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Preface

S:‘ami Vivekananda is an exemplary philosopher of India who
made Indian religion popular all around the world. His
philosophy has contributed much to the development of
educational philosophy in India.

The educational philosophy of Swami Vivekananda has been
explained in this book with the headings Philosophy of Life,
Education, Aims of Education, Methods of Teaching and Learning
Tt_?acher, Curriculum, Discipline and Values along with his briet”
biography.

The book on Swami Vivekananda, though a brief one, would be
helpful to teachers, students, parents, educationists, researchers,

s;t))eakers, religious practitioners, etc., in enhancing their knowledge
about the educational contributions of Swamiji.

—Dr. Bhaskara Rao Digumarti
“Sai Soudha”
D-43, 5.V.N. Colony

Guntur-522 006
Andhra Pradesh
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. Preface

Siami Vivekananda is an exemplary philosopher of India who
ade Indian religion popular all around the world. His
philosophy has contributed much to the development of
educational philosophy in India.

The educational philosophy of Swami Vivekananda has been
explained in this book with the headings Philosophy of Life,
Education, Aims of Education, Methods of Teaching and Learning,
Teacher, Curriculum, Discipline and Values along with his brief
biography.

The book on Swami Vivekananda, though a brief one, would be
helpful to teachers, students, parents, educationists, researchers,
speakers, religious practitioners, etc., in enhancing their knowledge
about the educational contributions of Swamiji.

—Dr. Bhaskara Rao Digumarti

“Sai Soudha”
D-43, 5.V.N. Colony
Cuntur-522 006
Andhra Pradesh
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Introduction

“The art of education would never attain clearness in itself without
philosophy, there is an interaction between the two and either
without the other is incomplete and unserviceable”. Fitche.

The most sacred of all creations of God is the human life and
it has two aspects—one biological and the other sociological. If
nutrition and reproduction maintain and transmit the biological
aspect, the sociological aspect is transmitted by education. Man is
primarily distinguishable from the animals because of power of
reasoning. Man is endowed with intelligence, remains active,
original and energetic. Man lives in accordance with his philosophy
of life and his conception of the world.

What is Education?

Education is an important social activity planned and shared
by the parents and the society. Education is a process of learning
to live the life of a community. Education has been defined by
different people in different ways. The meaning of education has
been changing according to people, places and times. Some took
education to mean the process, others the results, still others the
methodology. Since the concept has changed the definitions have
also changed. Yet, there are certain definitions, which are all time
popular and also acceptable. Aristotle has defined education as
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Educational PhilosoP

#creation of a sound mind in a sound bod. . lzc))’ SE;SP:;S ci::;
understand that education should pay aﬁeﬂt}‘:‘ o eomucation
needs and also to the mental needs. Pes.talozzx le med e

as a “natural harmonious and progressiVé develop s

innate powers”. By saying so. PestalozZi has “t‘;:e t;_i::‘:l‘i’:s
heredity and environment and their “?le mte ,;B)l: educatioz
development very clear. Mahatma Gan wrote, X

; best in child and man—
I mean an allround drawing out of the |l understand that

body, mind and spirit”. B this,wecanverywe .
the )l:/lahatma waI:\ts a h:rmonious development of the various
faculties of human beings.

A comprehensive definition of L T h
consideration a few factors. They are (i) the h\dLWflual who is to
be educated, and (ii) the society in which education s to take place.
Education can be best described as “the nurture of personal
growth”. When education is considered as the conservation
transmission and renewal of entire culture, then it becomes an
instrumental by which a community maintains itself.

education must take into

What is Philosophy?

The list of achievements of human beings is very long and it
is a big question to all philosophers. How has man achieved all
that he has achieved? How has all this been done? Philosophy
endeavours to understand all that comes within the bounds of
human experience. It aims at the fundamental understanding of
things, the problem of human conduct, the assumptions that
underlie religious and scientific beliefs, the tools and methods of
thinking or any issue that arises in any field of human activity.
Philosophy seeks to provide a complete account of man’s world,
which is reflective and critical in nature. Philosophy wants to

understand man in relation to the whole universe, nature and God.
Philosophy deals with the nature of the human mind and
personality and the ways in which man and all his institutions can

be understood. Philosophy seeks to understand whether man is

free or within bondage and whether he can change the course of

history. Philosophy, therefore, may be understood as a search for
a comprehensive view of nature, an attempt.at universal
explanation of the nature of things. Philosophy gives man that

Introduction s

guow::dge ar.ld wisdom with the help of which he understands
toeh ul;‘:el; un:;rerlfe and the implications of the same or relations
to himself 3:; c:ns thte people around. Philosophy is a consistent
search for the ¢ :ste?t explanation of different realities around
T o of svicd quest for truth lends the origin of philosophy. A
ove of wisdom is the essence for any philosophic investigatig;l.

varioﬁ :‘;‘:"lphy has been defined by various scholars from
i Ti :s. The hte.ral meaning of philosophy is love of
languag;e. Thewo.rd Philosophy originated from the Greek
questions about :‘;Se ‘men of Greece had raised a number of
be noted that phil origin of the universe, life and creation. It must
concerning Pup osophy is not anyone’s belief or point of view
 vigorous, discs "PosesPun eccl)r Values. On the other hand, philosophy is
difficult problems whi c;nd guarded analysis of some of the most

man has faced. Philosophers are men of

t intelli
grea gence and remarkable insight, who have been able to

see the signifi . )
gnificance of the discreet events in human experiences.

Betrand R i “Phi
ussel opines that Philosophy is to be studied not

fth°: t::ks:l;ef Oé‘ i:‘y :;ftl.mte answers to it’s questions, but rather for .
enlarge our conc?e ﬁoxons themselves, because these questions
the mund also becgmels‘s what is possible but above all because-
which constitutes its b capable of that union, with the universe
s its highest good”. Needless to say philosophers’

. differ in their answers to various eternal questions of life and there

is no one philosophy which all of u .
lr;:g::gpllzy will enable us to derive kixxl}x;llz;v;g’;: el:,iﬁg
complefe y ::s m;tt\.ls amature reflection about any problem in its
oty buI: inI; ive. So.me people regard it as an intellectual
Oy act it is life’s necessity. Philosophy helps us to
under e 51g.ruf1cance of all human experiences and activity.
e deepest questions of life are clarified by philosophy. Such .
Clar:flilcf'h"“ 1s most essential if we do not want to ler:xdy.a life o?
;:sothes:;n :enr: anﬂxct, ambiguity and inconsistency. Philosophy
is the & ph e instrument by which man comes to terms with
as he struggles to organise his existence within culture.

Several great thinkers hav i
r : e defined philosophy i
ways. If Coleridge defined philosophy asf,’ “the siigncu; ,:fa:l);
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4 Educatioﬂal Philosop ky
|l arts and true medicine
: . .+ “the mother of 2 - .
sciences . Cisaro caxlle‘fl‘;n der and Kant felt that .PhIIOSOPhY is
of mind”. Both Alex according to Alexandel‘,lsanattemptto

metaphysics. Philosophy” G : ive

stud; Sﬁzh cor?lprﬁ?hsnswe P flllk:i;‘: a:llrtl):j a:r‘ft:'l::; mrsi:}i
combines two concep!s B or and further adds that
philosophy. Kant alsoagrees Wilh e to know the ultimate
philosophy should give UP the attefflp_t ¥ |f to the world of
realities like God and the self, and limt 1ts; of reality is a
experience. Plato states that the kriow;s ged eternal. Such
knowledge of the universe, unchange_able a'nh does not reveal
knowledge cannot be given sense percepton S

the reality of things but gives mere app earances:

What is Educational Philosophy? - |
to express his belief

Man philosophizes whenever he tries important
and its various aspects- Education is one of the L e
osophize education

aspects of life. So whoever hag h"l&‘\\ {0 hil g
has been called an educational phj) osophtg‘ ot thinker- Philosophy,
whether explicit or implicit, is a]wa'ys in e G.{a-zxground for
haning things in education. It answers thousands of questions
of education

g to the field of education, The importance
tion is given by Redden,

fluence exerted by
struction

perta'min

is enormous. The over all meaning of educa

weducation is the deliberate and systematic in
n the immatyre person through in
nd disciptin . It means the harmonious development of all powers
of the human being—physical, social, intellectual, aesthetic and
spiritual. The essential elements in the educative process are a
creative mind, a well-integrated self, socially useful purposes and
experiences rela ted to the interests, needs and abilities of the
individual as a participant or social being”. The chief task of

hilosophy is to determune what copstitutes a life worth living—
the chief task or education on the other hand is to make life worth
living. Therefore, philosoth tells the essentials and goals of good
Jife and education gives the means o achieve those goals and learn
those essentials of good life. Philosophy is the contemplative and
education is the active side of life. Eqycation is nothing but applied
philosophy. P hilosophy deals with the abstract whereas edu?:gtion
deals with the concrete. Both of ther, go together.

the mature person upo.

Introduction

X echanj ;
economics. Neo_DarWiniSmlzran on physics, psychology and
ve rise to the acce
ptance of the

principles of struggle for exi
existence, ¢
rocess of adaptati : , cut throat competiti
B faaion of e urposvents of e e
iversal - “Mphasis of kn i
1&112 cf; T ;ﬁcet:f:tance. In the 20th century, the tvt‘:xl:db;; s
: " o
mass destruction brought by the a;pl.wa;‘rs am;
ication o

science, gave rise to loss of faith i
ia T aith in g
in higher principles and valyes of lriI;: e

Philosopl
ilosophy not only lays down the ends, but also wishes that th
' e

means must constantly look
leading astray, y to the ends so that they may not be

All great phi
o, Cgo nfuCIi)u};llj_.:(g)h'ers are great educationists. Thales in
i Hibre HADe 1 f;nna, Buddha and Gandhi in India and
e bonal sche i 1;3 ected their philosophical views in their
his cultural schem- or example, Plato’s idealism brought forth
philosophy was reﬂecefeginelfi:rcationf Rousseau’s anti-social
By gy s e i
T nd prinipes estable by hlsohy r apli
come into vogue liiae livdeeiiizcrflsi\l_fevelr‘ al SC;OOIS i
. 4 4 S INaturalism 1 :
Humarism and many more.Suchcheosof hought have cropped
up because philosophers differ in their answers to several quesI;iP:ms
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ucatio

; hers have all agreed on
of life. Despite all the differences P hIIOSOI::chieve life’s ambitions
one point that education is the means 0
and goals.

6

Retrospects and Perspectives X ; . .
History tells us that most P rifniu":e :;Zei;;?;":i;hg:xg
as a means for securing 50¢ia! by {»d to serve political and
the medieval period education W l:f:d a change in the whole
religious ends. The Renaissance effec ded f
_ Jucation was recorde as a means for
outlook of life and € and individual development. At

i ulture § :
;'msi:: P;ndlgnft pe::gé‘: lt:as a continuation of the best educational
1rst, the keform

= spects of a new formalism

: ance. Butl ma‘ny a i .

mﬂueflces of Rjn‘;l;s;o“al practices, which are little different from

:ll; EPI::;? the;l esclll}olasﬁ cism with realistic tendencies. During the
iaev

ind the beginnings of the psychological,
Se.venfe.enth ;en::gl;;cfal movements in education which are
sc".mtlﬁc al:;h t;eir peak today. There are three fundamental things
ih!ljl;?etifdaind (the self), Matter (thf Rhysical WOI‘Id) and
Experience. A thinker who idolizef; the “mind and the_ self” is an
idealist. One who emphasises “reality, matter and physical world”
is called a materialist. One who refuses. to speculate and transcends
beyond experience is called a pragmatist. Each one of these Schools

of Philosophy analyses and interprets the different aspects of
education in its own specialised way.

