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PREFACE

Though very few studies have been carried out, the area of child development
had been long ignored as children were considered as miniature adults. Therefore
many problems related to child development and child-rearing practices become
very common all over the world. It was only from the twenteth century mainly
that psychologists through different studies, started recognizing that each child
is unique in his potential Development involves hereditory factors and environ-
mental factors such as social relationship and the influences of culture.

Understanding what makes children develop properly is a very difficult task
so the study of Developmental Psychology has become very essential for parents
and teachers and also for every member of the society.

The main aim of this area of study is to understand the many influences
that combine and interact to make even children understand who they are and
to help parents to improve their child-reaching practices and help teachers to

educate children properly and not treat them as small adults.
Teachers must observe that development varies between children and by

understanding how children grow, think and behave, they can interact better with
children and help them to develop in the best possible manner.

With all these views in consideration the authors have made a humble effort
to present this book to meet the requirements of the undergraduate students
as well as the teachers. Sincere attempts have been made to make the concepts

clear and keep the language simple.
We thank the proprietor of Shanti Prakashan for giving us the opportunity

to prepare and present this book.

The Authors
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Introduction to
Developmental Psychology

DEVELOPMENTAL PsYcHOLOGY-CONCEPT, MEANING

AND SCOPE.

® METHODS OF STUDYING DEVELOPMENT.

® HEREDITORY FACTORS-PRE-NATAL DEVELOPMENT AND ITS
IMPORTANCE.

® CONDITIONS AFFECTING PRE-NATAL DEVELOPMENT.

® ENVIRONMENTAL FACTORS AND DEVELOPMENT.

A child is a living organism with biological foundations and he grows up in a
al environment. This 'growing up' is the process of development that results from
Soclinteraction of the biological foundations with the social environment. According to
glel,{uflock’ "The term 'development' means a progressive series of changes that occur
as; result of maturation and experiences." Van den Daele has pointed out, "development
olies qualitative change." This change definitely does not mean only physical changes
like height or improving one's abilities but a complex process of integrating many
sructures and functions. A very significant fact about development is that establishments
of attitudes, habits and patterns of behaviour early in life greatly determine how individuals
adiust in later life. :
The developmental process in a human being is never static. From conception
1o death changes take place constantly both in the physical and psychological dimensions.
The process of development is continuous and cyclic. In every stage changes occur
in the human body and mind mainly to enable the individual to adapt to the environment.

In the early years of life, i.e. infancy and childhood, changes are more rapid and slows
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10 - Development psychology
down very much in old age. On the onset of puberty and in the adolescenCe "
sudden changes ‘occur mainly due to the development of the sex organg aga
Inold agethereis degeneration of the body parts and therefore constant reag,
is necessary and atthis age an individual must moye often, avoid such activities Which , ¢
have played very important rolesin his life during jnfancy or childhood. Ty
As a person becomes aware of the changes that occur in him, he develops in
attitudes towards. the changes. For example, if changes in his appearance arqo form ¢ !
better, he develops favourable attitudes, and if they spoil his l0oks, he will try ; evthe
possible way to hide them. Changes during'adolescence particularlly affect the behaviely |
of an individual. Again the role that an indivigual plays in the society also affeét
development. Ifit is favourable, the individual develops positive attitudes and thig
both his physical and mental development ang if the individual's social role jg |
down by o:hers, then the individual develops negative atitudes affecting hig p
as well as mental development. ‘
There are four basic dimensions in which an individual's development —
1, Physical development : It includes development of the external and interng) bog |
parts. The height and weight increase with age and the internal organs like the h
lungs, stomach etc. also grow and develop as an individual grows. This deVelopme 2
also involves large motor skills and fine-motor skills. The large motor skijjg ar
usually the first to develop and include sitting up, standing, crawling and Walkine

etc. Fine-motor skills involve precise movements such as holding a spoon, hj ding |

Oyr
S hig |

ts |
O0keq
Wysicy |

a brush, drawing shapes, picking up objects etc. All these activities depenq on |
the bodily developments like muscles, sense organs, and other physical organs, bog, n
internal and external. . g
2. Cognitive development : This is centred on a child's ability to think, lear ang ;
solve problems. An infant learning to respond to another person's facial eXpressiong J|
or gestures and a child learning the alphabets are both examples of Cognitive ,'
development. i

I

3. Social and emotional development : These are centred on a child gaining a better "

undérstanding of his own emotions and the emotions of others. This involves learning i
how to interact and play with other people; this is social development. '

4, Communication skill development : This involves both language and non-verbs
communication. A one-year old learning how to say his first words and a five yea;
old learning rules of grammar are examples of communications. Communication skill§

b
—
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development:helps a person to express his ideas and opinions in front of others.
This-also-helps him to-establish his identity.

While most of these developments take place during a certain time, it must be
remembered that each child is unique. Plato also believed in the concept of individual
difference and that each child should be provided that type of education for which
his particular aptitude and interests apply. He was one of the most important philosophers
who devoted his efforts- to finding more appropriate and effective methods of guiding
children's education and training. '

Growth, and development, are interrelated but they are different from one another.
Below are given some differences between growth and development.

1. The term 'growth' is commonly used in the physical sense like growth in height,
weight etc. but 'development' is referred to total changes leading to improved
work and efficiency. It implies qualitative improvement.

2. Growth is narrower. and is one of the aspects of development, while development
has wider meaning and includes overall changes in an individual.

3. Growth does not continue throughtout life. Physical growth of individual stop at
maturation, but development is a continuous process in the entire life span of
an individual. . ,

4. Growth is mainly quantitative and therefore can be measured but development
is qualitative improvement and so it is difficult to measure.

5. Growth may not result in development. For example, an individual may grow
physically, but this may not bring much qualitative improvement but development
is possible without growth. An individual may not grow very much in height or
weight but there can be marked improvement in his intellectual, emotional or social
capacities. C
To understand the pattern of development, certain aspects must be considered.

They are:- \

1. Early development of an individual is very important as it lays the foundations
of attitudes, habits and the overall pattern of behaviour. Therefore it is important
that such foundations are laid which will help the individual to make better personal
and social adjustments. ‘

It must be remembered, however, that though behaviour patterns established
early in life tend to continue in later life, they are changeable with proper guidance
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As a child develops from infancy to adulthood and old age the differences betWee,;
him and others increase. Therefore no two persons can be expected o espong

e
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to a stimulus in the same manner. Shy and timid children react differently from,
assertive and aggressive Ones. parents, teachers and others cannot expect t, L

nt from children of the same age and similar intellectual

same reaction or achieveme
development in the same environment because the other endowments are differey; |

in each individual.
its own characteristics. In each stage the individy i

reaches a period of balance and this helps in his adjustment. There are also map,
problems in each stage which may be solved in older age or they may be Cérri e
over. For example, an adult person may show signs of dependency on othe
which was developed during the early years of his life.
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and any change i(;otl;lf orm o the social and cultural norms, values and standard
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Definitions of developmental psychology :

2. Siegel, "Developmental psychology was
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in each sta:ge, Therefore developmental psychology is the branch of psychology
that studies intraindividual changes and inter-individual changes. Some

developmental psychologists study developmental changes covering the life span
from conception to death.

1. La Bouvie has pointed out, "developmental [)pye/
psychology is not only description but also
explication of age-related changes in
behaviour in terms of antecedant
consequent relationships.

opmental psychology
is concerned with
progressive stages of
development from
conception to death
preoccupied with ages and stages
Investigators ought to learn the typical age
at which, various stages of development occurred."
3. The American Heritage Dictionary, "The branch of psychology concemned with
the study of progressive behavioural changes in an individual from birth until
death.

4. According to E. B Hurlock, "Developmental psychology is the branch of

psychology that studies intraindividual changes and inter individual changes within
these intra individual changes."

Objectives of developmental psychology :

The objectives of developmental psychology are : .

® To study the different stages of development and the characteristics of of human
life each stage. Developmental psychology helps to study growth and also declin
from conception to death. ‘

@ To study when the changes occur in each stage of development. The pattern
of changes is similar for all children but the rate differ in every child.

® To study the causes of the different changes of changs in the individual. It studies
that development is caused by the hereditary and enviornmental factors.

® To study how the changes influence behaviour. It aims to study that foundations

of behaviour laid in early stages of life are critical as they persist later.
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The ever-growing field of developmental psychology includes the Stl'ldy of motor
skills and other psycho-physiologica,l processes, mental processes like problem.-
solving abilities, conceptual undarstanding, language development, mora]

i d identity formation.
lll)l:izrlsc::nmd;:tgala;sychologyy primarily aims to explain the caus.es of th.e different
developmental changes in a human being's life. It also studies _the influences
of the experiences on the cognitive development of hum.an beings.
Developmental psychology studies the influence of family, the 'effect of an
individual's interaction with peers and other members of the society and the

role of culture on the individual's personality.
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® The scope of developmental psychology is such that that it includes sub-areas

like social psychology, comparative psychology, abnormal psychology, cognitive
psychology etc.

Importance of developmental psychology :

Developmental psychology has emerged as a very important discipline. It studies

the human growth and development that occurs throughout the entire lifespan. This
includes not only physical but also cognitive, social, intellectual, perceptual, emotional
and personal growth. We were all children once, so learnin 2 about how we develp
and grow, can provide additional insight about the persons we have become. Therefore
the importance of studying developmental psychology has been enumerated below :

Helps to know about the child : Developmental psychology helps to gain greater
insight into how children behave, think, learn and feel. Attitudes, habits and pattern
of behaviour of individuals are established during the early years and these
determine to a large extent how succesfully they will adjust to life as they grow
older. The principles of psycho analysis, for
example, emphasize the importance of
childhood experiences. It is therefore very
important to understand the child because it
provides a better understanding of all the
effective characteristics of the adults as well
as their undesirable attitues.

Better interaction with children : Developmental psychology, by studying human
development, can greatly improve an individual's ability to interact with children.
A better understanding of the different stages of development associated with
their different characteristics, the aspects of cognitive development, and how
these developmental changes occur, help in developing better interaction with
children. It is important that a person feels comfortable to talk, play or even
work with children. Vygotsky, a Russian theorist, emphasized that children learn
through hands-on experiences and social interactions with members of the society.
Positive interaction with children help to form friendship with them and this has
direct effects on their emotional well-being.

Solves the psychological problems : Knowledge of developmental psychology
helps to gain a greater understanding of normal and abnormal behaviour of

Developmental psychology
helps to know the child
better
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children. Studying human development makes it easier tO spot I?;z;zle f(l)gbrlls of
behaviour problems or problems related to early years of life. ize - :ms
lead to different struggles later in life. The sooner these problems iltre }r: led,
the sooner remedial measures can begin to solve them. No matler what the
situation, early detection and treatment can lead to better outcomes.l

Influence of heredity and environment on development : [;iee‘;et}(::?emal
psychology studies how different children learn and develop- It s;u ol r;‘ﬁaCt
of hereditory and environmental factors on the development. orc e - Iherg
have been many attempts to estimate the contributions of herfidlty ang egwromnfem
to children's growth and development. Hereditory determines thf; 1{;1‘ Omt tralt‘s,
both physical and intellectual, while environmental factors like the di reeraetn S0Cia]
organisations influence children's growth and develoPmF:nt to al g thent_
Development of language, moral understanding, personahty developmen resk‘ﬂt
from children's interaction with parents, siblings, friends, school and the community

ith its cultural dimensions.
;nftftctive adjustment : Knowledge of developmental pSY?hOlOgydhellgs }P:f;rents
and teachers to understand the emotional, mental and physmal. needs o ;1 lldren
This helps in providing a wholesome environment t0 the Chlldr}f'n 50 ; :11; ﬂ:lt':y
can adjust well and lead a happy life and are free from any Kind O t€nsign
nxiety.
;Jn;eitive iducation : Developmental psychology helps parents., teﬁchers and
educators to impart better education to children. It is very essential that paren’Fs
spend quality time with their children and ed.ucate them pr0peglytat }?mehThls
helps to mould the children's character positively. Ir-1 sc';hool, the eatch er E-lgu]d
try to inculcate good character traits and moral pnnC}ples arllziogg | ‘Z children
through cooperative and scientific approach. E_mphasns shou be lax Otn _Sfﬂf‘
discipline through creative and constructive curricular and co-curricuhardac 1v-1t1es_
Besides, policy makers and curriculum framf:rs should formulate lfucih € l:icatlﬂ.nal
policies and schemes and design such curriculum that they make the education
ive.

g:::::' feeth:ods of teaching : Knowledge (.)f developmeratal1 psychflo%y helgs
to understand the nature of classroom teaching. The tea.cher elarr;stho al opt his
teaching according to the needs, interests and academic level of the learners.

Development Psychology ' 19

Different effective methods can be adopted and the teaching strategies may be
changed from time to time to meet the needs of the changing environment. For
very young children, play-methods turn learning into interesting activities both for
the teacher as well as the children.

® Understand individual difference : No two human beings are alike. Individuals
differ from each other in regard to physical endowments, intelligence, aptitude,
likes and dislikes and in other potentialities. There are gifted, average, backward,
specially talented and severely retarded children and all of them should not be
treated in the same manner. Developmental psychology highlights the unique
potential of each individual and this enables the teacher to arrange his teaching-
learning activities to suit the diverse needs of the students.

® Gain greater understanding and appreciation of development through out
life : Often it is thought that development is a process that is largely complete
once we attain early adulthood. But it is important to realize that development
is an ongoing process that continues through out life. As a person enters adulthood
or attains middle age or even face the onset of old-age, having, a greater
understanding of how people continue to grow and change, can help him
appreciate and manage all the stages of his life.

Methods of studying development.

To understand the pattern and process of development right from pre-natal stage
to death, scientific studies must be made. The child psychologist use different tools
and apply various methods for describing, measuring and making inferences about a
child's behaviour and development. The. developing child is not only learning and
continuously adapting to his environment but also changing physically and mentally as
an organism.

Many psychologists have studied human development. For some, sensory and
motor development of children are of primary interest, while for other psychologists,
development of language and conceptualization is significant to undersatnd the uniqueness
of human beings. Famous scholars and psychologists like Charles Darwin, Jean Piaget,
J. B. Watson have kept detailed records of the growth and development of their own
children, observing and noting when the child first moved its head, crawled, said the
first word, walked, ran etc Milicent Shinn of USA made daily records of the observations
of her niece and published her observations in "The Biography of a Baby." These
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a child responds to unclear (ambiguous) scenes, words or images. These tests help
to suggest that children have unconscious thoughts or images. By providing a stimulus
like a picture which is not clear, the hidden motivations or attitudes are revealed Some
commonly used projective tests are :—

(a) The Rorschach Inkblot test :

This was one of the first projective tests and is still very popular. It was developed
by Hermann Rorschach in 1921. The test consists of a set of ten different cards and
the subject is shown one card at a time and asked to describe what he or she sees
on the card. The verbal responses, gestures, voice tone and other reactions are recorded
and based on the results the different aspects of the subject's personality like intelligence,
emotions, urges, skills etc. are studied.

(b) Thematic Aperception Test (TAT) :

This was developed by Henry Murray. In this test the subject is needed to
view a series of vague scenes and then asked to tell a story describing the different
scenes, including the sequence of the scenes, the different characters etc. The investigator
then studies the result of the test based on the needs, motivations, anxieties etc of
the characters as expressed by the subject.

The TAT is frequently used for studying children's behaviour and development.
It provides qualitative information about individuals. Through these tests the investigator
can interpret the subject's thoughts and emotions. But the main drawback is that the
subject's answers can be greatly influenced by the examiner's attitudes or the
circumstances under which the tests are conducted. Sometimes projective tests can be
highly subjective. '

Beside these tests, different games and play techniques like playing with dolls,
household games, help to study different types of growth and behaviour of children.
In fact, small children indulge in make believe play and often interpret dolls as if they
represent their parents, playmates etc .

Drawing and painting , can also reflect the children's urges, attitudes, needs etc.
and by encouraging children to draw and paint, can study their behaviour and feelings.

@ Rating Scale :

Rating scale helps to study complex components of behaviour of children. The

'ranking procedure' is one of rating scales. In developmental psychology through this
method, the experimenter observes children for many days and then assign them rank
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order positions like fll‘.St., second, third etc. with respect to different personality taj
like imagination, creativity etc. - ‘

However, rating scales are crude techniques of studying behqv . | :
drawback of this method is the effect of the investigator's prejudices and biage, K
the ratings-
® Psychological tests :

iour. Another g

gandardized psychological tests provide very useful infor mation about ChildreH,
Jevelopment and behaviour. Psychologists continuously use thesc? tests tO‘ study the
multiple dimensions of children's behaviour and influences of various “mvlronmerlta
gactors on children's psychological growth. Intelligence tests measure the complex BPegy,
of behaviour. These may be individual or group tests to show motor, language, S0cig
emotional and personality development. _ ;

There are other specialized methods of collecting data and anal-ysmg them o
studying children's behaviour like psychophysical methods, psychological in’[er\/ie\,wS
introspective accounts, community surveys ete. ;
Heredity and Environment
HereditY*"Its meaning : o

Every child is born with certain tendencies and there are 1.r1d1v1dlual Variatigp
regarding these. A child is born with some physical and men'fal traxt? which are Simijy,
to his parents Or other relatives. These are present in the Chllc‘l at birth and t'hESe he]
him to develop in the environment. The physical traits like height, Comple:n'uon, look
etc. and mental abilities like intellect, memory etc. are affected by h‘e['edlty'

Heredity has two aspects— physical heredity and mental heredity. It is alWayS
seen that a cat gives birth to a kitten a dog to a puppy, 2 human b.ein1g, to a chilg
It is because of this that we commonly use the term like begets like.

Definitions of heredity :

Following are some of the definitions of heredity— .
James Drever, "Heredity is the transmission from parents to offsprings of phygi l

d mental characteristics. |
) g A Paterson, "Heredity may be defined as what one gets from his ascest; d

stock through his parents."

)
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(3) R.S. Woodworth, "Heredity covers all the factors that are present in the individual

when he begins life not at birth, but at the time of conception about nine months
before birth."

(4) J. A. Thomson, "Heredity is mainly a convenient term for the genetic relation
between successive generations."

(5) P. Gisbert, "Every act of generation in nature is the transmission by the parents
to their off spring of certain characteristics — biological or psychological. The

complex of the characteristics thus transmitted is known by the name of heredity.'
Mechanism of heredity :

Below is given the mechanism of heredity—

(1) Mating : This is the firs step through which there is the union of the male
spermatozoa with the female ovum. Growth and development takes place by the
multiplication of the fertilized cell through continuous division.

(2) Growth : 1t is a process which involves repeated division of the fertilized
cell which is called 'Zygote.'

Chromosome : The sperm cell of the male penetrates the ovum of the female
and fertilizes it. The fertilized ovum consists of a semi-fluid mass called 'cytoplasm'
and within that there is a small nucleus of dense material. The nucleus includes the
primary carriers of the traits of both the parents and are called 'chromosomes'. The
chromosomes are threadlike structures and in human beings, each cell normally contains
23 pairs of chromosomes. Twenty two of these pairs are called autosomes and they
look the same in both males and females and the one pair left is the sex chromosome.
Females have two 'X' chromosomes in their cells while males have one X and one
Y chromosome.

The word 'Chormosome' comes from the Greek word 'chroma' (colour) and
'some' (body). The main function of the chromosomes is to control the activities of
a living cell. They are vital for the cell division process

Genes : Parents transmit their genes to their children and this genetic inheritance
determines to a large extent, the physical structures like height, skin colour, eye colour,
facial features etc. It has also been proved that some diseases in families are because
of respective genes.
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than children from home with more democratic and liberal attitudes. Therefore utmost

care must be taken to maintain good parental relations, and they must be affectionate
and attentive towards the different needs of the child.

® School influence : It is at the school through peer associations mainly
established in the school that a child attempts to satisfy a number of his social, emotional

and intellectual needs. If the experiences are pleasant he can satisfy many of his

psychological needs both inside and outside the school environment. But if the

experientces in the school are painful, the child will reject the school and will develop
serious adjustment problems.

—  The school should therefore provide a suitable environment for the child. The
material conditions like the building, classrooms, other infrastructure, playground
etc are very important for better development of individuality of the child.

—  Besides these, school education should stimulate interests in the child, must provide
sufficient opportunities for developing better habits and attitudes, for self-analysis
later in life, and most importantly provide opportunities for the harmonious growth
and development of the different mental abilities.

—  Though there are different sources of social influence within the school, the
teacher's role is the most important in influencing the growth and development
of a child. The teacher's needs, attitudes, personal-social values are reflected in
his behaviour and this becomes a vital influence on the student's behaviour. The
student responds to the teacher's approval and disapproval in many ways. A
teacher's temperament has serious effect on the child's mind. A teacher should
always be friendly cooperative and helpful towards the students to ensure their
healthy and positive development.

—  The school must also have some enriched modern methods of teaching together
with a flexible diverse curriculum to meet the different needs of the children. The
infrastructure of the school must be suitable, modern and attractive,the library
and laboratory facilities adequate and there must be provision for different co-
curricular activities through which children can express their creativity and develop
qualities like cooperation, tolerance, team spirit, mutual understanding etc.
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The process of prenatal development :

3i
New life begins with the union of a male sex
cell and female sex cell. Male and female sex cells
are different from each other. In the mature female
cell (ovum) there are twenty-three matched zygole, embryonic and
chromosomes while in the mature male cell there fetal periods.
are twenty-two matched chromosomes and one I b by Tl R
unmatched one which may be either X or Y chromosome. These chromosomes are
very important in relation to sex determination of the child.
The prenatal period can be studied under three distinct phases—
® Period of the Zygote : (Period between fertilization to the end of the second
week)—

(a) The Zygote is the size of a tiny pin head and it is nourished by the yolk in
the ovum.

The three phases of
prenatal development are

(b) As the Zygote passes down the fallopian tube to the uterus, it divides many times
and separates into an outer and inner layer.

(c) The Zygote is implanted in the uterine wall in about ten days after fertilzation.

