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The need for peace and value education has over the last
few decades, grown enormously all over the world. Peace
and value education is a worldwide movement today. Each
and every individual wants to get peace. Peace is the first
and supreme human value. Peace is a prerequisite of true
development at all levels and in all walks of life. The ultimate
peace can be achieved only by value education. This book is
a simple and easy understanding of the concept of peace
and value education. It touches upon almost each and every
aspect of peace and value education specially focusing on
researches in the field of peace education or value education.
A number of examples are given, to make the basic concept
clear and of use to students, teachers, and to scholars.

The book starts with a general introduction of peace
and its relevance to the global scenario than it classify peace
in to positive and negative peace. It also offers Indian
thought to minimize the negative peace and presents the
role of UNESO in the enrichment of peace in unit first.

The second Chapter deals with different types of values
in organizational climate and the role of community, school
and family in the development of values. In the third Chapter
the book provides beautifully the definitions of peace, its
teaching methods, scope, and theory of peace education. The
most beautiful and unique aspect of this book is that it
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PEACE

Peace

“Peace is a journey of a thousand miles and
it must be taken one step at a time”.

— Lyndon B. Johnson

Peace has always been among humanity’s highest values —
for some, supreme. Consider: ‘Peace at any price’ (Alphonse
de Lamartine, Meditations Poetiques (1820). “The most
disadvantageous peace is better than the most just war”
(Desiderius Erasmus, Adagio). Peace is more important than
all justice’ (Martin Luther, 1530). “I prefer the most unjust
peace to the justest war that was ever waged” (Cicero, Letters
to Atticus). “There never was a good war or a bad peace’
(Benjamin Franklin, Letter to Josiah Quincy (September 11,
1773).



Yet, we agree little on what is peace. Perhaps the most
popular (Western) view is as an a}bsence of dissensi(,n’
violence, or war, a meaning found in the New Testament
and possibly an original meaning of t:‘e Greek word for peace,
Irene. Pacifists have adopted thisin ex:;(;retatmn, for to them,

: onceiaibadbisIMEeaRnEan Wi ely accepteq amon
irenologists and students of m;emitmnal relationg, Peact&:g
however, are also seent as cor_lcgro;oé‘erzrr_l‘l;ony and tranquﬂjt A
It is viewed as peace of IIAS & S1EN, especiyyy 5 o
East. It is defined as a state of law or civy] o

state of justice or goodness, a balance or equili,

Powers. A
Guch meanings of peace function a¢ 4.

conflict, violence, 0T war. [t may refer to gy, e agonist;.
mind or of nations) or £9 external relatjopg 0 Al state (of
parrow in conception, referring to SPecifiq

particular situation_ (like a peace tl‘eaty) ) lations 4
covering a whole society (as in a world peq, ' Verarch;

a dichotomy (it exists or it does not) op COHE)_ P iy ng,
or active, empiric:'al or abstract, deg cl'iptive tlnlI() ay he
positive oT negative.

The problem is, of course, that Peace q. .
and qualities within a theory or ﬁameWork €riva.. . .
or Buddhist will see peace differepyy, hriStia
internationalist. Socialist, fascist, an’das. i pn Hingdy,
different perspectives, as do power or iq thr arflclﬁst 5
international relations. In this divepg;, Calist;,, thlan e
is no different from such conceptg fmean. €Oristg o
equality, power, conflict, class, ang, inda F Just, 'NES, peace
Peace is thereby locked into a deScﬁpt_ee , any e, reedon,
i ve o, ° Ot
of our reality and each other. Peace . Or expl,. er
psychological principles, such ag Sl .bodies nat
free will, and individualism. Jectiy; ty in? ny
Within ‘peace’ is defined not S
(negative peace), but also the Presenc;l of v+ ¥bsen

iust and sustainable peace, j ; ce of war
a just p » Including 2°°nd1tions 5
t

(0] f()()d and

Peace

clean drinking water, education for women and children,
security from physical harm, and other inviolable human
rights (positive peace). This idea is rooted in the under
standing that a ‘just peace’ is the only sustainable kind of
peace; an approach that seeks merely to ‘stop the guns’ while
ignoring the denial of human rights and unjust social and
political conditions will not work in the long-run.

Sources of Peace

In antiquity two of the major systems of peace policy,
the balance of power and the power monopoly systems found
clear expressions in Hellas and in Rome, in the complex
relations between the various Greek states on the one hand
and in the pax romana system on the other. This type of
peace was enforced from above and gradually took the form
of the pax ecclesia system with the Pope as an arbiter, based
on the special type of allegiance towards him and th_e
hierarchy that the beliefin Catholicism would engender. This
led to a very mono centric Christian world, and with the
Protestant reformation, or rather revolution; it is natural
that balance of power thinking came to the foreground as a
concept that would preserve autonomy and peace. It can be
discussed whether the reformation came about as a doctmﬂ
rationalization of drives for autonomy and/9r qther socio-
economic forces, or whether these efforts to redistribute power
and resources as an outcome of the new ideas.

Both perspectives are probably correct and useful but
there were also other forces contributing to the rise of balar}ze
of power philosophies at that period, such as the Italfn ci z
state system (for instance the relation between the eaf}t:e
of Venice and Charles VIII). In the period from °
Renaissance to the French revolution palance of ;;;):tlay
thinking became crystallized and obtained a foryn S»urpll’lsiS gIt
similar to what is found in modern strategic al}11a 13i(a a;nd
became systematic policy with the Peace of Westphalia, e
has played a dominant role ever since. But there are a
other trends in the thinking that are more cleaﬂy peace-
directed.
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maintenance of peace emerged for the first time. During the

: hly distinguish between two
next four centuries W

U,

Loaitohg pro%fjg ;omih fought for prevalence. The
approaches ontinuation of the power monopoly approach
first \jvould b; a i;hat Europe should be organized as a singlq
thgt is the ltgfn maintained by a single political authority,
poll:s?:tailn ;J;Sf one or more states, with more or less g moﬂopoly
co

GHDQR7: oach could be designated t}
The 0;}11’1:;;1;}12: idea that Europe should be Oigzif:aé
national organization of Separate States, op :
Almost every thinker concerned with t}, ¢ ki an
d has elements qf both the federal apn g i pows;n
monopoly idea in his writings. Eﬁhlgost everybody make:
roposals for some kind of .umon ¥ lrll Fagnsior Commgp counci]
‘p;vith some central authority, but the pt_)wer mOHOpgly idea i
predominant in most of them Dubois (1305-1307) in TDs
Recuperatione wanted a federation of Christiay SOverej ;
states, with a council of nations to decide, g SyStem of jug gn
the Pope as a final arbiter, apd boycqtt against B ges,
He even suggested mterna.tlonal schools tx)Essnlare
personnel, an idea not' yet fully ree_lhsed_ He rejecteq :rroa;n
government under a smgI'e authority however, and it | T k:
as if his Common Council should be somel 0

control of the king of France. nder the

Dante (1310) in D¢ Monarchia wanted Ry,
unique princedom'ext-ending over all persong
him it was of major 1mpo.rtance that Heaven and oty
should be somehow being isomorphic: since there was op
Mover, one Law in Heaven, then this should also be th casz
on Earth. But this should only apply to the internationa]
system, there should be local rule otherwise Pay Rom 8
was his inspiration, and he took the fact that Christ wag
born under Augustus as a sign of divine acceptance of the
pax romana system. Campanella (1600) advocated the world

approaCh;
as an inte
equal bas’-'?:'
in this perio

nations.

in time”. To
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dominion of Spain, later of France. Leibnizurged every prince
to accept the Holy Roman Emperor as their head. And ducde
Sully’s Grand Design was in one particular connection
essentially a plan for the establishment of Wrench hegemony
in Europe.

On the other side Emeric Cruce’ (1623) was concerned
exclusively with the federal idea and criticized the search
for political control of all Europe. During this same period it
is also possible to distinguish between the thinkers as to what
was their main aim. All the thinkers before Cruce’ were
primarily concerned — not with peace, but with European
unity. They advocated some sort of association between
Christian states to keep order in Europe and to wage war
against Turkey or Russia. Peace was at best a by-product.

One example is the very interesting system suggested
under the name of George Podebrad of Bohemia (1450): he
wanted an international parliament where each nation had
one vote, with both assembly and tribunal, and rotating
meeting-places and staff to avoid domination by one power.
One of his concerns was to limit the powers of the Pope,
another to unite against the Turks. Cruce’ was the first to
search for peace as the main goal, and characteristically he
advocated the membership of all the nations of the known
world: Turkey, Persia, China; Ethiopia, the East and the West
Indies — in addition to the European countries. With the
writings of William Penn, John Bellarsand H. De Saint-
Pierreat the end of the 17th and in the beginning of the
18th century the federal approach became predominant,
They all proposed to establish some sort of international
organization with a rather extensive authority. At the same
time their proposals were the first — apart from Cruce’s —
whose primary object was the maintenance of peace. -
Throughout the first half of the 18th century they got several
followers and the federal approach became almost universally
accepted.

But in the second half of that century their proposals
were equally universally rejected as unattainable, unwanted
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. ral, since so many ideag
different trends, W?Iﬁldlsa;gtbueen shown to be at least};ii
by that.t?nea})l;er:alid. For this reason we shall prefey ,
uncondlt%onather than a chronological presentation, gip,
systematl;r: concerned with the structure of such thinking
T B ith its origin, genealogy and patterns of inflyepe
and turn first to the concept of ‘peace’ itself. ’
Relvanc of Peace Relatng 10 he Present Globat Sy,

When peace comes to our minds we think ahoy , world
without problems, we think about a beautlfu_l world Without
weapons and conflicts, where peace flourisheg in al] jtg

meanings to different people, but that wor)g may b
unreachable if we do not maintain peace in oyr lives Sin e
ancient times it was so difficult to havg peace because- ; ce
was unstable and people were struggling for reSOurcesp T‘;'fr
continued into the 19th century and durir}g the 20th Cel.lt i
It was still so difficult for peace to flourish because of clirvfl
wars and the First and Second World War: People can break
out in war and forget about peace for simple things like:
money, religion, resl_)ect, or for natural resourceg. One cannot
imagine a world without wars, and how beautiful it eqyg

be. But, people will never have peace if they do not wor

int
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together to keep peace in the world, people should work
together, and make peace more than just a lovely term, but
something people apply in their lives. But, today the world
is finding some peace in many ways. Peace is not an outdated
concept for anyone and it will never be outdated. Peace has
helped people survive the Holocaust, it has helped people
escape slavery; it has helped people end wars and has helped
many live their lives. The best way to create peace and keep
it going is through education and studying other peoples’
ways of life; that way people understand others’ behavior
and empathise with them.

Throughout history, people have fought wars because
of disagreements over money, religion or natural resources.
Aristotle once said: “It is not enough to win a war; it is more
important to organize the peace”. He describes how people
fight wars and expect that, in the end, they will gain peace.
This is impossible; rather, people should not fight wars to
find peace, they should organize peace without wars. It is
important to build peace in the world, because our population
is growing and we are challenged with more problems
because of many different factors. In the past, if people had
learned more about other cultures and studied their history,
there would have been fewer wars because they would be
smarter and work together to divide resources and materials
rather than fight over them. Maybe, with a good education,
millions of Jewish people would not have been killed by the
Nazis because they would have learned about their lives
and understood what it was like to be Jewish. Today, the
world is continuing to grow and this presents more
challenges, because the population is increasing and more
and more people need education. Education is one of the
best methods to find peace because it makes.

Learning to make a living is not the sole reason for
getting education; there is another, equally important
byproduct: learning to make a life, a life that is beneficial,
useful and peaceful. After all, humans are social animals;
their success in life is largely a matter of successful social
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Freire (1970) centered education on revealing systems of
oppression, particularly through the exploration of language
and identity and by challenging the banking-model of
teaching and learning. All three educators sought to create
education that was learner-centered and autonomous. This
concept of classroom education represents social outcomes
relevant to democratic political systems. Hence, autonomous
learning relates to individual and national autonomy and
democratic classroom participation models active citizenship
in a democracy. Peace education is also found philosophically
in the work of authors (e.g., Tolstoy, Thoreau), social thinkers
(e.g., Mead, Foucault, and Adams), social learning scholars
(e.g., Bandura and Walters) and activists (e.g., Ghandi, King,
Ikeda, Syuu Kyi).

In practice, peace education is problem-posing education
that attempts to build in every person the universal values
and behaviors on which a culture of peace is predicated,
including the development of non-violent conflict resolution
skills and a commitment to working together to realise a
shared and preferred future. Many scholars in the field
address violence and the war system as the core problematic
inhibiting peace and seek to propose viable solutions to
violence in all its manifestations (e.g., social, economic,
political, environmental, spiritual, and ethical). Violence
might be defined as “avoidable, intentional harm, inflicted
for a purpose or perceived advantage of the perpetrator or of
those who, while not direct perpetrators, are, however,
advantaged by the harm” (Reardon 2001, 35). Education
for peace raises dialogue on critical issues at the heart of the
community in order to transform oppressive systems from a
violent orientation toward a culture of peace. Thus, through
education for peace educators and students critically discuss
manifestations of, and justifications for, violence, identify
the actors involved and propose peaceful futures (Boulding
1988, Hicks 1994).