Man has two facets—spiritual and material. When the
emphasis is on the realisation of spirituality, life is called idealism.
An idealist does not have considerations for material values of
life. To him, spiritual world is the manifestation of some great spirit
behind it, while the materignl and physical world is destructable
and changeable. To the idealists ‘Mind and Soul’ are more
important than the ‘Matter and the Body’. The idealists do not
regard environment, physical or social, primarily responsible for
gaman. If scientists and artists have given us some master-

creatin '
they were not the results of reactions to a certain physical

pieces,

stimulus but they were characteristic creations of mind. ‘Exalt the
human personality” is the core of the philosophy of idealism.
According to Ross “Human personality is of supreme value and

Introduction 7
constitutes the noblest work of God”. The development of
personality therefore has been given the first position in idealist
philosophy. Mind is totally idolised by the idealists. Believing in
the theory of evolution, they advocate the evolution of the mind
which is responsible for the progressive nature of man and the
world. Mind is the creator of the new and the explainer of the
existing phenomena. Man’s works are due to his powers of
symbolic thinking. The full evolution of mind enables man to know
the truth and avoid the error, to appreciate beauty and avoid
ugliness, to expose goodness and avoid evil. Truth, goodness and
beauty are the spiritual ideals for which man should aspire and
strive. This is the task of the idealists. Knowledge through the
activity of mind rather than through senses is the first article of
faith in idealism. Intelligence, creativity and dynamism of man
differentiate him from other animals. Through the use of these
powers man creates cultural environment. Another article of faith
with the idealists is the emancipation of the spirit. They attach no
importance to life of flesh, they are the high priests of life of spirit.
Man'’s spiritual nature is the very essence of his being and he must
create a spiritual environment, which is endowed with the choicest
benedictions of God. The third essence of idealism is the realisation
of higher values of life. Their ideals are to be discovered by man.
Heaven lies about us and not above us. Life is glorious, hence it is
to be lived in a glorified manner. Idealists believe that there is a
divine power behind all things good in the world. A man’s rational
self is superior to every other self, physical and emotional. It is the
rational self which discovers the truth.

The human personality grows because of the interaction of
the personality with the environment. The Puritan settlers of
America had to face many problems in creating their own
civilization in those new environments. They possessed no
readymade solutions for those problems. Old ideas would not help
them. So they experimented upon many new ideas and adopted
those which proved useful for them in solving their day-to-day
problems. Consequently they built up a philosophy of life, based
on their own experiments and experiences. They came to the
conclusion that values are not fixed in advance. They are man-
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the words of John Dewey, the father of Pragmatism,
fnade. In American Philosophy, “Values are as unstable as e
in and OfUtloudS- They keep on changing from time to time ang
fon‘r.ls 2 Ctill in the process of making. Ideal ends are remotely
reality ::dswith immediate and urgent conditions. Men naturally
Z?JI;?Z themselves to the present conditions rathEI: than the
remote”. Accqrding to pragmatism, w.hat_ever fulfills Man’s
purposes and desires and develops his life is tf'ue. Truth is that
which gives satisfactory results when.pu_t into practice. A
pragmatist, believes in practical and utiht;?nan phﬂosOphy. He
believes that man has the power to shape his ECITONIENL 15, bis
own needs. The world is changing and nothing is true or good
forever. What was good yesterday may cease to be good today.
The old order changeth yielding place to new and one good_custofn
may corrupt the world after some l:im_e. Pragmatism be'heves'm
change—hence it does not accept the existence of any static quality
or virtue. Pragmatism Iy echchbion 15 agamst-armchau‘ Qs
and hair splitting tendencies of traditlc_)nal p_hxlosfophers- Its theory
of education is based upon close relatloﬂsh.l p between the(?ry and
practice of education. Our society is changing and dynamic. vef'Y
rapid changes are taking place and COHdlthl:lS of hfe' arr\e not static.
Pragmatic education is progressive education, whic Stacr;ds ar
flexibility, change and adaptability. It acslvocatcs frgedchlrrl; an Wc?rth
of the individual personality and th:e 1.de‘als accepted by a society
at one particular time to maintain it's existence.

Man is a purposive being with an ey “tif,‘i ?ﬁ:ﬁé
: ' roving nature, appreciating

appmt‘i’\l_“g E:a?;fj Eges, dofs and feels?Everyfhing in life makes
every 1mgl impacts on man for better or worse. Everyone has
its r:llu tlf ZS and aspirations, and anything that fulf.ils t‘he needs,
nee: S, utie urges and helps one in realising the asplra.tlons has a
sansfleso conduct and attitude towards objects, ideals and
value. tclll‘ ends upon the values. These objects, persons and
Persons, 8}3 r us. Everything, therefore, is of value to man.and he
ideals have (; i 'efforts to evaluate as validity and as wisely as
e t');(l? f::'ahimg Man does the evaluation everyday, every hour,
possi ;

throughout his life.

Introduction 9

Values are the fruits which accrye from an activity in pursuit
of some goals. In the realisation of certain aims in life we realise
certain values. These values are experiences in the course of the
fulfillment of our aims. The aim may be one but many values may
be realised. For a long time, values were approached
philosophically after long deliberation, meditation and reflection
and they were determined. “To valye” in the words of one great
philosopher means ”primarily to prize to esteem, to appraise, to
estimate”. It means “the act of cherishing something, holding it
dear and also the act of passing judgement upon the nature and
amount of its values as compared with something else”. If the art
of valuing means liking or desiring, then value may be object of
any interest. Value is a person’s idea of what is desirable, what he
and others want, not necessarily what he actually wants. Ideal
values are eternal. They flow from the spiritual nature of man.
The spirit has moral, intellectyal and aesthetic activities. These
activities are inspired by the corresponding desires. “Satyam,
Shivam, Sundaram” are the attributes of the Supreme Being. The

love of God means the love of these divine attributes. Religion,
which is the love of God, includes the lov

It is here that we seek the help of ed
powerful instruments to cultivate valu

e of these spiritual values.
ucation, one of the most
es in the youth.

There can be no two opinions that education, as an organised
social system, has an important function in the development of
moral, spiritual and aesthetic valyes. Education is a process of
bringing about desirable changes of behaviour in a learner; in the
way he thinks, feels and acts in accordance with our concept of
good life. The various goals of education, development of human
resources, creativity, commitment to human values and social
justice, national cohesion, scientific temper, independence of mind
and spirit, socialism, secularism, democr

educational expressions of our concept of
education that society seeks to preserve a

acy are no more than
good life. It is through
nd promote values.

In the content of education, values have

got a narrow
meaning and alsoa w

ide meaning. In the narrow sense ed ucational
values are co-terminus with educational aims. In the wider sense,

however, values influence every aspect of the educational process,
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i olicy and procedure. Apart from ins?tructional ai.ms,
techniques 5:5 of teaching methods, the motivation for learning,
the quest® n of curriculum, the use of text books, the type of
the .sel.ectlothe administration and supervision are questions of
discxplll}et:ere is always some values which arouses and sustains
vanes ruates interests of learning. Values determine what we
and I;ce[rgi and how we should do. We always feel interested in
shov alues which make a difference in our lives and which we
those ¥ ressively explore and apprehend: The realisation of values
in I:Jrlc;%es us to make efforts. The values which retain the sap of
s;'lt:nadbility have sufficient vitality to survive in this constantly
evolving world. Dynamism of thought will constantly demand a

revaluation and reinterpretation of values.

The growing concern over the erosion values and an
increasing cynicism in the society has brought to focus the f‘eed
for readjustments in the curriculum in ordgr to make education a
forceful tool for the cultivation of values—soa.al and mor.al. If values
are woven into the very concept of education where is the. negd
for separate value education? It is true that all good educ_at19n is,
in essence, a process of developing the human personaht).; in all
its dimensions-intellectual, physical, social, moral 'and spiritual.
When we talk of value education we should es§e‘ntmll)f mean the
development of social, moral, aesthetic and sp'mtual. sides of .the
human personality and not merely transformat.lon of mfoyr_nathn.
We are also passing through a phase in our social and political life
which poses a special danger to the long accepted.values. Yalues
like secularism, socialism, democracy and professional ethx.cs are
coming under increasing strain. Population increas.e h:fxs seriously
affected the quality of life. Crime, violence and mdlfference. to
human suffering have spread to all walks of life. Both physical
and social pollution are effecting our lives. The world ‘today faces
a catastrophe, as never before in the histoiy of mankind and we
are in need of peace and understanding. All these problems cannot
be solved in a piece-meal effort, educational or social. What we
"need is a drastic change in the very outlook of man in his own life,
values and environment. This calls for a deliberate thrust on values
in our life, through education.

Introduction 11

The East and West have contributed to the philosophy of
values. The concept of values is very important in education. It is
only what is valuable that is transmitted to the younger generation
by the elder generation. The concept of education is to be visualised
as nothing but a set of values in essence. R.S. Peters has stated in
his ‘Ethics and Education’ the following as one of the criteria for
education. “Education implies the transmission of what is
worthwhile in those who become committed to it”. According to -
Harry Schofield value is “what is particular society values so highly
that it finds it important to pass it on to each succeeding
generations”. Hence, what is deemed to be valuable only becomes
the content of education. So it is obvious that values and education
are correlated.

Values are defined as socially defined desires and goals that
are internalised through the process of conditioning, learning of
socialisation and those become subjective preferences, standards
and aspirations. According to Radha Kamal Mukharjee values
reflect different philosophical positions”. Most of these are idealisic
values. The concept of values is closely associated with the concept

of man. Values are classified in different ways by the Eastern and
Western philosophers. ‘

Values are only vaguely or roughly understood by the
Western philosophers. Schofield observes in this context that “in
case education of and indeed in case of values the terms remain
nebulous because we know vaguely or roughly what they mean
and as a result never discipline ourselves to ask what exactly they
mean”. Values mean worth or importance. Value can only be
thought of clearly when one thinks about the types of values.
According to Western philosophers, values are commonly known
as two broad types—Absolute and Pragmatic values. Absolute
values are the contributions of idealism. They have universal
validity. They represent true reality. They are not bound by time
and space or other physical limitations. They may be stated to
have been derived from Plato’s concept of absolute ideas. Kant’s
philosophy contributed to the categorical imperative of ‘doing

good’. Schofield says, “For idealists, absolute values are the
supreme authority, they represent the ultimate reality”. Absolutes




L R L] ———

- The first oné is

tional philosophy of Swami Vivekanang,
Educal
12 .o the pehaviour of man. Hence’

to be determining according to idealists_

ducation,
ntent of € ) _
the cO s are quite different from that ¢¢

metimes known as instrumenta)
Dewey, absolute ideas are not the govering
ewey, . en governing thei
IOhex:sonal experiences of rrils ugite impofta hteuj
factors but the P eriences of the persons d ; ibed ed o
pehaviours. The exP and education. SO he escr ucation,
oth in morality struction of experiences”. Whatev.er works
- oal reconhat, is useful is important. Schofield says
solute values nor the 1dlea of pragmatic
" a balancin iti
is entirely satisfactory - Perhaps g Position,
values 1

has to be achieved.
petween the .two the Indian philosophersf knowledge hag e
According t:',cal that is revealing the existence of some object,
functions..ThCOYe tl is l;elping in the fulfilment of a purpose i, N
and practical, th!; own as ‘fact’ and the other as ‘value’. Both g,
use knowledge of facts leads to pu rsu it of a valyy.
interrelated b?if:jian philosophers, values are classified into foy,

According tol Dharma (Virtue). 2. Artha (Wealth). 3. Kama
f;’?:::i}sli Moksha (Self-realisation).

e classified as either intrinsic or

Values I:“‘:);XZi;;l: in quenching thirst by drinking water,
instrurf\el.ﬁal- :nental while quenching thirst by it is intrinsic.
water is instru 'valué' is used for the ends sought, but the means
Usuall.Y the t?r?:lent is also called values. Of the above values,
of their .attamoral value, Kama is a psychological value, Artha is
Dharma is ‘fl Isalue and Moksha is a spiritual value. Dharma isa
an econo;mcs ken in case of human beings only. It is superior to
moral va :: Salues of Artha and Kama. Speaking truth, kindness,
the ?ther o e under Dharma. Dharma is related to Kama and
purity, etc;i‘cofna means for Kama while Dharma furnishes the
Artha. A a'ltclj'ia for Kama. Dharma is regulative philosophy of
r}ecessar}’ cr]; harma is a means as well as end. It is instrumental as
lvlslf:ill;{: ri‘;letgr’insic::. It subserves Moksha. Moral purification helps m
the conquest of lower self. Besides the above four values, this

idealism. Prag
values too- For

”neither
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philosophy also speaks of Trinity of values—"Satyam, Shivam and
Sundaram”. The Western philosophers have upheld the idealistic
valuation of Truth (Satyam), Goodness (Shivam) and Beauty
(Sundaram). The divergence in the conceptualisation of these
idealistic values has resulted to some extent in the value crisis.