(d) The outer layer develops the placenta, umbilical cord and the amniotic sac and

the human being (embryo) is developed from the inner layer. The inner cell division
occurs at a rapid rate and can be studied as :

(i) the ectoderm becomes the skin and nervous system.
(i) the endoderm becomes the digestive and respiratory systems.
(i) the mesoderm becomes the muscles and the skeletal systems.
® The Embryonic period : (start of the third week to the eighth week) :-
() The begining of the third week after conception marks the start of the embryonic
period, a time when the mass of cells becomes a distinct human being.
(i) Major development takes place in the head region first. Around the fourth week
it forms quickly followed by the eyes, nose, ears and mouth.
(i) The cardiovascular system is where the earliest activity begins as the blood vessel
that will become the heart, starts to pulse.
(iv) During the fifth week buds that will form the arms and legs will appear.
(v) All the features of the body, both internal and external start to develop.
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(Vi) There is movement of the embryo as it starts to turn in the uterus and the limby
also start to move.

(vii) The placenta, umbilical cord and the amniotic sac nourish the embryo.

(viil) By the eighth week the embryo has all the basic organs except the sex organg
It also has the knees and elbows but it measures only one to one and half inchey

9 | o

Fetal Development Fetal Development Fetal Development Fetal Development Fetal Developney,
at month-1 at month-2 at month-3 at month-4 at month-3

Fetal Development Fetal Development Fetal Development Fetal Development
at month-6 at month-7 at month-8 at month-9

Fetus Development
@ The Fetal period : (starts from the ninth week upto birth) : The body systey
and structures established in the embryoniq period continue to develop. The neuraltuhl
develops into the brain and spinal cord. The sex organs begin to appear during
third month of pregnancy. - -
(ix) By the end of the twentieth week the different internal organs are more orly
positioned like in the adult body. . - . |
(x) The nerve cells develop very r_apxdly in number‘ :.:md this will continue depend,q
on the mother's bodily condition such as m‘ntrmon.

; ments usually appear between eighteen and twenty-two weeksg

() Fetal m:::pidly upto the ninth month and then somewhat slows down.

increas

he end of the seventh month the foetus is completely formed, thoughaly
(i) By the €

smaller than @ normal full-term infant.
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The above summary of prenatal development indicates the continuous development

of the human being. It may be noted that the behaviour patterns appear gradually and
seem to become individualized from the more generalized mass behaviour characteristics

of the early stages. The new born infant is a highly differentiated organism with complex
patterns of behaviour.

Characteristics of the prenatal period : The prenatal period is a very significant

period of one's life. It begins at conception and ends at birth as has beeen mentioned
earlier.

Although it is the shortest period, it has some very important characteristics each

of which has a lasting effect on the development during the life span. These characteristics
are discussed below :

The hereditary endowment or potential which lays the foundation for later
development is fixed at this time. Later in life the environmental factors will affect
these hereditary physical and psychological traits to help the individual adjust with
life.

Favourable conditions in the mother's body can better the development of
hereditary traits while unfavourable conditions can hamper their development
considerably.

The sex of the foetus is fixed at the time of conception and no conditions in
the mother's womb will ever change it.

The speed of growth is fastest during the prenatal period than at any other time
of a person's life. During the period of only over nine months before birth, the
human organism grows from a microscopically small cell to an infant measuring
about twenty inches in length and-weighing about on averge, seven pounds.
According to estimates the weight during the prenatal period increases eleven
million times. Development is in fact, phenomenally rapid. From a tiny cell which
is somewhat round in shape, all the different body features (both external and
internal) develop at this time.

The prenatal period may face many environmental or psychological conditions
that may pose different problems. They have a marked effect on the pattern of
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repair, fats to form tissues, carbohydrates and the different minerals and vitamins. Folic
acid is a vital nutrient during pregnancy and can protect against a variety of birth defects
and also lowers the rate of miscarriage.

However, it must be remembered that taking too much of processed food and
overuse of vitamins may be harmful. It has been observed that excessive intake of
vitamins results in excess calcium in the foetus and this consequently leads to mental
deficiency and defective heart valves in the unborn child.

(2) Mental health : Mental health of the mother strongly affects fetal
development. Women suffering from trauma during pregnancy may in most cases lead

_ to miscarriage and woman suffering from anxiety may deliver premature babies or those

with birth defects. It is very important to minimize a pregnant woman's stress as it
may result in difficulty of labour and delivery of the baby.

(3) Drugs : Taking different drugs and other chemicals can affect the fetal
development significantly. The risk is greater during the early stages of pregnancy, when
development is progressing more rapidly

Sometimes certain drugs to reduce morning sickness of the pregnant woman results
in deformities of limbs, digestive system and heart in the baby. Even drugs like aspirin
taken in the first three months of pregnancy may lead to different abnormalities in the
child. Therefore, utmost care must be maintained by the pregnant woman and drugs
must be avoided as much as possible, The doctor must also be careful in prescribing
medicines to a pregnant woman.

(4) Smoking : The nicotine in cigarettes contract the blood vessels in the mother's
womb and this hampers with the supply of oxygen and other nutrients to the foetus
particularly in the early months of conception.

(5) Alcohol : If a woman drinks excessively she is likely to give birth to a small
baby with retarded motor development.

(6) Maternal age : The age of a woman is to be considered regarding the
birth of her baby. Those women who are below 21 have chances of miscarriage, still
births and foetal malformations. The reason is that the reproductive organs of the woman
are not fully mature. |

(7) Infections : If a pregnant woman suffers from any infectious disease

particularly in the early stages there is greater risk that the foetus will be deformed.
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(©) The Rorschach Inkblot test is a projective technique. (True)
(d) The prenantal period starts from birth to two years of age. (False)
(¢) The sex of the child is determined at the time of conception (True)

() Smoking and drinking alcohol have adverse effect on the growth and
development of the unborn child. (True)

3. Answer in one sentence :

(a) Write two objectives of developmental psychology.
(b) What is heredity?

(c) What is environment?
(d) What is meant by the prenatal period?
(¢) Mention two characteristics of the prenatal period.

4. Write in brief :

(a) Write the importance of studying developmental psychology.

(b) Write about one method of studying developmental process in a child.
(c) Explain the role of environment in the development of children.

(d) Explain the importance of studying prenatal period.

(€) What are the factors that affect prenatal development.

What is developmental psychology? What is its scope?

Discuss the relative influence of heredity and environment in the development of
a child.

Explain the prenantal period. Discuss the different factors that can affect prenatal
development.




Development Aspects —
During Infancy

CHARACTERISTICS OF INFANCY

DEVELOPMENTAL ASPECTS- PHYSICAL DEVELOPMENT-
MoT1oRr DEVELOPMENT.

SENSORY DEVELOPMENT.

EMOTIONAL DEVELOPMENT.

SPEECH DEVELOPMENT.

COGNITIVE DEVELOPMENT.

Intrnduction :

Infancy is the first stage of an individual's life after virtn, Psychologists differ |
their definitions regarding the infancy period some say that it is the first year from birth
Whl'le others say that it is the first two years of an individual's life. The developmental
period of the newbomn infant or 'neonate’ is from birth to fourteen days. Somg
psychologists consider the first month as the neonatal stage. According to psychologists,
the neonata] stage and babyhood are included within the infancy period. ‘

A number of observation and research studies have been conducted to determine
the sensory, motor, emotional and mental development of the human infant during the
ﬁrst period of life. One of the main purposes of developmental psychology is to
investigate the various conditions under which complex patterns of behaviour emerge
in a child, Inorder to get a meaningful knowledge about a child's development it is
VETy necessary to investigate his earliest patterns of growth and behaviour.

Infancy is regarded as the 'foundation age' as at this period many behaviour
patterns, many attitudes and many patterns of emotional expression are being established.
It was Sigmund Freud who first, emphasized on the importance of the infancy period
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and maintained that personality maladjustments in adulthood had their origins in
unfavourable infancy and childhood experiences.
There are four reasons why foundations laid during infancy are very important.—
patterns of behaviour established duting infancy sometimes continues to later life,
2. if an undesirable pattern of behaviour or unfavourable beliefs and attitudes have
started to develop, the earlier they are corrected the better for the child,
3. because early patterns quickly develop into habits through repetition, they will
have a life-long influence on the child's personal and social adjustments, and,
4. because learning and experience are very important in the process of development,
they can be directed and controlled, so that later on, the child can make better
personal and social adjustments possible.

Characteristics of Infancy :

The characteristics of infancy are of particular importance because, only in
understanding them will help the parents and others to guide proper development in
the infant. Just as a poor foundation will ruin a building so also defective development
will result in a maladjusted person. The characteristics of infancy are very distinct from
the other stages that follow it. A brief deseription of these characteristics is given below

® A foundation age ¢ Infancy is a true foundation age because at this time, many
behaviour patterns, attitudes or emotional expression are established and they
continue to the later life. According to Erickson, how infants (or-babies) are treated
will determine whether they will veiw the world as safe, reliable and nurturing or
as full of threat, danger, and unpredictability. The period of infancy is very important
in setting a pattern for personal and social adjustments.

@ Rapid growth and change : Infants grow very rapidly, both physically and
psychologically and with this rapid growth comes a change not only in appearance
but also in capacities. During this period there is a gradual but very prominent
decrease in helplessness after every week or month. The limbs develop in better
proportion, accompanied by growth in height and weight. Intellectual growth and
change is parallel to physical growth and change. The baby develops the ability
to recognize and respond to people and objects in the environment, he can also
understand many things and can communicate their needs and wants in such ways
that others can understand.
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® Infancy is an appealing period : Infancy is a very appealing period of life. Infants

have doll-like appearance with their big heads, small thin limbs and tiny hands
and feet.

Period of adjustment : Infancy is a period of adjustment. Birth is considered
"as an interruption of the developmental pattern that started from the moment of
conception." It is development from an internal environment of the mother's womb
to an external one. So it requires radical adjustment on the baby's part. Some
neonates adjust better than others. Some infants find it extremely difficult to suddenly
adjust with the external world after they are born.

Period of plateau of development :. Compared to the phenomenal rapid growth
and development process in the prenantal period, the growth in the neonatal stage
almost stops at first. In fact, there can be signs of regression, like the loss of
weight and less strength for few days or a week after birth. After this the infant's
state improves. This regression lasts for a short period and it is mainly due to
the drastic efforts of the neonate to adjust with the external environment. Once
adjustment is stable the infant resumes the process of growth again and as has
been mentioned, the infancy period is also a period of rapid growth though not
as rapid as during the prenatal stage.

Infancy is a preview of later development : Many factors influence a person's
future developmental process, particularly environment, but some speculation of
future growth can be made on the basis of his development during the infancy
period. The growth process of an individual's later life follows a similar pattern
as it occurs during his infancy.

Developmental Aspects :

Infancy is a period of rapid growth and development. There are marked changes

regarding the different developmental aspects from birth till the period of infancy ends,
i,e, at the end of two years. The different aspects are discussed below :
1. Physical development : The physical development of an infant is very rapid

and can be easily studied under the following heads—

@ Height and weight : At four months after birth the infant measusres almost 23

and 24 inches and at one year he measures between 28 and 30 inches and at
two years between 32 and 34 inches. The infant's weight is almost double when
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the infant is four months old. At one year, babies' weight 0" the fwi‘ragé, is ¢ .
times their weight at birth. This is mainly due to the mcr'ease hlnﬂat tlsgue. {
Nervous system : Development of the brain is greatest during the first ty,q &
of life. The cerebellum, which controls the body balance and postural contrg)

. By
three times in weight during the first year. The cerebrum also develops in thg Sa;:&
\
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year. :
e Physical proportion : Head growth gradually  ppysical developy, eny

slows down while the chest and limbs growth during infancy s Ve
increases. Thus the infants showly becomes less rapid, Fy
top heavy and appears more slender, though the
head covers one-fourth of the body at birth. T
Bones development : The number of bones increases during infancy, pamc“larl
the first year of life. The soft spot on the skull closes by the age of ty, year:
Muscles and fat : Muscles are not developed at birth. They grow ?lOle 5
are weak during infancy. On the contrary, fat tissues deYelop very rapidly du
infancy mainly due to the fat content of milk, the main fooﬁ of the baby,
Sense organ development : By the age of three month-s the eye Musclgq
the baby are well developed and coordinated to ?nable him to see Clear]y ay
distinctly and also to see colours. Hearing capability also develc?ps very rapidly
during this time. Smell and taste which are well d?veloped at blI't}:l CONtinyq .
improve further durning infancy. Infants respond quickly to touch stimy]j beCau

8
of the thin texture of their skin. They relate very well to pressure, pa;- R

-_.——_-—.___..

temperature.

Physical features of an Infant :

The muscles of the new born infant are soft, small and uncontrolled. During
neonatal period bones are also soft and flexible. .Both the muscl;:s ;mi bones ho‘”e\'er
develop gradually. The skin is very soft. At. birth the eyes of t eb aby are of o
colour but they change- for example, white babies have blue-gra‘y e}:lyes ut they grag,
change to the permanent colour and infants who have dark skin ;we. dark browp eyey
but gradually they also change. The neck of the new born bady ;S \;ery short ap
almost invisible and the skin is in thick folds but towards the end of infancy the neck
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becomes proportionate to the body. The trunk region of the newborn is characterised
by narrow shoulders and a large and bulging abdomen. After few months the shoulders
broaden and after two years of age the infant's body becomes proportionate.

Physiological functions during inf"ancy : The fundamental physiological functions
during infancy are eating, sleeping and elimination patterns.
Eating patterns : Sucking movements are reflex and they occur when the new
born is hungry. This sucking and swallowing continue till the baby is four/five months
old. Therefore liquid food is provided during this time. Then biting starts and soon
after chewing movement appears. These changes appear as a result of learning
and gradual maturation. Another interesting observation is that when semisolid food
is introduced to the child, he may refuse it even though he likes the taste. This
is because he finds it difficult to adjust first to the semisolid and then to solid
food. Likes or dislikes towards certain food develop during the second year as
a result of prolonged eating patterns as found in early infancy period.
Sleep patterns : There is lack of stability in the sleeping patterns of the new
born infant. There are short waking periods after every two or three hours of
sleep during the day while at night there are fewer and shorter waking periods.
The posture of the new born during sleep is quite similar as the prenatal period
but by the end of the first month after birth it changes. During the first three months
walking during the day is balanced by sleep at night. Night sleép increases from
85 hours at three weeks to 10 hours at twelve weeks after birth, and this remains
more or less constant for most part of infancy.
Patterns of elimination : Elimination of waste materials (urine, stool) begins just
a few hours after birth. Urination or defection occurs when the new born is usually
awake, within one hour after feeding. Bowel control generally starts when the baby
is about six months old and urination control between the age of 15/16 months.
By the end of two years bowel and bladder control set in except during times
when the infant may be ill, tired or excited.

At birth the new born child's body balance and stability are not developed due

to undeveloped autonomic nervous system but it improves with time and the child
becomes stable by the end of infancy. The respiration rate as well as the heartbeat
are more rapid at the neonatal stage and they become stable as the infant progresses
in the developmental process.
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six of the tem
@ Development of teeth : On an average, the i.nfant has folt‘; t:ge et Thior
set of teeth by the age of one year and sixteen by th¢ ar are the mojars ty
teeth are the front ones or incisors and the last to appeﬁrst eiioE child}'] !
four molars of the temporary set are usually seen in the is similar for gl qu.
Though the general pattern of growth and development ensory capacig; nfa‘ltg
there are variations in regard to height, weight and diﬁ‘e-reﬂt 5 e e‘s g
also the other areas of physical development. The physncal Co:of B childnh} iy
depends much upon nutrition, sleep and also anxiety and Stres “ns&lf
as well as that of the mother.

2. Motor Development :

Motor abilities and special motor skills haye played a very significant roje i %
individual's efforts to control over his natural and social environ-m?ﬂts- At firgt i,
birth, the infant's hody is in more or less constant position and this 15 true even g, ."a
sleep. However, gradually after few weeks this random and meaningless move“len
becomes more cogrdinated resulting in control of myscles.

As a child grows, so does his motor control

capacity develop. Because of the different changes that
take place in the body, infants are able to develop
their motor skillg in mo

re coordinated manner. The
motor developmept during infancy

under the following heads:

o= == D EER mm oy,

-y
Piaget called y,,
infancy period as

sensory-motoyr Slage

can be studieq

———___‘

@ Head mMovement : It ig found that

neonatal baby is placed on its stom
nose is held or when bright light i flashed on its eyes. Downward Moven
oceurs less frequently thap upward

PR Movement. The baby can move itg face
the su‘ie.m Tesponse to touch o cheek or during hunger or crying perigg
when it is placed on its stomach, In the Prone pogsition babies can hold their
erect at one month, ang When lying op, their backs at five months and whey he
d six monh,

A baby wi)| immediately close his hands whey i
i MOvement cap pe evoked by pricking with bluy

there ig upward head movement Whent
ach. It alsy makes this movement Whep

in sitting position between four an
Arm and leg movements .
fingers or Palm is toucheq
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object or with a slight tap Leg movement can also be elicited by stimulating the

i i imuli Iso
foot. Rubbing face in response to any disturbing stimuli to nasal membrances a
appear in the neonatel stage.

G | @ |

‘ > fer Shirely 1933)
The Motor Sequence. (After Shirely,
(From Child Behaviour and Development, B. Kuppuswamy)
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y can shift its body,

By the end of second week, by kicking, the bab s ike ball O toys by Development Psychology 47

By three months the infant tries to reach for objec

, L i ndom mo 8, @ Sight : By the eighth month the foetus can detect light inside the mother's womb.
by lying on its back and can px.c%c up Sall, ob; £ i w“hou;n;acrawling a‘]’gl;ents 5 Degpendin; on thitg:kness of her fat and her muscT: tangd L::Sc?:thing, enough natural
one year. Moving in a sitting position appears by six months lves to a standin ree. in& light may seep in during the final two months of ,prcgnancy. The newborn's vision
appear between eight to ten months. Bables.can pull themseleven months org poslﬁun is blurry and he can see things that are 10 inches away. Contrast colours including
at about ten months, stand or even walk with support at € ¥ at fourteenone Yoy black and white and other primary colour patterns fa'scinate tha infait. Within.a
stand without support at onf: yez_lr, and walk w‘.t pout su?%evelopmem tak g p: first few hours after birth, a newborn baby can tell the difference between his
However there may be variations in the age at pichino O months while ot}fs lacei mother's face and the face of someone else. He is able to follow a light with
Some infants may stand by ten months fmd walk by twelve e Taer erg ‘“a; his eyes. However, the eye movements may not be well coordinated at first and
stand by fifteen months and walk by eightteen mon'ths or Y AT O R o L

® Eye movement : The vision of the newborn is not P s g

¢ ] At two months after birth the infant can keep a st on moving objects.
see light. The eye pupils narrow while going to SIGeI;- ;iii:ecgg ® Wide ;: By three months he can focus on objects about Sen f:eatdz\f:;eBy five mgontifs the
awakening. The response of the eyes to a succession © 45 56 %‘.0 & .l;c 'S be i, baby can develop eye-body coordination. Now he tries to reach for the object that
about twelve hours after birth. Although tl?e cye m‘ovhe r::g this develro mated, he can see. Around six months he can focus at any distance and beomes able to master
two eyes do not converge on the same ghjectal birs lop between the ES ¢ ab“tq the idea of depth. By one year the infant's vision is almost same as that of an adult.
seven to eight weeks. Horizontal eye movements devehir% and fourth mecond The infant's vision can be developed by
third months, vertical eye movements between the t Onthg

| months later. Tear secretion has been Obge N (1) holding him close so that he can to study the contrast of the mother's face-

: ments severa % s =il
circular eyes n;ﬁ;eupon - tion of nasal (nose) membranes but it is not o § the colour of the eyes, skin, hairline etc,
during crying

) (2) laying him on a colourful mat with a mirror so that the baby can see his
the newborn. i o hi 1k looks, and
; hild's mouth is usually ¢log
. mouth movement : The newborn ¢ e ; ed Ay S Sipat . _ N
" }ljac(::llya;:)'ens it while yawning and coughing. Licking, sucking or COMprege (3) strengthening his eye-hand coordination by playing rhythmic games like 'clap
e

; ; G - clap' or 'open-shut- them'. It is important to identi
. cur due to touch or taste stimulation. Smiling appears dur.mg the 4 ¢ Pf P_t i el p 21 o identify any eye problem that may appear
the lips oc ponse to another PErson's smile beging betwe; in infancy itself so that it can be cured.

week of life, but smiling 1n TS @ Smell : During the trimester itself the foetus can detect different smells from

the third and fourth months. . . Infants can roll from side to back a the food that the mother eats or the different aromas that she inhales. The baby is

¢ Movement of the trunk region h At six months they can roll over con I“"Q born with a keen sense of smell. He develops this sense better and earlier than the

months and back to side at four montos. lvis twist in the same g Pete}n other senses. The baby is easily comforted by his mother as he is more used to the
When the head is o p; “tl)l'es are born with well dlremmq! mother's body odour.

: i rts, babl ~ev . 4| I g
3. Sensory development : According t‘o::nif:nt fants, right from the neonat aleh ! The infant continues to develop as he ages and the capability distinguishing different
senses that help them t0 adjust to the new el;:; this helps them to develop abond Witljl:ﬁ smells become gradually easier. By one year most infants can recognize the smells of
. i on with their senses _ _ _ { ] _ _ : :

gainalot of 1nf0;lkn:::::“‘;":xplore iringsaround them. According to Live Eliot, Thege bﬂ other adults and children and begins to differentiate the smells of different foods. The

sand care :

nfancy 18

parent T
development during !

Jhelow sense of smell in an infant can become very keen if he is exposed to different fruits
. e - . .-
discusse and flowers, aromatic flavourings etc.
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A foetus's taste buds begin to form at about seven weeks after conception. The newborn
infant has an undeniable sweet tooth and likes the taste of milk or milk based formula
as it contains sugar. They do not like sour and bitter tastes. At about four months
after birth the infant gradually develops a liking for salty food. Depending on the variety

of foods that he is exposed to, taste preferences may vary. From 4 to 6 months infants
readily accept the foods offered to them. In the infancy period itself the baby learns

to recognize food by sight.

The infant's sense of taste can be developed by seating him at the dining table
so that he can watch others eating. These will encourage him to try new food. Introducing
different kinds of solid foods will promote pleasant eating experiences of the child.