Peace education includes the cultivation of peace
building skills (e.g., dialogue, mediation, artistic endeavors).
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John Galtung, tl?e fathfar ofl') peac? Studi‘es, refers to the
distinction between N(—::gatwe eace’ and ‘Positive Peace’
(Galtung }9@4). Neg:_atwe Peace refers tq the absence of
violence, it is negative because something undesirable
stopped happening. Positive Peace is filled with positive
content, and it’s the integration of human society. Peace does

Peace

Pedge' it Y T
not mean the total absence of any conflict. It means the
absence of violence in all forms and the unfolding of conflict
in a constructive way. Peace therefore exists where people
are interacting non-violently and are managing their conflict
positively — with respectful attention to the legitimate needs
and interest of all concerned.

Positive peace is the presence of social justice and
equality, and the absence of structural or indirect violence. It
is characterized by the presence of harmonious social
relations and the ‘integration of human society’ (Galtung,
1964). In order to further understand positive peace, it is
important to understand structural violence.

Positive peace is more than the absence of violence; it is
the presence of social justice through equal opportunity, a
fair distribution of power and resources, equal protection and
impartial enforcement of law.

Efforts to Achieve Positive Peace Emphasise

a Establishing peace through world order by supporting
international law, compliance with multilateral treaties,
use of international courts, and nonviolent re.s*sollz}tion
of disputes, participation in international organizations,
trade, and communication. .

o Establishing social equality and justice, economic equity,
ecological balance; protecting citizens from attack, and
meeting basic human needs. .

°  Establishing a civil peace that provides th'e constitutional
and legal means necessary to settle differences non-
violently.

°  Eliminating indirect violenc
of people, sustains unequa
quality of life for any citizen.

®  Practicing conflict resolution_ as
peaceful interpersonal and ins
Positive peace refers to a “s0

e, that shortens the life span
1 life chances, or reduces

a foundation for building
titutional relationships.

cial condition in which

btle phenomenon of

is neither overt violence nor the more su




underlying structural violence” (Barahs and _W-ell)el_, 2002:
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e  Preventing war through strategic deterrence and arms
control.

The concept of ‘Negative Peace’ addresses immediate
symptoms, the conditions of war, and the use and effects of
force and weapons. Words and images that reveal the horror
of war and its aftermath are often used by writers, artists,
and citizen groups in their efforts to stop it imitate violence. A
cease-fire would be an example of an action for negative peace.

Negative peace denotes the absence of war. It refers to
a situation in which no active military violence is occurring.
Both modern democracies, like: U.S., Israel Spain, and non-
democratic states like: Iran, China or Morocco, are submitted
to a situation of negative peace, in which they might not
have an open declared war led by military reprisal, but are
violating the rights of its people or others. According to
international relation theories, peace is found where there
is an absence of direct state violence (Bahsa and Webel, 2002:
1-27). In a more complex perception of the concepts of war,
conflicts and peace, as Galtung suggests, the notion of
violence contemplates not only a physical direct one (Bashar
and Webel, 2002). He refers to the structural violence that is
built into the proper structure of the social, cultural and
economic dimensions of society.

Most peace promoters probably would agree that the
most promising way to reduce negative relations to a
minimum is via an increase of positive relations — but
empirical correlation does not imply logical dependence, for
which reason the two concepts should be kept separate. And
which are these ‘positive relations™
Just to mention some examples:

Presence of co-operation.

Freedom from fear.

Freedom from want.

Economic growth and development.
Absence of exploitation.

Equality.

@O p @




Justice.
Freedom of action.
Pluralism.

10. Dynamism.
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By ‘absence of exploitation’ we mean that all value
exchanges between individuals as well as between nations
take place at, roughly, equal terms. Thus, no individual shall
be able to receive very much more from another individual
than he gives back to that individual (the example is, for
instance, labour force in exchange for money), nor shall any
nation be able to extract from another nation much more
than she gives to that nation (the example here is, for
instance, the rate at which raw materials are exchanged for
industrial products in world trade). ‘

By ‘equality’ we mean that all individuals and nations
are regarded as having the same essential value, none is
implicitly worth more and entitled to basically different types
of life or existence than others. Extreme ‘gaps’in opportunities
and resources at the disposal of individuals or of nations
should not be tolerated. By ‘justice’ one may mean roughly
the same as by ‘equality’, but there is also the dimension of
basic, fundamental rights, not only individual or national
worth or value. By ‘freedom of action’ we mean that all
individuals and nations should have a wide range of possible
actions open to them - both that they have been stimulated
to have the imagination to conceive of such action and that
they have the means to carry them out. But the concept is
problematic since it implies a kind of independence relative
to other individuals or other nations that is incompatible with
the interdependence. A person who is happily married
renounces on certain types of freedom of action because he
gains a wider range of pOSSibilitiES — but whether the net
gain is positive or negative may be a matter of debate. By
‘Pluralism’ we mean that nations and the world should
contain a large social and cultural diversity of forms co-
existing side by side, and by ‘dynamism’ we mean that at
least parts of the nations and parts of the world are constructed
in such a way that a change or conditions for a change are
built into the structure. In other words, there must be options
left open for future generations, policies tl}at exclude too many
options are harmful from that point of view.
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Peace in Gandhian thought

Gandhi holds an important place in the history of social
thought. Though he is not considered as a theoretician in
strict sense yet his writings on state and democracy,
relationship between individual and the society, moral and
ethical values in education and numerous other writings on
social issues have made him an invincible part of academic
debates across political science, history, sociology, and
economics among other subjects. This is very well reflected
in Akeel Bilgrami’s argument that “the social scientist’s and
historian’s interest in him has sought out a nationalist leader
with a strikingly effective method of non-violent political
action” (Bilgrami, 2003: 4159). Additively, “he was basically
aman of action whose major contribution consisted in leading
his country’s struggle for independence” (Parekh, 1997:151).
The Gandhian thought of peace is worldwide acknowledged.
The name of Gandhi is synonyms with peace and non-
violence. That is why United Nation announced World Peace
Day on 2nd October, the birth date of Mahatma Gandhi.
The contribution of Gandhi to the humanity is incomparable.
The present paper is an attempt to locate how he tended to
blend peace education and education for peace within his
broad schema on his ideas on education in general. Gandhi
viewed education as vital in the overall development of
individual as well as society. This education has to be given
to the students so that they can learn and imbibe the ethics
and values of a humanitarian, just and peaceful society 1.e.,
‘Sarvodya Samaj’.

Before elaborating on the Gandhian notion of peace
education, we need to locate what peace education broadly
means. Peace education can be understood education for
facilitating peace. According to Page (2008) “a fundamental
concern of peace education is education to prevent the
suffering and wastage of warfare within the modern era”
(Page, 2008: 2). Harris and Morrison (2003) argue that
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by Gandhi in 1937 at Wardha which subsequent became as
Wardha Scheme or Basic National Education. As has been
argued by Samuel Ravi, that “The principle of non-violence
is the basis of basic education. Throughiit...... Gandhi wants
to develop qualities which are necessary for building a non-
violent society. It is against exploitation and centralization.”
(Ravi, 2011: 232). His idea of basic education was firmly
oriented towards activity based. He elaborated on his notion
of ‘Nai Talim’as “Craft, Art, Health and education should all
be integrated into one scheme. Nai Talim is a beautiful blend
of all the four and covers the whole education of the
individual from the time of conception to the moment of
death”.

The idea of sarvadharma samabhava i.e., equality of
religions as espoused by Gandhi is an effective tool to counter
the increasing tensions among different religious groups.
According to Gandhi, “a curriculum of religious instruction
should include a study of the tenets of faiths other than one’s
own. For this purpose, the students should be trained to
cultivate the habit of understanding and appreciating the
doctrines of various great religions of the world in a spirit of
reverence and broad-minded tolerance. This, if properly done,
would help to give them a spiritual assurance and a better
appreciation of their own religion. This study of other
religions besides one’s own will give one a grasp of the rock-
bottom unity of all religions, and afford a glimpse also of
that universal and absolute Truth which lies beyond the ‘dust
of creeds and faiths”. ‘

In some of the recent studies, scholars have tried to
contextualize and place the emergence of Gandhian Studies
within the framework of education for peace. Field (2006:
231) underlines that “non-violence education or Gandhian
Studies emphasises positive concepts of peace (rather than
peace as absence of strife)”. Monisha Bajaj (2010: 47-63) in
her study argues that “social and collective action towards
peace also appears more frequently in Gandhian studies
perhaps because of the focus on structural and cultural forms
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asserts that, “since wars begin in the minds of men, it is in
the minds of men that the defenses of peace must be
constructed”. In this regard, the same Constitution highlights
that “a peace based exclusively upon the political and
economic arrangements of governments would not be a peace
which could secure the unanimous, lasting and sincere
support of the peoples of the world, and that the peace must
therefore be founded, if it is not to fail, upon the intellectual
and moral solidarity of mankind”. This mandate has gifted
the Organization with a long standing experience in promoting
mutual understanding while fighting discrimination,
intolerance and violence.
An Evervday Peace Practice

The new global challenges and threats are multiplying
and undermining social cohesion in a world where
interdependence is growing and solidarity is diminishing.
The constant question remains as to how we may best
approach the unity-in-diversity way of life, or to learn how
to ‘live together’ by fully participating in the infinite wealth
of the cultures of the world and by averting the fear reflex
when confronting with ‘otherness’. As a consequence, greater
account must be taken of the close links between cultural
diversity, dialogue, development, security and peace. Thus,
a genuine and lasting dialogue is imperative to rethink the
benefits of cultural diversity for all and to bridge cultural
and religious barriers as well as to break stereotypes and to
turn people from violence.

Since words are the natural support to our thoughts,
their use must mean something. In reality, which words
should we choose to build, appropriate and extend this
common aspiration of humankind, which draws upon its rich
cultural diversity? It should be recalled that the United
Nations, and UNESCO in particular, have always used the
terms ‘dialogue among civilizations’, ‘dialogue among
cultures’, ‘rapprochement of cultures’, ‘tolerance’ as well as
‘culture of peace’ to describe their conceptual, political and
programmatic approach in suitable and convincing language.
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operation for maintaining international peace and security,
including disarmament, and for the peaceful settlement of
any situation that might impair friendly relations among
nations. The General Assembly can also discuss any question
relating to international peace and security and make
recommendations, if the issue is not currently being discussed
by the Security Council.

Pursuant to its ‘Uniting for Peace’ resolution of November
1950 (resolution 377 (V), the General Assembly may also
take action if the Security Council fails to act, owing to the
negative vote of a Permanent Member, in a case where there
appears to be a threat to or breach of the peace, or act of
aggression. The Assembly can consider the matter immediately
with a view to making recommendations to Members for
collective measures to maintain or restore international peace

and security.

Two of the General Assembiy’s six main committees are
involved in matters of peace and security. Besides the First
Comimittee which is concerned with disarmament and related
international security questions, the Special Political and
Decolonization Committee deals with a variety of political
subjects not dealt with by the First Committee, including
decolonization, Palestinian refugees, human rights,
peacekeeping, mine action, outer space, public information,
atomic radiation and the University for Peace.

The Charter empowers the Secretary-General to “bring
to the attention of the Security Council any matter which in
his opinion may threaten the maintenance of international
peace and security”. One of the most vital roles played by
the Secretary-General is the use of his ‘good offices’ — steps
taken publicly and in private that draw upon his independence,
impartiality and integrity to prevent international disputes from
arising, escalating or spreading.