Various philosophers have different stands on values.
Idealism stresses on the importance of the exaltation of human
personality and higher values in life. Naturalism on the other hand
lacks ideals. It lays stress on individual relation and assertion
against social advancement or social co-operation. Pragmatism
emphasises on child’s individuality, his needs, interests and
aptitudes, its principles of learning by doing, activity and
experience. Pragmatism is an in and out utilisation philosophy.
Each of these philosophies has something very useful and
substantial to contribute to the field of education. No single
philosophy is suitable and sufficient for all the times, places and
people. Hence, it is essential to make an attempt to synthesise or
to select and to draw together ideas and aspects from different
philosophies, known as the Eclectic Tendency in education. It is
also called a ‘philosophy of fusion’ or ‘philosophy of compromise’
which pieces together different beliefs in philosophy and finds
harmony among the various philosophical positions and evolves
a practical method of application of the finest principles needed
in the educational field. An educator tries to put together and
creates an educational philosophy and practice of his ¢:.vn to suit
the contemporary environment. A close examination of various
philosophies reveals that none of them provide all the answers for
the ultimate questions of life. There are many rigid schools of
thought, specially in India and such thoughts are not conducive
to national and emotional integration. Thus, philosophies of
education are complementary and not contradictory. Idealism is
fundamental while naturalism and pragmatism are contributory
in the theary and practice of education.

In the light of the above views, the educationa! philosophy
of Swami Vivekananda would be explained with the following
points of discussion.
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1.  The Biographical Sketch

The brief biographical sketch here in has been given to briy,

in a human touch and to create a rapport with the thinker, Swap:

Vivekananda-

The PhilosophY of Life

A brief account of the philosophy the life of Swam;j
kananda was given to indicate the basic goal which he hag
eveas this indication is likely to help to understang
t of Vivekananda.

2.

Vive ;
and tried to aChl. .
the essential spirl

3. The Education

Education is an essential human virtue. Without it, man is a
splendid slave, a reasoning f,avage. It is to humanise him. Map,
becomes man through education. He is what education makes him_
Man isan animal, both from his passions and his reason. Education
fashions and models him for the society. Education has been widely
discussed and interpreted by different thinkers, philosophers anq
educationists with reference to its aims, functions and implications
Itis a historical fact that the framework of education is determined
to a great extent by the sociological impact of a particular time. It
was attempted to describe the concept of education of Swami

Vivekananda.

4. The Aims of Education

Education, we are often told, is a system. It cannot be a
haphazard undertaking. Education is a human necessity and an
ornament that adorns human life. It is a living activity directed to
some goal. If so, one may obviously ask, ‘what is the aim’ the goal
or the objective of this activity? This question is bound to arise in
the mind of either a lay person or even an expert in the field of
education. This question becomes more urgent to be answered,
clearly and precisely. In this category, an attempt was made to
explain the aims of education according to Swami Vivekananda.

5.  The Methods of Teaching and Learning

By method it is meant that a link is developed between the
students, the teacher and the subject matter. Education is a process
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of knowing things. It is an act of producing knowledge and an
instrument of getting knowledge. Hence, education as a process
actualises itself through various aids and devices which are mostly
psychological in nature. Some of them are purely subjective or
marked by external characteristics. These aids and devices of
teaching and learning are generally known as methods of
education. Different educationists and philosophers have
prescribed different techniques of teaching and learning according
to their bent of mind or mental disposition and scheme of
educaticu. In this category, an attempt was made to explain the

methods of teaching and learning proposed by Swami
Vivekananda.

6. The Teacher

in the process of education, teacher is the pivotal-point, and
the heart of the matter. Education takes place through the
interaction between the teacher and the taught. He is the maker of
man. The true textbook for the pupil is his teacher. He trains the
minds, cultivates the manners and shapes the morals of the
members of the community at their most impressionable age. He
is to be more honoured than the parents, because parents give
children their life but the teacher teaches them the art of living
well. Different philosophies of education have presented the role
of a teacher in the light of their principles. Here, an attempt was
made to explain the opinion of Swami Vivekananda about the role
of the teacher in the process of the educating children.

7. The Curriculum

The concept of curriculum being the content of education
may be deemed as the practical side of philosophy. The curriculum
means ‘a run way’—a course which one runs to reach a goal. In
this sense, education becomes a race, run on the course of
curriculum, to reach the goal of full development of a child’s
personality. It embodies all the experiences which are utilised by
the school to attain the aims of education. It is constructed in
accordance with the aims of education that are ultimately guided
by the objectives of life, over which, philosophy has a great bearing.
In the light of different philosophies, different types of curriculum
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re, an attempt was made to ex

have been presented. He
wami Vivekananda.

curriculum proposed by S

Plain ¢

8.  The Discipline

The nature of concept of distziP}ine is governed by i .
philosophy of life. In other words, discipline reflects the Philosophy,

of life. It reflects the philosophical pre-possessions or particulay
ideologies. Here, it was attempted t0 describe the concept of
discipline given by Swami Vivekananda.

9.  The Values

The East and West have contributed to the philosophy of
values. The concept of values is very important in education. The
concept of education s to be visualised as nothing but a set of
values in essence. Education is the transmission of what is
worthwhile in those who become committed to it. It has been
attempted to know the values suggested by Swami Vivekananda.

The Biography

Peculiar Birth and Childhood

The light of the world dawned for the first time upon the
future Swami Vivekananda on Monday, January 12th, 1863. It was
the holy hour of down, just a few minutes before sun-rise. It was
the day of Makara Sankranthi, a great Hindu festival. The millions
of men and women who were observing the festival, unconsciously
greeted the new-born baby with prayers and worship, little
thinking that he who was to usher in a new age of glory and
splendour for his country, who was to recognise the spiritual and
national consciousness of Hindusthan and become a great
Apostle—another St. Paul—preaching unto the world the gospel
of another redemption—the message of vedanta, had, on that day,
first seen the light. It was to Vishwanath and Bhuvaneswari Devi,
that this child, who was to become the greatest man of his age,
who's influence was to shake the world and who was to lay the
foundation of a new order of things, was born.

Narendranath, as he was named by his parents, was a
naughty child, subject of fits of restlessness during which he was
beyond control. But for these outbursts from time to time, he was
a sunny tempered, sweet, loving child, but of such as extraordinary

restlessness that it took two nurses to take care of him. He had an .
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P far\;gfd Om his hands when they aP
tion for anyone is on the knee of the mothe
tion. It was from his mother that
f Ramayana and Mahabharath,

Narendra 7% ubt that he thus caught some of the dramatic fire

; oubt . -
and it was - stod later. The first seen of spiritual life wag
as a child, Narendra was founq

in this
sown In e hours ata stretch.

meditating for more

Narendra at School
six, Narendra went to school where the boys

At the age of 0 re.
were initiated info tae 3Rs. At the school, during the initial days
of a vocabulary, which had

jtself, Narendra picked up that sort .
scandalised and upset the entire family. It was decided

unanimously that he be stopped from going to school, instead, 5
rivate tutor was engaged, who conducted classes for Narendra
and a few boys of the “eighbo‘“h°°d in the ancient prayer hall, in
dra soon proved himself to be a very intelligent
student with exceptional abilities. But the time he was seven years

a certain grammar text and also

old, Narendra knew by heart
passages of great length in the Mahabharatha and Ramayana. At

the age of eight he was in the 9th class. Narendra was very
intelligent, but very restless, he never sat at his desk to study.
Narendra played alot and he played almost furiously. New games

e invented many to amuse himself

always fascinated him and h
and his friends. Even when disputes arouse in the classroom among
e set one team against the other only to amuse
Narendra was very much

his classmates. H
himself. When he had to learn English.
ge. But when his parents
learnt it with such speed and enthusiasm

against it because it was a foreign langta
and teachers persisted, he
that he astonished everybody.

Young Narendra

Even as a young boy Narendra had very strong and steadfast
ideas about various issues. ‘Caste’ was one great mystery to the
boy. Many of his father’s clients, belonging to different castes, used
to come to Narendra’s house. Every caste was provided with its
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own tobacco pi isi
P1pe, provision was made for the Moh
ammedans.

‘Why could not
a
member of one caste eat with the member of
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O ady whowasin trn would be the first to offer consolation t

o the sam i o;:}ale or bereaved. His sensitivity was ve ,

deep. Someﬁmez is dready wit and pranks kept everybm;y

e ors of Ianghte I_I;‘la e even the grave-mended elders burs);

O e r.' ' F wa:s a favourite with the ladies wh

e et foom ot ty’ ‘sister’ etc. according to their age. He nt ver

O pwhers. Foth ynes.s and always made himself. t hever
. Perhaps, his association with the zanana (th: wo(r)nn;e

n

folk) made him want t
! .
good cook. 0 learn cooking and he was indeed a very

Thou
associates,g[-llxisN izls’eﬁr;dra was ?ull of wild pranks he had no evil
the world. Truthfuln ct kept him away from the dubious ways of
to seriously mediat ess t;‘vas Fhe very backbone of his life. He bz an
wonderful visi e in the nights and was soon blessed with sog
ons. As he grew older a definite change in t:;







20 Educational Philosophy of Swami Vi"ekananda

temperament was noticeable. He began to show a preference fon
intellectual pursuits, to study books and newspapers a{'ld tf) atteng
public lectures regularly. He also began to diSCrxrr.unate in his chojcq
of friends not accepting those, who were not his intellectual peerg.
Many noted scholars visited his father. Narendrfl would listen ¢,
their discussions and occasionally participated in them. In those
days he demanded intellectual recognition from everyone. He wag
so ambitious in this respect that if his mental powers were ngt
recognised, he would fly into a rage, not sparing even h.is father’g
friends and nothing short of an apology would quiet him.

Narendra had extraordinary power of reading, this, he
described as follows “it so happened I could understand an authoy
without reading his book line by line. I could get the meaning by,
just reading the first and last lines of a paragraph. As this power
developed I found it unnecessary to read even the paragraph. |
could follow by reading-only the first and last lines of a page.
Further, where the author introduced discussions to explain a
matter and it took him four or even more pages to clear the subject,
I could grasp the whole trend of his arguments by only reading
the first few lines”.