4, Emotional development :

Emotions may be defined as psycho-physical states which tend to accompany
muscular tension and verbal reports of pleasure or displeasure. Joy, elation, affection,
delight, hope etc. may be classified as positive emotions while fear, extreme anxiety,
anger, jealousy, disgust etc. are classified as negative emotions.

Emotions and feelings play a very important role
during infancy and childhood. A individual's emotional
development profoundly influence his personality and
happiness as a person. Intense emotions disrupts
actions and may lead to destructive behaviour. On the
other hand emotions give zest and inspiration to life.

According to Watson,
love, fear and anger

are three primary
emotions of infant.

Bridges observed chidren from birth to over two years of age and found that
infants as, young as three months of age show definite signs of distress on one hand
and delight on the other. At birth the emotions appear in simple, undifferentiated forms.
With age, emotional responses become less random and more differentiated.

Watson also observed that the newborn infant displays three primary emotions:

(a) love in response to stroking the head, face etc,

(b) fear in response to loud noises or loss of support and

(c) anger in response to physical restraint. Watson also opined that all other
emotioanl responses of an infant are built upon these primary emotions.
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® Joy : The emotion ‘joy' is stimulated in infants mainly by physical well-being,
By the end of the second or third month the infant reacts positively to being
played with, being tickled or also by watching others. They express joy by smiling,

laughing and by moving their arms and legs. They also coo, gurgle or even shout
when they are extremely happy.

® Curiosity : Anything new or unsual arouses curiosity in infants, unless it is too
strange to arouse fear. As fear subsides (wanes) it is replaced by curiosity. This
emotion is observed through the baby's facial expressions—tense facial muscles,
opening of the mouth, protruding the tongue etc. Later, however, the infant tries
to reach out to the object that has aroused curiosity and handle, shake, suck
or bang it.
Some common emotional problems in infancy :

Some of the common emotional problems in infancy are due to :

@ Emotional deprivation : Infants v}ho are not given the opportunity to express
their love, curiosity and joy suffer from physical problems also. If emotional
deprivation is severe and prolonged, it restricts the secretion of the pituitary
hormone. As a result the infant may suffer from "deprivation dwarfism." Emotional
deprivation may also result in backwardness in motor abilities and hampers speech
development. They also do not learn to establish social contacts or show affection
towards others. They become listless (uninterested), depressed and indifferent, and
develop nervous mannerisms like thumb-sucking

@ Stress : Prolonged fear or anger may result in stress in the child. Stress can
cause changes in endocrine secretions and affect the body stability. This is reflected
in eating and sleeping disorders, nervous mannerisms such as excessive thumb
sucking, crying etc. The different causes of stress are poor health conditions,
parental neglect, poor environmental conditions that hamper proper eating and
sleeping habits also. Constant and close association with an intensely tense and
nervous mother may be an important factor in this kind of behaviour of infants.

@ Too much affection and over protection : Parents who are too protective or
over demonstrative in their affection towards their children may often make them
self-centred and selfish. Babies therefore expect the same kind of affection from
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Course of language development during infancy :

At birth the newborn utters the first'cry of birth'. The crying and 'cooing’ during
the earliest part of infancy serve as the first mode of communication. These are sound

patterns and they form the basis of language development. Within a few months after
birth, the child makes a wide variety of sounds.

Babbling which occurs after few months is most important because speech
develop from it eventually. Babies make vowel sounds like '0000' and 'aaaa’.

Language development involves the following :

® Pronunciation : The infant learns to pronounce words by the end of the first
year, partly by trial and error but mainly by imitating parents and other adults.
This is the second stage of language development. About the age of 10 to 13
months infants produce thier first 'real' word. While they are only capable of
producing a few single words at this time, it should be realized that they are
able to understand more. Infants begin to understand language about twice as
fast as they are able to produce it.: Upto the age of eighteen months much of
the baby's speech is not easily understood.

@ Vocobulary build up : Infants learn the simple names of people and objects
first, then verbs like 'give' and 'take’, 'nice’, 'good', 'naughty' etc. However they
do not have idea about pronouns, prepositions and conjuctions. Vocabulary
increases with age and maturation.

- @ Sentences : The infant's first "sentences" usually appear between twelve and
eighteen months, and generally consists of one word accompanied by a bodily
gesture Gradually the infant uses more words in their sentences but gestures are
still predominant through infancy and well into childhood. Around the age of two
years the infants begin to produce short multiword sentences like "mother good"
or "want more sweet."

6. Cognitive development : Cognitive development refers to the development of the
capabilities of knowing, thinking, reasoning, understanding, remembering etc. Cognitive
units include images, symbols, cocepts etc. The famous Swiss psychologist Jean Piaget
has made the most significant contribution in the study of cognitive development of
children.
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Piaget's Theory of Cognitive development : B
Jean Piaget made
significant contribution
in the study of
cognitive development

of children

Jean Piaget, the famous psychologist
formulated a famous theory of intellectual
development in children, which helps to understand
how thinking in a child develops. According to him
two intellectual traits characterise children's
thoughts— "realism" and "animism". The small infant

cannot distinguish clearly between himself and the other things. In early infancy the
child also is not able to distinguish much between the physical things and psychological
feelings and therefore tends to get confused with reality. According to Piaget, realism
is the tendency of the child to treat thoughts and dreams as physical events and the
tendency of the child to give psychological attributes to physical objects is called animism.
The child believes that the button, shirt, furniture etc. all have feelings of pleasure and
pain as he considers them to be animate. On the basis of his studies Piaget suggested
four stages in the developmental process of a child's thoughts —

(a) Any object can be conscious and if is moved, it can feel.

(b) Any thing which possesses some kind of movement, like a bicycle, or even
the wind, may feel.

(c) Any object that can spontaneously move like the sun or moon are conscious.

(d) Finally, only people or animal can be conscious. This happens mainly during
childhood. '

According to Piaget the basis of behaviour starts through sensations and this stage
is therefore called by him as the sensory-motor stage. He emphasized that the sensory-
motor experiences have significant and probably irreversible effects on his later life.

Piaget described that between one and half years to 2 years an infant starts
understanding that objects have substance, occupy space and are permanent. He
gradually can find differences between himself and other people and things in the
environment. The child also becomes aware of the relationships between different objects
and can understand about mass, weight and volumn of things. All these capabilities
depend on the mental age rather than the chronological age. In other words, the cognitive
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development determines the infant's ability to think, understand an
in his surrounding.

Personality development during infancy :

A i 1 ‘criti al 1 [
Many psychologists refer to the infancy period as 2 critic pe.nod in e |
undations of behaviour are g \

development of personality because at this time the fo

upon which the adult personality will be bassed on. This is observed as-

® An infant seeks utmost love and affection from his parents. When bab;
experience pleasant emotions they smile more often and are more calm ang hap
but emotional deprivation due to pqrental neglect gl
behaviour patterns which continue later on in life.
® An infant's environment is exclusively the home an

most constant companion, the mother's behaviour and the relationship thg, the

baby shares with her has a profoundly significant influence on his personality

development.

® As the infant grows and develops over protectiveness O the part of the parents.% |

is especially harmful for the development of the baby's personality.

d manipulate thing
Ly

&

ive rise to certain unpleasant i

d because the mother g .
e 3

® Due to sex differences different traits in personality start tO appear as early as

the first year itself. It is found that different envirf)nment are creatfad for By
and for girls and these greatly influence personality developlflent in later ig,
® Early experiences are very important in shaping the personality patfem of ay
individual. Personality pattern remains more or less tl.le same fl‘Ol’f‘l m.fancy fo
aduit life. Young children who are shy since infancy will try to avoid Sttuatiopg
that would make then feel self conscious. As a result the trait of shyness bec ome

stronger as time passes.
Problems of Infancy:

Infancy being the first period of life after birth, foundations of most Physica)
and psychological growth are laid in this period. But there also some problems in thj

period. Some of the them are-
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© Physical problems : Physical problems are quite common during infancy, some
of them are serious, for the prematurely born. Greater mortalilty therefore occurs

particularly during the first three months. In India the rate of infantile mortality is
considerably high even today. '

Mortality : During the first year of infancy, death usually occurs due to serious
illness. Sometimes babies who suffer from certain birth defects or those whose general
physical condition is poor at birth may also die. Illnesses like respiratory or

gestrointestinal complications suffered during infancy often become persistent later in
life.

Therefore prompt diagnosis and proper medical care are necessary to prevent
serious harm because even if common problems like cold and cough are neglected
serious disturbances can develop rapidly especially ear infections. Prolonged illness may
interfere normal physical growth and this often lead to many behaviour problems.

Accidents : Even though babies are well protected, accidents especially during

the second year may lead to permanent ddmage. Blows on the head or cuts may leave
permanent scars and more importantly may leave psychological scars. Babies can
become fearful or may develop a general timidity due to frequent accidents.

Malnutrition : Malnutrition due to inadequate food intake or due to unbalanced
diet can adversely affect both physical and mental development. It often leads to stunted
growth, bowed legs and frequent illnesses.

As the brain develops rapidly during infancy, malnutrtion can impair it seriously
and if normal brain growth and development is hampered, children do not develop
their intellectual potlential. Even when they grow older they are not able to do the
intellectual work that they might have done had they regularly ate balanced diet.

Obesity : Parents often think that fat babies are healthiest, but this is not true.’
Medical studies haive proved that if babies are overfed and they become overweight
they are likely to have obesity probiem later in life. Many may also suffer from diabetes
and heart disease as they grow older.

Physical habits : Many physiological habits of eating, sleeping and eliminating
are permanently established during infancy. Infants who engage in thumb sucking for
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1. Fill in the blanks : -Tm“s 2

(a) Infancy is .
e Develg’pm;:te ?hstage of life after birth (first)

- of the brain is — i i5S).
4 e is during the first two

e sleeping patterns of the nyears of life. (greatest)
ew born. (stabili
- bility)

(d) The sense
of touch conti
_ tinue
hearin Sfohesecral
g becomes weak in old age (a t.Ven if the other senses lik
ctive) jke sigat and

orrect auditory M=
. culting in dissappointment for . 9
€chy. 2 State true or false :

(a) Infancyi
y is a 'foundati
_ on age' bec
emotional expressi S e
rlons e Stawour patterns, attitudes and
age (true)

(b) he infant d
317
(| ) oes not show any mlhngness to become ap
art of the soci
1al group.

(c) Infancy i .
yi1s a penod Of .
(d) On an aver rapid growth and d
age an infant h evelopment. (t
years (true). as 16 of the temporary teet}f rbue)
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WO

(e) Perents should
be too protective towards their child
children (false)

3. i
Answer in one sentence :

(a) What is infancy?
(b W - . ‘
(C; W:y is infancy called a 'foundatio
at are the mai i Al
i e main emotions of infancy accordi
( infants learn to pronou g
e) Who was Jean Piaget? e |
() What was Jean Piaget famous for?
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Development Psychology
Write in brief about :
@ physical development during infancy.
) Sleeping pattern of infants.
(c) Patterns of elimination during infancy.
@ Emotional development of infants.
(¢) Common emotional problems in infancy,
0 Course of language development during infancy.
pxplain the infancy period with its characteristic details.
piscuss the physical and motor development of infancy.

write about the sensory development from birth to 2 years.
What are the main emotions of infants,

Discuss the common emotiong|
: Prob)
of infancy. g

development of infants;

Explain Jean Piaget's Theory of Cognitive Development during infancy_

_Unit-3

Development During Childhood

@ EMOTIONAL DEVELOPMENT-COMMON EMOTIONAL
PATTERNS, EMOTIONAL CONTROL

@ SOCIAL DEVELOPMENT DURING EARLY CHILDHOOD,
INFLUENCE OF FAMILY AND SCHOOL IN THE PROCESS
OF SOCIALIZATION,

@ PERSONALITY DEVELOPMENT-INFLUENCE OF FAMILY AND
SCHOOL ON PERSONALITY DEVELOPMENT.

Tk I,Oduction 3

Childhood is a considerably long period — from a time after infancy, a time

celative helplessness to the pre-adolescence period, when an individual is about eleven

- (welve years of age, when the individual becomes more or less self dependent. During

this periOd, femarkably pronounced physical and psychological changes occur. Most

of the behavioural patterns of an individual get set during childhood, though some of
them Start at infancy itself.

To many parents, childhood is considered as a 'trouble-some age' as the children

are no longer willing to abide by the 'do's and 'don'ts dictated to them by the parents

or teachers. Children are often found to'be more influenced by their peers than by
elders-

For better study and understanding, the childhood period is subdivided into two
separate periods—early childhood and late childhood. As the learning pattern and socio-
cultural needs and expections are different in each stage, the early childhood is quite
distinct from late childhood.
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Early childhood begins when the infancy period end, i.e.at tWoyears anq o !
upto six years of age, and late childhood starts at six years and continueg \, o g
ime when the child becomes sexually mature (at the age Of 11/12 years) = "t

Childhood is such a period which brings many memories until one dieg_ Dy}
this stage a child is more creative and inquisitive. Childhood can be conSidere:“l
the foundation of adolescence and adulthood.

General Characteristics of Childhood :

The prominent characteristics of childhood are as follows : |

@ Physical growth pattern : During early childhood external physical growty, "
down as compared to infancy, but the internal organs like the heart, lungs 4, t}\x
system etc develop rapidly. The body becomes more stat-)le. T?wards the Oy
of childhood however, marked physical changes take place in the lndividual w;“d
signs of puberty shows. . &

o Emotional behaviour pattern : Children try to become more l-ndepend ent
when they are not allowed to do as they wish, they become obstinate, Stubbnln
disobedient and antagonistic. This affect their sleep and they suffer frop, b”t,
dreams. During late childhood, children, particularly boys, become. carelegg ab“
their appearance and their possessions. Most of the.m are not tl(.ly and g,
like to follow rules unless they are scolded or punished by their Pareng, 9

o Intellectual ability : During childhood children's inte.llectual dc‘av-elopmem .
marked. Capacity of remembering, imagining, reasorung: creativity and the ki,
to associate meanings also develop, particularly in late chlldpood_ The ach; v
behaviour in childhood is highly correlated with thei ac'hle\{emt‘ant behaviourii
adults. If one child develops the habit of: over ac.hlevm.g in h-ls.class thay 1
classmates, this will most often persist in his adult life. This habit is not ¢, i

i i fields also.
udies alone but 1n other | |
to st lopment of a child starts at the mfancy :

: ment : Social deve
@ Social develop to school. The build up of 2

s he begins to go

and takes on a newturn a - .

social interaction OCCUIS from the pre-primary education level. .At the ]

G+years when the child enters the first standard, he has to adjust wit, o
ye
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demands and expectations. According to Piaget, the cogniture structure and
behaviour of a child are modified by new concepts and experiences.

Development of learning skills - Psychologists have explained that childhood
is the 'golden age' for learning different skills. These skills help the child to be
independent, play with their peers and to develop healthy personality patterns.
But it should be remembered that épeciﬁc skill development should not begin

before the child is ready to learn and that several skills should not be taught
at the same time.

Playfulness :Childhood is the stage of play. The tendency to play is present
in all stages but it is very prominent during childhood. It is often observed that
is early childhood, children play with toys and dolls and during late childhood
they like to engage in games and sports. This helps to make the child more

social and develop the qualities like loyalty, self discipline, friendship, cooperation
and healthy competition.

Spirit of gang loyalty : Group loyalty =~ = o —m e — — —_——
or gang loyalty has special significance @ One important characteristic
for every child. Children form their own of childhood is gang loyalty

groups, particularly in the late childhood ® Members of childhood
stage. Their main concern is acceptance ; ‘

by their peers (same age mates).
Children set the rules of their groups
and are willing to conform to these in terms of appearance, speech or behaviour.
Homo-sexuality : During the childhood period, children like to associate with
the same sex peers-i.e., boys like to be with boys and girls like to the with
girls, with one often ridiculing the other. In families it is often observed that siblings
of both sexes' (brothers and sisters) fights are very common. Even while forming
groups, boys prefer all-boys groups and girls form all-girls groups.

Development of diverse interest : The innate tendencies of the child get new
direction during childhood. Though it starts from early childhood, the child's interest
in specific areas of activities become more pronounced during late childhood.
These areas may be music, dance drawing and painting, writing, reading etc.
Development of creative ability : During childhood, the child gradually

'eangs' are of the same sex.
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state when the children develop social-help skills. Children gt”dduall}_' acquire the capyg;
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become curious t
o know the 'whats', '
- : s', 'hows', 'where' ' !
i S _ 0 , 'where' and 'when' of every unusual
e men%al S;E:f:‘:iiects. The children ask questions and satisfactory answers
on. The sense of curiosity indicates the intellectual

development; chi ' :
a opment; children's maturation level becomes higher and
ssociate new meanings to old concepts g and as result they

Developmental Aspects During Childhood :

Childhood is th
considered as thel Sstagesz;(;r;ﬁosc::ﬁ; Opf gro‘f”th and development after birth. This is
from 2 vears to 6 : —pre-primary and prima as it includes t
childhoi()d differeyiacrgs (early childhood) and 6 years to 11/ 12r(3;ate childhgozg; l})le o
ALHE G evelopmental features are also manif . During
aspects of childhood are discussed below : anifested. The developmental

@ Physical development : Physi
R s ysical development during childhood is described

Height and weight : As has already
been mentioned earlier, physical growth
progresses at a slower pace in childhood
as compared with the rapid growth of
infancy. In early childhood, i.e., by the age
of six years, th ild's heicht ;
= hisyweiiht i‘: :l‘)’;z ?gsz :hllf%s height is about little less than 4 feet. (46.6 inches)
SRR Et g s s :2:;;?68;1115 wexght at birth. During late childhood the child
e y. The weight also increases but this increase vary a

Body proporti & .
changes signli)ﬁc:.)ntlyl(f":osn; ::?:ngsd}lilf rophor;lon NP i

. The 'chubby baby face' i
ol , y baby face' gradually disa :
e ?nﬂ;:scloﬂge‘r, c(1:hm be?comes more prominent, and the abdome):l becg:;:r;;:th :
Siepropotion ty p;rlo . During late childhood, though, the head is considerably 1 i
forehe};d H o the other parts of the body, the mouth and jaw become lar; {3 arﬁe '
stianely lantcai fhr:‘:‘s brozla(der and flatter; the chest becomes broader, the nose bic:;ni ¥
piisk T ;}:n tsa ai cc]ijﬁmttla) shape. In late childhood the neck, still elongates th:;
, egs becom
it Bty e elongated and the hands and feet also grow

Bone :

s and muscles : The bones and muscles become stronger and larger as

® Childhood is the period
between infancy and
adolescence.
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chil
fiﬁihﬂdhood the fat tissues develop. At this stage children can |
a

the developmentt of their muscles and fat'-
Teeth : After about six months from the end of infancy

dhood progresses and though they may look t

or fat as Per the last four of ¢

hildhood and into late childh%e
nt teeth start to appear. At th
el—ty a Chlld usually has tWen

ermanent set aAppe
ar

baby teeth appear and towards the end of the early c
od the baby teeth begin to fall and the permane
o fthe late childhood period and by the onset of pub
ef]gdhf permanent teeth. The last four teeth (wisdon teeth) of the p
5 or in early adulthood. : .
s :::tl:xs'ctj:jeelopment Y Motor development and.Stfe“g.tlll’ Ct’lf;;hlld“in 1ncreaSe
with.age. The term 'motor development' refers to physwEll skills USE large

tudied as : body
. . u ‘-

ovements normally involving bones and muscles. This 15 §

m 2

e

Early childhood :
Beween ages 2 and b the children develop th
the time they are five to six years old, they 1

also ride a tricycle. : ; ostineaiog
Children between 3 to 4 years can climb stairs and may SO assisty

to prevent falls. During early childhood children can also 18;(1)1‘ :tsglrml;lung OF ¢y
balance their body on rails. Many can even hop on one short Periog

time. i
1?;; the age of 3 to 4 years children develop better upper body moblhty_

esult, their catching and throwing a ball also improve in speed and ac‘fufac '
2 ddit’ion they can hit a stationary ball with a bat. As wl}ole body co0rdinggjy
'In ; they can easily kick a larger ball placed directly 1n ffom Of: their bodie
improves, of{l to 6 years chidren refine their motor skills. Their running, Skippin:
Qy th.e ag‘:c continue to smooth out and increase in speed. Tl}ey have MOre coppy
&:;T:igd?ng. their tricycles or bicycles and can ride fastlc?;. Chllclrefl begin to Mage,

- e see-saw, slide or swing.

new types 10f01;1}1}]jésﬁzzgdptlszr:ui(s:ht :: tt:nde“ cy to learn skills wtvith one hang
During faar Zhand in preference to the other. This can be shifted in early chi]dhood
¥ don:;a: passes by, the shift from one kand to anotl?er becomes difficy]t ,,
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to 6 year olds like to participate in physical activities such as karate, gymnastics,
or dance.

—> By the age of 2 to 3 years children can create things with their hands. They
can insert objects into matching spaces such as round pegs in round holes. By
3 to 4 years children start to manipulate zippers on their trousers and learn to
dress or undress themselves. They continue to refine their eating skills and learn
to use spoons and forks. Children of this age use large writing instruments like
fat crayons and by the age of 4 to 6 years, their artistic skills improve and they
can draw simple figures like circles, squares and different alphabets and numbers.
They are also able to use paints and crayons with better control.

Late childhood : In late childhood motor skills in children become more and more
developed due to marked development of muscles and nervous system. In addition
skills development also depends on the opportunities they get.

- During late childhood most children become predominantly right or left-handed.
The motor activities become even more coordinated and subtle than in early
childhood.

— From 7 to 10 years children use pencil instead of crayons and their hand writing
becomes smaller with definite form:

— At the age of 10 or 11 years most children can learn to play different sports

and become efficient in running, jumping, cycling etc. These activities are a source
of pleasure and sense of achievement.

— Towards the end of childhood, children begin to show different motor activities

which resemble adult abilties.

— Children at this stage begin to assert more complex movement and start to produce

good quality crafts or play a difficult song or make different dance moves.

— During late childhood, the children develop the ability to sit or stand for longer

periods of time.