Conflict Prevention

Conflict prevention remains one of the highest objectives

of the United Nations. In today’s world, preventive action
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The eXper'
. lence
Nations to focus as of recent years has also |
toreduce a country,snf‘fver before on Peacebo- eq the United
risk of lapsing or relap;ilrllgl,ng — efforts
into conflict
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g for conflict management,

by strengthening national capacitie
ainable peace and

and to lay the foundations for sust

development. o
Building lasting peace in war-torn societies is among

the most daunting of challenges for EIOba] Ptéace and security.
Peacebuilding requires sustained 1niel‘na 1onal support for
national efforts across the broa_u:?es‘s rangg of _act1v1t1ef.5 =
monitoring ceasefires; dem"blhzfmiu and reintegrating
combatants; assistig the rett(lirn o r: g(;,es and displaced
persons; helping organize an mo:lu or elections of a new
government; supporting J};‘ftmerﬁecs:cunty sector reform;
enhancing p e I-litroscié)ies. pi Sk, fostering

: t
neiliation after Pas
reco .+ d Nations has been at the centre of expan ding

cbuilding efforts, from the verification of

: ational peac .
intern onts in Southern Africa, Centra] America and

e a eenl
geaz:;boi in the 19908, t0 subsequent efforts to consolidatg
d strengthen states in the Balkans, Timor-Leste

peace an ; .
West Africa, to contemporary operations in Afghanistay

Recognising that the United Nations needs to bett
anticipate and respond to the challenges of peacebuilgi g
the 2005 World Sum_ml.t approved the creation of a &
Peacebuilding Commission. In the resolutions establisllxljew
{he Peacebuilding Commission, resolution 60/180 an
resolution 1645 (2005), t}}e United Nations General Assem}I)ld
and the Security Council mandated it to bring together 1
relevant actors to advise on the proposed integrated strate |a111
for post conflict peacebuilding and recovery; to marsgklles
resources and help ensure predictable financing for theall
activities; and to develop t_’est practices in collaboration wl:ﬁ
politic al, security, humanitarian and development actorg

The resolutions also identify the need for the Commissi'
to extend the period of international attention on post~corﬂ1?;
countries and whel.-e necessary, highlight any gaps whig,
threaten to undermine peacebuilding. The General Assembly

g s o @

and Se.c;"i“t’é Council roaolttiqndilesbapmistingn
. bn'gld'(;lmli‘ussmn als0 provided for the estab;izﬁmen?:
ofa Peaceb i CInE und and p eace huilding Support Office
womens Peace and Security .
While wo;nen remam- 4 minority of combatants and
gpetrators of Wes they INcreasingly suffer the greatest
parm. In contemporary conflicts, a5 much as 90 per cent of
casua“fles et E ol .CIVIIians, most of whom are women
and children. Women in war-torn goeieties can face specific
and d_evaStatmg forms of Sexual violence, which are
gometimes .dep'loyed Systematically ¢, achievé military or
olitical obJeci_;wes. Moreover, Women continue to be poorly
rePreSente.d " for'mal Peace processes, although they
contribute In many informal ways to conﬂi’ct resolution.

However, the UN Security Council has recognised that
including women and gender perspectiyes in decision-making
can str_e}lgthen prospects for sugtainable peace. This
recognition was formalized in Qctoher 2000 with the
unanimm}S adoption of resolution 1325 on women, peace
and securl.ty- The landmark resolution specifically addresses
the situation of women in armed copflict and calls for their

articipation at all levels of decision-making on conflict
resolution and peace building.

Since the agenda was set with the core principles of
resolution 1325, three supporting resolutions have been
adopted by the Security Council — 1820, 1888 and 1889.
The four resolutions focus on two key goais: strengthening
women’s participation in decision-making and ending sexual
violence and impunity.

Culture of Peace and Sustainabje Development

In the new, turbulent international globalised landscape,
a central idea emerges: greater account must be taken of the
close l.inks between cultural diversity, dialogue, development,
security al}d peace. One of the most crucial challenges for
UNESCO is to rethink these five interdepend i

g pendent notions so
as to inform new approaches in all domains. From that

S ——
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Values

Values
Values regulate and guide human behaviour and action in
our day-to-daily life. Values are embedded in every word we
select and speak, what we wear, ways in which we interact,
our perceptions and interpretation of others reactions in what
we are say and so on. Values are formed on the basis of
interests, choices, needs, desires and preferences. Thesgg
comprise the nuclei of value formation. Values have a selective
or directional quality. When preferences acquire certaip
definiteness, intensity and stability, these become the criterig
for judgment, choices, action and grounds for decision—making
in behaviour. Value thus is considered to be an enduring
pelief upon which human beings act by preferences.
Values involve the processes of thinking, knowing/
understanding feelings and action. These involve feelingg
i e, strong liking for something, feeling deeply about the
things one values and so on. People’s action often gives yg
clues as to what they value: Values are l_earnt as we leary
habits in the process 0{: growing up. Learning of valueg takeg
place quite early in life by the word of mouth or simple

values e

commands from parents and other adults at home. In early

years of life, prohibitions and parent identifications are the

source of values.

Definitions of Human Value

(a) Roketch: Value is defined as enduring belief, a specific
mode of conduct or end state of existence along with
continuum of importance.

(b) Kluchhohn: Value is a conception of desirable and not
something desired.

(¢)  Shaver: Values are standards and principles for judging
worth.

(d) Gawande: It is an adjusted human behavim_lr w
conductive to the development of himself, society,
and international understanding.

The Indian Constitution has explicitly laid d.o.wn
f.'mdamental duties of its citizens in Article 51A, emphasising
that every Indian citizen would:

* Promote harmony and spirit of ¢
tranSCending religious, linguistic an
djVersities, e

*  Renounce practices derogatory to the dignity ofwomi?n.

Value and preserve the rich heritage of our composite

culture.

*  Protect and improve the natural environment.

*  Develop the scientific temper.

Abjure violence.

*  Strive towards excellence in all spheres of indivic'l‘ual
and collective activity so that the nation constantly rises
to higher levels of endeavor and achievement.

In its Preamble itself, the Constitution lays down four
universal values:

(i) Justice, social, economic and political.

(i1) Liberty of thoughts, expression, belief, faith and worship.

hich is
nation

ommon brotherhood,
d regional or sectoral
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(iii) Equality of status and of opportunity; and to promote
among them all. _ g o

(iv) Fraternity, assuring the dignity of the individual and
the unity and integrity of the nation.
Values are relatively stable beliefs about what is

g should be sought. Values are
important and_ V:hrit :;iss yarious situations. Decision-
generally consis en their relative weight in a decision-
making criteria 2  function of one’s values. While attitudes
making process a: § people, products, organizations and other
ea?somat_edmva]ues are desired end states. Values are
tanglb.le thmgsf;jonaﬂy driven in that there is no empirically
essentially emo to what outcomes one should value. Without
set stand?rd as tom, an individual can determine through

affective syS esei’ir ch what particular paths are the most
experience and T of achieving an end state, but cannot
effectiye mea!;Send state is more desirable. Values are the
detern;ne Imhsagoals or modes of action which makes human
desirable T &~

jour selectve Value not only orients but also
aviou .
zz;rmines human behaviour.

sification of Values Sk

ClaSThere ;s a number of classification schemes used to
orise values. Here are 2 few of them.

categ » inal vs. Instrumental Values: Terminal values are
g:;ire Hlend state_S- They re}_)resent a pgsition in life or
ooty one desires to exist or achieve. When an

vidual can no long answer the question of ‘why’

ar

indi i
with ‘because...’ @ terminal value has been reacheq
Instrumental values are desired means to achieve these

ends. They represent .prt?ferret.i p-atterns of behaviour,
Merit Vs. Worth. A similar distinction can be made
petween the two fundamental ways in which
individuals access OF attach value to things. The tw,
methods of evaluatlng’\rqlugs are jche assessments of
merit and worth. Me:rlt_ 1s 1ntr1n.31c aI:1d context-free
value. This 18 value in its own right, independent of

Values e

possible applications, utility, or uses. A scholar of Middle
Eastern cultures and religions know as the preeminent
expert in this field may be evaluated high in terms of
merit despite the fact that her university has not
programme or course utilising this expertise. Worth is
extrinsic and context-determined value. This is value
based on application or usefulness in solving a problem
or accomplishment of a goal. The worth of the same
scholar would increase as the demand to courses in this
field increases to the point that the university feels
compelled to offer them.

Private vs. Public Values: Private values are often called
internalized values or enacted values. These are the
values individual actually hold and use in making-
decision; especially those decisions of which others are
not aware. I have heard these referred to as ‘what people
do in the dark’. Public values, or espoused values, are
those values we wish others to believe we hold.

Personal vs. Social Values: Personal values are unique
to an individual and are a function of past experiences,
developmental socialization and interaction with others.
These are often referred to as internalized values. Social
values are values espoused my members of a group
(cultural values) or members of an organization
(organizational values).

Values in Organizational Context

Motivation: When thinking about motivation as a
behavioural choice process, we most often turn to the
Expectancy Theory of motivation. One of the three
components of this model is the valance, or value, of
the expected outcomes of a behavioural choice. An
individual’s value structure has very strong influence
on the valance attached to various outcomes.

Decision-Making: The decision-making process is
composed of three components; (i) Criteria,
(ii) alternatives, and (iii) cause and effect beliefs
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&

(theories). The value structure of individuals influences
the weight or importance of various criteria used to make

decisions.

s Conflict: Confli
function of either %
interests. The strengt
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) th

Ethics: Values, b0 havi
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sl oo or organizations 18 to commup;

in a group embers. When the socig)

m 3
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5 ffective, 5 3
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individual. :
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Work-Life Ba : d attery
achieve balance Deir e G o o other actiniti
is essentially 8 cODC: B VEeN What 5y individlesl
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_ The priority that er_nPIOYQeS
tV“raaILuif; social and personal time ig 5 fiiﬁfo rc:n waﬂ_{,
value structures. of thes:

Role of Community, School and
Family in the Development of Values

Role of Community
Education as a Tool for Social Development

Education is at the heart of reconciliati()n, reconstruct.
and nation building programmes. Is educatiop not al‘;lctmn
enhance the realisation qf pe_Ople’s full Potential? 1f ool to
the case, the act of plunging m‘to education ig i empoﬁg?re
process. It is an act of enhancn?g the capacity ang abili;nogf
people to act in a manner that directly and indirectly hepefit
them, their environment and the rest of creation Thi:
suggests a personal and national responsibility to seﬁously
take part in the education enterprise. Communities op people
have to take part in defining and shaping their educatiop,

ct between individuals and groups is g
disagreement about theories o
of or importance of a party
of value structure. y's

atlor_l Process
iCat.e IS publi,
Zation Procegg

Other than that, there are many other people who have classified Values as follows:
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Government leaders take it for granted that they are education
providers and that it is their responsibility to determine content.
The apartheid government prescribed an education that was
intended to serve their pathological or ideological objectives.
Living in a community is both a responsibility and an
opportunity to keep your property maintained to enhance the
value of the neighborhood and allows you to establish roots
in the community that will enrich your life.

The mark of an educated person, wrote Plato in The
Republic, is the willingness to use one’s knowledge and skills
to solve the problems of society. Education must imbue
children with a proactive social conscience. Society is the
empowering context for individuals. No one can become fully
human or attain dignity and fulfillment outside the web of
relationships and responsibilities presupposed in society. True
education equips individuals to live creatively, responsibly,
and peaceably in a society and become agents of change for
a better society.

The problem of declining values is multi dimensional
arising out of combination of major social forces such as:
globalisation, materialism, consumerism, commercialization
of education, threats to humanity due to climatic changes,
environmental degradation, violence, and terrorism. These
have led to insecurities, individualistic life styles, and
acceleration of desires, misuse of science and technology,
pessimisms, sense of alienation and other negative
consequences.

Role of School

The youth of today have a lot of problems that they have
to face and many of them do not have the skills to overcome
the obstacles. It is evident that these youth need support in
developing better values and morals. Schools have the ability
to stand up and take on these problems with their students.
With the solid foundation that moral education has built,
character education has emerged with the ability to assist
students in developing strong values and morals. A vision gives
an organization a sense of direction, a purpose, but only if it
is ‘owned’ and translated into action by all involved.

values _
But vision is not
nough in itself. The values
;’h at any organization hag
re just as important or
oven more so because they
Jetermineé the behaviours
that people agree to live
within: Alignment of people
chind values is vital but
too often both vision and values are just words hidden in
folders are rarely referred to. What you do must reflect what
ou believe if there is to be integrity. And any alignment
needs to include students and parents as well.

The vision and values provides the basis for all other
strategies and actions and some would say that a staff aligned
pehind a vision and values is the best strategy of all. Many
school the develop a set of teaching beliefs to put them into
action and if they do them these naturally become the basis
of the schools job description, school review, staff evaluation
and professional development,. School values need to be
defined into appropriate expected behaviours. Many schools
develop Teacher, Student and Parent Charters with the
people concerned to define such expectations. It is hard
otherwise to live up to an ideal list of values.

When agreed to, and believed in by most people, positive
peer pressure helps people live up to them. It is all about
walking the talk. When people are seen to let down others
the agreed behaviours can be used as the basis of a dialogue.
For teachers they become part of the performance appraisal
and similarly teachers can get their students to do likewise.
New parent can be given expectations to help them clarify
their roles in the learning partnership.

New teachers need to given time and help to appreciate
what the school stands for and the expectations they need to
live up to. The vision, values and teaching beliefs form the
DNA of the school. To work well people must be passionate
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about them so they just can’t be written by a committee and
‘dropped’ on people. And every now and again, as part of the
school review, the behaviours and teaching beliefs must be
reviewed and modified if necessary. Possibly it will be the
area of teaching beliefs that will change the most if a schoo]
wants to keep up with new ideas.

All this can be summarized on one page and even when
expanded and need not be a massive document. Focus ig
important. The one page summary can be placed in the front
of all school folders, including BOT ones. If people are tq
make difference they need to know where to place their time
and energy and not waste it on issues of little educationg]
value. A simple test to see if what school stands for is in place
is to ask a random selection of teachers, students and parentg
what the school stands for.