Naren’s Encounter with Brahma Samaj

The puaytime of childhood with its joys and sorrows, was
over for Naren and a new life with more serious outlook dawned
for him, when in 1879, at the age of sixteen, he passed the entrance
examination and joined the college. He had grown to manhood
stature, he was muscular, agile and inclined to stoutness. He was
intensely intellectual. It was while he was in the first year at the
college that he met, for the first time in November 1881, Sri Ram
Krishna Paramahamsa. The principle, Prof. William Hastie, the
great scholar, spoke to Narendra’s class about Wordsworth’s
“Excursion” in which the poet refers to the state of trance of which
the poet had a glimpse while contemplating the beauties . nature.
The students did not understand. Then the professor said “such
an experience is the result of purity of mind and concentrz.ition on
some particular object and it is rare indeed, particularly in these
days. Thave seen only one person who has experienced that blessed
state of mind and he is Rama Krishna Paramahamsa of
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Dakshineswar. You can understand if you go there and see for
yourself”. It was thus, Narendra had heard of his future master
and not through the Brahma Samaj of which he was member.

Whatever Narendra took up in studies he would end up
mastering it. He did not limit his studies to the curriculum alone.
He was stood at signing and could play many musical instruments.
In the college he attracted the attention of both Indian and British
professors who recognised his ambitious mind and the latent
powers of his personality. Narendra tested everything by
argumernt. Even during recreation he continued the discussion,
begun in the house of study. He was vehement, vigorous, of
untiring energy and his topics of conversation were endless. During
his collegiate life he underwent a wonderful psychological
transformation. A born idealist and a seeker of truth he was not to
be satisfied with mere worldly enjoyments. He was keen for
adventure as ever and the first so see the humorous side of things.

It was at this time that he began to interest himself in the
issues of the day, especially ‘Brahma Samaj’. The Brahma Samaj
was the outward expression of an endeavour to liberalise and at
the same time to conserve the evolved instincts of the Hindu race.
On the social side, reform in the way of breaking up of the caste
system and the caste consciousness, the recognition of the equality
of man, the education and emancipation of women with the raising
of the marriageable age were demanded. This movement caught
the imagination of the young Bengali. In Naren, was aroused a
tumult of thought and feeling and he came to regard the Samaj,
the meetings of which he often attended, as an ideal institute, in
which mightbe solved all of life’s problems-individuals or national.
When the Brahma Samaj split into two in 1878, a new organisation
with the name Sadharan Brahma Samaj came into existence and
Naren identified himself with the new organisation. He also joined
at this time, a movement, for education of the masses irrespective
of caste, creed or colour.

The most important trait in Naren’s character was purity.
His mother, who had made purity a matter of loyalty to herself
and to the family, was a very strong influence on him. Purity
became the standard by which he judged all ideals and visions of
the soul and God. It was a background to all his thoughts and
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feelings and he felt that without it, the spiritual life was impossible,
Brahmacharya was his ideal for students, Brahmacharya of hard
intellectual labour combined with and governed by great persona]
purity, a necessary stage of preparation of mind and heart for the
vision which the scriptures promise to those who are faithfu] tq

the ideal.

Naren'’s father began to urze him to get married and Naren
would show dislike and rebel. Strangely, some unforeseep
difficulty would arise and the matter always would be abandoned'
at-least for the time peing.

The inward spiritual urge was becoming strong at this stage,
Even as a youth, whenever Naren fell asleep two strinkingly similay
issues of life would come up before his minds eye-one, of the life
of comfort, ease, luxury, the life of sense, the enjoyment of wealth,
power, name and fame and the love of a devoted wife and famin-
in-short a worldly life. The other picture was of a Sanyasi, 3
wandering monk, having no possessions, fixed on the
consciousness of Divine Reality, living as fortune caused him adrift,
eating only such food as change might bring and resting at night
under the cancopy of the sky in the forest or on a mountain side,
He believed himself capable of realising either of these ideals and
he often pictured himself in both, tcr he felt, these two were within
him-two painters, one the spirit of desire and the other the spirit
of renunciation. The further he would go inward, the stronger the
spirit of renunciation would become. Thus, the spiritual self of
Naren held mastery choosing the renunciation of desire, which is
the only way to gain the vision of God.

Naren’s Discipleship

In his longing to know the “truth’ about the way to reach
God, he turned to Maharshi Debendra Nath Tagore, for spiritual
guidance. He did not have a satisfying experience with the
Maharshi and he suddenly remembered Sri Rama Krishna
Paramahamsa, whom he had met long ago, in a friend’s house.
Naren, now decided to go to Dakshineshwar and ask Rama Krishna
if he had seen God. This meeting marked the opening of a new
chapter in the spiritual life of Narendranath.

On meeting Rama Krishna Paramahamsa, Naren asked him
the question that God was dominating his mind for quite some
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time “Have you seen God, sir?” Rama Krishna Replied “Yes, I see
him just as I see you here, only in a much intense sense. God can
be realised, one can see him and talk to him as I am doing with
you. But who cares to do so? People shed torments of tears for
their wife and children, for wealth and property, but who does so
for the sake of God? If one weeps sincerely for him, he surely
manifests himself”. That impressed Naren immediately. For the
first time he had found a man who dared to say that he had seen
God, that religion was a reality to be felt, to be sensed in an infinitely
more intense way than we can sense the world-Naren had felt
Rama Krishna’s ways a little peculiar, for a moment, he even
thought him to be a mad man, even otherwise, he thought him to
be the holiest of the holy, a true saint and bowed his head in
salutation.

Though Naren considered Rama Krishna to be a mad man,
he was at a loss to account for the strange feeling of blessedness
that came over him as he sat neat the Master. Naren was slow in
accepting Rama Krishna as his teacher. Rama Krishna had taken
Naren into trances with a mere touch. Naren was the Master’s
form the moment the Master touched him. It was a possession,
however, which meant the highest freedom for Naren’s soul. He
lost many of his cherished convictions, for instance, that Guru a
was not necessary. After his association with his Guruy, he realised
that it was impossible to realise God without the guidance of a
Guru.

Naren was sceptic, with no faith in the Hindu Gods. He
laughed at many of the injunctions of the Hindu scriptures. He
would never drive away his doubts. His soul was always open to
all that might come in Rama Krishna understood and loved Naren
better for all the turmoil he was experiencing. He saw that Naren's
intellect because of the very intensity of his desire, for the truth,
would always doubt, but he saw as well, that Naren would conquer
in the end, that he would transcend all limitations and become a
spiritual giant. So he continued to guide and instruct him with
infinite love and patience. From then on, Naren's life became, that
of a Saint-in-the making. He was to attain into the very highest
possibilities of the mystical consciousness. Where in the Soul and
the Supreme Reality are revealed as a perfect and indistinguishable
unity.
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Great teachers who have themselves realised the hi hest
spiritual truth, when they come in touch with a fit disciple' are
eager to impart that truth. Rama Krishna realised Naren‘g Zrea
potentialities. But at the same time Naren needed the ing in
influence of time, as we see by his terror of losing his individuam,f
when the master tried to put him into ‘Nirvikalpa Samadhyj’. é
climax was reached when the spirit of the master before he | the
body, descended upon the disciple. This relationship served 5 great
impersonal purpose the revival, of the religion of the Vedag ang
the preaching of the Modern gospel to the people of the eartp,

During the five years of Naren’s discipleship he went tq see

the master once or twice a weak. Sometimes he would stay over
for a few days. During the last years, family troubles kept hip,
away from Dakshineshwar, this saddened the heart of the Master,
yet he consoled himself. Ramakrishna’s greatest attractiop
according to Naren were his renunciation, ‘purity and constant
devotion to God, whereas in his disciple the master respected the
unbounded self-reliance, mainly spirit and single minded devotiop,
to truth, Sri Ramakrishna’s relationship with and attitude towards
Naren differed a great deal from his treatment of the other disciples,
With them he always observed great restriction, as regards food,
meditation, prayer, sleep and other affairs of daily life. There were
no such restrictions with Naren. Ramakrishna would say that
Naren was always cutting off the veils of maya with the sword of
knowledge and the inscrutable maya could never bring Naren

under her control. Rama Krishna was delighted when Naren

engaged himself in arguments with the other devotees Naren

would storm them with his knowledge and people who were much

older than Naren were unable to withstand Naren'’s reasoning

power, this delighted Ramakrishna a great deal. Naren was against

image worship, but he also learnt to respect others’ view points.

The tendency to bigotry disappeared in Naren when he realised

the oneness of all spiritual endeavour and religious belief. But he

continued to argue with his master against image worship. Naren

would never believe anything unless he had direct proof. Rama

Krishna realised that Naren was a rebel, for without intellectual

strain and struggles no one would arrive at real illumination.

Besides, his own struggles would be helpful later in .
1 1
and solving the difficulties of Nar ter in understanding

s en. His whole struggle and
gradn:lal .reallsafxon Prove the rare quality of Rama Kgrgishna.s
teaching, revealing him a the living incarnation of Hinduism. -

N 9, sge
Ramakrishna’s Efforts to Injtiate Naren to'Advaita Vedanta

From the beginning Ramakrishna tried to inigiate Naren into
the mysteries of Advaita Vedanta, To Narendra, a staunch adherent
of the Brahma Samaj it wag not very interestiné and it also seemed
incorrect. 'Narendra did not surrender easily even to his Guru
because whatew?r did not tally with reason, he considered to be,

Narendra was also tested in certaj
. vas a . in other ways by
Ramalfnshna thatis by ‘gnoring him totally. Ramakrishna realised
that his very presence in Dakshineswar was bringing a lot of

Naren, Naren refused. He said that he did not want them, because

‘ he had to realise God before he could possess.such power. He did
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not want to forget his ideal and start using such powers from i
selfish reasons. Ramakrishna was very pleased whep, a:ﬂe
refused to accept his powers. He realised that Naren Wangeq 1
attain powers, the harder way than the easy way, tha; ﬂ:o
realisation of God was of utmost importance to him. e

The Relationship Between Ramakrishna and Naren

It is quite difficult to give a complete idea of the relatig ey
between Ramakrishna and Naren. Naren enjoyed a lot of 1 P
and love in the company of his Master. The master confide Crty
innermost secrets of his heart to Naren. He helped him dis, e
independence of thought, thus increasing a thousand folq Na elop
self reliances, regard for truth and innate spirituality. The mas‘;‘i‘n:s
love for and faith in Naren, acted as great restrain upon the freEdEI‘ s
loving young disciple and proved as an unconscious protectf)m
from temptations. Naren also confessed that Ramakrishn, Yo 1on
only person, who, ever since he had met him, belieyeg in e
uniformly throughout, even though his own mother ang brothlm
did not doso. It was this unflinching love and trust of Ramakyg h:r
for Naren that bound Naren to Ramakrishna forever. N COrdina
to Naren, Ramakrishna alone knew how to love another. Only Hite
who have sat at the feet of the master can know the ocean of sweet
intimacy and oneness with Sri Rama Krishna in which the disciples
were bathed. It was a tender, natural human and easy relationgy;
free from any affection and the repelling spirit of egoism ang
darkness which so often characterises the atmosphere whjcy,
surrounds the guru. The spirit was indeed divine, the Presence of
God was always felt, and yet there was much laughter ang Fasi
beneath the spreading trees of Dakshineshwar and in the Master’s

room.