— It is very important that children at this stage particularly, are kept busy in different

physical activities so that their muscles are further developed and their motor
skills become more refined.

® Emotional Development : During childhood, emotions are quite intense
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particularly in early childhood period. The emotional development has a Profy
influence on the happiness or sOrrow of a child. From the third t0 the sixth yearu
child goes through a very critical period according to Sigmund Freud. They eXperiet ;
most of the emotions as those of adults. fieg
The emotional development of childhood is discussed
Early childhood : During early childhood emotions in a child are quickly aroy,
but at the same time these emotional outbursts are short lived. This is mainly pg Cas
the endocrine glands are not well developed in the young children. In early childh:::e

many factors influence the intensity and frequency of emotions and it is obserye dy
od than at others. For example, a5

below :

At
after which they 'subside’ and the duratr. '
o

Some of the common emotiong i
T
8

some emotions are intense at early childho
quite severe between the age of two and four
become shorter. Fear also has a simalr pattern.

early childhood are :
® Fear : Fear is mostly developed by
in infancy itself it is more expresse

maturation and learning. Though fea, k.
d from early childhood. This is mainlyz s

to the sensory development. For example, children below the age of 3/4 d Ug
are not afraid of dogs; snakes etc. But gradually they become aware of the da::ars

arising out of these animals or other strange objects. Moreover, con ditioniger
;mitation and memories of unpleasant ng

experiences also play important roles.in

arousing fear in early childhood (Jones '
and Jones). During infancy, childrenare @ Fear is mostly developeg 5
)

afraid of loud noise, falling or lossof  learning and moturatigy,
support  etc. Those fears usually @ Curiosity is very p”onoun(:-
ed

disappear by the 'end o'fearly Child%loed in children.
and instead stories, pictures, radio or M ———

television programmes, movies arouse ‘ ‘
fear in children. A child's first response in such cases is panic followed by hidiy

crying, running away and they always avoid frightening situations. From the fourg
year, loneliness, imaginary creatures, recalling dreams also cause fear to 5 oy

extent.
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Anger : Re i
i itgs develoga:; ‘i;“tg ;ﬂger .also, maturation and learning play an important role
e a:tivitie' estraint of bodily movements of children and interference
is attacked by anothsemz;l;e i P easily. A child also becomes angry if he
drawing tactic. An r.c Id. Anger is again used by young children as an attention-
L s.trik‘ger is expressed through crying and screaming, kicking stamping
time and th’ere a::gnetc.ﬁHow;/ er in early childhood, anger lasts only of a brief
O arter eftects. But as age i .
expressions of anger are replaced o Sun{jngg increases the overt (obvious)
Jealousy : Th : . A
i pare)"“a] - t::ri .em(;tlon's a.nse‘: when the child feels insecure, when he thinks
i lzn }or }u.m is divided and shifting towards someone else, usually
e 5 eh ar })lr chllc-ihood, envy and jealousy are overly expressed by
ot Zm : other things from the other child. The most common way
S gChil‘ge: ealso by‘ wanting to have what the other. sibling or peer
- xpress jealousy throu f N

. . gh some behaviour patterns | %
wetting, pretending to be ill or some naughty mannerisms ; A
Joy : A chil . :
eng - infan‘cd ;":fesses joy from the age of one year itself and towards the

y 1t becomes very clear. Children are joyful when there is physical

well-bei i : ¢ :
, ing or satisfaction of their physical needs. They also derive joy from noisy

| :
21:‘;';’:; lt’zelz:al}]’;frlli :rifks 'on others.‘ The express their joy by smiling, laughing,
Love and affection JLumg, hUgg.mg. an object (toy) or the mother.
et D, cl-lild(;ve or affection is a very important emotion for children.
of love. Affectior; is us e;:lare .SPOT!taneOus and uncontrolled in their expression
T tcmarl;al y directed‘towards family members particularly the
commanly o S pets. .Huggmg, kissing parents, patting etc. are very
ed in small children.
Curiosity : This i !
childhooj S;l;s:jﬂ_v:sl;fypgsztu::;i -m c;li;iren. Children particularly in early
] ing different or new. They are also curiou
Zt;:u;;l;:szody parts z.md those of c_;thers. Berlyne found that young childreri
age engage in playful manipulation of different objects out of curiosity.
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to process, identify and express them. Encouraging children to openly disg
the emotion arousing situation can also help in understanding what they are feeﬁuss
_, For controlling anger certain steps are important, like, g
(a) Let the child understand that anger is a natural emotion and SOMetimeg ,
may be feelings of revenge also, but acting out of anger, hurting Otherg g
not accepted. ar,
(b) The child's questions must be answered openly and honestly, consider,
developmental age. 8 hi
(c) Teaching the child to be relaxed and enjoy the activity that he g O
(d) Understand and encourage the child to talk about his fears or senge o
(e) Ifthe age permits, let the child get involved in volunteer work or com
service so that he understands about others injury and sufferingg

muni[y

gocial Development.
One of the significant characteristics of childhood is social developrnerlt ‘
Il needed to become a member of a group. Children start talkiy i
h others as they grow older. When young children enjoy thej; Cop ;
s towards those people will become favourable ip futyr, O
h certain people are not enjoyable, then such COntaeyg i

if the social contacts wit : - b bt 2
not favourable in future. Children who get the opportunity 8 With 4 1arg&

qumber of people, gain social knowledge and develop socia“if than children Who j
imited social nteraction. It is again observed that during Ch‘ldhoo.d - Children "Su::e
jike to associate themesleves with members of same sex, i.€, bOYS interact mq, Wi

boys and girls with girls.
ent in early childhood

starts in infancy but it becomes pronounced from chj) dho
d expands his social interactions to parents ang relagy,
and others. The young child wants and needs ¢
d other children. Social acceptablity becomeg '

acquiring the ski
pteracting more wit
with others, their attitude

Social developm

Social development |
with increasing age the chil
friends and peers, teachers
companionship of adult§ :'m.
jmportant goal in the child's life.

In infancy children are more or less egocentric concerned with the satisu
of their immediate physic

he interactiont petween and mothers become important children.
the in

al needs but gradually their social needs which first startg Wi
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At the start of early childhood period (2-3 years) children show interest in
watching other children play but himself play independently.

Then comes a period when children gradually start engaging in play activities with
other ch_ildren_ This is called 'associative play'. As social contacts increase, children
engage in play activities by becoming a part of a group. This is called 'cooperative

" play.

Children learn to socialize mainly by watching others make social contacts. By
four years they feel the neccessity to be part of a group and towards the end
of early childhood they try to refine their behaviour to make them more acceptable
by the group. .

Children mostly imitates the behaviour and attitudes of parents as they admire
them and want to be like them. The urge to establish social contacts and enjoy
the associations with others become quite obvious in early childhood.

As early as four years children understand the importance of group life. As with
each passing year the number of social contacts increase, children becomes more
socially active. The early childhood is called the 'pregang age'. Their day-to-day
experiences teach them what patterns of behaviour are socially approved and
what are not.

During early childhood 'friends' are usually playmates. It is only towards the end
of this period that children sometimes express their feelings and interests to their
favourite playmates and they become friends in true sense.

Children generally choose companions of their own age and the same levels of
mental development who can do the same type of activities. In selecting friends
they always consider the same traits (as they have) in their playmates.
During early childhood those children assume leadership who are physically
stronger slightly older in age and are more intelligent. The leaders usually offer
suggestions to the other children or are dominant over others.

In early childhood children (2-3 years) mostly use toys in one form or another
in their play activities and they attribute certain qualities to their toys. But towards
the end of early childhood they lose interest in playing with toys and regard such
activities as 'babyish.' The play interests during early childhood are very much
influenced by their maturation level. Besides this, their interests are also detemined
by the socio-economic status of the family.
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Play activities during early childhood develop motor and Corl:]i’l?“;“‘l:atlon skij
children. They also become more creative. All these qualities aﬂfi 8 sk Zp the Chi| r’z;
to become more social. Through language development there 1S Marxe lmprov%%
in the social skills in children.

Bridges described three stages of social deve

(a) The first stage is the dependent stage when t

and accepts help.

(b) At about three years, the child resists help from

what he is told to do

(c) During the period of 4-6 years there appea

and friendliness in children and from then on,
takes place in children under favourable environ

Jopment of young Children_
he child is dependent g, 3
Ul
|

adults and does ney fol
o

rs a sense of Cooperative
favourable social devg, ey
mental conditiong %

Late Childhood.

' Late childhood is often called ‘gang age' because in this stage children gy

: t lik L
strong desire to be associated with a group. They do c?i?/iti;seat(zi Play algn:
{{3 but always want to be part of a group, engage mé"?er 4 Nd fee] lqne]}
ith their 'friends.
\ and unhappy when they are not with t o
: ) the child is ve :
" i > This characteristic of belonging to a group shows ghat 1Y Congc

years, friendships are easily N

i e tween the age of 6-12 i}
of his social status. Betwe 5 nly to have fun. Thisis a Strikingl;

and also easily broken. Children forT groups mai
iff haracteristic from a adolescent gang. _

- ghii;::r:': gaangs do not comprise of members of theloppoilsea;‘:‘- l?Oys fo
groups of boys and girls of girls. The level of deve ?Pme abilitieg a
interests of all the members are similar. Gang loy&flty is intense and more of
children are influenced by their peers than by their par eﬂts-l However Quarg
and fights dre fréquent within the group but these are mo}?'tl é’ te;l'ﬂPOl'ary. I
strained relationship between members persists, then the chi ;v 0 becomeSt
target of the majority is made to feel unwanted and may be dropped frop, i

gang.

_ Towards the end of late childhood the gangs become more organized. The hiog

popular member usually becomes the 'leader’ of the group. Psychologists ang
sociologists have observed that children who grow up 1|n fav'ourable hom
environment become more accepted in the social groups or 'gangs' than Childre,

——— R
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from unfavourable social environment of their homes. The more the social skills
and social competence of children, the more they are knowledgeable about how
to make friends. The 'leaders' who have admirable personality traits like
cooperativeness, generosity, honesty etc. are respected by the whole group. But
those who become authoritarian and become despotic soon lose their leadership.
During late childhood children usually get less play time as they have more
academic and home duties. They spend whatever free time they get with their
friends and play different games like cricket, football, badminton, basketball, chess
etc. They also like to engage themselves in watching television, play video games
when they are not with their peers and later 'discuss' the matters with them.
Through playing with friends, children develop many social skills that enable them
to interact favourably with their group members as well as with parents and other
people.

of Family in the Socialization of Children.

The family is the foremost agent of socializing a child. Social maturity of a child
is an essential requisite for his harmonious adjustment in the society. Social

acceptability is a goal for everyone and this should be recognized and promoted
by parents at home.

Right from infancy the child wants his mother to satisfy his various needs. The
presence of the mother becomes a social need for the child. Gradually in early
childhood the child not only is influenced by his parents but also influences them.
He seeks to develop social skills and attitudes and continuously tries to expand
his social contacts by first interacting with his family members.

The family help the children to imbibe the culture and develop a social identity.
The family members provide companionship, love and security to the children
and this provides the foundations for personality development. They learn to
perform different social functions within the family.

Family is the first institution that trains the children for groups life. Mutual affection,
trust and distribution of responsibilities socialise the children and they learn to
participate and shoulder responsibility in the society.

The family provides the basic psychological support to the children. If not, they
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could become depressed, withdrawn, aggrﬁ‘rSSiVe or may develop e
tendencies. By providing love and affection, taking care of their needs, the lmjn‘%
and family members can ecourage their children to €Xpress their feelinparenh
emotions and help to develop balanced personality. They learn to °0ntros W
anger, overcome fear and depression and enjoy @ S€ns¢ of safety ang Seg t

Socialization occurs when one learns to R RS uﬁiy
become a member of the society by gaining @ 7The family is the Jore
the skills, values, behaviours and habits of the agent of social izing ch lm%
culture that one is living in. Children leamby @ 7The family teache, Tey
listening and watching what their family children abouy th
members around them do and then imitates customs, mores, nOrijdi
those actions to become a members of (raditions. n
society. _—T T T T

_ Since children spend most of their time interacting with family members
unit has the greatest impact on the socialization of the child.

_, The ability to speak a language first starts in the family. The childrey, lea
language of their parents by imitating the sounds and-then unders"andi;:n A
meaning of the words. This helps to develop communication skillg latergm

_y Ttis through the family that children learn about social customs, mores) traci.

" and norms. The family also exercises social control over the children, .

to develop the sense of good judgement and social responsibility in py

make them proper citizens.

_y The family performs educational functions also. The first alphabet apg 3
are learnt at home. The mother is the first teacher and she teaches th,q i)
about discipline, obedience, manners etc. At present many educationg] Funeg,
are carried out in the school as the children as young as 2‘y.ears g0 to g \
But the family still continues to play an important role in providing the firs o
to the child.

_y The family is the cen
different religious rite
from the parents t0 the c

he fw}

itig
$ helm
dren li

tre of all religious activities. The children learn tq bty
s, rituals and practices. The transmission of religjoyg be[i}
hildren helps to develop many values in childrey
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— The family also performs serveral recreational functions. Infact, earlier, the family
was the only centre of recreation. During infancy itself, the parents and othe
relatives play with the children and later in childhood telling them stories, singing,
dancing, playing outdoor and indoor games keep the children happy. Recreation
is now mainly organized in clubs, fields etc. and though the family-wise
partcipation is decreasing, still its importance in providing recreation to the children
cannot be ignored.

— The family is also a primary economic unit. In the earlier times things were
produced only in the family by all the members but now though most of the
goods are produced outside, economic management of the parents train the
children with better judgement of earning, saving and spending.

In short, it can therefore said that children learn about social conventions and
traditions and develop moral and other values through the process of socialization, much
of which involve parenting. This process is complex inter play of genetic and socio-
cultural factors. Socialization occurs in different levels marked by different aspects of
the parent-children relatonship and different underlying factors. Each level requires
different functons and actions of the parents that must be suitable to the children's age,
interests and development. Children need to experience their parents as supportive and
understanding so that they develop as responsible social beings.

Influence of School in Socialization Process :

The school is a primary transmitter of information and knowledge. Today the
school has taken over many of the functions of the family of the earlier times. Children
spend a lot of their time in the care of teachers who help them to develop into a
smart, confident and respectful adult in later life.

— Ideally, the school's main function is to promote the individual child's intellectual
development and in doing so, helps to socialize him also. The children develop
skills that come in handy to solve different problems in both their personal and
professional lives. It can be said that in addition to academic skill the children
become able to analyze a situation, propose a solution and if the solution does
not work, be able to restrategize to try again.
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to be respon51ble with 1 . . \
_, To develop good personah the parents mus}t] not 02:‘;‘33 their childre,, i
Always finding faults 10 children will mfilket ?m 1 rawf,, frustrateq anpub]k
postile. Building friendship with their chllc?ren is very essential and thougy d%
;s necessary at imes, frequent criticism i VerY harmful. Praising the chfepr%
strengths instead of weaknesses help them tO feel good and fiapal ﬂdfen»,
When parents help their children 10 :
resist negative Peer pressure (which 15 very e o s e )
common with them), it will help t0 puild their 4 The parents must eng,
sclf-esteem and the grow into confident independent  think; gy
individuals. their children g |
In conclusion it can be said that parents o Cul{ivation of social
mainly  develop | Qlyg
h

other family members
f-worth, 2 good sense

t be role models

and
sense of depth and sel

of judgement. Parents mus

for them.

lh

school.

—na

= e e
==
—
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Influence of Sch
ool on Personali
ality Develo
pment :

child's personalit
: y. The school dischar
children's personali ol discharges certain fu
ity. They are : rtain functions which
: help to develo
p the

—>

%

The Childfen ]ear
n to assimil
school. This hel - ilate the norm
ps to ad : s of the soci :
The school reflects the 'tl :’ll“ﬂth the social enVifOnme::l ﬁ‘:’rder mainly from the
them to be right. Cultivatio 5 t he group which the ch'lom i e
understanding, healthy con[r: of social values like cooperati ildren follow believing
petition etc. help to develop t]}?m tl'?iflrance S
e children's personali
ity.

Children are not just li
up learning throujghtti])l:::l]'ev::iUltS. They must be treated as child
provide proper opportunities f:::hex.p eriences of childhood. Ther::hWho il
Im:lst be diversified and together wi:hlzl;elﬁ;.ual enrichment also. The Z:;):ﬁs :;md
children should get a iRt ot um
The school Shof] h HZZPLZSS;OTTUMtieS for refining the?;;l;']" e;:;rtogll”am.nTe.s, the
creative learning. Each growing zh;:?m f?.ICtOries; but instead sho:lz gy
:;en Czildren's personality will deVell: unique and if this is recognized b;i::;age
ost boys and girls in mi p positively. ers,
self understandifg an‘; sr:iirn:nd late childhood develop a positi
for them and emotionally su i leSPGCially when their teacher ] l;e Do
A school is a place where thPPOII't them and appreciate their qu fs ow regard
understand the importance 0: ;rhlldr?n .leam thelvalla of disci;l)lii:“;;
they can express themselves fi ee discipline-the school must be a. 1 ottt
’flf:thIations willingly and not ozecl)); ;;nd at the same time obey thia:;::herz
e school also pre _ ar. an
the children devjlo;) 2;2:22 Czldren for future life. Through sch
This is an important funct skills to face the various chall ool education
The school also hel unction of the school. enges of future life.
guidance and care ffzrf :_.T_:lf in developing a positive o locks
eachers definitely develops an optixl'rr:islfe. Foats
ic mind in
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glopment PSY . . ‘
rformances and guiding them in the rigp,,

the children. Praising their gOOd i oals. The teachers can also help the chi)

will help the children to achiev® their &
g and have P

on makiflg cap

v Dev
oughts, visualize them a5y ?rﬁn
is a very important 25peg &

0f

to make proper decision os:t;;;i::
materialize them. Decis
personality.

— Through school education
They will gradually understand
This will help them greatly in |

. re

- School education also make children awa ) 0

! also ifforent SPOTTS and games they realize thy, 1 q
physical health. Through the ;

i ood personali 0
and robust health is essential and necessary (}uallty fo; sz:;egss allpothzlr]ahty' .v.vlthoht
good health they become ineffective even if they P Qualitieg ang

achievements.
It may therefore be concluded that P
person creates on others. It is the integrate

emotional and physical characteristics of an in hy 1 iy
i influenc it
to mould the personality of children by POSIY® and healthy e of home oy,

indivi i life.
school so that they become well-adjusted individuals 10 later life

5> QUESTIONS C2

r idea about their future Vocati
0

v n et clea . s
children 8 e of earning, saving and Speng; S,
In

the importanc

ater life. . |
of the importance of maintaining

ersonality i the overall impressigp thay
d image of the psychological, inte])q

El
b X
dividual. Therefore it is very im tug

1. Fill in the blanks : dol i ’
() Childhood is the period between — and adolescence. (infancy)

() — loyalty is an important characteristic f childhood. (gang )
() Towards the end of childhood, children show different motor activities wp,.

resemble — abilities (adult) o
childhood (curiosity)

(d — is very pronounced in early :
(e) The family helps the child to imbibe the culture and develop a — identity

(social)
2. State true or false :
(a) During childhood children's intelle
(b) The sense of curiosity does not in
child. (False)

ctual development is quite marked, (Trug)
dicate the intellectual development of the

0 0 N oW

10.
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(c) During early childhood the emotional i

g Ch are quickly aroused but they are short-
(d) To control his anger a child must b

o e taugh

activity that he does (True) i i
(¢) The family is the first institution that traj i
Answer in one sentence : A g g
(@) Which period is called childhood?
(b) Name three main emotions of childhood
(c) What is gang loyalty? .
(d) Name two most important organizations that socialize a child

(¢) Does the school help the child to adj : e
Answer briefly : o adjust with realities of life?

(a) Expla?n how children can develop self-help skills?
(b) Explain the sense of curiosity in children '
(c) What are the different ways to control - i
S anger in chil
(d) Explal.n briefly the role lof family in socializing a cliiil hood?
() What is the ro!e of school on the personality develo . -
Explain five points. pment of children?

Vihat is meant by childhood? Write the characteristics of childh
Discuss the motor development of both early and late Ch'ldlll ood.
Discuss the common emotions of childhood. ey
What is the importance of emotional control duri :

i uring chi :
Discuss the process of social development of Childgh;o(lidhOOd? Discuss.

Discuss the roles of family and school on the personality development of child
ren.

and enjoy the

group life. (True).
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Adolescence Psychology

® NEED AND IMPORTANCE OF STUDYING ADOLECENCES

BEHAVIOUR.

@ GoALS OF ADOLESCENCE.

® ADOLESCENCE—AGE OF TRANSITION.

® PHYSIOLOGICAL GROWTH AND INTELLECTUAL
DEVELOPMENT DURING ADOLESCENCE.

1y Adolescence is a very important period of one's life. The individual's physica]

' atal social, moral and spiritual outlooks undergo revolutionary changes. This is thy

. od between Jater childhood and adulthood [T S o i o, ],

pe 4is sometimes called period of "Teen-age. "The adolescence is the

ﬁ;he adolescence is the period of  period of development from

evelopﬂfe"t from onset of puberty to the a8 onset of puberty to the age
maturity. It is the period when the child of maturity. It is the period

my. It is ;
presipigtcpendency o atonomy when the child moves from

dod of demanding significant adjustment |
¢ jhe physical and social changes which dependency to autonomy. It j
0

disting“iSh childhood behaviour from | a | period Of demanding

adulthOOd. The adolescents, due t‘o these  significant G’djllSInlrenr {0 the
changes often face a numbef of crises and  physical and social changes
delimmas. Adolescence is a time of change, 1.1 distin guish childhood

exploration, worries and problems. It is 2 behaviour from adulthood
time when individuals move from childhood . ,
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to adulthood. (Coon, 1997). An expansion in capacity and style of thought broadens
adolescents awarness, imagination, judgement and insight. Some of the qualities like
sincerity, consideration for others, good manners, modesty etc. are developed during
this stage. So, we can say that adolescence is—

— a transitional period.

— a problem age period.

— a time of search for identity.

— a time of unrealism.