Role of Community

Values are guiding principles that shape our world’g
sutlook, attitude and conduct. Moral values present a trug
perspective of the development of any society or the
individuals. Knowledge knows things. Man acquireg
knowledge with his sense organs and also from varioug
sources. Knowledge is power. This power gained should b
used in the right way which would lead to the right valueg
of life. Education is methodical effort towa.rds !earning basic
facts. The core idea behind value education is ‘to cultivate
essential values in students to manage complexities. It beging

at home to be continued in schoqls. Qn.e has to frequently
uphold the various types of values in his life, such as: cultura]
values, universal values, personal v.alues and social valueg,
Education among the parenfss, ?hﬂdren, teacher ete,, is
constantly increasing. Education is the 1argest‘; sense in any
act or experience thathasa concre_te effect on mind, f:haracter
and ability of individual. Educathn is the sr.nall circle. The
values taught by this should be' 1rr‘1‘proved 1gto a very big
. ole as Swami Vivekananda said: “Follow Frlck whither it
:;I:y lead you: carry ideas to their utmost —logical conclusion”,

Education is a process by which man accumulates
knowledge. Skills and values are passed on from one
generation to another. Those values should be taught in our
school life which will assure a good generation ahead.

The whole enterprise of education is extricably linked
with the development of values. Devoid of the potential to
nurture values, education losses its heart and soul. No one
who attempts to depict the spirit of age in which we live can
possibly overlook the importance of education for values.
Peace and security are facing new challenges that could have
negative implications if we do not address them positively.
The malleable years of youth in schools are crucial. Whatever
is learnt and imbibed will determine to how students would
lJive out their lives in future. The concern about value
degradation is not new to this era. Even before independence
such concern were pronounced in policy documents. Policy
makers and educators have all along seriously mediated on
this concern and have been trying to discern the potential of
schooling, pinning their hopes on education to fulfill the
aspirations and expectations of the public and the society.

The Report of the University Education Commission
(1962) noted, “If we exclude spiritual training in our
institutions, we would be untrue to our whole historical
development.” The Report went on to make a case, not for
religious or moral education, but for evolving “a national
faith, a national way of life based on the Indian outlook on
religion, free from dogmas, rituals and assertions.” The
Education Commission of 1964-66 put the spotlight on
‘education and national development’, from which perspective
it identified the ‘absence of provision for education in social,
moral and spiritual values’ as a serious defect in the
curriculum. The Commission recommended that these values
be taught “with the help, wherever possible, of the ethical
teachings of great religions.” Agreeing with the Sri Prakasa
Committee Report, it recommended ‘direct moral instruction’
for which ‘one or two periods a week should be set aside in
the school time-table’.
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The National Policy on Education (1986) expressed
concern over “the erosion of essential values and an increasing
cynicism in society”. It advocated turning education into g
“forceful tool for the cultivation of social and moral values.”
Education should “foster universal and eternal values
oriented towards the unity and integration of our people”j
The Programme of Action of 1992 tried to integrate the
various components of value education into the curriculum
at all stages of school education, including the secondary
stage.

The Government of India’s report on Value Baseq
Education (Chavan’s Committee Report, 1999) submitted ip,
both houses of Parliament, provided impetus to resume work
on value orientation of education. The National Curriculun,
Framework for School Education (2000), echoing the Nationg)
Policy on Education (1986), lamented the “erosion of the
essential, social, moral and spiritual values and an increage
in cynicism at all levels.” Against this backdrop, the frame
work advanced a plea to integrate value education into the
curriculum asserting that: “Schools can and must strive to
resolve and sustain the universal and eternal values orienteq
towards the unity and integration of the people enabling
them to realise the treasure within” (p.8). It further stateq
that the “the entire educational process has to be such that
the boys and girls of this country are able to see good, love
good and do good and grow into mutually tolerant citizeng”
(p-36).

The National Curriculum Framework, 2005 echoed the
vision of education where values are inherent in every aspect
of schooling. The framework articulates _the need to reaffiry
our commitment to the concept of equality amidst diversity,
mutual interdependence of humans to pljomote va}ues that
foster peace, humaneness ar§d tolerance in a _mu1t1 cgltural
society (p-2). Enabling children to experience dignity,
confidence to learn, develop,ment of.S(.elﬂesteerp and t—::thies,
need to cultivate children’s creativity, making children
sensitive to the environment and the need for fostering

Values @

democracy as a way of life rather than only as a system of
governance as well as the values enshrined in the Constitution
assume significance in the framework. It further opines that
independence of thought and action, capacity of value based
decision-making, sensitivity to others’ well-being and feelings
should form the basis of rationale commitment to values.

The NCF, 2005 particularly emphasises Education for
Peace as one of the national and global concerns. As the
position paper on Education for Peace prepared by the
National Focus Group as part of NCF, 2005 puts it, “Peace 1
contextually appropriate and pedagogical gainful point of
coherence of values”. Peace concretizes the purpose of values
and motivates their internalization.” Education for Peace has
been considered as a strategy to make value education
operative. It aims at equipping students with the values and
attitudes required for living in harmony with oneself and
others as responsible citizens.
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Definition of Peace Education

Peace education is more effective and meaningful when it is
adopted according to the social and cultural context and the
needs of a country. It should be enriched by its cultural and
gpiritual values together with the universal human values,
1t should also be globally relevant. Peace education could be
defined in many ways. There is no universally accepted
definition as such. Here are some good definitions from peace

literature.

A Peace education is an attempt to respond to problemg
of conflict and violence on scales ranging from the globa]
and national to the local and personal. It is about exploring
ways of creating more just and gustai‘na'ble futures — R. D,
Laing (I 978). Peace education is hohsfmc. It embraces the
physical, emotional, intellectual, and sqma] gro‘w.th of children
within a frame work deeply rooted in traditional humap
values. Itis based on philosophy that teaches love, compassion,
trust, fairness, co-operation anc.1 reverence for the humap
family and all life on our beautiful planet — Fran Schmigt

and Alice Friedman (1988).

peace Education e

Peace education is skill building. It empowers children
to solve conflict and to live in harmony with themselves,
others, and their world. Peace building is the task of every
human being and the challenge of the human family — Fran
Schmidt and Alice Friedman (1988).

The basic concepts embedded in the above definitions
are that peace education is a remedial measure to protect
children from falling into the ways of violence in society. It
aims at the total development of the child. It tries to inculcate
higher human and social values in the mind of the child. In
essence it attempts to develop a set of behavioural skills
necessary for peaceful living and peace-building from which
the whole of humanity will benefit.

In fact, two out of the four pillars of education suggested
by the Dolor report, namely: learning to live together and
learning to be, are related to peaceful living. Naming such
efforts as peace education is not always necessary. What
matters is integrating peaceful attitudes, values, and skills
into the teaching and learning process in school and makes
it a part of the total curriculum. Certain countries and
institutes have it in the form of subjects such as Values
Education, (Malaysia and Philippines), Citizenship Education
(U.S.A.). Education for Mutual Understanding (Ireland) and
Developmental Education (UNICEF). Apart from such subject
names it can be integrated into the formal curriculum and
co-curriculum of schools. Through applying peace education
and creating a peace culture, it has been observed that
schools can have the following benefits (as reported by
teachers and principals who have used the peace approach
in their schools in Sri Lanka. Source: Education for Conflict
Resolution Project, National Institute of Education. Sri
Lanka).

Peace education brings together multiple traditions of
pedagogy, theories of education, and international initiatives
for the advancement of human development through
Jearning. It is fundamentally dynamic, interdisciplinary, and
multicultural and grows out of the work of educators such
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as John Dewey, Maria Montessori, Paulo Freire, Johan
Galtung, Elise and Kenneth Boulding, and many others.

Building on principles and practices that have evolved
over time, responding to different historical circumstances,
peace education aims to cultivate the knowledge, skills, and
attitudes needed to achieve and sustain a global culture of
peace. Understanding and transforming violence is central,
The following diagram helps visualize the core relationship
between violence and peace.

VIOLENCE

(Direct)

Personal; assault, rape,
brutality, terrorism,
murder, ethnic cleansing.
Institutional; war, state-
sponsored terror, industrial
destruction of plant and
animal life.

(Indirect)

Structural; sexism
racism, discrimination,
poverty, hunger, lack of

PEACE

(Negative)

absence of personal
and institutional
violence

(Positive)

Presence of well-being,
social justice, gender
equity, human rights

Ppeace Education

Human Rights Education, Multicultural Education,
Global Citizenship Education, and Conflict Resolution
fiducation all fall under the scope of Peace Education and
provide different approaches to the field. Although peace
education is highly contextual and often tailored to specific
settings or regions, the underlying goal is the same — peace
;s peace, no matter where you are.

SKILLS

Communication, Active Listening and reflection
o-operation s

gmpzthy and compassion Critical thinking

and problem-soiving

Aristic and aesthetic

Mediation, negotiation and conflict resolution

Patience and self-control

Responsible citizenship

Imagination

Leadership, vision

education and health
services.

Peace is understood not only as the absence of traditiong]
forms of direct violence, but also as a positive presence,

Educating for and about all aspects of peace constitutes peace
education.

Teaching of Peace Education

Peace education is a broad field and can be difficult to
define. Very simply, peace education empowers learners with
the knowledge, skills, attitudes and values necessary to end
violence and injustice and promote a culture of peace.

KNOWLEDGE

Self-awareness, recognition of prejudice
Issues relating to:

Conflict and war

Peace and non-violence
Environment/ecology

Nuclear and other weapons

Justice and power

[Theories and conflict analysis, prevention,
and resolution

Culture, race, gender, religion

Human Rights, responsibilities
Globalization

Labour

Poverty and international economy
International law and Criminal Court
United Nations, International system
standards and instruments

Healthcare, AIDS

Drug trade

ATTITUDES

Ecological awareness

Self-respect

Tolerance

Respect for human dignity and difference
Intercultural understanding |
Gender sensifivity

Caring and empathy

Non-violence and reconciliation

Social responsibility

Solidarity, world-mindedness

resalution

The diagram illustrates the relationships among the
central knowledge, skills, and attitudes of peace education.
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They are drawn from educational initiatives all over the world
and form the basis of the learning objectives.

Scope of Peace Education

Peace education is an essential component of quality
basic education. Peace education is the process of promoting
the knowledge, skills, attitudes and values needed to bring
about behaviour changes that will enable children, youth
and adults to prevent conflict and violence, both overt and
struqtural; to resolve conflict peacefully; and to create the
conditions conducive to peace, whether at an intrapersonal,
interpersonal, intergroup, national or international level,
P eac;}a education programmes have been developed in a

um UIe;; of UNICEF country offices and National Committees
for UNICEF over the past decade. Ideasare continually
evolves about how to use the full range of children’s educational

expenepcgs tO. Promote commitment to principles of peace
and social justice,

Therefore, this

paper sh .
document, rather tha D ould be seen as a working

n a statement of policy. Its purpose is

on, and to pave the way for

how best to evaluate the impact ang

£a of UNICEF activity. As the need tq

tion programmes becomes greater, so
a common framework within which to
0t and methods and its relevance. In

tosee that in the pas t‘ilflli)pénent of peace education, we begin
atall times and jn lleul : been an integral part of education
anoble ideal to attq; uHures, every culture regards peace ag
secularism at the bg ' tOWever with the advent of Western
the guise of 3 POSitiij%]m-lmg. of the 20th century through
and human va]yeq ; Selentific gutlook to education, moral
Including Peace were slowly discouraged

away from schoo] cypyi

o B ricula, - ; -
positivist and TR, Under the ideal of value-free

was viewed narrowly

evaluate peace educa
too does the neeq for

nist knowledge the whole education
as teaching facts of various subjects.
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However, in spite of such materialistic views, the
thinking of such humanists like: Rousseau, Henry Thoreau,
Tolstoy and Maria Montessori kept the sense of education
alive. With the witness of the horrors of the First and Second
World Wars there was a reawakening to the need of
developing the humanistic side of education at least among
afew educationists. In this context Maria IL\/lon?eﬁi"O'r i's loud
and tireless reiteration on the need for educating for peace
should be mentioned here with respect and 4 ppreciation, At

the beginning of the 21st century today we are only

rediscovering her vision of peace education which she tried
totell the world in the 1930s. For instance, she said in one of
her public talks: Those who want war prepare young people
for war; but those, who want peace have neglected young

children and adolescents so that they are unable to organize
them for peace.