Ramakrishna’s Influence on Naren

Thus, Naren's all-round development, physical intellectya]
and spiritual, was due to the influence of Sri Ramkrishpa
Parmahamsa. Naren had the native graceful bearing of a wilg
animal, with absolute freedom of motions. He would walk along,
now slowly and then with speed, his mind absorbed in thoughts
which literally swept his soul, and yet, he had certain boyishness
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of spirit about him and a spontaneity of manner which were a
delight to all who knew him. The love which Sri Rama Krishna
bore for him, struck a balance between his intellect and heart. By
instinct Naren was a philosopher, Sri Rama Krishna made him a
devotee. Insight tempered and softened by spiritual love, was the
foundation of his spirituality. Naren’s afflictions and poverty drew
out one side of his character, his associations another. Sri Rama
Krishna said that, had Naren been nurtured in luxury and comfort
he would have become a great statesman, lawyer, social reforme:
or an orator, but poverty had given Naren sympathy with the poor.

For five years Naren had company of his guru. These years
were a period of silent realisation, silent teaching and silent
assimilation. The master gave him all that he had. Sri Ram.
Krishna, was like one who had struggled hard amidst impossit e
difficulties to acquire a great treasure and Naren was the son and
heir who was to reap the treasure. Rama Krishna had built a great
spiritual empire by conquering great invader’s lust and gold.
Naren was to extend the empire over the earth. Sri Rama Krishna
had dived deep down into the spiritual ocean. Naren was to show
the world, what his master had discovered. The training that Naren
had at Dakshineshwar, was all directed to making him realise. By
a gradual process that all religions are paths to God and that all
are essentially one. When Sri Rama Krishna started having
persistent throat trouble he knew he was approaching the end of
his mortal existence. He became more keen to kindle in the hearts
of his chief disciples a burning desire for the realisation of God. Of
all the disciples of his master, Naren, though very young, possessed
the most penetrating intellect as was shown by his keen observation
and comprehensive outlook on life. This, in a measure, made him
their natural leader, competent to chide as well as to guide. The
companionship with Sri Ramakrishna and wholehearted service
to him gave devotees increased faith and devotion. They were
unconsciously walking on a very dangerous road, full of
commotion’s. While Naren was himself, trying to balance his
emotions, the conditions of the master was going from bad to
worse. Medicines proved of no avail. He was removed to a garden
house for good air and clean atmosphere on the afternoon of the
11th December, 1885, the master was removed to the new premises
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and he felt much re e e and soli

peautiful scenery, fres |
After being shifted to the garden housSe, thought the physicy;

; naster, s iritually he had reach
oot mprre 0 S i g romang
to ;ay wiile Sri Ram Krishna grew worse, Z]ltlh;‘;ghrm Itms Ming
and heart burned the same divine ﬂafnerh - gffea‘er in g
Juminousness and intensity because c?f his phiysicalsa tenﬂr:gs(,; The
disciples nursed him faithfully, making their service to the Gup,

literally, an act of worship-
Towards the end of his life, SriRama Krishna’s throat trouble
ed terrible pain and could speak

i d e suffer
increased so much and h ‘Jusk the master complained o

only in whispers. A little before : :
difficulty in breathing and he suddenly entered into samadhi. He

regained consciousness of the physical wc:rld arqund midn.ight
and said that he was hungry. He ate 2 smal* quantity of porridge
and seemed better. He sat talking to Naren upto the last moment,

y back on bed. Suddenly,

then uttering the name of kali, thrice, he la
two minutes past one, on the 16th August 1886 he entered

Mahasamadhi and never returned fo consciousness. The curtain
fell on a great spiritual life. The immO_l’tal_SP_i“t_so long confined
in a physical casement, burst through its limifations of name and
form and became one with the infinite spirit- 'I'_he body was carried
to the cremation ground on the banks of the river Ganges and the

last rites were performed by the devoted disciples.

Naren As A Moving Monk

The Master’s relics were placed in an um and they were
preserved by the disciples, even to this day, they are there, along
with certain other belongings of the master. Naren brought all the
disciples of Sri Rama Krishna together. The boy, Naren, who had
acquired spiritual power and realisation, became the saint and the
prophet who distributed the fruits of realisation and translated
personal power into impersonal service. Naren, the disciple,
became Swami Vivekananda, the teacher. He who sat at the feet of
Sri Ram Krishna was now the master of numerous devotees and
disciples. He, who, as the disciple of Sri Rama Krishna sought
spiritual illumination, became himself the focus of a contagious
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i}?irituality. Narendrar}ath was transformed into the monk
ivekananda and the spirit of Sri Rama Krishna pervaded him.

With the death of the master gkt 4
over and Vivekanandanda Started' g:dﬁf;’nfifii?glff;ﬂ:ﬂ;r;
lr)nonﬁ, th.rouf'hout the length and breadth of India, deepening and

; ‘t)lz: ening his know_led_ge of the Hindu scriptures and traditions
olithe peaple, l.>y meditations, personal study and fre uent contacts
am_i cons_ultatlons with Sanskrit pandits and schola?s of the land
Thm pe_noc! of parivrajaka (wandering monk) life replete witl;
mte}f““‘g incidents and experiences, lasted for nearly six years
unt.1 . at I.east h'e appeared on the stage of the Parliament o;
Rellglons in C}ucago, to win the applause and approval of the
audience for his novel ideas of universalism and tgll;rance

Parliament of Religions

H1§ first words “Brothers and Sisters of America” enraptured
the audience an_d brought such cheers, that they exceeded even
the most sanguine hopes of Swami Vivekananda himself. That
event set the seal for his subsequent popularity and ex traorciina
success in the parliament and after Vivekananda impressed thr)é
pf_-ople so mui:h tIllat the New York Herald spoke thus of Swami
c\:;‘;;?g{.a;ia AI;IEZ :s }:md'oub;:ed]y the great figure in the Parliament

. earing hi ish it i
missionaries to this Ieame%i nl:t]ic;::.fed il e

.Ox.we i n.hardly over estimate the self-assurance and the sense
ik o Vivekananda gained as a result of this success of the
Parliament of Religions. On the eve of it he was a non-entity, but
he emerged out of it as a man with a message to the world. i 9y

Vivekananda, the Missionary

Aftexj the Parliament of Religions ten years of intense activity
of pr-eachmg, writing and exhorting by Swami Vivekananda
culminated finally in the establishment of a Monastic Order called
th‘e Rar_na Krishna Mission, first of its kind in the long history of
Hinduism, to cultivate and propagate the Vedanta way of life and
its ideals both in the East and the West. The Rama Krishna
Movement has today not less than a hundred and twenty-five
centres, scattered all over India and abroad. In America alone there
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are fourteen cer.tres. The order conducts four umver-sﬂy colleges,
besides training colleges and several schools. It P”'bl':_hes Severa]
periodicals in different languages fro its oWn P“bhci‘h‘orl‘_ Centres,
Owing to these activities organised very much on the :i“es of a
missionary movement, the influence of vedanta, as understood
and preached by Vivekananda, has always been on the increase

only.

Last Days of Swami Vivekananda

Vivekananda led a very active life as 2 disciple of 5{1 l.tama
Krishna Paramahamsa and also a leader leading all other disciples.
He became a very good and capable leader for all the membe.rs of
the Rama Krishna Mission, members who were not on‘ly Ir_xdlans’
many of them being foreigners too. It was the ox:er active life as a
“Sanyasi” (a monk) that brought Vwekanandé.l s end also soon.
He died at a very early age of 39 years. It was'm 190? on the.4th
July that Vivekananda breathed his last at 8 O’ clock in tl:le night
in the middle of his disciples, who were still of the opinion that
their leader was meditating. All through, on that particular day,
Swami had been very active, he meditated for thf’ee hours at a
stretch in the morning, gave talks on Sanskrit. Grammar,
Philosophy, Vedas and Yoga for more than two hours, walked for
two miles in the afternoon, enquired after each and every member
of the matt (Monastery), spoke also on the rise and fall on the
nations and then in the evening went into his room to meFlltate
and entered ‘Mahasamadhi’. Swami’s body was cremated in the
same spot that he had himself selected. Today, a temple stands in
the same place.

Vivekananda’s Philosophy of Life

Vivekananda devoted most of the last fifteen years of his life
to communicating his universal message of unity and tolerance.
In his famous address at the Parliament of Religion in 1893 at
Chicago, he summed up his message and Philosophy by saying
“Upon the banner of every religion, will soon be written, in spite
of resistance. “Help and not Fight” “Assimilation and not
Destruction”, “Harmony and Peace and not Dissension”. Religions
of the world are not contradictory but they are various phases of

. one eternal religion. [ accept all religions that were in the past and
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worship them all. Not only shall I do these but I shall keep my
heart open for all that may come in the future; salutations to all
the prophets of the past, to all the greatness of the present and to
all that are to come in the future. My ideal indeed can be put into
a few words and that is, to preach unto mankind their divinity
and how to make in manifest in every moment of life” (Parliament
of Religions).

A True Vedantist

Vi\:'ekananda was a true vedantist, a true follower of
Ramakrishna Parmahamsa, Vivekananda regards the Dwaita,
(duality, God and man are separate), Visitadwaita (that God and
man have their own special identity) and finally the Advaita (the
oneness of everything with God) as the different expressions of
s erdanta. To him they are merely the stages for helping the
individual to proceed towards the realisation of higher and higher

ideals. The ultimate goal of human life is to attain wonderful unity
with the creator.

Vivekananda’s Concept of God

Vivekananda describes God as the supreme power and
omniscient. He is Infinite Existence, Infinite Knowledge and
Infinite Bliss. Man is an incarnation of God. Vivekananda finds
the manifestation of God in man. He emphasised the eternal
communion of man with God. He considered the worship of man
as the worship of God.

Vivekananda'’s interpretation of the Vedanta is based upona
scientific analysis. Both, the Vedanta and sciences maintain
common principles. He stood for harmony between science and
spirituality.

Swami Vivekananda has intense faith in the welfare of
mankind. He stood for universalisation and spiritual brotherhood.
He realised the dignity and diversity of human beings. According
to him man is the divine, and the manifestation of God. He says
“if you cannot worship your brother man, the manifestation of
God, how can you worship a God who is unmanifested?”
(Complete Works of Swami Vivekananda, Vol. II, pp- 325-326).
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The Education

According to Vivekananda, “Education is the manifestation of the
perfection already in man. Knowledge is inherent in man, no
knowledge comes from outside, it is all inside. He also said “we
want that education by which character is formed, strength of mind
is increased, the intellect is expanded and by which one can stand
on one’s own feet. The end of all education, all training should be
man making. The end and aim of all training is to make the man
grow”. The training by which the current and expression of will
are brought under control and become fruitful, is called education”.
(Complete Works of Swami Vivekananda, Vol. IV, p. 358).

“Education is not the amount of information that is put into
your brain and runs riot there, undigested all your life. We must
have life building, man making, character making assimilation of
ideas”. (Complete Works of Swami Vivekananda, Vol. 1V, p. 302).

Vivekananda’s educational philosophy emanated from his
philosophy of eternal values and eternal religion. In the true
idealistic spirit he considered the highest goal of human life to be
unfoldment of the divinity within. Vivekananda believed every
soul to be divine, education has to manifest this divinity by
controlling nature, external and internal. For Vivekananda,
knowledge, alone is not the only factor for individual good;
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ngth moral strength and chara.cter are equally
to any system of education. Education according
important da is acquiring knowledge formation of character anqg
X?;j;;;ﬁnt of social traits.
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Vivekananda’s concept of education is reflection of his

ral philosophy of life. He considers education as something
e from human life. Onone side, he interprets education as the
apar'tfel;;taﬁon of the perfection on the other side, the essence of
Lza;éaﬁon' as he contends, is concentration of mind and not
collection of facts- His greatest concern was the common masses
and he wanted to equip them for the struggle for life. He observed
“The education” which does not help the common life, which does
ot help the common Mass of people to equip themselves ff)r_ life,
which;coes pok rugraal strengtf‘\ of C_hajracter, a spirit of
philanthropy, and the courage of a lion—is 1t worﬂf the name?
Real education is that which enables one to stand on his own legs”
(Complete Works of Swami Vivekananda, Vol. VIL, pp. 147-148).

physical stre

g to Vivekananda, education has to train in the
f great values in this country and help in the
great values of humanity. Education should alsq
ouse of cultures and ideas, cultures migrating to
ducation should lead to nationalism and wider-
Education according to Vivekananda is both for
rvation. A dynamic education is forward—lookmg

According t0 Vivekananda the child do?s hia,!own growing;
self education: He believed that each one of us is naturally growing.
This means that growth is a natural process. He believed that men
teach themselves- Education should only remove obstacles in the

way of learning and provide opportunities for growth.