— a period of storm and stress.

— a hero- worshipper.

— a period of day-dreaming,

— a period of acquiring the attitudes and values.

— a period of becoming self-consciousness.

— a period of great intellectual advancement.

— a period of social conformity.

— a period of emotional instability.

According to psychologists, adolescence starts at the age of 12 or 13 years and
ends at 18-19 years. The development pattern of adolescence can be- Early
adolescence (11-13 years), Middle adolescence (14-18 years), and Late adolescence
(19-21 years).

According to Hurlock, the adolescence begins roughly at about the ages of 13—
16 years and continues upto 17 to 21 years.

According to Jersield, A.T.—Adolescence is that span of years during which boys
and girls move from childhood to adulthood, mentally, emotionally, socially and physically
that "The age of great ideals and the beginning of theories as well as the time of simple
adaptation to reality."

In the Western world "the adolesecence extends roughly from 13 years of age
till 21 for girls and 15 till 21 for boys. (Harrinan, PL. (Ed), 1946). In India, it usually
ranges from 13 to 19 among boys and from 11 to 17 among girls. So, it is very
different to point out the exact range of the adolescence period.

Thus, adolescent is an important period in the life span, a transitional period,
time of changes, a dreaded age, a time of unrealism and the threshold of adulthood.




adolescence bo
other. Due t0 yarious

develop curiosi
h others body- They, therefore

show keen interest in talking about these
matters with others. They look into S€X books
in order to satisfy this desire. This is found
common both in bOyS and girls.
Adolescence is a Stag® of revolutionary
The adoelscent gives

particularly
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like explosive temper tan el
o hurfmher str;r:;ss ;}t]'ys}c?l agg-ression, fighting, threats, use of wea
kit f s o needs,to it cami; intentional destruction of propety. This corflolnsj
dofis: Tt i therefore, ‘easetual tre Ity understanding by teachers, parents and Izhex
APy 0 s'tudy_ the bahaviour pattern of the adol other
g ndin elp us to identify potential abnormal behavi escents.
ious problems. ours and address
e Thfcia parts of the adolescent brain which ,
elop fir ; —_——— =
coordiiaﬁztnar:r:::isznwmzh con.trol.physical Violent behavio;- ¥
ionihe br;lin i Cznt mOtlvath-n. The  adolescents can incrl qu
T - then rols reasoning and wide range of behdw‘ ¥ 5
ot ol dogsf:fiogal cortex.  explosive temper tar?;[rf e
i e eifectc; : lly mature physical aggression, fi =
adolescents  threats, use of we;rpol‘ngf Sy
, Or

changes in human life.
up old habits and acquires 1
has to shoulder new responsi
or unhappiness, confidence OF

Another important aspect

ew outlooks. He
bilities. In the sam
lack of confidence are 2

s of adolescence is emotional change. Strong
complex emotions dealing with identity and sexuality, feelings of immorality and b and
of sadness and anger can disrupt their behaviour and activities in wrong direcfums
The adolescents patience exhausts when he finds the social environment in oppg l.o.ns'
to his reasonable desires. Without 2 clear understanding of the basis of Chi[;ltlon
adolescent behaviour, it is difficult to meet their emotional needs. Understand; x
behaviour of the adolescent can help the parents t0 address their ernotionallng "
V-Vithout a clear understanding of the basics of child and adolescence behavi ne?ds'
difficult to meet their emotional needs. Understanding the behaviour of the adO‘l):szel;:s
e

can help the parents to address their emotional needs.
ce of violent behaviour among t,
e

e way virtues like lethargy, happ;
Iso visible in him. Piness

There is great concern about the inciden
adolesc iour i
ents. Violent behaviour in adolescents can include a wide range of behayvi
aviourg

emotions. (b) a ysi estruction
b) a preference for physical Setting, intentional dest
) t!—

activity. (c) a preference for highly excitement
and low effort activities. (video games, sex
drugs etc) (d) poor planning and judger’nent’
(e) -more‘ risky, impulsive, includinf,;
experimenting with drugs and alcohol. Thus
the development of the adolescent brain anc;

of propety. This complex and
troubling issue needs to b
carefully understanding be
leachers, parents and oth:r
adults.

behaviour are closely Ii it i y the ur or the adolescence
sely linked. So, it is essential to study the bahaviour of the ad
B roft les
.

ACCO['din I
g to the 2004 Natlonal SU[ VEY On Drug USC and Hea]t
Yy h, more thal’l

10% of outh a —17 wer
0 > Oor a cohal drinkin
g)

and results i i
n creating some health related problems like lung probl
roblems, depression

difficult studying and i
ying poor grades. It 1s therefore importants for the
parents, teachers

and other members to
un i
derstand which behaviours are normal during adol
£ aaolescence

development and whi
ich can point t
0 more serious
problems.
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adolescent W&t 4

what to do- The parents W '
require him tO think and act fqr 'hlmse -
diffculties for both. Therefores ! i essentia
adolescence: .
Another

The

adult, thous

d for this reason, th
it is essen
nt is very sentimental and
heir behaviour may be distasteful although his

pe The most strongest
in praise and self-
injury of repression of them
_informations and even
:on. Therefore their behavioural
hat by providing

study 1
Al life can be make

different activities,

stable.
An adolescencent has no definite ideal.

go there is 1O stability in his behaviour
towards any ideal. In the early phase of
adolescence the adolescent tries t0 find fault
with the behaviour of other boys in his a8¢
group. He does not want t0 leave any such
opportunity. He, therefore, limits the circle of
his friends. He does not like to associate
himself with a group and so he retains only
one or two friends. But in middle phase of

emotion

nt PsycholodY

. ependenc
to give more dies

if There is
| to know 2

" od of dejectio

m
cerning this
h the SOCiety
¢ hands of other
e adolescent

tial to stud

wants his parents to te] .
ction and control, but at the sam hl
delimma and therefore it cet' S
nd study the behavioyr :;ates
the

e but also

at adolescent is seen to b
impression of being Som'e b
n and elation, enthusiasewha
d is life that the adolesm

m as a child. It ep cent i,
5. He often becomes hglender
s often seen wearinge Plegs
y the behaviour of the adolei log

€neg
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perio
treat hi

Another significant aspecy
this period IS that a dOleSC;?
ceen to be very activ;"’ is
unsiable as well as distupp, Anq
gives the impression of b He
comewhat lost and. is Vi b-,em
rapidly ~ varying . m Oojdc Ct 1o
dejection and el 9
enthusiasm and deep letztzon.
etc. The main thing conc argy
this period is life th:i‘nin
adolescent is no longer at the
put an adult, though the s C/?”d
treat him as a child. It en Octety
in him fear of f‘eprooé;?nder
criticism at the hands of 'Orhznd
) s
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adolescence, b
, boys and gi
adolescence they are indigfl;“ls are attracted each other i
know behavioural pattern Zrent towards each other So a::q in the early phase of
Hurlock (1981) says t; :vf" as changes of the adde jesicuigioisiiayand
mature and ends when th at "Adolescence begins wh SCf':nce boys and girls.
The American P ;1 ey reach the age of legal en children become sexually
JEri, syeholomatKin s maturity."
in which youn gist, Kinsey in hi b
g men and wom s study has menti
. . 1 :
Sometimes the feelings of guilt tzn de.nV.e pleasure from the'Oned the various ways
lea.d to the formation of compl at arise'as d'esultiof indul ir sexual experiences.
of individual. In order to im plexes that are very harmful tu gence in these activities
people, so it is necessary t part the right attitude toward Ojthe mentalidevelopment
o study their behavioural ch s sexual tendency to young
anges during thi ;
is period.

Goals of Adolescence :

Accordin :
g to motivation
theo
Goals are the reference point ry, human behaviour is funda
or standard of compariso mentally goal directed
n against whi ‘
ch we eval
uate

experiences, individ
) ual characteristi
teristics and the opportunities and
s and constrain
ts afforded b
y

construct thei
their goals and make plans to ach
achieve them

o t::;lche;;slgoals a.re unique and distict
e ults. Typically they reflect the
d pmental tasks and age-grad
evelopfnent. Setting and successful purs 'ed
fzziz is particularly pertinent du:il:g
ﬁmda:::; ?vhen establishing identity is ogf
i A eTmportance. Adolescents direct
velopment towards particul
outconlles by selecting goals, dete Cu ¥
strategies to achieve them and,by ev;z::ng
ing

the outcome of their efforts

Adolecer;s_ i B
i goals are uniqu
TtSt{Ct Jrom those of qajh?ln(?
d);pzcally they  reflect e
gr;;l;zﬂental tasks and e
. age-
I e; d development. Settile
7 pamccessﬁtl pursuing goali’r
ado!escgularly pertinent during
s ncie; when establishing
pa ik of fundamental
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n from such things as playing-ca; ds
also are inclined to play hockg
o resort to such kinds of ¢y, ’_f%t
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An adolescent is prone to get recreatlo
dolescents

. ¢}
: . \
cinema, radio and novels etc. Many & )

ball or cricket and most of them ar¢ unable t atjy
Adolescents learn through ll,
experiementation to interact with others in —_———— -
more adults way. New cognitive abilities give The adolescent attacheg 3
e

adolescents the change to reflect on who they  jmportance to reactions |,

are and what makes them unique. Rise in $¢X  sociely and is very cal h,
consciousness leads to the desire for 8OUP  ypout his own and ¢, Yuy
approval. Interest in the opposite seX _Ufg_es pehaviour. He is g
him to take an active part in social activities cager to learn the p
and other functions requiring 8rouP nich is appreci ¢h o
cooperation. The exploraotory interests of  Wwhich IS app reCiateq He !
boys and girls are satisfied through wide therefore Iries fo cq

experiences in the vast fields of culture that respectable and vy,

the school/home provides. It is necessary‘for recogni sed per: Sonalitieé
parents and guardians to properly appreciate  .adually, he learns 4 ]

Oth e}'*

ay;

ihe interests of their children for the sake.Of social behaviour and § "Ope,
their future needs. If he gets an opportunity eveiopl

his own  personaljy,

-_— === == ==
= ==y
—

els happy,

to act according to his interest he fe
frustrated

otherwise he leads an unhappy and

life. .
The adolescent attaches great importance t9 reactions of the society ang .
haviour. He 1s always eager to learn the behy e
tries to cOpy respectable and wel| recq V}al,
roper social behaviour and developg hismsed
Oy

careful about his own and to others be
which is appreciated. He therefore
personalities. Gradually, he learns p
personality.

Making friendship
makes friendship on the basis 0
is very cautions and independen
make friendship with those from

According to Erikson, the goals

(a) form a coherent identity.

with others is a natural desire of a human being. The 54
f qualities and not on nearness of homes. Ap adole
¢ in choosing his friends. An adolescent is inclinsoe
whom he can get help in solving some Probedt'

of adolescence is to — leny
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(b) form an intimate relationship wi

(c) abandon parental goals. M R e

(d) attain independence from the peer group.

Havighurst, R stated that the developmental task of adolecence

(a) Learning to get along with friends of both sexes. S i

(b) Accepting one's physical body and keeping it healthy

(c) Becoming more self-sufficient. '

(d) Making decisions about marriage and family life.

(e) Preparing for a job for career.

(f) Acquiring a set of values to guide behaviour.

(g) Becoming socially responsible.

There is a natural desire of an adolescent to iti
According to Spaulding, adolescent leaders fall ing ff:itvzo;:tl:;o?i?fder Of.his fheads
(b) intellectual leaders, (c) school leader. (d) sports leader ) All(a) Soc(:i1al leaders,

Adolescent leaders are very active in social activities and b SSOUn Ie.ac.ier,‘
in games and sports or some cultural or social programmes. The lee(:in par_t101pat}ng
adolescence is compartively more stable because it is based on a.ershlp.qurmg

Desire of  self-expression and £ st adliics
commanding respect is also present in the Ad. B i~y
adolescent. The adolescent's strong desiresto  fo O;Zj;i;tihZfio dnged e
choose a prefession which may give him an pursue their e:S'lres Ly
opportunity to show his merits such as in : Studies for the
business, medical, railwdy service, air service projession of their choice. An
etc. They want to join the profession which quIescent wanis to be
may give them money and respect in society. independent in almost
They are ready to do any thing for everything, more so in the
commanding respect. case of money matters.

Adolescents also need money to satisty thei s S e :
for the profession of their choice. %An adble:cenflrw:::::csa Efa tiz;eur::g the.lr Shudies
everything, more so in the case of money matters. BrASERamamos!

According to Douvan and Adelson (1966), during adolescence one h
accomplish two major tasks—(a) consolidate his pattern of internal control E:is L‘J
move towards new values. In the first case, the adolescent must learn to cjni::ol fuz
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impulse in a more satisfactory manner than childhqo
construct a system of values and ethical behaviour whic

actions etc.

One of the important goal in the adolescent stag
consists of responses acquired as one evaluates the mean
or event in terms of the maintenance and enhancement O
world. Affective learning chiefly consists of acqui
exert a strong influence on behaviour. The adolescent's INCTeas
also accounts for his concern with values and

“and arrives at his own decisions. He makes comparisons, contra
arrives at ways of behaviour which give satisfaction

in which he has to live and function.

With increasing independence from

parents, the adolescent can no longer accept
ready-made values he has received from
them. The idealistic attitudes of younger
causes them to view with alarm and disgust
the actions of the elders which are promoted
by expediency rather than by principles. So,
the achievement of autonomy during
adolescence involves a certain amount of
friction between the adolescent and his
parents, chiefly in the realm of attitudes and
values. As a result, both boys and girls have
10 develop their own rules and controls and
guidelines.

One of the important task o
Neither religion nor science €
his problems. He needs a co
through the growth 0
which will enable him to
He has to organize the various Yalues 0
can face the problems of life with confi

f the adolescent is to develop a phi]OSOp-}:
an furnish the young with adequate answers tq
de of ethics to guide him in his human relationg IS;of
f self-discipline and self-knowledge that he can develop ap ol I

judge and evaluate what is important in life and what i 3
f life in terms of their importance g ¢ {
dence and fortitude.

d. In the second case, e
h will guide his imI)UIse, de:;uﬁl
?
e is affective learn;y y
ing of an idea, objec; hi,ch
f his view of himgg| f’aners%
ring attitudes and sense Of"alues d
ed intellectual deVelo Which
beliefs. He now questions, Con;n&rl{
st and evalua‘[io lder‘

to his self-concept and to g ] (:1 3

i !
One of the important go.;[ i g
adolescent stage s affec,t.he
Jearning which Consig, Iy,
responses acquired g
evaluates the meaning o F ioh
object, person or event jy, te;-eq'
()f the mamtenanCe g
enhancement of his view of hin?.nd
and the world. Affective lear,:-e!j
chiefly consists of “Cquz,.;ng
attitudes and sense of v n
which exert a SIrong inflye,
behaviour.
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During adolescence old goals are
reorganised and new goals are introduced.
Growth toward maturity brings with it
increased independence along with increased
demands and responsibilities. He has to make
vocational adjustment and later make marital
adjustment and he has to become a citizen
and participate in his local organzation for
shouldering responsiblities and finally develop
a more unified philosophy of life.

G. Stanley Hall has remarked that,
"Adolescence is the age of sentiment and
religion, of rapid fluctions of mood, and the
world seems strange and new. Interest in
adult life and vocations develops. Character

One of the important task of the
adolescent is to develop a
philosophy of life. Neither religion
nor science can furnish the young
with adequate answers to many
of his problems. He needs a code
of ethics to guide him in his
human relations. It is through the
growth of self-discipline and self-
knowledge that he can develop
an outlook which will enable him
to judge and evaluate what is
important in life and what is not.

and personality are taking form, but everything is plastic. Self-feeling and ambition are
increased, and every trait and faculty is liable to exaggeration and excess. It is all a

marvellous new birth."

Summarizing the above discussion, we can be stated that the main goals of

adolescence are—

(1) Achieve new level of closeness and trust with peers.
(2) Gain independence from parents and develop new status within the family.

(3) Develop a sense of identity.

(4) Move towards autonomy in the larger world.
(5) Improve independence and sense of personal control.

(6) Develop self-esteem.

(7) Gain a postitive outlook on the future.
(8) Decrease unhealthy habits and behaviours.
(9) Improve academic performance and organization.

(10) Develop time management skills.
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Adolescence - Age of Transition :

Derived from the Latin verb "adolescere” and meal;S ltt‘; og;gwAlc;.lcTe Maty
adolescence is the period of transition from childhood t0 2 :;'vidual . WHO Scent‘ %4
distinct and dynamic phase of development in the life of an “.1 ;l ener.all en conslders
"Adolescence" to be period between 10-19 years of age; wuzh 8 ) eOmpag

%
define )
the time from the on set of puberty of the full legal ag€- WHO defines adolESCen%

]

i

both in terms of age (10-19) and in terms of a phase afa hift smarke iy fo“m’vi,lg
special attributes— —— e o

® Rapid physical growth and development.

® Physical, social and psychological maturity, 1 e from the Latin very

. n
but not all the same time. nadolescere” and megpg

® Sexual maturity and the onset of sexual  gpow into ma{un‘tf
activity. adOIeSCGan'f IS th;:: 5;;'" tod o
] : : Rl . lransftion rom cni ood

® -Experimentation, (drinking, drugs, smoking adulthood. Adolescent
etc) distinct and dynamic phasq

® Development of adult mental processes and of dev elopmé_'nt in the life oj'
adult identity. an individual. W

® Transition from total socio-economic
dependence to relative independence.
Adolescence is typically a time of great
stress and strain on the body, mind emotion.
According to Ross, "adolescence is best
regarded as a recapituation of the first period
of life, as second turn of the spiral of
development." .
Dorothy Rogers says that "adolesence is a process rather than a Peru-)d, 4 Proceg,
of achieving the attitudes and beliefs needed for effective participation in society
E. A. Peel (1956) is of the view "The adolescent is beset b){ Froblems of divideg
loyalties, accentuated by the lack of adult privileges and resp0ﬂ5ibi]f“es- He thus appeqy
excessively aggressive and then excessively shy, excessively affectionate and then qyj
suddenly detached and cool. These are all problems of the stress and straing o
transitions."

considers "Adolescencer 5
be period between |. 19
years of  age, whig
generally encompasses i,
time from:- the on set of
puberty of the full legal age
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Stanly Hall also. referred tq the

] adoles cence as a tl[f:le of "Stl‘u-rn and
period,.(; ngtorm and stress." Hall attributeq
o o normones through the body apg

the -Oterﬂal changes tha%t are ex.l;efienced

nte” iod, a major contributjon t

he ’ eriod, ) |

:jul‘ing ;hlrig()fthe external changes, whicr, (14! attributed the flood of
)

65 " .y at any age, could be family  Ahormones through the body
an ™ sickness, death, divorce or trouble and the internal changes that
@8> gome of the other changes that gy experienced during this

G. Stanly Hall also referred
10 the period of adolescence
as a time of "strum and
drang" or "storm and stress."

aw . .
‘ ::;r during this II: er;otioiﬂebfvilf}? - dd & period, a major contribution
a
2 pool-based: 56 ey lo stress.

schoo,;g up with a girl friend or boy friend,
1

brebeiﬂg out from a sports team.
or

e —— — Adolesence is also called a period of

ence i also called g "Challenges and Potential". An adolescent has

Adole; of "Challenges and ©€"°rmous physical, ideational and intellectual
orio v

i An a dolescent has potential. Simultaneously, he is faced with
Po[gnfla .

vl ideational great challenges on account of his rapid
enormouS Phyﬂc‘; , taealional opviea) growth, soaring as well as falling
intellectua
nd

potential. ideals, and his search for identity as he is
. ltan60u51 'y, he is faced with neither child nor an adult, his growing sexual
i hallenges on account of desires, heightened emotions and lack of
red fa;d physical growth appropriate opportunities to channelise his
pis T :

ey enormous energy. All these together make
. well as falling ideals,
soar ing as

_ : adolescence a stage of "stress and storm."
gnd his sear ch for identity as he The formula "o longer a child-not yet an

is neither child nor an adult, his adult."vividly expresses the transitional

oWing sexual desires, character of adolescent life. It is a state in
gr. ntened emotions and lack of which the person has already broken with the
heg‘ Operiate opportunities  to 12ppy age of childhood, but has not yet found
ap

. - ———— himself in adult life. That is why adolecent's
channehse his enorm &Y. mind is confused. The age of adolescence is
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96 > chologica manifestatio s that have caused 1t to D€ describeq K ;
marked by e
age of crisl d tran.smon. i # Transition :
ng h Hadﬁeld (1962) is Of view that, "When

Factors determ!
. endent: e his! o behi W
mean that the youth 18 eaving behind the PhaQ
%

ndependent."
dolescence as, "the age of great i
e

of simple adaptation to life Ay
Adolescence is physically a very Critica I;‘h

nd Adolescence: 0 e hged
fest themselves are anaemia, nose eed, new%sne:
8

t defines @

ies as well as the time

Various ailm
palpitation of heart €tc-

(4) Sex and adolescenc
of sexual and reproductive orga

to deal with. They develop different S~
er of problems; like anxiety, @

taboos, the sexual energy ¢ah

desirable behaviour:
. Adoescents live in a fantasy world of love, achievep
€n

(5) Day dreams
security. They exhibit exuberant imagination. Their day dreams are related to thejr 1, °
and these are both happy and unhappy according t0 their ideas. Day dreams cq tast,
sed in day dreams that he forgets many tnhsjume
ngy

much of adolescent time. He is so €ngros
(6) Sexual attraction : Adolesncents feel attracted towards the opposite

These feelings manifest themselves in extreme passion.
(7 Revolting tendency : The adolescent wants to free himself from bong
age.

There is a tendency to revolt against authority. His independence of thinking ma
into clash with the prevailing values. This clash of values produces various t; Comg
pes of

complexes in the mind of adolescent.
(8) Conflicting demands : The adolescent is often confronted with confyj
lcting

demands from parents, teachers, peers and community. An adolescent want
S to be

independent in almost everything, more SO in the case of money. The adoles
o ' C -

ure even after spending 2 number of years at studies anznthls
this

escence is marked by dey elop
physically too many issues for an adoe
nt sexual orientations during this period. Sexua] ¢
feeling of guilt and adjustment pmblller
not find the desired out lets ang it:n :

Y

t of adol
meﬂt

t

e : The onse
ns which are

poses 2 numb
Due to social
often outburst into un

not sure about his fut
adds to the frustration of the youth.