. Her vision of education provides a meaningful sound
basis Tfor. peace education. She looked at education as a tog]
for building World Peace. To her peace is the guiding principle
of. man and nature. Any attempt to deviate from the principle
’."‘”H only bring about destruction. However it has never been
m_vestigated seriously so far. Peace should be studied as a
stience identifying its direct and indirect complex factors.
She also observed that man had neglected to realise his inner
sources of energies. Mastery over the external world alone is
inadequate in bringing about a peaceful world. Peace is not
only cessation of war. There are many positive qualities in
peace. She said that violence destroys the moral perception
inherited in man. She described her time as an era of insidious
madness, which demanded man to return to reason
immediately. Like Rousseau, she believed that man is
intrinsically pure by nature. The child’s natural innocence
has to be preserved from being sidetracked or spoilt by society.
To her the child is the promise of mankind. The child has
real vision, a bright little flame of enlightenment that brings
us a gift. Constructive education for peace must aim to reform
humanity so as to permit the inner development of human
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personality and develop a more conscious vision of the mission
of mankind and the present conditions of social life. What
we need today is an education that is capable of saving
mankind from the present predicament. Such an education
involves the spiritual development of man and the
enhancement of his value as an individual and prepares the
young people to understand the time in which they live. At
school we must construct an environment in which children
can be actively engaged in learning. Peace Education does
not teach students what to think, but rather how to think
critically. In the process, its holistic and participatory
approach may conflict with more traditional curriculum
design or strict standards-based schooling. Peace education
aims not to reproduce but to transform. It consists of people
“consciously striving to educate their successors not for the
existing state of affairs but so as to make possible a future
better humanity.” (John Dewey, Democracy and Education)
and with this task come significant challenges ang
opportunities for all involved.

One way to meet the challenges of peace education is to
build bridges of support among key participants. Just as
learning takes place in a broader social context and not
exclusively in schools or classrooms, so peace education relies
on families, communities, and social networks to affect positive
and lasting change. The notion ‘think globally, act locally’ is
central to educating for a culture of peace in that it links theory
with practice, international issues to individual efforts. As a
peace educator; you need not work alone. The international
peace education community is active and growing through
networks, publications, global campaigns, national initiatives,
and international programmes. Concerned citizens, educators
and activists of all ages around the world are promoting and
building peace through education.

Need of Peace Education

In present scenario where we live, the society values
material gains and profits above all. It is not an exaggeration
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if to say that in this materialistic era of science apd
technology, everything except morality has regched to its
echelon. Values unlike other 2sPects have gone into abysses
where human existence aﬂ‘_i its future looks dismal ?nd in
dark. Though every natio? 18 _Worried. about the contﬁluogs
orTosion of valyeg yet no 5650 1S action has been taken by
any of the Nationg for the _restf)l"atign of values. Everll E)::r
CurTent system of educatlon 18 griented towards gl’n;bli
Klowledge anq skills tha? woulq make students sale !

- Thig education system has

productg an : 9156 ;
developeq oncliyn()thl'lgi%e 25PCt of 3 man and left effective
cogni
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ﬁection, generosity, empathy etc. Thus the Pr‘?’l"len_1 of_\;ahlls
crises seems to be inherent in the system of e.ducatmn i self,
In the process of our gradual journey from primary to higher
education two sorts of major changes, relative to our attltu_de
towards values, occur in our life. They are exterr{al or bodily
and internal or self-affirming. Exterr_lal changes in the sense
that the students bag degrees by falr.or foul.means and on
that basis get higher job positions. During the job, they collect
more and more money, Cars, Bungalows and manage
academic awards and all that by h'avmg W_hlch. they may
exploit themselves and the society with the disguised repute
put they fears to face the deep hollowness of' thenj disguiseq
selves. They ruin self to the extent of dlssatlsfir?d a.nd
meaningless life. In brief, the more the:'y ad_opt the dlsgt_use
remises of life, which are ultra virus in h1gher_ education,
the more their leadership in syst_em is fixed but in the samg
roportion they find deconstruction of self—afﬁrn?mg values,
%igher Education in the present era of LPG is stimulated by
economic consideration without any refetrence to age olq
human values that separate man from animals. Cut throat
competition to achieve material success has made man
mechanical. Results of such rat race in t}}e field 9f edgcatmn

d economic life can be seen in terms of insecurity, d1strust,
ank of fellow feeling, lack of honour for human values ete.
lacdjng to discontent and maladjustment in personal anq
lea 1life and finally leading to drug abuse, maladjustment
socla n suicide among students. It is here that the urgent
2o e;:e value education is felt by one and all currently,
need Oil'n higher education make one’s own life and the lifq
V£ hie Tllow beings lively and meaningful. Ts there any
of ms fbeing educated if the educated man is still away
meamlngt g a way of life and redeeming from the disastroyg
from -gEtklﬁﬁn g ideologies? The purpose of education is gelf.
and ]lfe'tion and not self-negation. It is the process of
afﬁrm? the self-negating ideologies in order of gelf.
ﬂ;gﬁn Peace education alone can provide real meaning

and content in life.
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his article ‘Violence, Peace and Peace Research’(1969). This
distinction has since entered the lexicon of peace researchers
and peace activists.

‘Negative peace’ is negative not because it is an
undesirable goal, but because it is characterised by the
absence or lack of these destructive social and political
phenomena. ‘Positive peace’, on the other hand, is
characterised by the presence of positive social and political
phenomena such as justice, human rights, equality and well-
being. Furthermore, it is suggested that positive peace
provides the essential conditions of negative peace, because
war, armed conflict and political violence result from the
absence of positive peace. According to Ian Harris,
‘Positive peace is a condition where non-violence, ecological
sustainability and social justice remove the causes of violence’
(Harris, 2004:12).

This distinction between negative peace and positive
peace did not originate with Galtung. Martin Luther King,
for example, also employed it and said that: ‘True peace is
not mgrely the absence of some negative force — tension,
fzontjusmn Or war; it is the presence of some positive force —
justice, good will and brotherhood’ (King, 1957).

The Secondary Education Commission 1952-53 laid
special emphasis on the following values in the formation of
character of the students:

Efficiency.

Integrity.

Discipline.

Co-operation.

Good Temper.

The Committee of Religious and Moral Instruction
headed by Shri Prakash made a special mention of dignity
of labour, love of humanity, patriotism and self-discipline.
Moral values particularly refer, to the conduct of man
towards man in various situations good manners.

AR (T ISR e
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tual appreciation of t},
iritual values, national

sP tion Commisa;
e Educa mission ¢ \ ' :
o lues of co-operatig mphasised the inculcation of

the V& rinl; 1 and mutual regard, honesty and
integﬂty’ d15c1plinefanq Soc_lal responsibility. It also stressed
the devel%pmen O Scientifc temper of mind, respect for
manual labouzcapacivy Yo put in hard and responsible work,
respect for an Proper pride jn the past faith and confidence
-n the futurfa, natlm.lal COnsciousness, spirit of social service
for r?motlng social and natjgnal integration, equally
essentlals are values which help to make democracy a way
of life and thereby Strengthen jt a5 a form of government,
readiness t0 appreciate other’s ;oint of view and patience.

ongoing Researches in the Fie1g of Peace
Education, Present Scenario and Suggestions
Education plays a vita] role in equipping the nationsin
peing more humane. The woyq i filled with trials and
yribulations. Peace education only can extend a real peace
in thus world. It has been saiq tpat if we are to reach real
eace in this world we shall have to begin with the childrfzn.
Not only some children but some adolescents and adults 1:,h1nk
that peace is not just the absence of war; it is the practice of
Jove. In a peaceful society people would work together_ to
resolve conflicts, develop morally, treat each other with
justice, satisify be_tsic needs, and respect each other. In essence,
they would live in unity. Our aim is not to achieve a perfect
world. What we do want is mych more unity and peace
throughout the world. It has been found that there is no

happiness greater than peace and that peace links with the
practice of love.

Peace can take place within the individual. Some believe
this inner peace can be strengthened through our relationship
with the Divine. Inner peace involves peace of mind and
absence of fear. Outer peace ig peace in society. Our
impression is that in India there is, in general, a greater
stress on inner peace than in the West, where thére is more

B
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emphasis on outer peace. East and West must come together,
as the world needs both. This is known as holistic inner-
outer peace. It has both spiritual and material dimensions.
The sacred texts of the world’s great religions can help us
better understand holistic inner-outer peace. Peace education
would not exist unless people throughout the world believed
that world peace is attainable through a multifaceted effort
but starting with the education of children and youth. One
such was Maria Montessori. Peace education is strengthened
through the will-power and efforts of those who actively
promote it, for they are aware of the terrible consequences if
they do not. The horrors and suffering within our society
and worldwide can be reduced if we have the strong will to
act. In the words of the Indian thinker and philosopher
Sarvepalli Radhakrishnan “We must will peace with our whole
body and soul, our feelings and instincts, our flesh and its
affections”.

Achieving a culture of peace requires developing peaceful
people. Peace education, broadly defined, includes all efforts
to facilitate development of peaceful people. Peace education
often takes place in schools, churches,- fe'amilie_s, community
Jearning centres, counseling centres, clinics, prisons, and the
workplace. Of course, it may occur aI.lywhere, and the learners

ne —including young children, graduate students,

may be anyo .
United Nations peacekeepers, and police officers.
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Harris (1999) delineated five types of peace education
and described examples, goals, and content for each. ‘Global
peace education’ includes international studies, holocaust
studies, and nuclear education. ‘Conflict resolution
programmes’ teach about mediation, negotiation, and
communication skills. ‘Violence prevention programmes’
emphasise domestic violence, drug abuse, anger management,
and teaching tolerance. “Development education” includes
human rights education, environmental studies, and an
emphasis on power and resource inequities and structural
violence. ‘Non-violence education’ is based on the ideas of
Gandhi, King, and other great peace-makers.

The essential content of peace education varies with
time, place, and the particular needs of individuals, groups,
and societies. Salomon (2002) has described how the
challenges, goals, and methods of peace education differ
substantially between areas characterised by intractable
conflict, interethnic tension, or relative tranquility. Neverthe-
less, because some needs are common among people
everywhere, certain elements of peace education may be seen
as more universally essential.

In the 1980s nuclear war education was essential
because of the nuclear arms race and the threat of nuclear
holocaust. The continuing proliferation of nuclear and other
weapons of mass destruction (WMD) and the possibility that
terrorist groups might obtain WMD suggests that knoWled_ge
about threats of WMD should be considered an essential
component of peace education for youth and adults through-
out the world.

Attitudes, concepts, and competencies that generalize
across all levels of conflict resolution from interpersonal to
international and that may relate even to intrapersonal
conflict, would seem to be particularly important as
educational objectives. Democratic and tolerant attitudes,
concepts like interdependency and reciprocity, and
competencies for empathy, impulse control, problem-solving,
and negotiation are examples of peace education objectives
that are relevant for all levels of conflict.
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One approach to defining the essential content of peace

education assumes that its primary objective is to develop

dispositions within people that will influence them to behave
peacefully (Nelson and Christie, 1995). As elaborated by
Staub (2002), the aims of peace education are to develop
caring and non-aggressive individuals who relate peacefully
to others in their own lives, who promote the welfare of others,
and who take action to prevent violence in their society and
in the world. Perhaps the most important contribution of
psychology for peace education is to identify those dispositiong
—knowledge, competencies, attitudes, and values — that most
strongly influence individuals’ peaceful behaviour.

‘Another application of psychology to peace education
prOVI'des guidance for selecting teaching methods and for
creatmg‘a school climate conducive for learning. Research
on teaching and learning has shown that students generally
learn more when they are active, as when participating in
group activities, engaging in role-plays, or working op
projects. Students also learn by doing’ when they serve ag
peer mediators, Co-operative learning, constructive
controversy, and service learning have been shown to promote
peaceful attitudes and competencies. Students are more likely
to enjoy and to participate in classroom activities that are
co-operative, democratic, and inclusive. One way to promote
a democratic climate is ‘negotiated learning’ where studentg
play a role in deciding what to study, how to study, and how
to be evaluated.

Finally, a psychological approach to peace education
emphasises the importance of scientific methodology in the
evaluation of peace education methods and programmes.
Current levels of violence and the threat of weapons of mass
destruction pose an urgent need for effective. peace education
programmes. Scientific methods of evaluation are essentia]
to discriminate between programmes that v?'qu and
programmes that don’t work. Schools, communities, and
governments are not likely to adopt and sustain peace

5040 gducation o

gcation Programmes in the absence of sound evidence
e cerning their effectiveness.
International Peace Research Association, Australia has
stituted Pea.ce Education Commission and many ongoing
esearChes are 1n vogue by this PEC. Werner Wintersteiner
A entre of Peace R?S(earch and Peace Education, Klagenfurt
niversity’ AuStrlE_l has its ongoing researches on “Global
Citizenship Education - a Timely Term for Peace Education”
p rinciples of Peace Education
peace education methods are not arbitrary, but are
ased upon the following seven principles: .
Exemplary Learning: The complexity of reality 18
reduced by identifying and addressing the varied
linkages within a difficult issue area, which are often
not immediately obvious.

Contrasting and Emphasising: Methods focus attention

on specific or determining viewpoints and problematical

aspects.

Change of Perspective: Empathy is promoted by

expanding the learners’ own standpoint, which can be

inflexible and deeply rooted, to allow a plurality of views.

A Clarity and Ability to Perceive Linkages: using
techniques such as visualization, problematical issues
are relocated from the realm of the abstract and related
to learners’ own, concrete experiences.

5 Action-orientated: themes and issues are made accessible
through activity and experience — based learning.

. Peer-orientated: Shared learning is encouraged by

group work and mutual support.