Nothing should be forced on children, they should be left
free to carve out their own path. Kindness and encouragement
will help their growth.

Concentration as the essence of education according to
Vivekananda. “The treasure house of knowledge can be opened
only with the key of concentration”. Vivekananda recommended
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Brahmacharya (continence) the Shraddha (eternal faith) to be the '

best techniques and tools of concentration. He believed that by
observing strict Brahmacharya all learning can be mastered within
a very short time (Complete Works of Swami Vivekananda, Vol. I,
p- 130).

Education must be for Character

According to Swamiji, intellectually is not the highest goal.
‘Morality’ and ‘Spirituality are the things for which we should
strive. People should be pure and strive for goodness. Vivekananda
says “I call him a Mahatma who feels for the poor. Let these people
be your God—think of them, work for them, prey for them
incessantly—the Lord will show you the way”.

|
E
|
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The Aims of Education

About the aims of education Vivekananda has summed up his
ideas in one sentence. “The end of all education, all training should
‘be man-making”. He recommended several aims of education.

Education Should Create Faith in One’s Own Self

This is the first step towards advancement and the first
prerequisite to attain education and perfection. The main function
of educaticr is to make a person conscious of his latent powers.
This will lead him to a life which is sublime and divine in all
.respects.

Education must Create Self-confidence and Self-reliance through
Sh.adha (Concentration-self Regarding Sentiment)

Man devoid of this sentiment runs to ruin. This was strongly
felt by Vivekananda. Education, must, therefore provide self
knowledge which brings material prosperity and freedom from
the bondage of worldly existence. Though self analysis and self
insight, a man can attain perfection and achieve the glory of life.
Vivekananda’s call was “Be strong and have this shradha.
Education must aim at this kind of knowledge of the ‘self’ and at
creation of self-confidence an self-reliance.

The Aims of Education
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information that is put into

undigested in your lif.e. We must have life-building, man-making;,
Charact_er making assimilation of ideas”. All the time he spoke of
formation of character through education. The beauty and glory

of life lies in character-makin i
ivekananda, Vol T iy 8 (Complete Works of Swami

Practical Side of Life

poverty of his countrymen. His anxiety was to see that millions of
starving and poverty stricken Indians were properly fed. He
considered system of education worthless, which ignores the
practical side of life. By the practical side of’ life, he means that
every one must be able to get his py; imary needs satisfied. Everyone
must stand on their own legs. Here, he suggested the establishment
of workshops and 0F11er centres to solve the problems of hunger
and unemployment in the country. He equally favoured the study

of Weste_rn techno%ogy and engineering. This was essential for the
economic prosperity of India.

Education must Promote Universal Brotherhood

Education must promote the feeling that the Atman (soul) is
the same in a!l. from the ant to the perfect man, the difference
being only in its manifestation. He asserts that ‘from the highest
God to the meanest grass the same power is potent in all-whether
manifested or not”. Education must call forth this power in every
man. This spirit will certainly mean annihilation of all misery from
this earth. Vivekananda stood for Internationalism, unity of

mankind and transformation of the world society into a compact
union of hearts and souls.

Mere Book Learning is No Education

Vivekananda was against bookish knowledge or mere book
learning. True education is that which develops the will and
enables one to realise the divinity latent in him. In the words of
Dr. Chaube, “Education must aim at the development of infinite
energy, infinite zeal, infinite courage and infinite patience in man”.

your brain and runs riot there, -
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be able to 40 something for the
views all alike:

Immense Faith in Man

Vivekaﬁanda's faith in man was menss. 'I;Eh”“: "Inan is
higher thal allanimals and angels: TOnE Is greater aNman, gy,
thlgcods will have to come down again to attainsalvation thy,
2 human body”- The teacher has to make the pupil conscigyg Al

he has to reach his perfection. (Complete Works of Swam;
Vivekananda, Vol.I, p. 142).

€n

ff/‘: with all the above aims, Vivekananda, established the
’ glorious traditions of India which were form to form a basjg fir
f e building up @ model India.
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The Methods of Teaching
and Learning

Vivekananda was in favour of Indian system of educational
organisation which was based on the criteria of learning by sitting
at the feat of the Acharya, Guru or the teacher, through a close
contact. For this control or discipline of mind and body are
important and Vivekananda suggested “Concentration and
Meditation, Brahmacharya, Faith and Reverence, Discussion, Study
of Scriptures, Guidance, Service into others, Congenial atmosphere
based on freedom and discipline. The success of education;
according to Vivekananda, depends upon the initiative taken by
the teacher in enthusing the child towards study, self-confidence
self-realisation and self-reliance.

Vivekananda stressed the following with regard to the
method of teaching and learning.

Education from Within

A child educates itself. We have to do only so much for the
boys that may learn to apply their own intellect to the proper use
of their hands, legs, ears, eyes, etc. and finally everything will
become easy. “Like fire in a piece of flint, knowledge exists in the
mind, suggestion is the friction which brings it out” (Complete
Works of Swami Vivekananda, Vol. I, p. 28).
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Concrete to Abstract
The mind, works through various stages to attain jtg fulle
development. First it lays hold of the concrete and only gra dsal] ;

deals with the abstract.

Individual Differences

The teaching must be modified according to the needs "
taught. The true teacher is one who can im.me diately come gl
to the level of the student and transfer his soul to the Studen
sdul, and see and understand through his min d.

Positive Suggestions
Positive suggestions encourage learning, negative thoughs
only weaken the students.

Concentration

Concentration is the best method and is the key to the treasure
house of knowledge. Vivekananda observed “To me the ver
essence of education is the concentration of mind, not the collecﬁng
of facts. Brahmacharya is necessary for concentration. The learne,
must have great power of endurance. The learner must be ap|a to
control the internal and external senses. These mustbe a continuoyg
struggle, a constant battle, an unremitting grappling with our lower
nature, till the higher want is actually felt and victory is achieveq”
(Complete Works of Swami Vivekananda, Vol. V, p. 369).

Faith in Oneself

The pupils faith in himself will enable him to imbibe
knowledge effectively.

Reverence

Reverence for the Guru or the teacher should be inculcated
in the pupil.

Freedom

Learning and intellectual development can be fostered
through frank and open discussion on all topics of study, between
the teacher and the taught.
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Purity

In thought, speech and act, purity is absolutely necessary in
both the teacher and the taught.

Vivekananda strictly believed that “no one method can suit
all”. Education as a process actualises itself in and through various
aids and devices which are mostly psychological in nature. These
aids and devices used in the process of teaching and learning are
known as methods of teaching. In the modern times various
suitable methods, mostly of psychological nature have been
invented by experts well versed in philosophy of education and
psychology. Vivekananda, suggested many methods based on
psychology and metaphysics of education. According to him “No
one was ever really taught by another. Each of us has to teach
one’s own self. The external teacher offers only the suggestions
which arouses the internal teacher to work to understand things.
Then things will be clear to us by our own power of perception
and thought and we shall realise them in our own souls”.
Vivekananda viewed that every child is a teacher to himself, he
really learns nothing in the name of knowledge from the teacl’mers
exter;ial to him (Complete Works of Swami Vivekananda, Vol. I,
p- 93).
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The Teacher

Vivekananda gives great importance to teachers. He strongly stated
that a child can learn a lot better in the very presence of his Guru.
He supports the Gurukul type of education, as in the ancient times.
“Education should be done living with the Guru, in the same way
as of old. But this education has to be combined with modern
sciences”. He contended that “no knowledge is possible without a
teacher. There is no way to the attainment of knowledge unless it
is transmitted through an apostolic succession from disciple to
disciple, unless it comes through the mercy of the Guru and direct
from his mouth”. By saying so, Vivekananda increases the
importance of the teacher in education. “The Guru” he says, “is
the conveyance in which the spiritual influence is brought to you”.

Vivekananda attaches a lot of importance to the personal life
and character of the teacher. He is of the opinion that only a “a
Tyagi (one who is ready to sacrifice and serve) can be a good
teacher. A teacher must be dedicated to his profession and teach
with devotion, purity of mind and heart” (Complete Works of
Swami Vivekananda, Vol. III, p. 48).

The teacher, according to Vivekananda is one who teaches
us the best in life and whatever maybe wicked in us, is our own
doing. This he said because of his own experience as a disciple
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with his Guru Ramakrishna Paramahamsa. Teacher is one who is

life giving, strengthening, purifying and with his holiness is an’

inspiration. Most of what Vivekananda speaks about a teacher is
because of his experience with own teacher. Teacher must be a
person who practices thoroughly what he preaches. Teacher should
be one who would always see good in his students. He should be
one who has renounced the Pleasure of life. The should form his
character develop his spirituality, then the results will come by
themselves. “When the lotus opens, the bees come of their own
accord to seek the honey, so let the lotus of your character be full-

blown, and the results will follow” (Complete Works of Swami
Vivekananda, Vol. IV, p. 177).

Vivekananda spoke of four characteristics of a teacher. The
first one being purity. The first condition necessary for the teacher
is sinlessness. Why is the character and personality of a teacher
important? To impart to others what he has learnt, the teacher

definitely needs to be perfectly pure, because, only then value will
be attached to the words he speaks.

Knowledge of the Spirit of Scriptures

The second condition that is necessary for a teacher is that
he must know the spirit of the scriptures. “The whole world reads
Bibles, Vedas and Korans, but they are only words, syntax,
etymology, philosophy—the dry bones of religion. The teacher who
deals too much in words and allows the mind to be carried away
by the force of wo:ds and allows the mind to be carried away by
the force of words loses the spirit. It is the knowledge of the spirit
of the scriptures that constitutes the true teacher”.

Spiritual Force

The third condition is in regard to the motive. The teacher
must remember that the only medium through which spiritual
force can be transmitted is love.

Teacher as a Guide

The fourth condition is that the teacher should not think that
he is making the child grow “you cannot teach a child to grow”,
he said, “you can only help. A child teaches itself. The external

g RN



The Curriculum

“What is Education? Is it book learning? No. Is it diverse
knowledge? Not even that. The training by which the current and
expression of will are brought under control and become fruitful
is called education”—Vivekananda (Complete Works of Swami
Vivekananda, Vol. IV, p. 490).

“To me the very essence of education is concentration of
mind, not the collecting of facts. If I had to do my education over
again, and had any voice in the matter, [ would not study facts at
all. I would develop the power of concentration and detachment,
and then with a perfect instrument I could collect facts at will—
Wide'by side, in the child, should be developed the power of
concentration and detachment.”—Vivekananda (Complete Works
of Swami Vivekananda, Vol. VI, pp. 36-39).