De
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«t from these, there are g
0s

Apa o
ecence and it can be stated =

s
2401 (i) Adolescen

4 they are not abl

situaﬁons. Adolescent
2 o s are more easi

2)

ith shem. They are more lik
espons

f 3) Adolecent are more reckleg
he ability tO control impul s th
diﬁiculties with self-control.

ome immature jud
e .
ts ability to mak elow — judgement and behaviour of
€ 5
e to take decisioi‘;Od 'dicllsnon in situation is someties flawed
quickly and the thou :
. ghtfully in real-world

y il’lﬂuen d
ely to ch ced by peers and are more r i
: 5 €
o peet presure—o use d ange their decisions or alter their b sponsive
Tugs and initiate risky behavi foiio s
viour,
: an ad :
ses. High levels ¢ ults because they are still developin
motional arousal have been connected tg
0

(4) Without understandin ;

irations T egarding the achie%éhe Interest and abilities of childr

: ment oftheir chiiren When they donet tame s
i ey donot come up to

thef

g0 away from homes.

a
J

Thus, we can say that ad :
g B o ey :ltescence is a very delicate period in i
he changes of body due to pubeitaChers’ a1 O?es . .It is
Sometimes, they feel very inferior toyo;llay Gy oy O?tltl:ier s;)ct;?ty‘
ers too. Intellectual d o
evelopment starts taki
ng

evelops 11 them. The sen )

delf‘-esteem The adolesce se of sc.elflndentity deepens and they d

; ' nt, at this time, is neither child (o Dl
nor an adult.

He has to depend on his parents fi
yis needs. But at the sometimes he want i
nold independent views and opinions lik: .
jdult. Sometimes parents expect him i
pehave as an adult and at other times thet:;

treat him as a child. This attitude makes hi
im

i have a conflict in mind a :
If adolescents behave like cht;iczll:':a: lihséatus-
told to "act their age". If they try t’o aczlélze
adults, they are often accused of bein "1 ;
big for their age children". For this it isgca‘:ig
as "transitional period."

Thus, we can

ado{escence is a verjzaydeli;’;?t
period in ones life. It is a ve e
challenging  period for tlg
teachers, parents and other
members of the society. The
changes of body due to puberty
may make them self conscious of
their bodies. Sometimes, the

feel very inferior to orhe;'s tocf




. porant aspect for social
sical development makes \,fatlnoral
Uabl’
g
ories under three heads— physio|
se changes which oceur ¢g 0gj q
ns

s, Thcdo clangen G
tw
Q

und deve op
dolescence are be categ
hysiological changes ar¢ t%lo

ction of pituitary gl

(b) Internal.
se bodily changes that can been seen. Theg
voice (iif) S€X differences (iv) ;a :
Owt
can seen but can be measured h
in blood pressure (iii) changes in d" T 3
sexual maturation. 1gestive
odof maxime® growth progressin wejgy,
t

Jual's relative peer status. " a8

. assessing all indivi

n Adolescence is
few years the individual undergoes changes both, -
n h

1§

nd in his inte chang€s which take him from childhood to
ical, intellectual and social development. Th an agy),
- LNe tim;

size 4
is a time Of phys!
mong individuals. It is t
e

jevel. Adolescence i
Juration and complexity of the changes vary greatly a
:fa The period of transition from childhood
to

impressionable perio
hood 18 called adolescence.
AU Jersild defines adol

end girls move from childhoo

in height, 1s a1 imp
According

aduh

v the span of years during whi
p ich t

: All types of changes like bio};e l?o
physical, social, intellectual, moral during the adolescence sta O8lcy|
psychologist call it as "Teen age" stage also. WHO indentifies adolescence afel Western
i human growth and development that 0ccurs after childhood and before tdhe Perigg

; a

the physical growth and developmentulthoc;d’
I'eaches

from ages 10-19. During adolescence,
al shap. The growth and function of
all the

to its peak and puman body finds its fin
important external and internal organs also reahces t0 its maximum and all th

€ glang

8

pecomes extremely active. Some of the physiological changes that take pl
ace dun
ng

this period are described in below—

escence as,
d to adulthood
etc take place

a period of growth in all syg
€m 0
f
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(a) Height e
The stage of i
physical growth duri
span. A cocurrent rapi during adol i
pid ! : escence 1
. al.ld 16 to 18, Peakingg ;?zﬁ:dl 1 heighy cattd betwez;hfhfaSteSt of the entire life
heavier than boys, but at the a age 14. At the age of 13 e age .of about 10.5 to
there are sex differences in w = of 15+ boys are taller ané’ears g.lrls are taller and
(b) Weight : eight and height. heavier than girls. So
An adolescent gai :
. gains m - .
increases from about 67 powl]];h in weight every year. The a
of age. Girls typically reach th:; at lO.years of age, to abou‘tfelrzge weight of children
age, males continues to growth r maximum height and weigh 4 pounds at 18 years
(c) Body Proportions : . ght by about 18 years of
There are
great changes i
the body gradually come intg: S e _prOPOrtions of the b
Boys have broad shoulders, 1 proportion. Bones and mUSCIOdy. The various parts of
other hand have narrow Sfioolr:jg face, slender lips and str. es grow to the maximum
B et hater aud ers, round face,wider hi aight leg line. Girls, on the;
bigger. The size of the abdonm longer.- Arms and legs gI;'S and leg lines are curved
the chin also increases. The f(e)n ;lso increases. The nos:: longer and grow mucﬁ
: : rehe ) com .
14, girls grow more rapidly than bad becomes wider. Betwe es larger and size of
(d) Sex organs : o3. en the ages of 12 and
Both boys and ei
: girls se
characteristics which are du:torgans grow and become mat
& sk fie: Thers are ohthe hormones produced b ature. The secondary sexual
boys become high pitched and :h Anges in voice and grow)t(hg?nad% are also manifested
B e coepective §6288, 10N ;.t of girls shrill. Girls develo :E hair. The voice of the
respect of physical growth.The e whole, girls appear to tflat: Chara(?terisﬁcs features
the pituitary glands. .These changes are due to the i earlier than boys in
(e) Growth of Muscle : the secretions of harmones by
The growth of m :
uscle ti : s
develop at a more dramatic raltiSUES is rapid during this period
them to gain more muscles stren aEd boys develop larger Ske? . Muscle continues to
that allow them to carry ox gth than girls. Boys also pr detal muscles. This helps
ygen from the lungs to t}l:eo uce more red blood cells
muscles. Becau
se of the
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; !
development in bones an

work and achievement.

(f) Digestive System : 1
The stomach becomes longer and
intestinal walls become thicker and stronger.

Circulatory System : ‘ .
o fll:he hea:ty grows rapidly. By the age of 17 or 18, it becomes 12 times heavi,&r

than it was at birth. The length and thickness of the walls of the blood vessels increasQ
and reach a mature level like the heart.

espiratory System :

o RTh[:: lungriachity of girl is almost at a mature level at 17 while that of boy,
takes several years more to mature.
(i) Endocrine System :

There is temporary imbalance of the entire endocrine system in early adolescency
The sex glands become functional. .

It is evident that, during adolescence, the nature of skeletal growth, increasg
shoulder breadth, bigger chest cavity and finally the lung size, heart size and increasg
blood pressure are all favourable conditions for greater physiological strength.

Physiological changes during Adolescence

The liver increases in weight.

Boys Girls R
— Increasein height. —Increase in height. ¥
—Growth spurt. —Broadening of hips.
- Qily skin — Growth spurt.
—Permanent teeth are in. — Oily skin.
— Broading of shoulders. — Sex organs become mature.
—Development of muscles. —Reproduction becomes possible.

—Change in voice.

— Appearance of hair on face,
armpit and other places.
—Manifestation of sexual desires.
—Masturbation.

—Production of estrogen and progesterone increas

ess tabular. The muscles in the stomach g

Thus, from the above it is clear that adolescents experience accelerate
physiological development marked by increases in weight and height. One's bones gettiy
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heavier. Bones grow faster then muscles and so some look lean or lanky. As one grows,

it is normal to gain weight. Some of the common characteristics of adolescents during

physiological changes are as follows—

- Adolescents are concerned about their physical appearance. Adolescents may
become embarrassed over such changes as getting pimples or acne growth of body
and facial hair, and developing sweet glands.

—  Adolescents experience fluctuations in metabolism causing extreme restlessness and
listlessness.

— Adolescents mature at varying rates. Girls usaully start developing physically
between the ages 10-12, about two year before boys. Boys do catch up quickly,
between the ages of 14-16.

- The sudden and rapid physical changes that adolescents go th.rough make
adolescents very self-conscious, sensitive and worried about their own body
changes.

~ The internal system like respiratory, circulatory,
development to their fullest extent.

- Different glands like pituitary, adren

. . dy.
some overt physical changes in the bo ; :
= The brain attains its fullest stature at about 18 years. In this way, in the adolescence

period remarkable physical changes occure and both boys and girl}s; ugg}‘:‘:‘i’o;ip;‘i‘
growth in almost all bodily parts. These physical changes affect the

adolescent boys and girls.

digestive, pulse rate etc.undergo

al, sex, thyroid etc. become functional causing

Intellectual development during Adolescence : s I
elopment of the mental abilities and capacities

: ing environmental
Which help an individual to adjust his behaviour to the evessigizg;sgdevelopment %
“onditions, Intellectual development includes varie® a:Spe;:magination, intelligence etc.
“oncepts, perception, language, memory. T thmklﬂg,t is the capacity to deal with
According toJ.S B;"uner (1964), "Intellectual development 1
Several choice at the same time."

. Binet states that intelligence refers to
Cnticism,
Thurstone defines intellig
Processes.

Intellectual development is the dev

comprehension, invention, direction and

ence as flexibility or versatality in the use of symbolic
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During adolescence mental and intellectual capactt'®s de(;/elop "apid]y,
become interested in their own problems and try to solve them and also be
of their own intellectual power. Throughout early adol-escence there jg Cog V3t
awakening which is characterized by an emerging abillty to handle absty gniti\f

hypothetical concepts and to apply problem-solving approaches t0 Compja, 20t o't

. o Q
2 S RO _  ap PPlex 3
mgi‘:ifiﬂ this shift from concrete to operational thinking Vares from ndjy; sslleq

Ay
q
Generally, 11 years old adolescents are characterized bY @ pre dom; 4

concrete thinking where they think interms of specifics- 14 and 15 yearg nan%

the ability to do more abstract thinl: ider possibilit; S bt
realities. They are able to see tt}ﬂ:ll;l:g%r: hﬁytfan cm;,i;g's vi:iw poinl:: Sﬁnd Hoth,a‘ze
on the other hand may flycg, el |

tetl Ye ']hl

During this periog ate between the characteristics O_f both these ar olg,
ol thege;z > adolescents retain a certain egO-centrism which ek droups’
process and relate in for?r:]z;?'ue’.sm"ial, even invulnerable t0 harm. As the; ab‘sl‘th%
increases. 1on Increases, their search for StrUcture in the in & 1 ity )

Accordin . :
during later chigldtl(l)o((:):iow oy Cro,“’* "Although mental growth is relative] cong
P Y€ars and into adolescence, the rate of 8rowth ang g Nug
limit of growth vary with individya]g " ’ the \,

T.he early stage of adolescence s 2 time of great cognitive developy
begenning of adolescence, cognitive abilities are dominated by conerete thinys* Aty
centrism and impulsive behaviour, Intellectual changes that take place during 5 do?g’ N
have been heavily influence by the work of the Swiss Psychologist Jean p;, fcs(;enQﬁ
sees the mental capabilities of adolescents as qualitatively and quantitatiye] & W,
propo:ed fourd iitages1 of development : Sensorimotor, Preoperationa| C‘Onlcagq
operational and Formal operations. Ty

The sensory motor stage occurs in the first two years of life. A child ypy ;
his or her world in the "here and how". Toward the end of the second year, thrstaﬂds
begins to understand that even though 4n object or person may not be j, sie Chi
still exists. The pre-operational stage is between the ages of 2 and 7. The chil d’éht,l i
on what he sees in order to make judgements, rather than thl-nkmg 10.gically, C el
operations occur between the ages of 7 to 12 and the childs begin to think I‘]’lfezt
logically. Children around age }2 can be_gin to think hypothet_lcally as well a5 log 0
Piaget remarked that the thniking capacity of young people lmcrease in compley; :
they get older. Now they begin to be aware of socnai3 fmsgélidee:;?lomlc and re); o
responsibilites. Life's perspective becomes broader, life ues intelﬁge and copgg,
begin to take definite shape. {\dolescepts, only now a}ttanlllggdsmns iset ;C_tual capaCﬁeg
have to begin making educational choices and vocationa eir mogt ciy

task.

Somg a&%

at lﬁ]‘;
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Piaget's stages of cognitive Development :
Stage Age Description
Sensori Motor Birth to 18 months Knowing by sensing and acting
or 2 years.
Pre-operational Approx. 2to 7 years | Concept formation, symbolic
reasoning.
Concrete operations Approx. 4to 11 years | Logical operations on concrete
objects and events.
Formal operations Beginning at 12 years | Abstract analogies, metaphors,
and beyond hypothetical reasoning.

During adolescence, there is rapid growth in intellectual development. The boys and

girls start learning at a rapid rate. Some of the notable features ofintellectual development
during the period are as follows :

— Adolecents are ego centric. They argue to convince, and exhibit independent and
critical thought.

— Adolescents face decisions that may affect long-term academic values.

— Adolescentes are intensely curious.

— Adolescent move away from being concrete thinker (believing what they can see,
hear, or touch) to being abstract thinkers (more analytical and better problem solver).

— Adolescents prefer active and cooperative learning activities over passive learning
experiences.

— Adolescents enjoy learning skills to apply to real life problems and situations.

— Adolescent cognitive development gives them a new degree of social awarness and
capacity to make moral judgement.

— As cognitive abilities increase and mature, adolescent think about what their feelings
and ideas of an ideal world are and often criticise thier parents, school, society and
their own inadequacies. (Myers, 2004)

— Adolescents become capable of abstract thinking and logic. They use this abstract
reasoning to think about good and evil, truth and justice and human nature. This new
ability also allows them to see the in consistencies in other people's reasoning. This
new found ability can lead to debates and arguments with their parents (Coon, 1997).

— According to Erik Erikson, adolescent cognitive development allows them to build a

"theory of the self". This search for identity is a healthy process which builds upon the
achievements of past stages, such a trust, autonomy and initiative.
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adolescence as under—
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Educational Implication and Intellectua)
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In the words of James 8. Ross, "The young man of eighteen is an man of thg v
pre-occupied with practical problems and proud of his knowledge of affajrg anorld,
practical efficiency." d hjg
From the above discussion, we ma b intellectual de

Y summarizing the int VEIOpment \
Development of memory and ima
The adolescent is very efficient in
Interpretations, realizations, abst NCepts,
adolecent. Out byg,

:{:lﬁ: :ggll::cen: isableto kee.p pace with the new world with generalization Canahi
A }c::e 1srv?)lly conscious and sensitive to the yarious problematic Situasab'hty‘
Inadolescence l':hc;reei[;lcszt:)r}t{arineans of manipulationg, elimination, diversiong eizn- f
e namount of'j * thinki i '
Tablef;-‘“m to make decisions for his oif,:ndepenent thinking, & Certain freeq, thy
ccoraing to Jean Pj ;
operations, During ﬂ:?sg:t:; gag(t)lllee;csncelperiod is the beginning of the stage of fo
; ; eve - inki .
the objects which are beyond the imme;l;f:\l: atiglty of thinking and reaSOnmg aggﬁl
orld.

gination of the adolescents beCOMES sharpq
havmg critical appreciation and difﬁcult Cco |
ract expressions etc, are effectively carrieq

Development :

Arrange library studies, commyp; s
c

mentgl Capacities,
Prov1'de ethical, morg| and rej
Provide educationg] and vo

he creative abilitie

SS etc. 5o that adolescent can develop the,

ca%':ggsledl{caﬁ(’“ indirectly.
i s ¢S OF the adolecgmdance as and when the need arises,
o thegé)f:la?g;)g’ d;‘arkﬁa, Tecitation e?:,s should pe developed through art anq e
nofk :
referen 2e, t
The teazﬁil(‘) :fﬁu?g E oloks 0 e:gc;I; :}i Ould encourage the adolescents by givin
they can folloy thei old out before the eid : )
he teacher shoy)g est bs: “PS to make the; eals of great saints and partriots, sofy
confidencein they, lish friendly g o V1 life subline.
w “4PPort with the adolescents keeping trust ag
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Stages of Adolescent Development

Stages of

Adolescent

Phsical Development

Cognitive Development

Social-Emotional Development

Early Adolescence

Approximately
11-13
years of age

Puberty : grow body
hair, increase perspira-
tion and oil production
in hair and skin
Girls-breast and hip
developmen, onsct

of menstruation.
Boys-growth in testic-
les and penis, wet
dreams,deepening of
voice

Tremendous physical
growth: gain height
Greater sexual interest.

Growing capacity for
abstract thought.

Mostly increased

in present with limited
thought to the future.
Intellectual interest expa-
nd and become more
important.

Deeper moral thinking

Struggle with sense of identity
Feel awkward about one's self and
body worry about being normal.
Realize that parents are not perfe
ct, increased conflict with parents
Increased influence of pecr group.
Desire for independence.
Tendency to return to "childish"be;
haviour, particularly when stresscd
Moodiness.

Rule-and limit-testing.
Greater interest in privacy.

Middle Adosescence

Approximately
14-18
years of age

Puberty is completed
Physical growth slows

for girls, continues
for boys.

Continued growth of cap-
acity abstract thought.
Greater capacity for sett-
ing goals.

Interest in moral reasoning
Thinking about the mean-
ing of life.

Intense self-involvement, changing
between high expectations and
poor self-concept.

Continued adjustment to changing
body, worris about being normal.
Tendency to distance selves from
parents, continued drive for indepe
ndence.
Driven to make friends and greater
reliance on them, popularity can
be an important issue.

Feelings of love and passion.

Late Adolescence

Approximately
19-21
years of age

Young women, trypic-
ally, arc fully develped
Young men continue to
gain height, weight,
muscle and body hair

Ability think ideas throu-
gh.

Ability to delay gratifica-
tion.

Examination of inner
experience

Increased concern for futu-

re.

Continued interest in moral

reasoning.

Firmer sense of identiy.
Increased emotional stabilty
Increased concern for others.
Increased independence and self-
reliance.

Peer relatioriships remain importa+
nt.

Development of more serious rela
tionships.

Social and cultural traditions
regain some of their import

ance.

Adopted from the American Academy of Child and Adolescent’s Facts for Families
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reponses and can also be treated as social forms of behaviour.

Social development is a process that result in the transformation of social structures
to improve the capacity of a society in order to fulfil its objectives. It aims specially
in developing power to elevate expansion of human activity.

Adolescence is a time of physical, cognitive, emotional and psychosocial growth.
Adolescence is a time when individual searches for their own identity. Parental influences
decrease during this time and peer influences increase. Adolescence is a time of change,
exploration, worries and problem. Between the ages of 11-17, there are many change
in social development. The major mission during this time is to establish one's own
identity. If they are unable to create an identify, they become confused and become
uncertain about where their future will lead them. They must assemble an identity out
of their self-perceptions and their relationship with other people.

According to psychologist Erik Erikson's model of psychosocial development,
children begin to struggle with their sense of identity when entering adolescence, when
they begin the transition to adulthood. Adolsecents will begin to examine their future
in terms of their relationships with parents and peers. As adolescence become more
aware of their identity, they will begin to question authority, frequently becoming rebellious
to authority, such as with parents and teachers. During adolescence, they develop a
greater wish for privacy and will often distance themselves from others.

By gaining self-eteem and self- e
awarness, adolescent begin forming their By gaining self-eteem and self-

identity. The way in which they develop i adolescent begin
as a person is based on their view of forming their identity. The way
organized character sketches. This occurs in which they develop as a
mostly as a result of their social P€7SON is based on their view
interactions. They learn to develop of organized character sketches.
relationships based on loyalty and intimacy. This occurs mostly as a result
Through various social experiences, an of their social interactions. They
adolescent begins to take on adult like learn to develop r elationships
behaviours (Barnett, 2005). based on loyalty and intimacy.
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According to Coleman and Hendry, (1990) adOICSC?nce = Perig
development and consolidation of the social self, of one's identity and understa ot
of the self in relation to the social world. Adolescents involves sexual maturity in ndin%
of hormones and physical development of the body, and is alsO Charamefised te%s
increase in the complexity of group interactions and thys social behaviour, (Lery,
Steinberg, 2004) %

Thus, during adolescence, boys and girls become active members Of peg;
and development friendship. Social development is marked by @ strong desire togmub
the social pattern and style of life as approved, accepted and practised by 1 an\\v
groul? or the gang with which the adolescent boy or girl 18 associated. The ¢ BEer
a flexible sense of self thiough their social interactions and increased Perspect; Yo

§

: . ey,

Adolescent experience social change in gl [} (B (S PN, i : ‘Ilg
relationship with others. Personal social Thus, during adol €scence

concerns dominate, while academics becomes  andl girls  become "0y

secondary. The adolescent is becoming more
mature and less like a child, The nature of

social behaviour of the adolescents are as
follows—

members of peer g"Oupfcm’e
development ﬁ‘iendshjp_ g Uy
development IS markeq Ocy
Strong desire 1o follow the 'J’ ;

= Adolecent : !
0is are confused and frightened pattern and style of li;ocml
e

by new school setting that are large and

impersonaj aPproved y accepteq = &
: o ) al

~ Adolesc Practised by the peer .
e ZI:E are IOYi‘ﬂ 1o peer groups the gang Wil B higup o
A :;)metlmes . cruel and adolescent boy  or o the
e 0S¢ out side the peer assocjated.  They C”Gdt I

! ‘ .
= Adolescents us : ﬂexib]e sense  of Se[f ’ q
mod © Peers and media o their social inte ' hro"&h
Odels as sources r S leraction

Or”standardg of

behaviour, dress and style.