7. Empowerment: Building skills promotes self-confidence
and autonomy.

The growth and development of peace studies requires
strengthening or deepening its theoretical and conceptual
framework and ensuring its relevance to effective action
around the specific problems of war, armed confliet and

b
1.
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political violence that are its core concerns. Both tasks can
be accomplished, at least in part, through acknowledging
(r‘ather than suppressing) the explicitly normative or ethical
dimension of peace studies, through the goals or objectives
connected to peace activism and the role of human agency
I achieving positive or beneficial social and political
change. The example of Paulo Freire shows that peace
F‘duﬁatipnl (like development education) plays a crucial role
:)I; limmdmg an a'warex'less of the transformative potential
thr;:jgir; fi%ﬁ;(iy ;1(1) achu?ving such change at multiple levels

» Normative engii_gement with the social and
ive.

conceptual worlds in which we

Value Education

Meaning of Value Education

values education is activity which can take place in any
organization during which people are assisted by others, who
may be older, in authority or more experienced, to make
explicit those values underlying their own behaviour, to
assess the effectiveness of these values and associated
pehaviour for their own and others’ long-term well-being
and to reflect on and acquire other values and behaviour
which they recognise as being more effective for long-term
well-being of self and others.

Values education is an idea whose time has come and
we're going to be hearing a lot more about it. Many politicians,
social commentators and educationists believe that youth crime
and misbehaviour are due to a loss of values and that giving
youngsters values and a return to traditional/family values is
the answer. But what a minefield! How can youngsters be

iven values? What are traditional values? What do we mean
by ‘family’? Is youth crime really due to a loss of values or to
youth acting according to other kinds of values? Let’s see what
some of the terms in that definition mean.
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Coneept & (‘1’ acation, asitis generally PSEd’ refers to 5 wi
Value BAue8 0 1 ctivities ranging from trainjp, ¢
gamut of learning giene, etiquette and map

: th, mental by, o Nerg
physice. htzalsocial behaviour, €1Vi€ }'lght; and dutjeg o
apPI‘}flJF'tfiljl © 4 even religious training. To some, )
aesthe

i er of developing approm.:
education 18 Slm;lt); iiv?liig inculcation ofcertz}i)n?}l?:;ﬁte
behaviO'_lé' allls E}?position to such a conception, it is ol SS
and habits. lue education has an essenfually cognit,
out that va l}te and that this should not be ignored. Actualle
compf;lﬁiui; make moral juc!gement based on SOuny
th:s:ning is a very important aim of value eduCation Y
]I;ZS to be deliberately cultivate-d. .

Moral development of a ch%ld, according to some, o
automatically from the soma! life of the s.chool_ The chilg i
member of the group imbibes the att1tufies’ valueg o F
general behaviour of the group and c0nt1nua11y‘ tries 4,
mould himself according to the group norm. Such a djustmer,
to life constitutes his moral developme_nt, Value E dUCation i
a process of aiding the child in such adjustmgnt. Such a viay
is contested on the ground that athoqgh children learn the
rules of group living from the social life of the school, i
learning does not constitute value education. _For morality, j
is pointed out, is not concerned so much with ‘what ig m
with ‘what ought to be’ and ‘what ought to be done’,

Value Education, according to one more view, i
essentially a matter of educating the feelings and emotions,
It is the ‘training of the heart’ and consists in deVEIOping the
right feelings and emotions. It does not involve any cognitive
abilities that can be trained. Like poetry, it is ‘caught’ rather
than taught. It is essentially a matter of creating the right
atmosphere, imitation and learning by example communigp
with nature or modeling one self after an ideal. Such a view
is countered by saying that mere imitation of a ‘good’ person
and modeling oneself after an ideal does not confer any
morality on an individual.

e D

Objectives of Value Education

Educational objectives refer to explicit formulations of
the ways in which students are expected to be changed by
the educative process. That is, the ways in which they will
change in their thinking, their feelings and their actions.
Objectives whether of value education or of any other
curricular area depend on a variety of factors, psychological,
sociological, epistemological.

Objectives of Value Education in the Modern Context

Objectives, especially in value education, have a
temporal dimension. Traditionally the objectives of value
education were based on religion and philosophy. There was
no secular value education and very little scope for the
development of moral thinking and the capacity for
independent moral decision. In the modern world these are
varieties of social demands made on the people. A civilized
individual must possess certain minimum social skills. He
has to establish decent relationship with people with whom
he may come across for a short while or for a long duration.
fle may have to transact business in his private or public
capacity. He has to function as a citizen of his state, or his
country and of the world, all at the same time playing
appropriate roles in each of these contexts. There are also
many other demands made on him that need not be
enumerated. Value education should therefore, it is pointed
out, prepare an individual to meet these demands. That these
cannot be accomplished in the form of a few do’s and don’t of
the traditional form is quite evident. The Working Group on
value oriented education has identified five dimensions on
value education, these being physical education, emotional
education, mental development, aesthetic development and
the moral and spiritual domain. The values to be pursued in
the moral and spiritual realm, according to them are:

Sincerity, faithfulness, obedience to what one conceives

tobe the highest, gratitude, honesty, benevolence, generosity,
cheerfulness, self-lessness, freedom from egoism, equanimity
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in joy and suffering, in honour and dishonour, success anq
failure, pursuit of the deepest and the highest of the absolute
and ultimate and the progressive expression of this pursuit
in thought, feeling and action.

In many countries today the emphasis is on socio.
economic reconstruction with the declared intention of a more
equitable distribution of the benefits brought about by
modernisation. Traditional cultural values have had littla
time to adjust to certain attributes of modernisation. Planners
of value education curriculum then are faced with the
problems of identifying values and character traits that wil]
best equip the individual to take to his place in modern society,
The objectives of value education should be such that the
curriculum should recognise the tensions that are brought
about by the conflicts between tradition and change. Th
planned programme should aim at developing a critical valug
perspective in our pupils that will enable them to employ
modern skills for the betterment of mankind while helping
thtlam renew their commitment to fundamental traditiona]
values,

Primary Moral Traits
To make right moral judgements.
To postpone gratification of desires.
To treat other human beings with dignity.
To be flexible in making moral judgements.
. To be creative and dynamic in moral decisions.
Primary Moral Attitudes
The individual must be educated to possess the following
attitudes:
1. Autonomy:Freedom of the will feel free to take a decisiop,
9. Rationality: Moral decisions based on reason.
3 Altruism: Extending help and cooperation to others self.
sacrifice.

4.  Responsibility: Prepared to own responsibility for all hig
actions accept guilt in all humility.

O Ot

value Education

Scope of Value Education

The extent of well-being in any community depends on
people’s behaviour towards one and other. Values education
is ultimately about changing behaviour for the better — to
enhance well-being of all. It is surprising how many
educators do not accept that their fundamental task is to
change behaviour — even if this means encouraging deeper
thinking or the correct use of chemistry apparatus. Educators
who promote values education see it as a direct and effective
contribution to reducing youth crime, drug misuse,
vandalism, bullying, unwanted teenage pregnancy and so
0. Of course, it is one’s motives and how one does it that
Wil determine the rightness or wrongness of attempts to
thange behaviour. :

Values education does not dictate rules, promote lists of
values or state desirable ways of behaving. Values education
8Quires 3 new way of thinking about how to get youpgsters
%0 realise right from wrong. During values edt'lcatlon the
SOUngsters themselves decide what ‘better’ behaviour means.

'Instead of asking them to depend on some extemal COde for

Judgin 2 i+ behaviour, values
g the appropriateness of thel 1 building their own

elucatio i stersi

iNernal code. Motivasad only by total concern and love
(agape), the values educator, genuinely wants to know what
youngsters think they should do in a moral dilemma or whal.t
Fhey understand the values of ‘respect’ and ‘honesty’ _‘{ﬂtall
i differing situations. Values educators attempt o participate
85 equals in these discussions — their views are one
contribution, not the right answer.

Does this mean that we must do away with school
rules? Not at all! If two children are involved in fisticuffs,
the adult’s duty is to impose his/her will and stop the fighting
and state without consideration of the children’s views, that
fighting is unacceptable in school. However, this alone is not
values education. Values education, through detailed and
supportive discussion, should enable youngsters to reach the
very bed-rock of what it means to be human and to make
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explicit for themselves the values they should act on to
enhance their feelings of worth and meaningfulness.

This is why values education emphasises long-term well-
being. Shoplifting might enhance the well-being of the
thieves in the short-term. But in the long-term, well-being is
diminished by the thief’s dread of being caught, ostracised,
and feelings of worthlessness and meaninglessness. Does this
mean that values education is about social manipulation anq
conformity? No! Values education should give youngsters the
rationale and courage to resist social norms or laws in the
very rare instances when these blatantly infringe human
dignity such as in slavery, the Nazi’s treatment of Jewish
people in World War II and apartheid. Values education
transcends cultural and religious differences. How can valueg
education be done?

In the context of schooling, values education can be
undertaken by at least four main interrelated approaches:

1. The cross-curricular or permeation approach in which
subject specialists identify values issues in, for example,
history, geography or chemistry, and discuss them briefly
when they arise during teaching.

9. The hidden curriculum that entails values educatorg

attempting to become more aware of their behaviouy

and choosing only those behaviours they wish studentg
to adopt. For example, the chemistry teacher woulg
show respect for method, honesty in recording data anq
concern about the social implications of chemicg]
products. Despite their status or educational attainments,
values educators would attempt to regard all others

(including cleaning and catering staff) as having equg]

worth as human beings.

The whole school ethos approach in which senigy

personnel take the initiative to 1rnp1emfent organizationa]

policies which entail the whole school in making explicit
the values it stands for. Events and occasions would be
organized whereby youngsters would have the

Value Education
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opportunities to act according to the values identified.
This approach involves, for example, senior staff
consulting teachers, students, janitorial staff and
parents on how the school is to be administered. Within
statutory guidelines teachers would consult with
students on what and how they are taught; what school
and classroom rules should be, and how rules should
be monitored and rule-breakers treated.

4. The subject approach. A specific time could be set aside
for group reflection and detailed discussions on the
meaning of particular values, values issues and current
social problems. Of course there will be some debate on
what to call such a subject, but ‘values education’ is a
sensible starting name. Values education is not
necessarily the same as moral education, religious
education, and personal and social education but an
essential part of them.

Relevance of Value Education

Values shape our relationships, our behaviours, our
choices, and our sense of who we are. The more positive our
values, the most positive our actions. This is one of the reasons
why values education is being taught or included in both
elementary and Secondary levels because it plays a great
role for students’ becoming successful in their own choice of
careers. It is the foundation of a morally upright person.
The student of today is concerned with acquiring wealth
strength and position, but not good qualities. Education i;
meant to enable one to acquire what are good qualities.
Education is not intended merely to stuff the brain with
information. It has to transform the heart and make it pure.
This sacred truth has been forgotten. When we have
exemplary parents, exemplary leaders and ides] teachers
students will be ideal students, who are selfless, pure-hearte(i
and innocent by nature, are being dragged into politics, their
minds are getting fill with bitterness and hatred and’ their
hearts are getting polluted.




Peace and Value Education

Society can make human being as it want. But our
present society is suffering with corruption in all the field
due to our education system, because absence of value based
education. Only one field has an important role to reduce all
types of corruptions from the society is education. In this
sense Value Based Education has an important role to make
a new education system which will be based on the value,
Because the element of Value Based Education can be found
not only in the subject matter but in the learning styles which
are employed, the scheduling of the classroom, extracurricular
activities, and parental involvement. The value baseq
education therefore organized so as to secure the fullest
possible development of body, mind and heart; and a fruitfu]
canalization of the life energy in pursuit that contribute tq
the growth of internal and external personality.

If human values take root in the educational system,
the emerging individuals will have the following attributes.
e They will want peace and justice in a world that

acknowledges the rule of law and in which no nation op

individual need live in fear.

e Freedom and self-reliance to be available to all.

e The dignity and work of every person to be recogniseq
and safeguarded.

o All people to be given an opportunity to achieve theiy
best in life.

o  They will seek equality before the law and the equality

of opportunity for all.

