education? 10
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