= Adolescents are rebe]
values,

Ncregsed perspective Iakin;nd

10us towa:
rds parents, byt still strongly depend qp pare
1ty

= Adolescents des;
2 dESIIe love and acceptance from significant adults.
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— Adolescents distrust relationships with adults who show lack of sensitivity to
adolescent needs.

There are five psycho-social issues that develop during adolescence.

(1) The first issue is establishing one's own identity. They begin to form their
own values, belief and goals. They begin to know they fit into the world.

(2) Another task during this time is establishing autonomy. This means becoming
an independent, self governing individual within relatioships. Once they gain autonomy,
they are able to make and carry out their own decision, have their own set of principles
and are not as dependent on their parents.

(3) This is also a time when an individual established intimacy. Intimacy is first
learned in same sex friendship. Intimacy refers to relationship with others that are caring,
honest, trusting and open. It is though close friendship that they learn the skill of
beginning, maintaining and ending relationship. |

(4) The fourth issue that adolescents deal with during this time is learning to be
comfortable with one's own sexuality. This is a time when they are physically capable
of reproducing and cognitively aware enough to think about their sexuality.

(5) The last issue that must be dealt with during adolescence is achievement.
This is a time when they need to decide what they want to do with their life, assess
their abilities and figure out how they can attain their goals.

Key features of Adolescent social Development.

Middle

Adolescence (ages 14-16)
- Peer groups gradually give |Serious intimate relationships
way to onc-on- one friend- |begin to develop.

ship and romances.

- Peer group tends to be
gender mixed.

- Less conformity and more
tolerance of individual
ditferences.

Social group | Early Adolecence
(ages 9-13)
Peers - Center of social world

shifts from family to friends.

Late Adolescence (ages 17-19)

- Peer group tends to be
same sex.

- Strong desire to conform
to and be accepted by a
peer group

Source : American Psychological Association, 2002.

Social development during adolescence is very much affected by the cultural
patterns. According to Cole, adolescents are tremendously sensitive to social stimuli,
no other problem seems to them as serious as the establishment of themselves in their
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. : social relationships and coniaey
own society. Adolese =nh 1 the sseir;i(:i: f;;‘:f:::is:g They develop the sens; olf;ss(:’;:l }
Adolescentsiarc seaially, vety B e fobe coo-cmnic selﬁsh e Thy |
environment and soc;;altzeeli(:nfehavieur according to the nofrrlr:: :}f;il t: as:dcth;; for:
:;:lis:;ir:mttz bt;il:l to think that they areht hedi:rz:);)a:lteﬁ?r;? tzle society. They try t;;
they have imp.:jnamt;:: a::i fr?;ti);st r:iles and laws faciith Zr:lc:) Ef;e:ag?sﬁs:;‘:cl:ﬁ;
d social cus : ir mind.
:J: (til?::fnﬁl sense Of-patrioFisnzi a:;’ d:cr:ll:spcirl:;:;?es in his relationship “{jth ot if:eams |
in the social aspect of a child :is fersoﬂality should be recogm"fed byt © dparg ontran !
and the family. He wants tl}ft The social circle of an adolescent is very wide. !
eldETl.Y members of the fan:iiteresw d in the opposite sex. djustment. At this stag
to childhood, he become' eriod of rapid change and'a JU.S Holoaiat (I
Thus, adoleseence 18 "Lpbits attitudes, ideals and social Skl.llS. PISYC R g;iderabrv
the adolescent acquires ,manyf f?ieﬂ‘is both adolescent boys and girls place ::)(:jnmannere
found that in the selectlon(? like sincerity, consideration for ot.herS, g(;dentiﬁcaties‘
emphasis on display of tralti»f ontrol by members of the opposite sex. o N
friendliness, modesty and se p of patriotic spirit, deve[opmenf i Sflmse ) nt of tlcle
with peer groups, hero-WOY}h;i’e common feature of the social deve O:::ized 3 .e
and leadership are some 0 ial development of this stage can be iu?;iendship Wifh
adolescett I Shoxt thtzso:mch sex consciousness and try to see
cence are
; iiocl;sposite sex aspects. much prominant during this stage. They aeetready
2. Group loyality becomeisn\t,:lzst for the greater cause of the group, society apg
o sacrifice their own
;aﬁons. is highly sensitive, idealist and social refonT:er SZ):‘V?::“& They
3. An adolescent is highly ome sort of social and community {lovel andl 3
are always ready to do shoose friends of their own age, m!en‘taS m
4. The adolescents tenfi toc to which their own fan'el}.' belongs. nd sodai)
same socio-econc'lml.c g:m: dolescents regarding their mteri;t:i rasocial interei
5. Too much qiver‘:s::ol;i:: :tatus of the family, sex etc. effect
culture, socio-€

and contacts.
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youth. Adolescents begin 1,

develop friendships that qye

more intimate, exclusive gqng
more constant than in e arlier
years. In many ways, these

friendships are an essentiq|

component of development.

can explore their identities, where they
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(eens becoming precc:t.lpied with their friends Many
ander negative peer .lnﬂt_lence or reject their fa
ressured to engage in high-risk and other nega

In actuality, peer influence is more comple
influences from friends. First, peer influence can b
we tend to think that peer influence leads teens
pehaviours, it can .actuall.y motivate youth to study harder in school, volunteer f
community and social services, and participate in sports and other productive endeavor.;r
In fact, most teens report that peers pressure them not to engage in drug use anci
sexual activity.

Second, peer influence is not a simple process where youth are passive recipients
of influence from others. Infact, peers who become friends tend to already have a
Jot of things in common. Peers with similar interests, similar academic standing, and
enjoy doing the same things tend to gravitate towards each other. So while it seems
that teens and their friends become very similar to each of other through peer influence,
much of that similarity was present to begin with.

Peer influence is the effect that peers can have on attitudes, values or behaviour.
This influence may be positive or negative.

119

parents worry that their might fall

qulies values and belifs, as well be
tive behaviours,

e both positive and negative. While
to engage in unhealthy and unsafe

Positive aspects of peer groups Negative aspects of peer groups
'@ Opportunity of develop new ® Individuality and suppressed
friendships.
@ Opportunity to learn social skills ® Anxieties and psychological traumas may be
caused by peer group rejection.
0 Assistin developing concept of @ Desire for acceptance may cause ado-
selfand identity. lescents to compromise their beliefs
and values.
@ Communication skills enhanced. ® Conformity canlead to in tolerance of
. those who are different.
® Opportunity to develop healthy ® Desire to be seen to conform can lead
sexual relationships. to emotional isolation.
® Forum to share and solve problems
® Canprovide supportive relationships.
0 Self-esteem can be enhanced.
® Canshare experiences, activities, etc.
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Adolecence is a period of rapid physical, emotional and socia]
Associated with these changes are parallel changes in the patterns Cleve:lop,rll
adolescent's relationships, both in the family and with peers. Peers a;ld Yypeg S
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Adjustment can be  defipo,
a psychological procesg TQS
process of behavioyy .e he
learning, motivation. '
sensation, perception C,,n d
maturation contribute g, th
process of adjustment 4 y
social adjustment is an‘ef
made by an individygq) {O”
cope with standards, véluo
and needs of a society A
order to be accepied .

Factors affecting social adjustment

Adjustment can be defined as a
psychological process. The process of
behaviour e.g. learning, motivation, sensation,
perception and maturation contribute to the
process of adjustment. A social adjustment
is an effort made by an individual to cope
with standards, values and needs of a society

in order to be accepted.
Again, social adjustment is the

achievement of balance in social relationships

usually aided by the appropriate application
Lills. The various factors that affect
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2. Questions :
(a) What is social development. '
(b) Wite a definition of social development?
(c) Give characteristics of the social development of an adole
(d) Mention the characteristics of social development of b SScent'

() Write the nature of social behaviour of the adolescent ang 3 nit
(f) Define social maturity? : Ty, _6

(g) Write five characteristics of socially mature individual H ' i
(h) Write the qualities of a socially mature individual. E Mmotional and Personal Ity
() What is the psychological meaning of social maturity? Developme nt
() What should be the role of teacher for developing socig -
? urj
the adolesce:nce. | . Tity
i (k) Discuss the influence of family in developing social relationship Oy : IIEMO'HONAL DEVELOPMENT DURING ADOLESCENCE
N ERSONALITY DEVELOPMENT
A Yy adolescence. am% .
{ § (). Discuss the role of peer in the development 0 Faocis r61at10nsh. g the ADJUSTMENT PROBLEMS AND JUVENILE DELINQUENCY.
: ) Ip
(A the adolescents. am), " . b :
it ), (m) What is social adjustment? Oy Emotions play an important role in life and contribute to the personal and social
o () Write the factors affecting social adjustment among the aq developr‘nent an {ndmdual. Emotions influence all the aspects of an individual's
NPy 06 eS(:vence sonallty. Emotions are the prime motive forces of thought and conduct.

P Etymologically the word emotion is derive from the Latin word "Emovere" which
(ans 10 stir up, to agitate or to excite!
" Emotional development refers to a child's improvement in awarness and control
heir feeling and how they respond to these feelings in a given environment, Emotional
oevelopment begins at around the age of 2. Emotional development is one of the
ior aspects of the human growth and development. The various emotions like love,
or, fear etc. play a significant role in the development of a child's personality. Apart
o physical growth and development, our social, moral, intellectual, aesthetic
deVempment are also closely related with emotional development and controlled by
emotional behaviour and experiences. Adolecents experience psychological and emotional
(hanges: Some adolescents feel worried or uncertain about the future, others feel like
nobOdY understands them. Adolescents have erratic emotions and behaviour. As part
ofbeing moody and restless, adolescents are introspective and often feel self-conscious,

a]ienated and a lack of self esteem. Adolecents often experiences a feeling like "every

s watching me." Adolescents are also easily offended and sensitive to criticism.
According to Ross, "The adolescent lives an intense emotional life in which we
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Emotional development reaches -its
maximum d}"’mi ?‘;‘;‘f{fﬁ?:ﬂg 121?2:11):12?: During adolescence period, they
N er etc. Once again, like an shows strong feelings and
fear, love,. acl;i%idual ;axperienccs emotional  intense emotions at different
fnfanlt;l':! ; a:rr:d intensity during adolescence. times. Moods might See’_”
mzta1 l);ents are not consistent in their  unpredictable. These emotional
:mzt?::al expressions. Their emotions ups and downs can lead to
fluctuate very frequently and the current of increased conflict. They become

emotional flow is also very intense. Ff” more self-conscious especially
example, emotion of love makes them quite

_ .~ about their physical appearance
sensitive and blind. Emotion of.anger, fe.ar, and changes,

shame and disgust make them quite explosive e i S sl

of the situation. Emotional restlessn.es.s a.nd

instability sometimes make them optimistic,

pes oody and sometimes depressed, desparate, violent and delinquent.

(EERIEIHG; IN005 Similarly, during adolescence anger is
aroused mainly due to self consciousness. The
adolescent is very much sensitive to any kind
of attack on his prestige, During adolescence
anger is sometimes expressed through
physical means. But ag they mature, the
physical expression of anger is controlled.
The emotion of fear is aroused during

Adolesecents are not comi.ster‘zt m
their emotional expressions. Their
emotions fluctuate veryf requently
and the current of emotzonal.ﬂow
is also very intense. -Emotzgn.al
restlessness and ’”*"t?b_’l"ly
sometimes make them optmm’f"; adolescence mostly on account of physical
pessismistic, — im OOdy_ a’: development. The adolescent boys and girls
sometimes depr: ?SSGd aesparaie, consider these physical changes as some kind
violent am_!_dihiqil_e'z - of disease and therefore, they experience
b fear.

Adolescents at this stage develop critical attitude towards religion and moral

code dictated by elders. They become motionally attached to a great religious
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An emotionally mature individual is free from these response patterns : attention.
getting, rationalization, projection, temper tantrums, identification, jealousy and day
dreaming, Individuals, who have out grown these modes of emotional behaviour, usually
are well adjusted and socially competent. They participate whole heartedly in interesting
work and play activities. Adequate activity, sound sleep, friendly and loving parenty
and teachers and nutritious food all encourage emotional stability.

Summarizing the above discussion, it can be concluded by saying that—

(a) Adolescents are optimistic and hopeful.

(b) Adolesencets search for adult identity and acceptance.

(c) Adolescents strive for a sense of individual uniqueness in their search for

identity.

(d) Adolescents are vulnerable to one sided arguments.

(e) Adolescents exaggerate simple occurences and believe that personal issues

are unique to themselves.

(f) Adolecents have an emerging sense of humour.

Education and Emotional Development :

Emotionally, adolescent is not stable. It he is active and happy at one time, he
becomes moody and dull at another time. Therefore, it is essential to take some
precautions for healthy emotional development. Some of them are as following :

(a) Perents and teachers should try to understand the adolescent's needs and shoulg
develop proper attitude towards them.

(b) Encouraged adolescents to examine critically the causes of their failures and help
them in taking right decision to overcome failures.

(c) Help in developing proper aspirations according to their abilities, interest ang
aptitudes etc.

(d) Measures should be taken to reduce the mental tensions and conflicts of the
adolescents that hinder healthy emotional development.

(e) Provide fair treatment, sympathy, cooperation and freedom of action with a

reasonable limit.
(f) Help them in sublimating anger and sex through the activities of welfare of the

society.
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. ?rsonal re;anonShiRS in the school should be encouraged.
(5) rsting and relevant activities shoul d L

[nte hei s should be organised in school so that adolescents
o 0 develop their self—conﬁdenc &

Thy should be encouraged to eypress their pent up emotions which otherwise
0) jsturb them -

. Give opportunity to answer all those who want to answer otherwise they might

0 JeveloP negative attitude an fe]| neglected.

qality development :
0

Personalityhreferi:lo lﬁldividual characteristic patterns of thought, emotion and
;. together With the psychological mechanism, Personality is a pattern of

behaviou ’ rmanent traits and up; isti i
- pe 1que characteristics that give both consistency and

fcla.ﬂ-vzalit ytoa person's behavioyr,
i’ Etym()logically’ the origin of "Personality" is derived from Latin word "Persona"
. means 'to sound through". 1t also refers the mask worn by an actor in Romaz;
whic  for the purpose of playing a certain role on the stage. This means, "Personali
{hed , the outer apperance of a person. ) ity
G W. Allport deﬁnes personality as the dynamic organisation within the individual
¢ those psycho-phySIcal Systems, that determine his unique adjustment to his
’ Jironment- E ¥
el pEvery human being possesses his own individual personality. A child, an
Jlescent; or an adu%t—all Posse§ses their our unique qualities. This 'qualitie; or
rsonality is reﬂected' in all his activities and differs from individual to individual. The
pefsonality covers a wide range of traits and pecularities of a person. Personality stands
. the entire phys'lcal af‘ld merftal c.levF:lopment, character, conduct, behaviour, capabilities
and ability for using dlscreat-lon Judiciously.
personality exp-resses itself in three different ways—(a) The overt action which
wolves the gross l?odﬂy muscles and habits. (b) The verbal and communicative activities
ihich are possible in case of human beings. (c) The thought and other interal subjective
essess like emotions and impulses which are expressed along with languages
Individuals in a society adjust themselves through these processes and diﬁ'ere.nt
ects of child's personality grow out of the interaction between the biological, social

roc

asp

fctors and environmental factors. The personality of an individual takes root durin
child-hood and develops gradually. ‘ <
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coming from suc homes lack self-

: control and de\./elop frustration. On the other hand,
strict parental control over children also plan an important ole in the developmentl of

one's personality. Sometimes, strict control develops 800d social outlook and creates

the adolescent is
' Again slack
greaty znﬂue'nced g CK control Cncourages the child
by the various
members of the
family.

may also 1 ,kcal'elessneSS and obstinate. Such children
ind}(;le t dac I a sense of responsibility and become
nt, develop bad habits ang donot pay attention

towards studies. In a reg sense, the child brought up

under strict control acqu; .
i quires the .
courtesy, loyalty, honesty, self-sufficiency, self-confidence, but he mv:;ua?:ofezgemd;inimc;

tl“h}ls, strict and slack control influence the development of ap 5 dolescent's. charactat
in 1ts own way.

(.Jompanions of ad.olescents are generally responsible for most of the good and
bad traits of the personality of an adolscent. The influence of friends over the adolescent
is quite remakable. He feels secured and safe in the company of friends and classmetes.
He learns sharing and caring, give and take, tolerance and patience in the company
of peers. Competition and cooperation behaviour develops at this stage more rapidly.
If the young ones brought up properly, he develops many good qualities. Otherwise,
may develop may complexes and it make him mal-adjusted in life.

From the above discussion, we can say that the mode of behaviour may be
regarded as a mirror of one's personality. Personality includes all the good and bad
traits that an individual possesses. The development of personality is a continuous
process. The varying experiences from the very conciousness of the individual contribute
towards the development of his personality. Personality reflects the impact of the entire
development of the individual.

Factors Influencing Personality :

Man is considered to be a psycho-physico-social organism. Therefore, his personality
is influenced by Biological factors, Sociological factors and Psychological factors.
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Personality Factors

Biological factors Sociological factors | Psychological factors
[ 1. Phyisique 1. Home 1. Intelligence

2. Chemique 2. School 2. Motivation

3. Nervous system 3. Language 3. Emotion

4. Culture 4. Attitude

5. Interest

6. Sentiment

piological Factors

I

The hereditary or biological factors play an important role in personality
development. Infants show certain characteristics of their personality even during the
first few weeks of their lives. The child the father of the man. The individual's biological

0ﬂstitution is a predisposing factor. It determines the general direction in which his
grsonality is likely to develop. There are three specific biological factors in development.
They are 1) Physique, 2) Chemique and 3) Nervous System.

i, Physique

@ His height, weight, physical appearance, physical strength, general healthy,
physical deformities and abnormalities influence his personality.

@ A fat person may be lethargic, while a thin person may be active. The lethargy
or the activeness may influence or affect.

@ Physically disabled person feelsl inferior. It affects his personality.

@ Dark complexioned person may feel inferior infront of a fair complexioned
person, which affects the personality of dark complexioned person

e All these things influence a man's personality but it is not always.
2. Chemique
@ 'Chemique' relates to the effects of the ductless glands (endocrine glands)
on the personality development.
@ Endocrine glands secrete hormones, which are responsible for our physical

growth and mental development, but at the same time they influence oy

behaviour and personality also.
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positively influence child adjustment. Hostile, angry, and conflictual interactions, on the
other hand, are associated with poorer adjustment. When parents come to know that
the relationship between them and their children is about to change, when they find
that their children are becoming more rebellings, less responsive and less involved in
the life of the family, they feel threatened. As the adolescent becomes more independent
he needs not so much care, direction and attention of his parents. But parents always
think these necessary for his existence and well-being. As a result, there is a conflict
going on between the adolescent and his parents.

(b) Problems of Adjustment with the School : The average adolescent tries
to run away from home, though economically and vocationally he is yet not able to
leave it. It is the school where he can be away from home for a particular length
of time in the day. It is in the school also where he can mix with associates in the
study-hall, in the classroom, on the playground and on the streets. If the school does
not organise social gatherings like excursions, outings, trips and if there is no arrangement
for social development, the adolescent does not find the school a satisfactory place.
Consequently, he becomes a truant.

If the school wants that the pupils should find joy and satisfaction, pleasure and
happiness it should organise social activities in its premise. These activities, if wisely
directed, tend to develop social maturity in the adolescents. Maximum participation in
curricular activities like evening games and sports, plays and dramatics and student
councils will inculcate better social interests, skills and attitudes.

(c) Problems of Adustment with Assoiates of One's Own Sex : Why does
a boy belonging to upper class or higher caste family not like to mix with the one
of lower class family? Why is a particular boy not popular? Why does a boy like
a particular boy and not others? Thsese are some of the problems raised when the

adolescent tries to mix with the associates of his own sex.
So long as he is a child he does not have such problems. Children of different

socio-economic status work and play with each other. But the social distance increases
in the adoescence period. Upper class boys do not like to make friendship with boys

of lower class.
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associations. If he becomes too interested in the other sex and goes t00 far he may
cause scandal. If the adolescent boy withdraws from association with girls he will become
mentally unhealthy. Marriage becomes either impossible or likely to be unhappy for
the introverted youngster who does not have healthy normal associations with the other

sex.

Many girls, who find the boys of their own age sexually not so mature and
responsive, try to seek attention from older boys. As sex maturity among boys and
girls occurs at different ages, in a complicated and rapidly changing social situation
the adoelscents find it difficult to make social adjustment with the other sex.

The adolescent is a period of worry and anxieties for the boys and girls, because
with rapid physical and mental changes has create a number of adjustment in the new
environment. The problems before the adolescent are to acquire some economic
independence, get rid of parental interferences, fulfilment of desires, how to spend leisure
and which philosophy of life they should adopt. They develop some undesirable traits
like negligence, discourtesy, short-temper, intoleration etc. All these factors has greatly
affect the behaviour of the adolescents and pose problems of adjustment in the new

environment.
Common Adjustment problems during Adolescennce
Self-related Home related School Related |Social Related
1. Bodyimgage. 1. Authoritative parenting. 1. Strict Teachers. 1. Genderbias.
2. Complexion. 2. Poor rapport with parent. 2. Partial reatment. 2. Casterelated problems,
3. Bodychanges. 3. Low socio-economic condition. 3. Poor marks. 3. Generation gap.
4. Moodiness. 4. Lackof communication atmosphere. | 4. Closed school 4. Orthodox practices.
5. Anger. 5. Non conducive atomospher. 5. Toomuchhome work | 5. Repressive atmospher.
6. Eatingdisorders. 6. Comparison with others participaton. | 6. Noco-curicular 6. Over expectations.
7. Daydreams. 7. Long school hours. participation
8. Personality. 7. Long school hours.
9. Hypersensitivity.
10. Feeling ofrebel crushes.