Value Education, Fundamental Right,
Duty and Role of Teacher

Value education is woven into the totality of educationa]
programme in schools where value education does not fory
o mere appendage of all other_sgbjects but would stand oyt
as over-arching concern of ba_st }mportance. The books that
students read, the school act1v_1t1es that are favoured or not
favoured, the methods of teaching thaF are used by teachers,
the role Supervisors, teachers and pupils are expected to play

Jalue Education 0

in the maintenance of the rules and regulations of school,
¢he manner in which particular events are celebrated and
are chosen to exemplify their significance, the methods of
evaluation, promotion, the way teachers are_treated, the
amount of freedom/initiative they enjoy, the kind of pe?fl?f
erving on the school board and the way administrative =52
; : : it d etc., reflect and gymbolize values.
functions 15 monitored etc., .s surcharged with positive
The school atmlosphen,. i E oA onshe
lues to imbibe and internalize. ; plo P
yalue Teachers are properly oriented 10 (régfa §tich
S. :
Of;i(l;fnent for children where those values become vibrant.
;‘Illleir roleis to put the child on the I'Ight path not by imposing
put by watching, suggesting, helping. Each unit of study in

i j is related to value concerns
ok for different subjects s rela o valus
> ercises, examples and unSthNdISLUSSIIOD etec., as
F‘hroughoes};ible V,alues permeate the formal curriculum 2g

ar as p :

well as hidden curriculum and the pedagogical approgch,

parents are the c_hﬂd’s .ﬁrst teachers and gducators.
Family is the first social unit where values begin to form
and internalized, where DEPFE, NCERT funflamental needs
of love, trust, care, belongingness, connections, autonomy
and initiative during early years of childhood build the
foundation for values. If parents do not care abm}fc fjhe‘-‘frs}ues

: ds will develop, these will remain incidental

that the1r Wa? £ socialization. The concern for parents
during the iyxsocsefio%ls seems to have heightened because of
involvemelz dlelxly family structure and relationships, parents
e pl_'ese?am_ﬂy has resulted in much less interaction with
\ngglnﬁ High rates of divorce, less time for parents to devote
Ef)uth:ii c.hildren, leaving children to child care facilities, using
television for baby sitting are some othe}‘ factors. Parggthood,
in the urban context, generally is c_h*wep by ambition. In
their eagerness to ensure that their ch;ldren outperform
others, they forget in the process that their children need to
be good human beings as well.

The school personnel as well as parents should'know
that parents’ involvement in education of their children
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positively influences their academic achievement, attitudes
and values. Studies have shown that when parents are
involved in the school, children learn better, get better grades,
have more positive attitudes toward school and work and
are likely to exhibit more positive behaviours. The
implications for involving parents in value education in
schools should therefore not be overlooked.

Enhancing parents’ involvement in school is also in a
way preparing the next generation of parents — those young
students in middle and secondary schools to learn about the
respc)nsibilities of being a parent. There are certain barriers
which come in the way of partnership between home and
school. Poverty and illiteracy are the major blocks.

Many parents do not have the right kind of knowledge
of what goes In schools. The discrepancy or the conflict
between what is learnt in the school and what is learnt at
home puts another barrier. Another major factor particularly
in metropolitan cities is that many working parents do not
have time to share work resulting in much less interaction
with DEPFE, NCERT children as well as with school. Among
poor communities, the problem is that children are expected
to perform certain household chores that are crucial for the
survival of the family.

Most parents believe that schools should make their
children learn what is good, what is bad and that schools
need to teach values and pro-social behaviours. This frame
work calls for empowering parents, to involve parents and
support parents in value oriented education of their wards,
Here are some guidelines. The barriers to effective partnership
should be thoroughly explored which may vary with socio-
economic level, work schedule of parents, time and
transportation. Special atteqtion to this effect in al]

communication about thg school’s efforts on value education
programmes should be given to parents. _

Schools personnel need to communicate effectively ang

regularly with parents regarding school efforts in helping
children learn and acquire good habits and values,
Communication relates to three different types of issues:

Value Education L ,

) Feedback of student’s performance and ability.
(i) Feedback of student’s needs and behaviour.
(i) Communication of school policies.

While the first one always takes priority. The third one
;s hardly communicated to parents. In the present day world
of fast communication, schools have many ways to
communicate with the parents. School personnel need to have
greater knowledge and awareness of students’ family
structure, particularly, if students come from dysfunctional
family arrangement. They need to communicate frequently
and effectively.

Schools must have written policy regarding family
involvement in school governance and activities, need t0
review the Parent Teacher interaction (PTA) to make these
work constructively, to discuss issues not just about the
Jearning, but also about the parenting styles, communication
styles with students and the need for modeling good values.
What is important with these meetings is that there should
not only happen when there are problems and these should
not become the forums for complaints on both sides but these
should be for appreciation or remediation? Then these forums
could be used for discussion of school performance, its
philosophy and for helping parents to become aware of efforts
towards the value education. The quality of interaction is
very important. It should go beyond passive listening to each
other.

Parents and teachers can both work together to deal
with certain issues such as negative peer pressures, violence
exposure to media, excessive parental worry about the
competition in the external world, syllabus load on children,
dealing with stress among students, clarity about their own
value system vis-a-vis efforts of schools and the kind of values
they would like them to foster. Home school partnership
framework must also include media literacy programme for
parents and students which can help parents how best to
monitor the programme that children can watch. To inform
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about the harmful effects of watching too much violence,
crime which has detrimental effect of children and youths.
Such programmes can help parents understand the positive
aspects of television as well as adverse effects of television
programming and how these can lead to degradation and
erosion of values.

Schools can create an inventory of parent’s skills and
experiences and find out the kinds of volunteer work that
parents can do in schools and how they can be involved in
promoting the values. If school want, an inventory about
the parents as resource and part of the community can be
prepared. Parents can also take the role of volunteers to help
the school in helping out with routine daily task in
administration or in academics. These can only happen only

with their continuous interaction. These interactions wil]
wiimately help parents to become more involved and develop
their ownership in the school.

Teachers’ role is very vital in molding the future of g
country and, as such, it is considered the noblest profession.
Teachers are the ideals to their pupils. An educationa)]
institute should not be just confined to teaching and learning
but it should be considered as a place where consciousness is
aroused and illumined; soul is puriﬁed.and strengthened. It
is the place where the seeds of dismpline, devotion ang
commitment are planted and fostered with deliberate effortg.
A constructive companionship between teachers and students
has to be developed. Gurus like: Parshurm.n,. Bhishma anq
Drona influenced their students by practicing what they
preached (Thakur, 2007). In a nutshell, a teacher in rea]
sense is one who himself practices the h}lma_n values. He
should walk his talk to leave an ever lasting impression ip
the minds of students. o

Unfortunately, today the ‘personality’ of the teacherg

teriorated. The society now, accords a low status tq

o :
}cleaascgerS' this profession has been highly depleted ang

demoralized
noble profes
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owing to certain evils that have crept in thig
sion such as: castism, modernization, politica)
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influence, corruption and other unfair practices. Once upon
atime, this institution which was esteemed highly and was
considered as temple of learning (Gurukul) has now become
one more, easy source of earning money. Incertain cases,
the personality of the teachers has turned too dubious. They
Jack moral fiber and spiritual elegance and their behaviour
has become highly suspicious, corrupt, degrading and
disgusting. Some teachers relentlessly opt for this profession
just for the sake of monetary benefits and to gain power and
position, rather than for the integrity and sanctity of the
profession. There was a time when a teacher was considered
next to God.

In the modern era, we see a large number of teachers
often making money by unfair or foul means. They are
unscrupulous and resort to unfair means for making fast
dough through indifference in teaching and conducting
private tuition classes for extra income. This has led to
malpractices in examinations by students and, in some cases,
by teachers also. Besides this, we find considerable number
of teachers addicted to smoking, drinking liquor and
gambling. Therefore, how can such teachers impart values
to the students? It is a recognised fact that teachers with
awful habits working in education institutions cannot reflect
positive teaching values in the classroom.

The success of any educational system depends on the
quality of the teachers which, in turn, depends on the
effective reaching-learning process in a class room. Teachers’
performance is the most crucial input in the field of education.
Therefore, teachers should be aware of the fact that their
role is of vital significance for societal development and
change. They must make an effort to light a candle instead
of cursing the darkness and sow the seeds of value education
with a great hope that they would disseminate their
fragrance towards the creation of a just and new society as
they spurt and blossom. Education without vision is waste
education without value is crime, and education withoué
mission is life burden. A nation with atomic power is not a
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strong nation but a nation with people with strong character
is indeed a strong nation. Therefore, for the sustainable
human development as well as for the social growth, there is
aneed of value based education, spiritual education, ethical
education, as well as need based education. Besides
sustainable educational system, the special focus should be
on inclusive growth with inclusive educational policies and
programmes.

Ongoing Researches in the Field of Value
Education - Present Scenario and Suggestions

Education is the vehicle of knowledge, self-preservation
and success. Education not only gives us a platform to
succeed, but also the knowledge of social conduct, strength,
character and self respect. The greatest gift education gives
us is the knowledge of unconditional love and a set of values,
These values include the simple difference between right
and wrong, a belief in God, the importance of hard work
and self respect. Education is a continuous learning
experience, learning from people, learning from success anqg
failures, learning from leaders and followers and thep
growing up to be the person we are meant to be.

Value based education is a threefold development of
any individual of any gender and age, but most importantly
of a child. Education tries to develop three aspects: physique,
mentality and character. Even though physique ang
mentality are important, they are menaces without the thirg
because character is the greatest of these. Education playsa
huge role in precisely this area.

Value based education is a tool which not only provideg
us a profession which we can pursue but also a purpose in
life. The purpose of our life is undoubtedly to know oneself
and be ourselves. We cannot do it unless we lee_lrn to identify
ourselves with all that lives. It is very aptly said 1:,hat: ‘Know
thyself’ was written over the portals ‘of the ant1q’ue world.
Over the portal of the new v&torld, Be thyself’ shall be
written”. Education gives us this very knowlledge, the most
supreme knowledge of knowing oneself, which helps us t,
make our life better and purposeful.

yalue Education o

The objective of education in a country like India, which
has a glorious heritage and can boast of diversity in
geography, culture, values and beliefs very rarely seen in
this wide world, should be to educate a student of the value
system which is indispensable to live a successful life. There
has been a lapse in our value system which the educational
institutes should inculcate in a student - that is why there
are increased incidences of teenage pregnancies, MMS
scandals, student prostitution and academic pressure related
suicides.

Today, the education imparted to the schools and colleges
is almost limited to the finding of ways and means of earning
of Bread and Butter’. It is indeed obvious that people in
general wish education to be base on what they could garner
monetary benefit. It won’t be wrong to say that monetary
considerations are the one which dictates the choosers of
education today. Students are made to believe that by
developing the ability to gather, store and retrieve vast
information, they become educated. Education is not the
amount of information that is stored into one’s brain and
remained hazy throughout life. Swami Vevekanand, one of
the renowned socio-religious reformers of 19th century India
rightly pointed out “Education is not the amount of
information that is put into your brain and runs riot there,
undigested all your life. We must have life building, man-
making and character making assimilation of ideas”.

Education without moral value will only fashion lop-
sided personalities who may become rich in material
possession but will remain poor in self-understanding, peace
and social concern. It is indeed true that excess of knowledge
and power, without moral makes man devils. In recent past -
we have seen man in uniform caught red-handed for |
involving in drug smuggling, raping of vegetable seller by
those who are supposed to protect her, doctor killing his own
daughter, sex scandal involving high profiled priest of
Ashram etc. All these are the sign of moral degeneration.




Peace and Value Education

The main causes of moral degeneration seems to be the
lack of respect for the sanctity of human life, breakdown of
parental control of children in families, breaking of the law
and total disregard for rules and regulations. Crime and
corruption, abuse of alcohol and drugs, abuse of women and
children and other vulnerable members of society and lack
of respect for other people and property are also very cause
of moral degeneration. Why very often do the boarders in
residential schools fight amongst themselves? Why students
are not showing respect to the teachers? Let us take this an
example. There is something wrong on the parts of the
officials because such incidents are taking place quite very
often. That means officials are not delivering their duty
instead they are involving some other activities for their own
interest and enjoyment. Perhaps this has come to the
knowledge of the students who identifies the weakness of
the authority and their officials. Those so called Principalg
and teachers, wearing the veil of honest Principals/Head
masters and teachers are actually spoiling the teaching
community. There are incidents students boozing at night
in the residential schools at the very nose of the Principa]
but the respected Principal remains silent because he himself
is so corrupt morally and always remains busy thinking how
to earn easy money.

One of the best remedies to all these problems is value
education. One must not forget that education provides us
the platform to success. It is a continuous learning experience,
learning from people, learning from success and failures,
Jearning from leaders and followers and t}}en growing up to
be the person we are meant to be. Educgtlon 1S a process of
ng the learner to good life. But in the present day
of education there seems to be a ‘moral vacuum’. Truly
ducation devoid of moral character leads to
d educated persons have wider opportunity tq
nd that too committing them most
histicatedly. The value of truth,
justice and service to mankind are

groomi
system
speaking, e
criminality anc
indulge in crimes a
efficiently and sopl
selflessness, impartiality,

Jrifting away from our life. People started believing in muscles
gnd money power as a means to final solution to all problems.
Today one sees everywhere grossness and general
insensitivity to finer feelings with the sole object of life being
to make oneself as comfortable materially as one can. Today
there is no respect for humanity-killing, murdering, raping,
jooting, drug trafficking, kidnapping for ransom etc., become
common phenomena. In other word, crime, violence, cruelty,
eed and apathy to human suffering have permeated to all
aspects of our life-political, economic and social pursuit of
material wealth and selfish end at any cost has become
gtimate goal of life. There is great crisis in our society. Narrow
mindedness, communalist, linguistic and regionalist outlooks
pave divided the people and come in the way of developing
aunified national outlook. All the problems cannot be tackled
through piece meal efforts. What we need under the current
situation is a drastic change in our very outlook on life, which
could be brought about by value education imparted
systematically right from the primary level. In today’s schools
and colleges we see a large number of teachers who are more
after making money by fair or foul means. Such unscrupulous
teachers make fast money through indifference in classroom
teaching and conducting mass private tuition classes. This
pas led to all sorts of malpractices in examinations, Teachers
areless bothered about imparting the true spirit of education
instead taking more interest in how to mint money. How can
one expect good products from such educational establishment?
How such teachers can be entrusted with teaching great
values to the students who are considered to be the backbone
of future nation.