Vivekananda, as such, did not prescribe any typical
curriculum to be followed rigidly. He, however, emphasised a
curriculum based on the concept of all round development of the
child personality. On one side he recommended the study of
Vedanta, Religion, Philosophy and Technology the other side, he
favoured Western Sciences, engineering and other modern subjects.
He wanted to synthesise, these two trends, which was (and is) the
burning need of the day.
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Vivekananda has a comprehensive view of education and

s contents. He recommended the study of languages, especially
regional language, Ganskrit, link language and English. He aleq
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useless. White-head enunciated two educational principles. ‘Do
not teach too many subjects’ and ‘what you teach, teach
thoroughly’. It was almost similar to what Vivekananda said, “If
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ends” he urged, “that is m advice
ou. You will be nearer to heaven thro;gh football than throu;:
e ,'Gita’. These are bold words, b“_t I'have to say them to yoy I‘
know where the shoe pinches. You will ;{ncllerstand the Gita b@tter
with your biceps, your muscles a little stronger. Yo, wil
understand the mighty genl ’
Krishna's better with a little of strong blood in ?rou, You will
understand the ‘Upanishads” better and the glory of ‘Atmap’ When
‘our body standards firm upon your feet and you feel yourge¢ il
man. "Strength”, sl'rength is what the ’Upsmahds’ speak to Hig
from every page. “Freedom, physical freedom, mental freedom,
and spiritual freedom are the watc.hwords of the Upanishads_
Strength is goodness. Weakness is sin”. He clearly said, “Make
_vour nerves strong. What we want is muscles of iron and Nerves
of steel”. Vivekananda himself was an embodiment of a]] these
virtues and qualities. It is certain that Vivekananda was very keen
in the spiritual development of people (specially the masses) ag
well as their economic and material prosperity. (Complete Works
of Swami Vivekananda, Vol. III, p. 242).

“If education were identical with information the librarijes
would be the greatest sages in the world and encyclopaedias the
Rishis”. Education should not be like packing several articles into
a box, that is putting a lot of information into the brain. Ideas that
are received into the brain without being utilised are inert and

us and the mighty strengtp o

you have assimilated five ideas and made them your life and I

character you have more education than any man who has got by
heart a whole library” (Complete Works of Swami Vivekanan da,
Vol. 11, p. 302).

“What we need to study, independent of foreign control,
different branches of knowledge that is our own, and with it the
English language and Western science, we need technical ediization
and all else that will develop industries, so that men instead of
seeking for service may earn enough to provide for themselves
and save against a rainy day“—Vivekananda.

While Vivekananda welcomed the impact of Western
thought, science and technology, he cautioned his countrymen
against being dazzled by it's materialist success and going in for a
slavish imitation of it’s customs and way of life. He advocated
“what we want are Western sciences coupled with Vedanta,
Brahmacharya as the guiding motto and also Shraddha in ones
self’. He placed great emphasis on the inclusion of subjects on the
cultural heritage of India in the school curriculum, and insisted
on the learning of Western technology (Complete Works of Swami
Vivekananda, Vol. V, p. 366).

Art, science and religion are but three different ways of
expressing a single truth.
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The Discipline

“We cannot see outside what we are not inside”—and whatever
we are comes from disciplining our mind and body.

A perfect and disciplined mean’s body mechanically does
what is right what is the character of any man, it is but the aggregate
of his tendencies the sum total of the bent of his mind. As pleasure
and pain pass before his soul, they leave upon it different pictures,
and the result of these combined impressions is what is called a
man'’s character. Discipline is an important aspect of a person
character.

“If you want to judge the character of a man, look not at his
great performance. Watch a man do his most common actions.
Those are indeed the things which will tell you the real character
of the greatman. Great occasions rouse even the lowest of human
beings to some kind of greatness, but he alone is really great whose
character is great always—the same whatever he be” (Complete
Works of Swami Vivekananda, Vol. I, p. 207).

Teaching a child, or disciplining a child from outside is only
a myth. The development has to come from within, “you cannot
teach a child anymore than you can grow a plant. The plant
develops itself. What you can do is not of a positive nature but
negative. You can take away the obstacles, and knowledge comes
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giit of it’s own nature, loosen ¢}, .
out eqsﬂ;: Izlt a klle;ige around it; geq thatsiot tit;at it may come
any'th“‘g (Complete Works of Swami Viveka “c:jt killed by
.55)- nanda, Vol. IV,

€ soil a litt]e,

Undue domination and excessive authority would stunt th
e

0 not allow one to become a

5 wards the young ones, in disciplinin
u1f you speak kind words to the

pound to improve in time. Negative thoughts only weaken men

what makes one man weak another great is ‘Shradha’ (faith in

s own self) and that is his strength. (Complete Works of Swami

M and encourage them, they are

oné
Vwekananda, Vol. I1I, p. 170).

Right type of environment is important for the child. “If ood
; mpressions preva‘il the character becomes good, if bad, it becgmes
pad. If a man continuously hears bad words, thinks bad thoughts
does bad actions, his mind will be full of bad impressions anci
they will influence his thought and work without his l;eing
conscious of the fact”. But “when a man is under the constant
influence of good work and good thoughts, there grows in him an
;rresistible tendency to do good, in spite of himself. Childs mind
;s very impressionable and his school and out of school experiences
will blue print his future on it. If the atmosphere is good and
congenial he cannot, but become good. Thus a man’s good

character is said to re-established when he is completely under
the influence of the good tendencies.

Excessive authoritarianism among some teachers in their
attempts to develop character resulting in apathy, passive
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ise to remember

. sentment. Wemay dgwIscH -
conformity and subdued ;e character depends on the inextricable

that the develoPment o
influence of nature and
environment he is in a0

strengthen the ‘inner centro

tro
repeatedly stressed the neficclet(:;glligorous training to assert the
senses. It needs hard prac “The mind has to become the

mind against the co;nm i . of it's deeds. There is only one
master of its thoug - ledge that which is called

method by which t f concentration the greater

- The more the power a
concentraltl gn How can concentration be developed? FOWer-Df
the knowledge- bserving Brahmacharya ‘Chastity

concentration comes through o > o ® -
in thought, word and Jeed always and in all conditions is what is

called Brahmacharya’.
ore from the teachers’

f what the child is and what
d there is necessity to develop and
Js’ upon the conduct. Vivekananda had
| the internal and external

nurture, O

own lives than they do
read to them, Of the lectures that they

deliver to them with their 1ips—-1et there not.be tegdl;ers v:hlcr)éiadl
one thing with their lips and carry another 15 their :eas éxa n:ald
of trying to discipline the child the teacher canl sehat b thp e
with his own life. The teacher can do this through wha | = ; a;‘
what he may say. The discipline that 1d has to feabi an

the 1d be self
maintain should come in an indirect manner and it should be se
imposed.

Boys imbibe m
from the books that they

The Values

By value education we mean “education which has a profound
content, based on our heritage, national goal and universai
pEITCEPtIOI'\S. In our culturally plural society education should foster
Tmr-.w:sal and eternal values, oriented towards the unity and
integration of our people. Education as such should be made a
forc‘eful took for the cultivation of social and moral values. India
which is an ancient land, it’s greatness lies in it's religion. Religion'
was the essence of education in ancient India. This hold of religion
on education slowly decreased with the influence of the West on
us. Yivekananda who had seen India, under the British, felt that
India c.:ould not afford to abandon it’s age-old trad’itions of
awarch.ng supremacy to religious ideals. Vivekananda fully
appreciated the value of religion in the Indian life. Vivekananda
strongly believed that religion is very much concerned with the
personality development of men. “Religion is the manifestation

of divinity already in men” (Complete Works of Vivekananda, Vol.
IV, p. 304).

Tf“" cultivation of values, is possible with a sound system of
education. Vivekananda, was very strong in his opinion that any
systerfl of education and philosophy are invalid without the union
ol rellgion, His whole scheme of education, in the context of
perfection of human personality, is based on the absolute values
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of truth towards self-realisation. Vivekananda emphasised the
acomplete reorientation of human values to fight against
hedonism and commercial fetishes. He suggested that education
should not be for stuffing some facts into the brain, it should aim
at reforming the human mind. Education must be a'ble to PrUC?uce
men of integritys dedicated administratorg and SOFlau).f conscious
citizens. What one may call progress is nothing if it is not
accompanied by inner change. Vivekananda §ug_gested tk}at
religion and morality must get supreme consideration in educatu?n
as they would bring good manners and strength of character in

the grow'mg g

need for

eneration.

The central ethical purpose of Vivekanandas educational
system is t0 train up the pupil to develop good inner character as
well as force of character resulting in good actions. Some educators
think that morals should be taught indirectly. But Viveka.manda
believed that self effort is the sound principle for the attainment
of a moral philosophy. No action which is not voluntary can be

called moral.

The primary aim of education, to Vivekananda, should be to
help the individual to realise his best self. It should cultivate values
of life, like honesty, love, sympathy, non-violence, restraint, co-
operativeness sacrifice and finally faith in man and God. Religion
is a synthesis of values and an integration of experiences. It stands
for the entire personality of man. Since divinity and perfection are
one and the same there can be no antithesis between religion and

education.

The whole idea of religion according to Vivekananda is to
prevent man from falling into the bondage of the senses and help
him to assert his freedom. This is possible only by a happy
combination of the body, mind and intellect, by sticking on to one’s
own conscience and by listening to the silence of the soul. A pure
heart sees beyond the intellect, it knows things which reason can
never know.

Education is a continuous process. It should cover all aspects
of life; physical, material, intellectual emotional, moral and
spiritual and all stages of life from birth to death. Religion comes

Values
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. to Mans life at a very eay]

stays On till his death. Rel; Y stage, almost before his birth, and

: glon i ;
s Whm}? ';‘akes 10ne e hilgshg: ;:I}:edwt?\?c:e;rtte;lllttaclts é:ﬁ
pever reach. "emples and churches books and forms, are simply
- kﬁdtzr%;ze&; fh‘rehgion 1 mf;ke the spiritual c,hild strong
s human lgher Steps. Religion is the discipline which
touches ;im frconsaence; it helps man in his struggle with evil,
and i':rees incli i greed and Saves him from lust and latred. It is
religious inc] ination that cultivateg valtes in men and unifies a
society- TO. Vivekananda religion ig not merel ba;ed on dogmas
creed OF rites, buthasa r ational ethjcal and sgirimal philosoPhY.’

ivekananda
vi wasfully convinced that yoga in education will

is student to d s
help P1* © cevelop his innate qualities like fearlessness,

mpathy, etc. o
Loﬁfg:};bgut c)lfil‘t:uieacr:fd tﬁglﬁp him to lead an ideal life. It always
r 4 ;
most major characteristics man heart. With regard to the two

ys they are strength anocf tfh_e human personality. Vivekananda
sa i o ;
weakness 15 SII. rlessness, strength is goodness,

'I'hP: main objective valyes of education are fundamental and
eternal, like, truth, beauty ang justice. The virtues to be developed
in the students are purity rea| thirst for knowledge and

erseverance, faith, humility, submission and veneration towards
the teacher. The sense of humility is the basis of a man’s character,
the true mark of a balanced Personality. The ideal of every educated
man should be perfect unselfishness, Along with the spirit of
independence the spirit of obedience is equally important.