Adjustment problems occurs when an individual is unable to adjust to or cope
with a particular stressor. Adolescence are different both from young children and adults.
Specifically, adolescent are not fully capable of understanding complex concepts or the
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— Parents and teq,

adjusted adoeq

g Ce
is established,

may affects their adjustment.
o differently than adults. A well
'€vement and clear sexual identity

dolescents

Adjustment :
s.uggestilm..s o t:

of growth ang :rsl e Plain ¢ overcome the problems of
. Yevelo

adolescent Periog __ pme“_t Telateq © Childrey :

change etc. Matic chap SPec out the various aspects

j C perj
> 80¢ig) B Periods that Occuring during

__ Sex-related doy A
o > S€Xua] change, €motional

s should pe clarif

__ Adolescents de"elop second ed to ¢,
make them feel g 1. g Y SeXual ¢ N
; . gllllty if they are prq Cte stics. T
__ Adolescents shoulq pe respected andpe ly orie ted S developmen does not
and problems. b 8iven free de
m to
views of the adolegcents are also to be S e feelings

dishonesty and aimjesness among the youth
Adolescen.ts want independence in ev ‘
must provide ample opportunities for
subjects and materjg)g.

and aspirations of indjviduals.

B .0 i iscipline
bring discipline in terms of all restrictions i the?rnﬁ frec:ledom.
feedom,

ged between bo
sex.

Iewards and awards,

may arrest the unwanted imagination about Ys and girls, which
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. "
— Adolescents should be encouraged to adopt the great personalities of the Worlq

as role models. g o
& e s of
— A regular parent-teacher meet brings down majority of p-mble:?vitiesaiéndmfjual'
— They should be encouraged in participating different SOCIal_ ac e ;es crea‘t’f)nal
activities etc. through which they develop a sense of recognition Ponsibiliy,,

Juvenile Delinquency :

i S

® Juvenile delinquency
may be defined  as Sociq)
offence committed by a Young
person, below the age of |g
In other words, it amounts 4,
violations of "Conduct normg »
Psychological!y, delinquency
is not a distinct entity, p,.
rather one form of emotiong
disturbance.

— s T E=m S EEm s e
e == _—

Juvenile delinquency is one of the most
serious problems of our society. It is a
common problem among adolescent. They
are prone to commit delinquent acts because,
with the onset of adolescence, the individual
is able to move around with the gang and
follow his group or his individual inclinations
to a great extent. Secondly, the adolesecents
desire for new experiences together with his
partly developed philosophy of life results in
his taking unwise decisions. Majority of the
delinquents detained belonged to 16-20 age
group, followed by those who were 12 or
s i i iolating behaviour. From sqg;

From legal point of view delniquency is a norm-viola ng iely Is do Ocia]
point of view, delinquency means only a form of behaviour W Ich 18 detrimenta] ¢

well being of society. .
o Accordigng to Colejr{nan (1981), Delinquency refer.s to beha]\l/lour o: (ivoduths unfiﬂ
18 years of age which is not acceptable to society and 15 \g:,:nairt i;oﬁsrﬁga ed as calling
ind of admonishment, punishment or correct! -
for soii;rillg zelinquency may bp; defined as social offence cgrlnn'fltted tt;};" S young
person, below the age of 18. In other words, it a.mounts'to vio atli)hns o foﬂdUct
norms." Psychologically, delinquency is not a distinct entity, but rather one form of

emotional disturbance. : .
The basic cause of delinquency is the frustration of some kind. The adolescents

needs for security, independence, recognition, affection are frequently thwarted to such

pat anti-S0cia r-?e"-eiopment Psychology
an extert to reli€ve the e::or RRoved = —_— 4
inaf 4 e corlc.ﬁtions of life;up Sietions elinq.u s basic_c?n:s*e_ -0}
gom® :ons ]eadfng to delinquep Cause Ome kii}:lcj;"ljs % e e
ﬂ.ustfaﬁ : telligence, conflicy, ol ‘ti}l;e N Secu.r,'t ye ac?olescents needs
Povef‘y " proke” i, of affectiop, ﬁ'ot: ee‘c o, ;;";’ep?ndence,
Ly o ok succes? in schog), Po extz:endy thwarg ;Ctiion are
ontS; ditions and Inferiority feelip - lt thq, Qhti-soc; such a_n
par” on al or imagined i ved i a tehayior i
housmg om e d . Physica)  Peny UP emoy; ot ta relieve the
arisiﬂg s neys ?structlon OfPFOperty, e ome 'Oftcl)qns' :
Jiatl > owar ds rivals, sexual offences, e Cause f s o o life
eV cts blems are considered g , ‘0 dey;, MUStratio

ns leadin

. 1ent r pO
ol oth® Poveyty, low

A ] inte[[i ncy are
nsibl® for delinquent behavioyr. f bmilf ; CZ' Conflicis Withi

resP inquency refers to crimin * 4 byg in the
factors nile delmq al affecnon Ome lack o

r
; : : .
4 by juveniles. Crime committeq  Succeygg if oM paren,

uve : s, 1
::s:;erfom:"d gdolescents under statutory Conditiong a;: 9:: L Door, h(;fll;igf
childreﬂ ed Juvenile delinquency, 9’ising Jrom re;;‘loruy feelings
bye is cal erson between the ageg 7. Phy Sical deviatio O.r “Magined
agnerall)@ am/tes the law, is considered as - .'UClion of pm;.s” Lo
deliﬂq" t crimi"als' Juveniles are defineq are CO';SI_;J: and ot ¥ poblen, c
sdere ople who have 'not reached respOﬂSible l‘fd as q actopg
fhose P  the age ‘of maturity, Chavioyy. ¢iinquen;
iultho co?ding to Medical delinquency "congygy > Tevenl s
A; pehavioul that is beyond 4 areptal control ang therefore g, h e o
atisoc e delinquency 15 a.WOIanon Of the law Committeq bmt o el ation
Juven;y eath or life imprisonment." Y a Juvenjle and not

Punjshable_ o2 (1) of Juvenile Justice Act, 2000 hag 4,

ﬁned n . .
tio ) Ju :
Sec o who is alleged to have com e venile in conflict witp

1 aJUVe . OEGHCe and
'3 age as on the date of commission of g,y e has not completeq
€.
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Juvenile delinquency is also known === == = == = o= o= o= ==
® Juvenile delinquency is

also known as teenage crime. It
. is like a crime that human beings
commit but these crime differ
because they are committed by
young people. There are separate
Juvenile courts and the purpose
of Juvenile punishments is help
the teenager wunderstand the
importancte of staying away from
crimes.

as teenage crime. It is like a crime that
human beings commit but these crime
differ because they are committed by
young people. There are separate Juvenile
courts and the purpose of Juvenile
punishments is help the teenager
understand the importancte of staying
away from crimes. Thus, we can say that
a Juvenile, below an age specific under a
statute exhibits behaviour which may prove
to be dangerous to society and/or to him
he may be called a "Juvenile Delinquent."

Some Other Definitions of Juvenile Delinquency :

When a juvenile, below an age specified under a status exhibits behaviour which
may prove to be dangerous to society and/or to him may be called a 'Juvenile delinquent.’
Each state has its own precise definitions the age range covered by the word "Juvenile."

1. Cyril Burt defines delinquency as occurring in a child "When his antisocial
tendencies appear so grave that he becomes or ought to become the subject
of official action."

2. Friedlander says, "Delinquency is a juvenile misconduct that might be dealt
with under the law."

3. The Second United Nations Congress on the Prevention of Crime and
Treatment of Offenders (1960) states, "By juvenile delinquency should be
understood the commission of an act which, if committed by an adult, would
be considered a crime."

4. C.B. Mamoria writes, "The pharse 'Juvenile delinquency' may be loosely used
to cover any kind of deviant behaviour of childern which violates normative
rules, understanding or expectations of social system."

5. Comer (1992) defines juvenile delinquent as "children between the ages of

8 and 18 who break the law.

0" e forms of prevention or treatment most o
gl ften suggest

()
i

) mdividual delinquency :
3

gelin o _
:(planations of this delinquent behaviour come from psychiatrist The

linquency is caused by psychological problemg stemming
fauuy/pathologcial family interaction patterns.

powers and Helen Witmer, and Henry Meyer ang Edgar Bo
apr"aCh' Healy and Bronner (1936) compared delinquent
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6. Sarason and Sarson (2005

law committed by childre
years of age or younger)."

) define juvenile delin +

quenc L ;
Yy as 'Violations of the

n a]ld ad(llcscclllb tllgl]ﬂl‘); (iei‘ 12
lned
= as pg:rs()ns !

I’ﬂracterisﬁcs of Juvenile Delinquency :

They are educationally backward.

They are rarely isolated and introverted.

Emotionally immature.

Low intelligence and lack of basic social competency,
Inadequate control over his instinctive drives.

Aggressive and destructive temperament.

Hostile, defint and resentful attitude.

Activities of stealing, smoking, assaulting and consuming alcohol

es of Juvenile Delinquency :

Delinquncey exhibits a variety of styles of conduct or fo

’ : rms . >
(he patterns has its own social context, the causes that are Ofbehawow Each

E(lilleged to bring it about
m in question. ©d as appr Opriate for the
Howard Becker (1966: 226-38) has referred to four

I-ndividual delinquency, (b) group-supported delinquency,
@ situational delinquency.

afte

types of delinquencies -
(c) Organised delinquency

This refers to delinquency in which only one invidual is involved in committing
quent act and its cause is located within the individua] delinquent, Most of th
. Mo e

' ir argumen js that
Primarily from, defectiye/

Researches of Healy and Bronner, Albert Bandura anqg Richarq
ard Walterg Edwi
» Edwin
Igatta are based on this
youths with their non-
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en them.
cent of the delinquent
S C()mp

pling had unhappy home lives ap4 fed

150 Developm
ed the difference betwe

delinquent sibling and analys ‘
Their most jmportant {inding was that over 90 per

d . . . T f

felt rejected by parents and others felt inferior OF jealous of sibling or suffereq fro ;i

I
mental conflict.
Thus, father-son rather than mc?ther- :
delinquency, as deliquent boys could not mten?ahs
of good role models in their fathers. In addtion, t

and stern.

elt

son relations seemed more cryg; |
a .
1

e moral values because of the abs n
en,

heir discipline was also more 1, Ce
al‘sh

(b) Group-supported delinquency :

ommited in companionship with others anqg

dual or in the delinquent's family 1 e
ut

urhood. The studies or Thrasher
angd

are C
lity of the indivi
d neighbo
linquency.

he young became delinquent was the;
ent. This was later put ver;

In this type, delinquencies
cause is located not in the person
in the culture of the individual's home an
Shaw and McKay talk of this type of de

The main finding in understanding why t

association and companionship with others already delinqu
clearly by Sutherland, who developed the theory of differential association.
ns, this set of ideas focuses on what is |eg
I'nt

Unlike the psychogenic explanatio
and who it is learnt from rather than on the problems that might produce motivat
On

to commit delinquencies.

(¢) Organised delinquency :

encies that are committed by formally organised groy

he United States in the 1950s and the COncs y
d. This concept refers to the set of values a]i:
up members encourage the commission of
of such acts and specify typical relationships
d by group norms. Cohen was the

This type refers to delinqu
These delinquencies were analysed in t
of 'delinquent subculture' was develope
norms that guide the behaviour of gro
delinquencies, award status on the basis
to persons who fail outside the groupings govere
first person to refer to this type of delinquenc
Ohlin and a few others.

y. He was followed by Cloward and
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General prevention :

Comprehensive prevention Sust:
. plans should be
and include the following : ' IR 2t cvery level of Governinerd
(a) In-depth analyses of the :
A problem and '
facilities and resources available. L0 onice ot pregrainimes; services

(b) Well-defined responsibiliti : :
ol p ities for the qualified agencies, institutions and personal

(c) Mechanisms for the a i i
ppropriate co-ordination of preventi
government and non-governmental agencies i e
d . . i .
cOmin(o jsll;ohcxoi, pr;gre:immes and strategies based on prognostic studies to b
monitored and carefully evaluated in th i 3
e course of impl i
=y : i plementation.
Eﬂ) C;:}l;c:drsl.for. eﬁbictlvely reducing the opportunity to commit delinquent act
unity involvement through a wide range of servi J
i HovOL . ge of services and pro
Lt Igrgn)em(;so lo;lerdlsolplxnary co-peration between national, state. proviniiaf,;?;m:i
R ; ;wt the involvement of the private sector, representative citizens of? ;1
R a(g)eni .ser?/ed, la:innd labour, child-care health education, social, law enforcemen?
ies in taking conce 1 juveni i
v g rted action to prevent juvenile delinquency and youth
h Yo .. . . . .
(h) Youth Participation in delinquency prevention policies and processes, including

recourse to communi

unity resources, youth e
. ] Self-hel 2
assistance programmes, p, and victim compensation and

(1) Specialized personal at all levels.

Role of Socialization Processes :

E : .
SOCializ;rtlil;hams;i ohould be placed on preventive policies faciliating the successful
n and integration of all children and youn i i
X e : young persons, in particular through t
¥ w:;(ljl a:tCh(;mml}Jlnltyi peer groups, schools, vocational training and the world of iorlllce
ough voluntary organizatons. Due res i ;
? pect should be given to th
e ; €
personal development of children and young persons, and they should be a o
as full and equal partners in socialization. e
A. Family : '
— Every society should i iori
‘ place a high priority on the needs and -bei
family and of its members. ol wellbeing of g
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tion of
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ble for the primar ion
preserve the integrity of the family,

The society has a responsibi-lity
in ensuring the physwal
juding day-care

Since W .
the family is the central unit responsi y socializa

fl::i:iel::, %}?Vemmemal and social efforts t0
to assistg h ¥ em.end.ed family, should be pursued.- ‘
and ment f family in providing care and protection an ”
should b : Wel,l -being of children. Adequate arrangements 1
Gove © provided. :
childr:::zms should establish policies that are con.duc-:i.ve :
in the resolst?ble o Set.tl.e famil){ environments. Pa_mlhes in 2
: ution of conditions of instability of conflict should be provide
Tequisite services. |
Where a stable and settled family environment s lacking and when commumt}t'
;ﬁ??s FO assist parents in this regard have failed and the extended faou]y o;mnlczj
il this role, alternative placements, including foster care and adoption, 5 ou

l;z;(;nSIdered. S.uch placements should replicate, to' e, a stable
ettled family environment, while, a the same t1ime, estab
I;::ll:ency for children, thus avoiding problems assooiated Wit}; o o
beughtatltjem]on shoold be given to children of fan.nhes affecte y;} "
Sietin ahout Py rapid and uneven economic, social anol .cultural change,
may ar the children of indigenous, migrant and refugee fannlleo._As such ohanges
isrupt the social capacity of the family to secure the traditional rearnng and

nur‘turing of children, often as result of role and culture conflict, innovative and
socially constructive modalities for the socialization of children have to be designed.
Measure should be taken and programmes developed to provide families wi.th
the opportunity to learn about parental roles and obligations as regafds c}-nld
development and child care, promoting positive parent-child relationships,
sensitizing parents to the problems of children and young persons and encouraging
their involvement in family and community-base activities.
Government should take measures to promote family cohe
to discourage the separation of children from their parents, un

affecting the welfare and future of the child leave no viable alternative.
It is important to emphasized the socialization function of the family and extended

to the bringing up of
need of assistance
d with

the extent possibl
lishing a sense of

nfoster drift.”

sion and harmony and
less circumstances
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family; it is also equally importance to recognize the future role, responsibilities,
participation and partenship of young persons in society.

In ensuring the right of the child to proper socilization, Governments and other
agencies should rely on existing social and legal agencies, whenever traditional
institutions and customs are no longer eftective they should also provide and allow
for innovative measures.

B. Education :
— Governments are under an oblgation to make public education accessible to all

young persons.

Education systems should, in addition to their academic and vocational training

activities, devote particular attention to the following :

(a) Teaching of basic values and developing respect for the child's own cultural
identity and patterns, for the social values of the country in which the child
is living, for civilizations different from the child's own and for human rights
and fundamental freedom;

(b) Promotion and development of the personality, talents and mental and physical
abilities of young people to their fullest potenial;

(c) Involvement of young persons as active and effective participants in, rather
than mere objects of, the educational process.

(d) Undertaking activities that foster a sense of idenitity with and of belonging
to the school and the community.

(e) Encouragement of young persons to understand and respect diverse views
and opinions, as well as cultural and other differences,

(f) Provision of information and guidance regarding vocational training employment
opportunities and career development.

(2) Provision of positive emotional support to young persons and the avoidance
of psychological maltreatment,

(h) Avoidance of harsh disciplinary measure, particuiarly corporal punishment.

Educational systems should seek to work together with parents, community

organizations and agencies concerned with the activities of young persons.

Young persons and their families should be informed about the law and their

rights and responsibilities under the law, as well as universal value system, including

United Nations instruments.
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ducational Systfer;ls 'should extend particular care and attention to young persons

E yho o° at socta risk. Specialized prevention programmes and edy
*aterials curricula approaches anq tools sh
ecial attention should be given to comp

i prevention of alcohol, drug and other substance abuse by young persons
Teachers and other professionals should be equipped and trained to present aﬁd
deal with these problems. Information on the student body.

chools should serve as res.ource and referral centres for the provision of medical

& selling and ?ther Services to young persons, particularly those with special
eeds and sufftermg from ab.use, neglect, victimiation and exploitation

rhrough 2 veriety of educationa] programmes, teachers and other 4 l ’-

gudent body should be sensitized to the problems, needs ang pirzc:;;giﬂ;i

oung P CISONS, p3:rt101'11ar]y those belonging to underprivileged disadvants
ohnic OF other minority and low income groups. » Tisadvantaged,

school systems should attempt to meet and promote the highest professional and
] ducaﬁona] standards with respect to curricula, teaching and learning methods
ad approaches, and the recruitment and training of qualified teachers. Regular

monitoring and assessment of perfomance by the approprite
zations and authorities should be ensured.

cational
ould be developed and tully utilized.
rehensive policies and strategies for

. professional
organt
gchool system should plan,. develop and implement extracurricular activities of

nterest tO young persons, in ct?-operation with community groups.

Speical assistance sh?uld be given to children and young persons who find it
jifficult t0 comply with attendance codes, and to "drop-outs".

gchools should promote policies and rules that are are fzir and just, students

sould be represented in bodies formulating schoo] polic

' - y, including pol;
discipline, and decision-making. g policy on

. Comm unity-based services and programme which respond to the special needs

problemsv interest and concerns of young persons and which offer appropriate
counselling and guidance to young persons and their families should be developed,

of strengthened where they exist.
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e. or strengthen where they exist, a wide range (¢

— Communities should provid ‘ : !
ncluding community-hage d

community-based support measures for young persons, 1 .
ung persons respond to the special problems of chj] drer

helping measurs, respect for indi"idual
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support measures for yo

who are at social risk. In providing these

rights should be ensured. . e o
cilities should be set up to provide adquate shelter for young pergq

do not have to live in,

A range of services and helping measures should be provided to deal wity, the
difficulties experienced by young persons in the transition to adulthogq to
adulthood. Such services should include special programmes for young drug
abusers which emphasize care, counselling, asistance and therapy Oriente

— Special fa
who are no longer able to live at or who

interventions.

— Volunotary organizations providing, services for young persons should be given

financial and other support by Governments and other institutions.

Youth organizations should be created or strengt_henfzd at tl.le local level anq given
full participatory status in the management of community affairs. Tl‘fese Organizationg
should encourage youth to organize collective and voluntary projects, particularly

projects aimed at helping young persons in need of assistance.
Government agencies should take special responsibility and provide necessary

services for less or street children, information about local facilitieg
accommodation, employment and other forms and sources of help should be made

readily available to young persons. .
A wide range of recreational facilities and services of particular interest to yoyy g

persons should be established and made easily accessible to them.

D. Mass media :
— The mass media should be encouraged to ensure that young persons have accesg
to information and material from a deversity of national and international sources
— The mass media should be encouraged to portray the positive contribution of

young persons to society.

abuse. It should use its power for drug abuse preyen:
€ntion ?

messages through a balanced approach. Effective drug a by relaying Cons

all levels should be promoted. wareness campaigns at

%> QUESTIONS =

Fill in the blanks :
Emotional and development reaches its maximym

g_ puring adolescence — is aroused mainly dye tq s:lltf-rclgi: (adOlescence)

c. Adolescence develops critical attitude towards —__ and jli)usne.ss,‘ (anger)
codes) - (religious ang

4. Proper emotional development leads to the adolescens emoti
(maturity). b

¢ Etymotogically, the word " personality" is derive from

¢ The word "Persona" is a — word. (Greek) T (persona)

g Personality refers to the — appearance of a Person (outer)

h  One key areas of personality development during adolescence is — (self:

confidence, self motivation etc.)
Adjustment is a state of complete equlibrium between i
: nor :
e omeD ganism and itg
One exteranl behaviour problem of adolescent is — (disruptive, ant; ial
, antisoci

etc.)
k. One interal behaviour problem of adolescent is — (depression anxiety etc)
> c).

-
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1

m.

Answer the following qu

e R

Pk ek peed fd
W N - O

14.
15.
16.
7
18.
19

. What is adjustment problems?
 State the various causes of adj
. Write the problems areas of
_ Write the social groups in whic

out.
9.
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ment problem at home is common during the period of ___

Adjust
s —— crime. (teenage)

(adolescent)

Juvenile delinquency 18 also known a

nal development?
tional development of adolecence periog

n that developed during adolescence perigg

What do you mean by emotio
Write about the nature of emo
Name some emotional expressio

What are the negative affects ©

conflict that arise during adolescent perjq d

Write the causes of emotional
f adolescents emotional behaviour,
4.

Mention four characteristics O
What is personality?

In which word the "Persona
Write the key areas of personalit

ustment
adolescents as suggested by S.R. Laycock

Define Juvenile delinquency?

Write the causes of Juvenile delinquency?
in prevening Juvenile delinquency.

Discuss the role of family
Discuss the role of mass-media z.md school in preventing Juvenile delinquenc 10.
Who is Juvenile delinquent? .
Write the characteristrics of juvenile delinquency. 1.
00
12.
13.

estions :
1.

W

f adolescence emotional development?
. ;

lity" is derived?
y development of adolescence. g

problems during adolescence perigg .

h adjustement problems of adolescence arjs g
e /1
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