We are in vicious circle-unless we inculcate values in
school life and college life we cannot get value-oriented
teachers in future. On the other hand so long as school
administrators and teachers with bad habits are working in
schools and colleges, value education cannot be effectively
carried out. The moral values present a true perspective of
the development of any society or nation. They tell us to

yalue Education
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what extent a society or nation has developed itself. Values
are virtues, ideals and qualities on which actions and beliefs
are based. Values are guiding principles that shape our world
outlook, attitudes and conduct. Values however are either
innate or acquired. Innate values are our inborn divine
virtues such as love, peace, happiness, mercy and compassion
as well as the positive moral qualities such as respect,
humanity, tolerance, responsibility, co-operation, honesty and
simplicity. .

To solve all these type problems it is necessary to know
the main causes of the above problems. We know today
children are tomorrow’s citizens. If we give good education
to the present day children, the future of the next generations
will be well. In my view education is the means through
which all types of problems can be solved to a great extent.
As we are passing through the 21st century, the use of the
application of science and technology in proper way to solve
all issues of non-moral and value things is essential. The
main objective of the study is to inculeate moral and value
based education in schools and colleges and to know the
attitude of students towards moral values.

Students should be taught to cater life goals and good
personal character. Students should be taught that our worlq
is at peace if not involved the human interference. It is
mankind who can make this world of ours free from war ang
conflict. People should be taught to understand meaning anq
value of life, happiness, equality, self-respect, family security,
harmony, national security ete. Yes, indeed the role of the
parents should also not to be forgotten. Every parent must
teach their children value of life, mannerism, etiquette, self-
respect and empathy.

The present social scenario is so pathetic and barbaric
that we came across barbaric incidents every now and day,
Due to the absence of moral education youths of today are
unable to control their mind and begin to unleash a weh
disorder and lawlessness in the society which hard hit those
sections of the society who are poor and innocent.

Value Education Tt - : 0
Hogan (1973) believes that moral behaviour is

determined by five factors:

1. Socialization: Becoming aware as a child of society’s and
parents’ rules oflconduct for being good.

Moral Judgment: Learning to think reasonably about

our own ethics and deliberately deciding on our own

moral standards. )

Moral Feelings: The internalization of our moral beliefs

to the degree that we feel shame and guilt when we fail

to do what we ‘should’.

Empathy: The awareness of other people’s situation,

feelings, and needs so that one is compelled to help those

in need.

Confidence and Knowledge: Knowing the steps involved

in helping others and believing that one is responsible

for and capable of helping.

M. K., Gandhi remarked that: ‘if wealth is lost nothing
islost’, ‘if health is lost something is lost’, ‘ifch‘df"d’lc‘-‘-’r is lost
everything is lost’, ‘best of all things is character.

Today we are facing so many problems such ag:
population problem, poverty, terrorism, proxy war, corruption
crime against women, climate change and so on and so forth.
Therefore, teaching of value education by untainted and
uncorrupted teachers with high moral ethics is the call of
the hour. Education is a weapon, whose effect depends oy
who ho}ds it anc.l at whorr} it is aimed, Why do we need value
education? For instance if a highly qualified, well-employea
erson does not know how to behave properly, all that he or
she does has little meaning and will not serve him or her
well. Fruitful education is the kind used for our welfzre z¢
well as that of others. This can only happen when you haye
poth academic and value education,

Values are usually influence
philosophical ideologies, cultural and r
social, political and geographical co
emerging society, there has been a re

d by the changing

eligious perspectives,
nditions. In modern
volutionary change in
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the field of values due to many factors in addition to the
influence of modern culture, industrialization, modernization,
urbanisation, globalisation and multinationals.

Values are the guiding principles, decisive in day to day
behaviours as also is critical life situations. Values are a set
bring of principles or standards of behaviour. Values are
regarded desirable, important and held in high esteem by a
particular society in which a person lives.. Value education
refers to a programme of planned educational action aimed
at the development of value and character. Every action and
thought of ours leaves an impression in our mind. These
impressions determine in our behaviour at a given moment
and our responses to a given situation. The sum total of all
our impressions is what determines our character. The past
has determined the present and even so the present our
present thoughts and actions will shape our future. Thisis a
key principle governing personality development. The human
values are resolved having lasting impact necessary for
bringing about change in thought and conduct, in the 21st
century.

“If there is righteousness in the heart there will be
beauty in character If there is beauty in character There
will be harmony in the home When there is harmony in the
home There will be order in the nation When there is order
in the nation There will be peace in the world”. Value
education means inculcating in the children a sense
humanism, a deep concern for the well being of others and
the nation. This can be accomplished only when we instill in
the children a deep feeling of commitment to values that
would build this country and bring back to the people pride
in work that brings order, security and assured progress.

Essentiality of
Value and Peace

yalues and Peace - The Need of the Hour

Education is defined as acquiring skills. There are many
different ways to be educated and many subjects that can
be studied. School is not the only place or setting in which
we can learn or get an education. For some families, it means
graduating from high school; others believe an education
means receiving a bachelor’s degree or certification from a
good trade school. While there are many ways to define
education, most people agree that the more education a
person achieves, the higher their wages, generally speaking.
Has this ‘Changed in the last 10 years? If so, how much of a
contrast in pay is there? What other aspects of employment
are 1mpacted by receiving an education? This article will
att'empt to answer these questions as well as provide further
evidence of the importance of an education in today’s

economy. An education has always been important and now
it 1s more valuable than ever.

The following set of ten values should be borne in mind

and to be inculcated in the minds of the learners as well as
those who teach them.
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Tolerance and understanding (Accepting other people’s
differences and being aware of others).
Respect (Treating others with consideration and regard).
Responsibility — personal, social, civic and environmental
(Being accountable for and in charge of a course of action
— responsibility for one’s own actions, including the
exercise of self-discipline; responsibility for the way in
which one interacts and co-operates with others
especially for resolving differences in constructive, non-
violent and peaceful ways; responsibility for one’s role
in and contribution to society; and responsibility for
one’s own role in the maintenance and preservation of
the environment).
Social justice (Being committed to the pursuit and
protection of the common good where all persons are
entitled to legal, social and economic fair treatment).
Excellence (Seeking to accomplish something noteworthy
and admirable individually and collectively, and
performing at one’s best).
Care (Caring for self and showing interest in, concern
for and caring for others).
Inclusion and trust (Being included and including
others, listening to one another’s thoughts and feelings
actively and creating a climate of mutual confidence),
Honesty (Being truthful and sincere, committed to
finding and expressing the truth, requiring truth from
others, and ensuring consistency between words and
deeds).
Freedom (Enjoying all the rights and privileges of
citizenship free from unnecessary interference or control,
and standing up for the rights of others; ensuring g
balance between rights and responsibilities).
Being ethical (Acting in accordapce with generally
agreed rules and/or standards for right [moral] conduct

or practice).

Essentiality of Value and Peace : ' @

Basic education aims to produce children who are happy
with themselves and with others; to create an approach to
knowledge that children can use and develop throughout
their lives as they learn to know, to do, to be and to live
together with others (UNESCO 2002, Delors 1996). In the
pasic education phase is where life long lasting attitudes
towards learning are developed, this education phase is
indispensable as it enables students to choose what they want
and participate in the construction of the collective future,
on the other hand, the school as educative institution is
facing a stage of decay due to the disparity between what it
should provide, according to its capacities and aims, and what
it is actually providing (YurEn 1995). Values ed ication is
resented as an alternative to the deterioration process in
the school and core in the basic education phase.

Human value is an academic behaviour through which
progress of individual, society, nation and internationa]
gnderstanding are created. Education aims at all roung
development of human beings, therefore Cognitive
Cognative and Affective domains are taken to task at Ieamjng’
levels fo-r individual progress. By exchange of subject
information, development in cognitive domain ig easily
possible. Application of skills is cognative domain and is
related to fixing of human values and its preservation. Until
an emotional feeling does not exit, an individual cannot
achieve wisdom. This important part is neglected through
curriculum. Thus inculcation of value education ig f%
emotional development, "

E.‘,ducatlo‘n 'S @ continuous process of refinement,
research and realisation, and must equip our youth to deg]
with the pressing problems of today and those which o
infuture. As H.G. Wells put it: “Human history become iy
and more a race between education and catastrophe” R
we strengthen the education in its ¢o o el

ntent and relevance

andinstill a sincere concern for human welfare, catastroph
cannot be avoided. 2 Ophe
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nal governments and
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clearly a reflection of
the way they were educ education given them
all that is required, their 2 and € Would be as we require,
“To edueite a man io 22 and not in yorals is to educate a
e to sociehy”, said U-S. President Theodore Roosevels,
And in the same veits O OW2 Nehryji declared: “If all is
well with colleges and unl"erSItleS‘: allis well with the nation”
Only:a value-based educatlo.n Can give our youth the

d benevolent sense ot_" living for others; as Swam;j

«They alone live who live for others’. We
mind tha1:. by helping others we help
s By, bringing prosperl‘ty to others we ourselveg
Prosper. Conversely, W€ cannot give pain to another without
giving pain to ourselves, and a loss caused to another is

necessarily a loss to oneself.

Almost every o9
and managing natio™
institutions was on¢
university. Their peri©

altruistic an
Vivekananda said, .
should always bear 11}

Essentiality of Value and Peace

There is a solution to the problems of the youth. The
solution lies in re-establishing the self-confidence of the
youth, in showing them the way of regaining their faith in
themselves. With this, not only the individual but also the
society rises to the heights of great achievement. When an
individual becomes aware of his own tremendpus
potentialities, when he realises that he himseflf is_ the arcl*_utect
of his future, he tries honestly to come up in life just like a
man who falls to the ground will use the ground itself for

support to stand up.

Good values are the spont

ound
sound character and values form th? (.:entral pzlre :;ize q
which our actions, desires and ambitions are org ;

Values guide our behaviour and' give nllejaning to our
existence. Values assist us to take right decisions and make

choices. Values give direction and firmness to lifg and help
gs to be morally sound. Values set goals for achlgvgrlnen.ts
and they motivate, define and colour 2'111 our activities in
cognitive, affective and cognative domains.

aneous manifestations of a
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PEACE AND VALUE EDUCATION

In recent times there has been increased recognition of peace education by
educational and policy authorities, and also a substantial addition in the number
of publications in peace education. Considering the growth of knowledge within
peace and value education, this book reflects on ways peace and value education
=% ~as an educational paradigm meets a group of criteria that comprise established
“frarfieworks in philosophy of education. The process of knowledge legitimating
wnthm science and social science is considered, with some reflections of the
““rgle of Peace and Value Education in this process of paradigmatic consolidation.
_.This book has given an extensive view on Relevancy of Peace Relating to the
Presefit Global Scenario, Role of different organizations like UNESO in peace
enrichment, Role of Community, School and Family in the Development of Values.

THE AUTHORS

Mrs. M. Brindhamani is working in an admired and esteemed institution as a
Vice Principal in Tamil Nadu, South India. Her committed nature and interested
in her profession have bestowed her with professional augmentation. She has
20 years of Teaching Experience in the realm of English language teaching
inclusive of all levels commencing from school till college. She is a Free-Lance
writer. Her stories are published in regional magazines. Her poems are published
in Indian Journals. She is an Advisory Board Member of 3 of the respectable
National & International Journals and the Associate Editor of “Research Tracks’
an International Journal in Education.

Mr. T. Manichander, the Co-author of this book is a Research Scholar, Faculty
of Education, IASE, Osmania University, Hyderabad, Andhra Pradesh, India.
He is a researcher, very assiduous, introspective and reflective in nature and
aspiring to contribute a lot towards the Sphere of Education. He is an Advisory
Board Member of 1 of the respectable International Journal and the Chief Editor
of “Research Tracks” an International Journal in Education.

These authors have already published books on Teaching of English, Educational
Planning and Administration, Essentialities of Evaluation in Education etc. They
have published 21 articles in National & International Journals together.

DPH

DISCOVERY PUBLISHING HOUSE PVT. LTD LBER W cQ0-7 e ]

|

4383/4B, Ansari Road, Darya Ganj
New Delhi—110002 (India)
Tel: +91-11-23279245/43596064 /43596065
Fax.: +91-11-23253475
E-mail: discoverypublishinghouse @gmail.com
info@discoverypublishinggroup.com
parul.wasan@gmail.com
web:www. dlscoverypubllshlnggroup com

P e A e .;JJ”‘[’L" £

97893501567 1351.