T(? Vlvekananda, duty is Sweet only through love and love
chines in freedor.n alone. To the educated mind all duties are good
Pt ther:e Is no expectation for reward. Vivekananda’s
cherished desire was that “to accomplish his duﬁes one should be
pure, simple and sincere to the back bone. He must have
tremendous integrity and sincerity. ;

India’s mission to the world is to instill in the minds of the
people the spirit of tolerance and love and this can be possible
only with the resurrection of values of human life based on vedantic
ideals which existed in ancient times. As a widely travelled teacher
through out India, and a large part of the world. \flvekananda
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knowledge and experience aboutt:h © miser.ies
of the masses and the deterior?tion = Yal(lil eso(;fth: H::)n llelfe'
Vivekananda found a difference it the-amm't%of the rl’nalt)erio{
the East and West. He found that Jo SE- e1 t from the E v
advancement of the West, they had to learn lot fro ast

spiritually.

could gain firsthand

. ot that he was, stressed on the
da, an ardent patrio
Vivekanan e values of patriotism, freedom and ?Ourége.
Nehru said “his was a kind of nationalism
lipped into Indian nationalism which wag

importance of th
About Vivekananda,
which automaticallx S p
part of internationalism” -

Summary

Swami Vivekananda is a legendary philosopher, educationist and
social reformer.

Biographical Sketch of Vivekananda

Swami Vivekananda was born in a orthodox family, in Bengal,
on the 12th of January 1863. Narendranath, as he was named by
his parents, was a naughty child, subject to fits of restlessness
during which he was beyond control. He was a gay youth taking
part in many kinds of activities like boxing, wrestling, swimming
and riding, at the same time he was very eager for all kinds of
knowledge. He was an earnest student of philosophy and poetry.
He studied all systems of Western philosophy and became very
well acquainted with Herbert Spencer and John Stuart Mill.
Wordsworth and Shelly were his favourite poets. As a student,
Narendranath Dutta was very well known and popular with both
the students and the teachers, for his genius and extraordinary
talents. Narendra’s association with Sri Rama Krishna
Paramahamsa brought a change not only in Narendra but it began
a new chapter in the history of Hinduism.

Swami Vivekananda, that was what he was called later, did
for the gospel of Sri Rama Krishna Paramhamsa was St. Paul did
for the gospel of Jesus Christ. He broadcasted the truths of Vedanta




- into practice. Thus,

Educational Philosophy of Swami Vivekan da
u
56
the world
d America. He demonstrated to that
in India, Europe an

s ill alive and vigorous. g

. . o] tradition was s s _
(e great Indian spiritua t and by example, ﬂ-ta;' . a Iirei‘:}fler}t
Teowed, both by preceP B ihe light of Sri Ram Tikls

| eeania werndE A plied to modern life. India would rige

Spiritual experiences e a;iessage to humanity. V_\fh.ileAhe was
et agamtl:0 gflg‘;:cl;l;;y of Vedanta to the public In Americy
€xplaining the

. to put those truthg
d his countrymen t :
aum) Europe{;‘e Eilcsal:leanda taught theoretical Vedanta in the
ive

y : clared that the most
Vedan.ta m;“i;:;, Pﬂiz ::i;lift of the masses. He
danta in In ‘ated to make the Indian masseg
e t a professional teacher but he
: ‘:ffnlzaomade the people infthe West
my mind the state of our own
i the“{’ waeiibt?:hg?; ttgars).{Whrilt r.nade tl;; g;ff:;e;gzz‘i
Lol :rfswer I got”. To Swami Vwek.an . th,e fideal
Ry WZS thr‘:lbine the spiritual culture of Inc::a ne: tre‘ngth Bl
society should co a and England. According to : e
Cull'ure. et Am(;% I;F the hour in India. He was nteveTCI ri el
tﬂl:e tc ;i’llgiﬂeieeds strength giving religion an a
a

education.

West and practical
practical form of Ye t
was not a politician bu

strong and self-reliant. H
observed that “education

. mhamsa
e Krishna Para
Vivekananda’s association with Rama nk’ after the death of

i ‘ ing Mo
lted in his becoming a ‘wandering WU ) b the country
rQSU Rama Krisfina. After wandering blished a monastic
i ma;ter art of the world, Vivekananda estad whus Began the
an;:{i y s:\;lgd the Rama Krishna Mission a;h tRarna Krishna
Ocriui;tional activities of this philosopher. nf _five centres a]]
ecuc today has more than hundred and F“Ce. 14 a ‘sanyasee’
MISSIE? 2 or{d Swami Vivekananda’s activities astender o
e world. :
g:c?:lght his end a little too soon. He died at a very

just 39 years on the 4th of July 1902.

Vivekananda’s Philosophy of Life

vedanta ag

Vivekananda was a true vedantist. He rega'lrdf’;dand Dwait:
eternal and believed both in Advaita (monot.hmsm reEiel s
(dualism). According to Vivekananda, God is all _p e oo
without attributes (personal qualities). He saw God in :
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viz., Being (sat), Awarenegg

that the force of God prevy,;
emphasises the universaln,

(Chit) and Bjjg g
: s (A _
Isin all the thinés E?I&C‘ia)_ He believes

d_brother

Vivekar}anda’s faith in man jg tremeng, hOOd.' '

Rt ﬂ?e highest Creation of God. e behelise'dHe bEheYEd that

progressive. The Purpose of Jife jg to €Xperience g i i EI.I gion is

own self. Once he does that he begi experi 5 .v_vxthm S

other creatures. Then he 5 e szi\i?c}eucr)rflsen e
5 ‘ each and

Vivekananda’s Concept of Educatioy

Vivekananda’g conce !

, Pt of educat :
philosophy of eterna] values and 'on emanated from his
idealistic spirit he congjq : ;
the unfoldment of the 4:.: 8hest goal of human life to be
believed every oy to be djvi

the divinity by controtliy
Vivekanang
good, physi
i.rnportant t
Swami Vivy

ch

1§ nature, external and i:nterr\al: For
a, knowledge alone is not the only factor for individual
cal strength, moral strength and character are equally
0 any system of education. Education, accord.mg to
ekananda, is acquiring knowledge, formation of
aracter and deveiopment of social traits.

Vivckananda’s Aims of Education

Vivekananda has summed up his ideas about aims of
education in one sentence “The end of all education and all training
should be man-making”. Education should create faith in one’s
own self. It must create self-confidence and self-reliance through
concentration (Shraddha). Education should aim at developing a
moral character. Education should be useful in the day-to-day life
of the individual, that Is, it should satisfy man’s primary needs.

Education should also promote universal brotherhoo.d. Ed_ucation
should aim at the development of infinite energy, infinite zeal,

IS universe. He

|
|
|
|
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patience in man. A spirit of
in every man through education

1 alike.

infinite courage and infinite
renunciation must be generated
since man of renunciation views 2

Vivekananda’s Methods of Teaching and Learning

To Vivekananda, theré is only one method of attaining
knowledge and that is concentration. The more thelPOWEr' of
concentration, the greater the knowledge_ that is acquired. High
~chievements in arts, Science, Music and literature are the results
of concentration. When the mind con-entrates and turns back on
itself, all within oneself, will be one’s servant and not one’s master.

The world will readily give its secrets, if we only know and how
the necessary blow. The strength and

to know and how to give .
force of sucha blow comes through concentration. The only key to
f knowledge is the
cation is concentration of mind and not

wer of concentration is developed, facts
own will. Vivekananda stressed on
ing from concrete to abstract, keeping
positive suggestions to

the treasure-house 0
The very essence of edu
collection of facts. If the po
can be collected at one’s
education from within, learn
in mind the individual difference’s giving
the learners, etc.

vivekananda’s Concept on the Role of Teacher

Vivekananda attaches great importance to the character and
personal life of a teacher. A person with an attitude of renunciation
canbe a good teacher. A teacher should try toinfluence his students
through his ideal examples. His teaching has to be in accordance
with the needs, abilities and interests of the children. Vivekananda
supported the ancient ‘Gurukula’ system, where a child secured
education by going and living with the Guru and his family.
Vivekananda spoke of four most essential characteristics in a
teacher-purity, knowledge of the spirit of scriptures, spiritual force

and finally a guide.

Vivekananda’s Concept of Curriculum

Vivekananda was not in favour of the then prevalent system
of education in the country as the education in India was influenced
by the British system of education. Vivekananda believed that
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power of concentration.
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tting by he

f:uffmgg t{ue b:tinﬂ:iitt:l‘oughts of others in a foreign language,
degiree ks Tiof eat. et Suc_h thoughts and getting a university
eI Sy ucation. The education that did not help
and which did not bri equip themselves for the struggle of life
e narae. Edocation sll?g out strength of character was not worth
il ould be.that, by which character is formed,
A il et cre?sed, intellect is expanded and by which
Al e remm;ne s feet. For such a type of education,
knowledge, quite ended the study of different branches of
R Stlldmdﬁ'pendent of foreign control. He
to go through the rel; .y0f San'skrit languages by all to enable them
e l;glous scr_lptures, He looked upon religion as
Tadian Vernaculas ; education. Along with Sanskrit and other
janguage and liter‘ e also recommended the teaching of English
opecial referéens tature z_md also the study of humanities with

hisical ciilii _° Indian culture, sciences, technology and
phy ture. Vivekananda, as such, did not recommend an
typical curriculum to be followed rigidly, but he emphasised onz

curriculum based on the co
child’s personality. ncept of all round development of the

Vivekananda’s Concept of Discipline

. areVCVOe n::;t?;t n'sle;:‘ ogtsi.dm_e what we are not inside”. Whatever
ey o 1S_C1phlnmg our mind and body. According to

a., 1.sc1plme 1s an important aspect of a person's
c}}afac_‘.tezr. Vl_vekananda believed that teaching a child or
disciplining him from outside is only a myth. According to him
each of us teach ourselves. The external teacher offers suggestions’
and th'e mtemal.teacher starts working. Undue domination and
Excesswe aLilthOl"ll’}’ would only stunt the natural growth of a child
’ If 3'/0’11 dorj t all?w a child to become a lion he will become a fox”.
Do’s” and ‘Don’ts’ have to be reduced and the right environmen;
must .be created. An individual’s good character is said to be
estabhsl?ed when he is completely under the influence of the good
tendencies. Instead of trying to discipline the child the teacher can
set an efcample with his own life. Children imbibe more from the
teacher’s own than they do from books and lectures. Discipline
therefore, is to be caught rather than taught. e
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Vivekananda’s Concept of Values B e it
Vivekananda’s whole scheme Of €Gucatio L T e
absolute values of truth dir‘?cted.to‘;’aci'_fizt:;l:d:ﬁii;:;:t()n.
Education must produce men of integrity, 1‘:' 1 te values of life limlzS
ially conscious citizens- [t must cu lV.El . e
;I;i::ti 103 e, sympathy, non-violence, restram.t, coopera wilr:ess'
sacrifice; and 'fir)(:llly faith in man anC! God. IIT htifdnslsoi :hy:enetis i
of values and an integration of e.xPenencesf tsl re one and ﬂ:e
personality of man. Since divinity and per elc ona gy e
same there can be no anti-thesis behve(?n religion an i On.
However, the virtues to be developed in the stuc:eF;;s ahu;'“il;_l 2
real thirst for knowledge, and preservance, l:il LValueslty'
submission and veneration towards the teac Ccler._ & b of
patriotism, freedom and courage Were also acdvisats to be
developed in the students, by Vivekananda.

At this point of time, we can say that the life of :‘Swta\mi
Vivekananda is a model to many philosophies and educationistg,
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EDUCATIONAL PHILOSOPHY OF SWAMI VIVEKANANDA

Swami Vivekananda is an exemplary philosopher of India who made In
popular all around the world. His philoso

of educational philosophy in India.

The educational philosophy of Swami Vivekananda has been explained in this book
with the headings philosophy of Life, Education, Aims of Education, Methods of

_ dian religion
phy has contributed much to the development

Teaching and Learning,

Teacher, Curriculum, Discipline and Values along with his
brief biography.

The book of Swami Vivekananda, though a brief one, would be helpful to teachers,
students, parents, educationists, researchers, speakers, religious practitioners, etc.,
in enhancing their knowledge about the educational contributions of Swamiji.
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